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Jleveoesa H.B.
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CaMool1IeHKa JINYHOCTH MOKET BBICTYINATh MPEIUKTOPOM €ro oOpa3oBaTENbHBIX U
KaphepHBIX JocTHkeHW. OHa TPEACTaBIIeT COOOW CIOKHBIA MHOTOMEPHBIH
KOHCTPYKT. B JaHHOM wHCClIeIoBaHUM pACCMOTPEHBI AaCMEKThl aKaJIeMUYeCKOM
CaMOOILIEHKU: MaTeMaTHYeCKasi ¥ TyMaHUTapHast. BaxXHbIM (pakTopom, BIUSIOINAM Ha
(dopMHpOBaHHE CaMOOLICHKH, SBISETCS Cpeda — KyJbTypHbIE LEHHOCTH U
HSKOHOMUYECKOE pa3BUTHE CTpaHbl. [Ipenpinymue >MIUpUYECKHE HCCIIETOBaHUS
NoKa3aJii pa3iuyuus B oOIIel caMOOLIEHKe y NMpeAcTaBuTeNeil MHIUBUAYATUCTCKUX U
KOJUIEKTUBUCTCKUX KYNbTYp. MBI peunui HcciaenoBaTh CaMOOLEHKY Oolee
JIeTaJbHO U PACCMOTPETh pa3IMyMs M CXOJCTBA B CaMOOIIEHKE IO JABYM (hakTopam
«MatemaTtnueckas camooleHKa» U «['yMaHHWTapHas CaMOOIIEHKa» CTYJIEHTOB W3
Poccun u Kupruzum. 911 cTpanbl UMEIOT 00I11€e HCTOPHUECKOE MPOIIIOE U CXOXKYIO
cucTteMy 00pa3oBaHuS, HO  pa3IMYalOTCs  KYJIbTYPHBIMH  OCOOEHHOCTSIMHU.
HccnenoBanue sBISETCS MUIOTAXHBIM M IPOBOAMIIOCH CPEIU CTYAEHTOB U3 Poccun
u Kuprusum c¢ uCnoiap30BaHHEM aBTOPCKOTO OIpocHUKa «MHorodaxkTopHas
caMoOlleHKa JH4YHOCTH». BpiOopka wuccrnemoBanust coctaBuiga 510 CTyAeHTOB
OakanaBpuata (60% — Poccusi, 40% — Kuprusus) B Bozpacte ot 18 mo 27 mer.
[TpoBeneH craTHCTUYECKMH aHaIM3 JaHHbIX C ucnonb3oBaHuemM d Koona s
ompeneneHuss pasmepa dbdexTa I 3HAYMMBIX Pa3IAYUN  MEXIY CpEIHUMHU.
PesynbraThl  MccienoBaHMS — CBUIETENBCTBYIOT O  OosblIedl  BBIPaXEHHOCTH
MaTeMaTUYeCKOll CaMOOLIEHKH Yy CTyAeHTOB u3 Poccuu, 4TO MOXKHO OOBSCHUTH
KYJBTYPHBIMH O0COOEHHOCTSMH. [Ipy 3TOM 3HAYMMBIX pa3iIu4yvii B I'yMaHUTapHOH
caMOOIIeHKe 0OHapy»eHO He Obl10. DTO 00BACHSAETCS €€ CII0KHOM CTpyKTypoil. Tak,
KOMMYHHKATHBHBII acCHeKT TyMaHMTAapHON CaMOOIIEHKM Oojee BBIpaKEH B
BOCTOYHOM KYJBTYpE, @ pE€YEBOM aCIEKT — B 3alaJHOM.

Kniwouesvie cnosa: xpocc-KyabTYpHBIH, CaMOOLIEHKA, MaTeMaTHYeCKasi CaMOOILICHKa,
ryMaHHUTapHas caMOolieHKa, oOpa3zoBaHue, ctyneHTs, STEM.
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Personal Self-concept can be viewed as an antecedent of ones’ educational and career
achievements. It is a complex multidimensional construct. This study examines
aspects of academic self-esteem: mathematical and verbal. An important factor
influencing the formation of self-esteem is the environment — cultural values and
economic development of the country. Previous empirical studies have shown
differences in overall self-esteem among individuals from individualistic and
collectivistic cultures. We decided to investigate self-esteem in more details and
consider the differences and similarities in self-esteem by two factors "Mathematical
self-esteem” and "Verbal self-esteem” of students from Russia and Kyrgyzstan.
These countries share a common historical background and a similar educational
system, but differ at the cultural level. This pilot study was conducted among
students from Russia and Kyrgyzstan, using the questionnaire "Self Description
Questionnaire”. The research sample included 510 undergraduate students aged 18 to
27 years (60% — Russia, 40% — Kyrgyzstan). Statistical analysis of the data was
performed using Cohen's d to determine the effect size for significant differences
between the means. The results of the study indicate a higher level of mathematical
self-concept among students from Russia, which can be explained by differences in
cultural dimensions — individualism and collectivism. At the same time, no
significant differences in verbal self-esteem were found. This is due to its
complexity. So, the communicative aspect of verbal self-esteem is more pronounced
in the Eastern culture, and the speech aspect — in the Western one.

Keywords: cross-cultural, self-concept, math self-concept, verbal self-concept,
education, students, STEM.
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BBenenune

Ycenexu TUYHOCTU OOJIBIIE 3aBHCAT OT CAMOOLICHKH, YeM OT IpPaKTHYeCKUX yMmMeHu# [45].
IIpu 3TOM IOOM MO-Pa3HOMY OLICHMBAIOT CBOM CHOCOOHOCTH. OTH pAa3jIMuMs CBs3aHbl C
BO3PACTHBIMU OCOOCHHOCTSIMHU, T€HICPHBIMH U KyJIbTYPHBIMH (DaKTOPaAMH.

KynbTypa B 3HauMTeNbHOH CTeneHW BiMAeT Ha ¢opMmHupoBaHHE JMYHOCTH. Haumnas c
CaMblX PaHHUX KpOCC-KYJbTYPHBIX HCCJIEIOBAaHUI JIMYHOCTU YYEHBIX HHTEPECOBANIO, KaKUM
00pa3oM KyJbTypa, YCBOEHHas JINYHOCTBIO B IPOLIECCE COLMATU3ALUM, BIUSET HAa JUYHOCTHBIE
XapaKTepUCTHKH, B TOM YHUCIIE€ Ha Ipolecc camooneHku. Hampumep, Ob110 OKa3aHO, UTO MOHSTHE
«CaMOOIICHKa» B KyJIbTypax BocTouHol A3uu He 3aHMMaeT TaKOro Ba)KHOI'O MecTa, Kak B
Cesepnoii Amepuke [21]. B mpeapiaymux uccieoBaHusx ObUIO MOKa3aHo, YTO Y MpeACTaBUTEICH
crpad BocrouHoif Asum, TO ecTb Oosiee KOJJICKTUBUCTCKHUX KYJbTYp, MOKa3aTenu Mo oOien
CaMOOLIEHKE HHWXKE, HEXKEIH Yy TpeAcTaBuTeNeil crTpaH 3amama, Oojiee WHIWBUAYAIUCTCKON
KynbTypsl [34]. OnHako, HECMOTpS Ha TO, YTO 3Ta TEHACHIUS IOATBEPXKIAETCS BO MHOTHX
SMIUPUUYECKUX HCCIIEIOBAHUAX, MHTEpIpeTalus 3Toro ¢akra Bce elle SBISETCS MNpPeaMeTOM
JTUCKYCCHH.

HenocraTounass mnpencTaBIeHHOCTh KpPOCC-KYJIBTYPHBIX HCCIEIOBAaHUN (BOCTOYHOM U
3amaJHoil KyJabTyp) B 00JacTH CaMOOIIEHKH, CYIECTBOBAaHHE HCCIEIOBAHMM TONBKO MO 0OIIen
CaMOOIICHKE BEAYT K HEOOXOIMMOCTH NPOBEICHHS NAlbHEUIINX HCCIIEJOBAHUNM CaMOOLICHKH, a
MMEHHO — K U3yYEHHIO CaMOOILIEHKH KaK MHOTO()akTOpHOro KOHCTpYyKTa. M3MepeHue caMooleHKH
KaK MHOTO()aKTOpPHOIO KOHCTpYKTa JlaeT OoJiee MOJIHOE IMpEACTaBiIeHHe O dejoBeke. YeaoBek He
TOJILKO MMeeT o0Ilee MpeCTaBIeHHEe O CAaMOOLIEHKEe, HO U NOHUMaHHe COOCTBEHHOH IIEHHOCTU B
onpeereHHbIX cepax (CocoOHOCTH, BHEITHOCTD, 310POBhE). TakK, TMYHOCTh MOXKET CUUTATh CEOs
CMOCOOHON K TOYHBIM HayKaM, HO IPH 3TOM COMHEBAThCS B CBOMX CIIOCOOHOCTSIX K H3YUEHHIO
SI3bIKOB. boyiee TOro, m3MepeHHe MaTeMaTH4eCKOM M I'yMaHUTapHOW CaMOOLICHKH y CTYACHTOB
CBSI3aHO C OIpeJIeJIEHUEM JIMYHOCTHOTO 00pa30BaTeIbHOTO M KapbepHOro noteHnuana. Hampumep,
MaTeMaTHyecKas caMOOIEHKa MOKa3bIBAET, HACKOJIBKO JMYHOCTh CIOCOOHA MpEyCcHeTb MMEHHO B
obomactsix STEM (Science, Technology, Engineering, Mathematics) 1m0 cpaBHEHHIO C
TyMaHUTapHbIMU oOnacTsamu [38].

B nanHOM HcclieJOBaHUM PacCMOTPEHHE CaMOOIEHKM KaK MHOTO()aKTOpPHOTO KOHCTPYKTa
paciupsieT npeablaylne Kpocc-KyIbTypHbI€ UCCIEI0BAHNS CAaMOOIIEHKH, IPUHUMas BO BHUMaHHe
€e NHBAPUAHTHOCTh U CIEUU(PUIHOCTb.

Jlyig mpoBesieHus MEXCTPAHOBOTO MCCIIEI0BAHUS YPOBHS BBIPAKEHHOCTH MaTeMaTH4eCKON
U TYMaHUTapHOH CaMOOLIEHKHM Y CTYJEHTOB Mbl BbIOpanmu nBe crpanbl: Poccus m Kupruswms.
JlaHHBIN BBHIOOP MO3BOJISIET B MEPBOM NPUOIMKEHUU OLIEHUTH BIMSHUE Cpelbl Ha (OpMHUpPOBaHHE
CaMOOLIEHKU. DT CTPaHbl Pa3IMYaOTCs KaK B 3KOHOMUYECKOM, TaK U B KyJIbTYPHOM IUIaHE, HO IIPU
3TOM UMEIOT 00IIIee HCTOPUYECKOE MPOIUIOE U CXOXKYI0 CUCTEMY 00pa30BaHHUs.

[enb Tekymiero uccaea0BaHus — paCCMOTPETh Pa3IniMsl U CXOJCTBA B CAMOOLIEHKE 110 IBYM
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¢dakTropam — «Martemarndeckas camooleHka» U «l'ymMaHuWTapHas CaMOOIICHKAa» CTYIEHTOB M3
Poccun m Kuprusuu, npuHsB BO BHHUMaHHE KyJbTypHble pa3iuuus crtpaH. Beibop daxtopos
CaMOOLICHKU OTIPE/EICH MX MEPBOCTEIIEHHON CBSA3BIO C BHIOOPOM 0Opa3oBaTENbHON M KapbepHOM
TPaeKTOPUHU.

CaMooneHKka ¥ pa3BUTHE JTUYHOCTH

CamooI1ieHKa CBsI3aHa CO BCEH EATENbHOCTHIO TMYHOCTH, @ IMEHHO — OHa HEOOXO0MMa JIs
YCIIEIIHOM peanu3aluu >KU3HEHHbIX IaHoB [12; 23]. B uacTHOCTHM, 3TO MNpeacTaBlI€HUE O
BAXHOCTU CBOEH JIMYHOCTH, NpPOSBIECHUE YBEPEHHOCTH B cede, BbIOOp NyTel pa3BUTUSA U
CaMOCOBEPILICHCTBOBAHMsI, YMEHHE BEPHO OLIEHUBaTb CBOM CIIOCOOHOCTH M BO3MO>KHOCTH.
BakHOCTh M3y4eHMs] CAMOOLICHKH 3aKJIOYaeTCsi B €€ CBS3AX M OTHOLICHUSX C Pa3IMYHBIMU
NICUXWYECKUMHU 00pa30BaHUSIMU (3HAHUSIMHU, HABBIKAMH, YMEHUSMH), @ TAK)KE C €€ BOBICYECHHOCTbIO
B HX pa3BuTHE U (yHKIHoHHpoBaHUE [1]. OT caMOOLEHKH 3aBUCST B3aUMOOTHOIIICHHE YEIOBEKa C
OKPYKaIOILIMMH, €r0 MECTO Cpeld APYTUX IHOJIeH, OTHOLICHHE ero K ycrexam u Heymadam [27].
Taxum 0Opa3oM, H3MEpEHHE CaMOOLIEHKN — OJIMH M3 KIIFOYEBBIX BOIPOCOB B IICUXOJIOTHH.

CamoolieHKa cB3aHa ¢ MOTUBALIMOHHO-TIOTPEOHOCTHOH cepoil TMUYHOCTH: OHA PEryIupyeT
[IOBE/ICHUE YeJOBEKa U €ro JeATeNbHOCTb, 3aJIeHCTBOBaAaHAa BO BceX cdepax ero
KU3HeIesTeNbHOCTH. Takxke camoolleHKa onpenensercs pakropamu BHewmHel cpeasl (Y. Ixemc,
C. Kynepcmur, X. Mapu, Ix. Xartee, P. [llaBenscon, C.JI. Pybenmreitn). ABTOpaMu 0TMEYaIoCh,
YTO Ha CaMOOIIGHKY HamnpsMyl0 WIM KOCBEHHO MOIYT BIHATH HE TOJIBKO (DaKTOPHI
MHIUBUAYAIBHOTO, HO U 00Jie€ BHICOKOT'O YPOBHS — S3KOHOMHYECKHE U COLIMOKYJIbTYPHBIE.

Cpena, mo MHEHMIO HcCieqoBaTeNel, CrnocoOHa OKa3bIBaTh BIIMSHUE Kak Ha OOIIYIO
CaMOOIICHKY, TaK M Ha OTJEJIbHbIE ee acneKkTsl. Hanpumep, ocobeHHOCTH 00pa30BaTEIbHON CpeIbl
HanpsMYI0 BIIMSIOT Ha aKaJIeMHUYECKyI0 CaMOOLIEHKY CTYAEHTOB. Takum o0pa3oMm, OCOOEHHOCTH
JUYHOCTH B Pa3IMYHbIX cepax HepaBHO3HAUHBI, OHU MOTYT BBICTYIATh ACIEKTAMH CAaMOOLICHKH B
nesnoM. Tak, oOmias caMOOIL€HKAa MOXET COCTOSATh W3 CYMMbI YaCTHBIX CAaMOOLIEHOK, TIJie
Majio3HauYuMble cpepbl B MEHBIIIEH CTENEHU BIUSIOT Ha ypoBeHb o01Iel camooneHku. [1pu nanHoM
MOJIX0/I€ BaXKHEE aKLEHTHPOBATh BHUMAaHHWE Ha YPOBHE YACTHBIX CaMOOLIEHOK (aCHeKTax), YeM Ha
ee obmiem ypoHe [28].

Jlia u3mepeHus: camoolieHKu B ornpocHukax Self-Description Questionnaire’s (OnpocHUK
CaMOOLIEHKH) CaMOOIICHKa MOHMMAEeTCsl KaK CHcTeMa Ipe/ICTaBIeHUI ueloBeka O camMoM cele B
passbix obnactsax [37]. To ecth ogqHUM M3 HamOoJee BaKHBIX MPUHIIMIIOB 3TOW MOJENH SIBISETCS
TO, YTO CAMOOLIEHKAa MHOTOMEpHA, a €€ aCMEKThl HepapXHUUeCKH OPraHU30BaHbI U CTAHOBATCS Ooee
YCTOWYUBBIMU C BO3PACTOM, NIPU 3TOM BBIJIENSIETCS COOTHOILIEHUE O0IIEH U YaCTHBIX CAMOOIIEHOK.

CornacHo MHOTOMEPHOM MOJIENIN CAaMOOIICHKH Pa3pad0TaHO HECKOJIBKO MHCTPYMEHTOB ISt
ee u3MepeHHs Kak MHOro(akTOPHOTO W Hepapxudeckoro KoHcTpykra — Self-Description
Questionnaires (SDQs) [28]. B koHCTpyKTE «CaMOOIICHKa» BbIZCICHBI ()aKTOPBI BBICIIETO MOPSIIKA:
aKaJieMHYeCKHe U HeaKaJIeMUUYeCcKHe, B HUX BKJIIOUEHBI (PaKTOpPhl HU3IIETO MopsiiKa (MoaA(aKTopsl).
Tak, akageMuyeckas CcaMOOILIEHKAa BKJIIOYAaeT B ceOs CaMOOILIEHKY B MPEIMETHBIX OO0JIAaCTsIX
(Hampumep, MaTeMaTHKa, YTeHUE, sI3bIkM). Heakanemuueckas caMoolieHKa — TO, YTO HE CBSI3aHO C
MPOLIECCOM OOYUYEHHSI: COIIMATBHBIC M IMOIIMOHAIBHBIE (hakTopsI [29].

BaxxHocThb HccienoBaHus UMEHHO aKaJIeMUYeCKOM CaMOOLIEHKH CBsI3aHa C aKaJIeMUYECKUMU
JOCTIDKEHUSIMM M JajibHeHIel o0pazoBaTeIbHON U KapbepHOH TpaekTopuei [22]. B npeapiaymumx
HCCIIeIOBaHMSIX ObUIA OINpe/IesIeHa CBSI3b CAMOOLICHKH C aKaJJleMUYECKUMHU JOCTH/KEHUSIMU: BBICOKas
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CaMOOLIEHKA MPHUBOAMUT K BBICOKUM JOCTHKCHHSM, & BBICOKHE JJOCTHKEHHUS MPUBOJAT K BBICOKOU
CaMOOIIeHKE. DTO MOATBEPkKAAET MPABHWIBHOCTh U3MEPEHHSI CAaMOOIICHKHM KaK MHOTO(akTOPHOTO
KOHCTPYKTa IMpPH HAXOXKACHUU CBs3el ¢ 00pa3oBaTeNbHBIMU JTOCTHXXKEHUSIMH [26]. D10, B CBOIO
ouepelib, CBSI3aHO C BHIOOPOM 00pa30BaTeNIbHOM U KapbepHOU TPAEKTOPHH.

B oTHOmIEHNN CaMOOIEHKH M Kapbepbl MCCIEAOBATEIN MOTYCPKUBATA UMEHHO BAaKHOCTD
OOBEKTUBHOTO BOCTIPUSTHS MAaTEeMAaTUYECKUX CIIOCOOHOCTEW MJi pellieHus Aaiblie paboTaTh B
obmactsax STEM yske mociie mocTymieHus B BeIciiee yueOHoe 3aBeneHue [5; 18]. B atom koHTEKCTE
TaK)Xe BaKHO OTMETHUTH, YTO MPEIbIAYIINE UCCIASI0BaHUS IEMOHCTPUPYIOT U T€HACPHBIC PA3IUYMS
pasHbIXx acmekToB camoorieHku [33]. [lokazano, 4to neBymku pexe BoiOuparor STEM wu3-3a
HU3KOTO YpOBHSI MareMmarudeckoil camoorieHkd [30]. YpoBeHb T'yMaHUTapHOW CaMOOLEHKU Y
KEHIIMH BhIme, yeM y Myx4duH [31]. Ilpm sTOM HccinenoBaHUs MOKA3bIBAIOT, YTO pa3iHyus B
CaMOOIICHKE Y JKEHIIMH ¥ MY)XUYMH, a TaKKe CBSI3b C BO3PACTOM BapbHPYIOTCS B Pa3HBIX
KYJbTYPHBIX KOHTEKCTaX [7].

Kpocc-KyJabTypHBIH MOAX0/ K HCCJIE0BAHUIO JTHYHOCTH

Ha mnpoTsokeHMHM MHOTHX JIET KpPOCC-KYJIbTYpHBIE MCCIEIOBAHUS SBISAIOTCS OJHUM U3
HanboJiee pacpoCTPaHEHHBIX METO0B U3YUEHHS B3aMMOCBSI3U KYJIbTYPHl M JTUYHOCTH. B pamkax
ATOrO HAMpaBIEHUS MPOBEPSIOTCS TUIOTE3bl O BIUSHUHU (HPAaKTOPOB KYIBTYphI HA ICUXOJIOTHUECKHE
MOKa3aTely, a TAaK)KEe PaCCMaTPUBAIOTCS OCOOCHHOCTHU TICUXHMKH C TOYKHU 3pEHHsI 00yCIOBICHHOCTH
KylnbTypHOH cpenoil. [lockoiabKy WHAMBHIyaldbHbIE OCOOCHHOCTH YEIOBEKa TaK MM HHaye
(bopMHpYIOTCS B OTIPENETICHHON cpelle, KpOCC-KyIbTypHBIE MCCIIEIOBAaHHUS PACCMATPUBAIOT IIEITbIN
CMEKTP MHAMBUIYAIbHBIX MCUXOJOTHUYECKUX MapaMeTPOB «OT MCUXO(HU3HOIOTUU J0 COLUATBHBIX
LEHHOCTEe» [2].

Ilpu >TOM, eciM Takue 4YepThl JIMYHOCTH, KakK, HalpUMep, CaMOKOHTponb [39],
camoco3HaHue [14], 1OKyC KOHTpOJsI, U3Yy4aloTCsl KPOCC-KYJIbTYPHBIMHU IICHXOJOTaMHU JOBOJBHO
JaBHO, TO CHCTEMATHYECKUX MCCIEJOBAHUH CaMOOLIEHKHM He Tak MHoro [6]. C ogHOH CTOpPOHBI,
WCCIIEIOBATENI  CXOAATCS Ha TOM, UTO CTPEMJICHHE TIIOBBICUTH CaMOOIICHKY SIBJISIETCS
yHuBepcaibHbM  [32]. C gpyroil CTOpoHbBI, B TMOCIEAHHE TOAbI IpHOOpena OoblIoe
pacrpocTpaHeHHe Uaes O TOM, YTO OCHOBBI CAMOOIIEHKH PA3IMYAIOTCs B Pa3HBIX KYJIbTypax.

OTHOCHUTENBHO HEJABHO HECKOJIBKO BIMSATENBHBIX TPYIIT HCCIENOBATEe BBICTYIHIN C
apryMeHTaMd B IIOJIb3y KYJIbTYpHO-OPHEHTHPOBAHHOTO B3IJISa Ha CaMOOLIEHKY, COIJIACHO
KOTOPOMY TIOJIOXKHUTEIbHAsT CaMOOIIGHKA SIBJISIETCS pPE3YJbTaTOM JKM3HH B COOTBETCTBHH C
IEHHOCTSIMH, YCBOSHHBIMU M3 OKpY>KaroIei KynbTypsl [32; 35].

ABTOpBEI MOJeNM TakTUKU moBbieHust camoonenku («Self-Concept Enhancing Tactician
Model» — SCENT) [36] yTBepkaarOT, 4TO JIIOJM YCBaMBAIOT KYJIBTYPHO OJIOOpSEMBIC POIU U
OLIEHUBAIOT ce0s1 Ha OCHOBE TOTO, HACKOJIBKO YCIIENTHO OHH 3TH POJH «Pa3bITPHIBAIOTY. ABTOPHI
TEOpPHH YIpaBJICHUs cTpaxoMm cmepTu («Terror management theory» — TMT) [32] omnpenensitoT
CaMOOIIEHKY KaK «JyBCTBO JIMYHOHM IEHHOCTH, KOTOPOE JAOCTHTAECTCS BEpOil () B 0O0CHOBAHHOCTh
CBOETr0 KYJIbTYpPHOIO MHUPOBO33peHHss U (0) B TO, YTO YEJIOBEK KMBET COIVIACHO CTaHAapTaM,
KOTOpBIC SIBJISIFOTCS 9acThIO 3TOTO0 MHPOBO33peHHs» [32, ¢. 436]. Jlake KPpUTHUKH ITHX TCOPHH,
MOX0Ke, pa3felsaioT aHAJTOTHYHYIO TOUKY 3peHus: B 4actHocTH, C. ['eitne [20, c. 71] numer, 4to
«OKeJTaHWE COXPAHHUTH MO3UTHBHOE SI», OmpenenseMoe Kak «CTpeMJICHHE OBITh TeM YelIOBEKOM,
KOTOPBIM CUMTaeTcs JOCTOWHBIM M 3HAYMMbIM B CBOEH KyinbType [...], MOXHO Ha3BaTbh
YHHUBEpPCAJIbHBIMY, AK€ €CIIM TUIHYHbIE MEXaHU3MBbI, C TIOMOIIbIO KOTOPBIX JIIOJU PEaTU3yIOT 3TO
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CTPEMJIEHHE, CUIIBHO PA3/INYaroTCs B Pa3HbIX KYJIbTYypax.

HccnenoBaTenu caMOOLEHKH OTMEYaroT, YTO MHOTOMEpHasi Mojelb Mapiia, KOTOpY Mbl
UCTOJb3yeM B JJAHHOM HCCIICIOBAaHUH, TOATBEP)KIACTCS Ha KPOCC-KYIbTYpPHOH BbIOOpKE [28], mpu
9TOM €CTh HEKOTOpbIE KYJIbTYPHbIE OCOOCHHOCTH, KOTOpbIE MOI'YT BIMATH Ha IIOKa3aTesu
OTAENbHBIX (PakTOpoB camMooneHKH. [lamee paccMOTpUM MOMoApoOHEe HEKOTOpble KYIbTypHBIE
(bakTOphl, KOTOPHIE MOT'YT OKa3bIBaTh BIUSHHE HA POPMUPOBAHUE CAMOOLICHKH.

Brusanue skonomuueckoz2o pazeumus Ha hopmMuposanue camooyenKu

B nepByto ouepenb, cpaBHUBAs Pe3yNbTaThl 110 Pa3HbIM CTpPaHaM, HEOOXOIUMO NMPHUHSTH BO
BHUMaHHE HEKOTOpPbIE 3KOHOMHYECKHE OCOOEHHOCTH. DKOHOMMUYECKOE OJIArOCOCTOSHUE MOXKET
HanpsMYI0 WIM KOCBEHHO BIMATh Ha CaMOOILICHKY, B TOM YHCII€ OLEHKY JOCTM)KEHUH B Pa3HbIX
obmactsx [10]. B crpanax ¢ 6osiee BEICOKMM YPOBHEM OJIArOCOCTOSIHUS 00pa3oBaHue, Kak MpaBuilo,
OoJiee TOCTYIHO U MPEeOCTaBiIsIeT OObIIE BO3MOXKHOCTEH, a POAUTENIN U YUUTeNs 001aaatoT 6oee
BBICOKUM  COIMAJIbHO-D)KOHOMHYECKUM  cTaTycoM [6]. Bpicokmii craryc poauteneii u
npoeCCHOHAIN3M YyUuTellell MOTyT MOJOXKHMTEIbHO CKa3aThCs HAa CaMOOLICHKE CTYAEHTa U €ro
METaKOTHUTUBHBIX Tpoueccax [9]. Boxee Toro, atTm crpansl 001amaloT OOTaThIMH peCypcamu,
CTUMYJIUPYIOIIMMHU OOYyY€HHUE, YTO TaKXKe MOXKET OJarompusTHO cKa3aTbCsi Ha JIOCTHKEHUAX U
camoorieHke [8].

Jns  Haubonee oOIIEr0 CpaBHEHUS SKOHOMHYECKOTO M COLMAIBHOTO  Pa3BUTHS
uccnenyembix crpad (Poccun n Kuprusun) npuBonum nokaszarenu BBII u Unaekc yenoBeyeckoro
pa3ButHs (nanee — MYP), koTopelii n3MepseT AOCTHXKEHHsI CTPaHbl C TOUKHU 3PEHHSI COCTOSHHS
3I0POBBSI, TONYYeHHUs 0Opa3oBaHus W (aKTHUECKOro Aoxoaa ee rpaxaad (tadm. 1). JlanHsbie,
IpUBEJCHHbIE B TaOJUIle, TOBOPAT O 0ojee HU3KOM YPOBHE 3KOHOMMYECKOI'O M COLHUAIBLHOTO
pa3Butus B Kupruszum no cpasuenuto ¢ Poccuen.

Tabnuna 1
CpasHenne Poccun u Kupruzum no ypoBHI0 3KOHOMHYECKOI0 H CONMAJbHOI0 Pa3BUTHSA
Nuaukarop Poccus Kupruzus
IToxazarens NUP 0,824 0,674
Mecto B MmupoBom peiitunre MYP 49 122
[Mokazatens BBIT ($ muH) 1699877 8455
MecTto B MupoBoM pelitunre o BBII 11 145

Ipumeuanue. Wcrounmku: 1) United Nations Development Programme: Human
Development Index 2019; 2) The World Bank: Gross Domestic Product 2020.

Co cropons! conmanbHOl cepsl B Kupruzuu 6osee HU3KHIA ypOBEHb KU3HU M BBICOKHIA
nporieHT 6eaHoro Hacenenus (20%) mo cpasuenuto ¢ Poccueit (13%) [43].

Bruanue kynomypHuix yennocmeil na popmuposanue camooyeHKu

Kpome skornommueckoro ¢akTopa, KOTOPBIA MOXKET BJIMSTH Ha MOKa3aTelh CAMOOIICHKUA
pas3nuuus MO CTpaHaM, BAXKHYIO POJb WIPAOT KYyJIbTYpHBIC IIEHHOCTU. Paznuuus B IEHHOCTSAX
MOTYT TPOSIBIIATH CE0s1 HA Pa3HBIX YPOBHSX.
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Haubonee ncnonbp3yeMbIM mapaMeTpoM KYJIbTYPHI SIBISETCS KOHIENIHUs, peioxKeHHas .
Xodcrene, B paMKax KOTOPOM OH BBOJUT HU3MEPEHHE KYJIbTYPbl IO CTEHEHH MPOSIBICHUS
MHIUBUAYaJIM3Ma U KojulekTuBu3Ma. Ilo atomy nmapamerpy Poccust umeer 6osee BbICOKUN YpOBEHb
uHAuBHAyann3Ma — 66,9, torga kak Kuprusus — 59,4 [41]. Dtu maHHbIE TOBOPAT O TOM, 4TO 00€
CTpaHbl OTHOCSTCS CKOpee K KOJUICKTUBHUCTCKUM OOIECTBaM, HEXENIHW HHIUBUAYATHUCTCKUM.
OpHako, TOCKOJBKY IIpe/cKa3aTelibHas CIHOCOOHOCTh H3MEPEHUN HAIlMOHAIbHBIX KYIBTYD,
npeacraBieHHas Xodcreae, OTHOCUTENHO HWHIMBHYyaIbHOTO MOBEICHHS HE pa3 IMOJABEpraiach
KpUTHKE, OBLIM MPEIJIOKEHBl ajJbTepPHATUBHBIE MEXaHU3Mbl KIACCU(PUKALUUA CYOBEKTHUBHOIO
BOCIIPUATHS KYJIBTYPHBIX IICHHOCTEH, HOpM U BepoBanwmii [15]. Tak, nanpumep, Jleynr u Kosn [24]
MpeaaraT pa3JelieHue Ha TPU TUIA KYIbTYp — KYJIbTYypa «JIHMIA», «JOCTOMHCTBA» U «UECTU»
(face, dignity, honor cultures). OgHako HEKOTOpBIE Yy4YEHBIC CBS3BIBAIOT OTH JIBa YPOBHS
KyInbTYpHBIX u3MepeHuil. Hampumep, Tpuanauc u KoJuleTH MpeAnoyiararoT, 4To JIOOU U3
KOJUIEKTUBHCTCKUX KYJIBTYp OOJIbIIE [ICHAT FApMOHUIO, COXPAaHEHHE JIMIa U cMUpeHue [42].

OpHuM U3 MPOSBICHUI 3TOTO Pa3IU4Us SBJISETCS TO, UTO B KYIbType JHIla (Takke Kak U B
0oyiee KOJUIEKTUBUCTCKHX KYJIbTypax) MOAYEPKHUBACTCS MyONMMYHBIA 00pa3 WMHIMBUAA, KOTOPBIU
COCTaBJISIIOT €ro COIMANIbHBIM CTaTyC M COOTBETCTBHE cBOei cornuanbHOi ponu [20]. B Takom
OOIIIECTBE YEIOBEK 3aBHCHM OT MHEHHSI O HEM OKPYXAIOIIUX M MOTHBHPOBAaH Ha JIOCTHKCHHS,
MOCKOJIbKY 3TO OJMH W3 CHOCO0OB «coxpaHeHHs Juma» [16]. B To e Bpemss B KyJdbTypax
JOCTOMHCTBa (Oosiee MHIAMBUYaJTUCTUUECKHUX) YEJIOBEK B MEHBIICH CTENEHH 3aBHCUT OT MHEHHUS
OKpY’KaloIIKX, MOOMIPSETCs €ro cB000/1a caMOOIIpeIeIeHusl.

3nech B Ooblel crerneHu B (POKyce BHUMaHHUSI HAXOJATCS CBOOOAA EHCTBUM, aBTOHOMUS
1 cB00O/A OT MOMBITOK JIPYTHX KOHTPOJIMPOBaTh ceds. B pesynbrare, eciu, Hanpumep, B CTpaHax
BocrouHoii A3uu OIleHKa OKpYXKalolUX M CaMOOIIEHKa MpakTU4Yecku coBmanawT, 1o B CIIA
CaMOOILICHKA CYIIIECTBEHHO OTIMYACTCS OT B3MIISLIOB Ipyrux [13].

[IpyHumass BO BHUMaHHE KYJIbTYpHbIE pasznuuus uccienyemsix crpaH (Poccum u
Kuprusum), B JaHHOM HCCIEI0OBaHUHM MbI C(OKYCUPOBAHBI HA MOMCKE KYJIbTYPHBIX pa3iMyuil 1o
IBYyM (hakTOpaMm caMoOLieHKH — «Maremarnyeckasi caMooleHka» U «['yMaHuTapHas CaMOOLICHKa.
Kakue ecTp cXOACTBa M pa3iuuus B ypOBHE BBIPR)KEHHOCTH caMoOoLeHKH? Kak 3Tu pe3ysbraTel
MOTYT OBITH CBSI3aHbI C KyJbTYPHBIMH pa3aInuusiMu?

Hccnenyemble TocynapcTBa UMEIOT 00Illee NMPOLUIOE U B O0OUX PYCCKUH SI3BIK SIBIISETCS
rOCYJapCTBEHHBIM, 3TO TO3BOJISIET MPOBOJUTH CPaBHEHMs, HE 3aJyMbIBasiCh 00 OTrpaHUYCHUSX,
HaKJIaJbIBAEMBIX BIUSHUEM KYJIbTYpbl Ha (hopMHpoBaHUE S3bIKOB. HO MeXy HUMH CYIIECTBYIOT
OonplMe pazauyusl B KYJIbTYpe, JKOHOMHUYECKOM TIIOJIO)KEHUH, YPOBHE DPAa3BUTHUS CHUCTEMBbI
o0Opa3oBaHms, a TakK)Ke 0OCOOCHHOCTH BBICTpauBaHUs B3auMooTHomeHui. Tak, B Poccun, oco6eHHO
B MockBe, rie Mbl IPOBOJWIN HCCIEAOBaHHE, ropa3io 0ojee BBIPAXKEHbl WHAWBUAYAIU3M HU
HE3aBHCUMOCTh OT OKpY’KalolluX, B TO Bpems kak B Kuprusuu cyuiectByer 6osiee TpaJIullMOHHAS,
B3alMO3aBHCHMasl CUCTEMA B3aHMOOTHOIIIEHUH, B YaCTHOCTHU B ceMbe [41].

VYuurteiBass KynbTypHble paznuuus Poccum u Kuprusum, npeamnonaratorcss pazinyust y
CTY/IEHTOB B BBIPQ)KEHHOCTH MCCIIETyEeMBIX (PaKTOPOB CAMOOLIEHKH.

l'umote3a 1: Gosbliasi BBIPa)KEHHOCTh MaTEeMaTHYECKOM CaMOOIIEHKHM B CTpaHe ¢ Oojee
WHIUBUYAINCTCKONW KYJIBTYpO. DTO MOXKET OBITh CBSI3aHO C TE€M, YTO OOJACTH TOYHBIX HAYK
TpeOYIOT COCPEAOTOYCHHOW WHIMBHUAYATbHON paboThl. B OTHOIIEHUM TyMaHUTaApHOW CaMOOIICHKH
runoTre3a 2: Oonblias BBIPAXEHHOCTb T'yMAaHUTApHOM CaMOOLIGHKHM Yy  IpeJCTaBUTENeH
KOJUIEKTUBUCTCKON KYJIBTYPBbI, TaK KakK JJisi HUX 00jiee BaKHO COIMANIbHOE B3aUMO/ICHCTBHUE.
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MeTopmo/10rus Mccjie10BaAHUS

Hncmpymenm u npoyedypa

OmnpocHuk «MHoOrogakropHasi CaMOOLIEHKAa JUYHOCTH» OCHOBAaH HAa MHOIO(aKTOpHOU
MOZCJIM CaMOOLEHKH, mnpemioxxkeHHon X. Mapmem u P. IllaBenconoMm. B wuccnenoBanuun
UCIOJb3YeTCsl PYCCKOSA3bIYHAS BepcUsl ONPOCHUKA «MHOro(akTopHas CaMOOLIGHKA JIMYHOCTU»,
amantupoBannas H.B. Jle6eneoii, }F0.B. Ky3pmunoii [3]. Onpocauk coctouT u3 10 yTBepKacHHIA,
10 5 yTBepKACHUHN Ha KaXXJbli uccieayemblil gpaktop. Mcnonb3yrores a8e (OpMbl ONPOCHUKA: IS
IOHOIICH W Ui JIeBYyIIeK. YTBEPKICHUS B ONPOCHUKE CPOPMYIHMPOBAHBI B IPSIMOM M OOpaTHOM
kitoye. [l BbIpaXKEHUs CTENEHU COINIAcUsl ¢ KaXIbIM YTBEpPXKIEHHUEM MCIIONb3yeTcsl S-OanbHast
mkana Jlukepra. CTemeHb cOracusi paHXHPyeTcss OT MUHUMyMa J0 MakcumyMma, riae «1» —
MIOJTHOCTBIO HE COIJIAaceH; «5» — MOJHOCThIO coryaceH. ONPOCHUK COCTABJIEH HAa PYCCKOM SI3BIKE.
Onpoc npoBoausicsi oHnaiiH. IlpuMepHOoe Bpemsi 3amoNHEHHs ONPOCHUKA, BKIIIOYas BOIPOCHI
KOHTEKCTHOM aHKETbl, COCTaBUJIO 15 MUHYT. Bce pecnioHIeHThl ObUIM NMPHUBIICYEHBI K YYaCTHIO B
UCCIIEIOBaHUM Ha 0€3BO3ME3/IHOM OCHOBE, OCBEIOMIIEHBI O MLENsAX M 3aJadyax MCCIEIOBAHUS,
IpeJoCTaBUB MH()OPMUPOBAHHOE COTJIacHe Ha y4acTHe.

Buibopka

Jns  cOopa [aHHBIX HCCIIEAOBaHUS OBbUIM IpPUIJALCHbl CTYJIEHTHl OakajaBpuara
yHuBepcuretoB u3 Kuprusum (ropon bumkxexk) u  Poccum (ropogy Mocksa). Bribopka
(dopmMHpoBaIaCh METOJIOM CHEXHOTO KOMa. MBI MBITAJIUCH CO37aTh MAaKCUMAIIbHO CX0XKHE BEIOOPKU
B CTpaHax IO CJEIYIOIIUM IapaMeTpaM: KOJMYECTBO, BO3PACT, CIELUAIbHOCTh OOYYEHHMs, IOJ.
Bri6opka uccnenoBanust cocrabuia 510 ctyneHToB B BozpacTe oT 18 mo 27 met (60% — Poccus,
40% — Kuprusms). Pacnpenenenune mo crernmanbHocTH oOyueHus: (Poccus) 59% — cTyneHTHI
STEM; 41% — crynenTsl ryMaHUTapHbIX crienuanbHocTel; (Kuprusus) 54% — crynentst STEM;
46% — cTyneHTHl TYMaHHTApHBIX CrelraibHOCTel. Pacipenenenne nmo mouy: roHoum 58% (Poccus
— 54%; Kuprusus — 62%).

Memoo

Jlis u3ydeHus KyJAbTYPHBIX pa3iMyuii, 4TOObl CpPaBHUTH CpEAHME 3HAUEHHs B JIBYX
BbIOOpKax: (1) crynentsl u3 Poccun, (2) crynentsl u3 Kuprusuum, mbl ucnonb3oBaiu t-tect (t-
kputepuil CTblofieHTa). BplIM MOCTpOEHbI MOJenu JUIsl Kaxaod cTpaHbl. TakuM oOpazom, Obuia
IIpOBEpEHa rMIoTe3a O PABEHCTBE CPEeTHUX MEXy cTylAeHTamu u3 Poccun n Kuprusuu. B kauectse
KpUTHUYECKOI0 3HaUeHus ucrosb3oBano p=.05. J{ns onpenenenus pazmepa 3pdexra i 3HaUMMbIX
paznmuunii Mexny cpennumu Obim BeiuucieH d Koosna (Cohen’s d), m3mepsiemblii B BeTHMUUMHE
CTaHJIapPTHBIX OTKJIIOHEHHH. OleHKa pa3mepa 3¢ (deKTa MpoBOIUTCS B COOTBETCTBUU C KPUTEPUSIMU:
d=0,20 — manenwkuii pasmep s3¢pdekra, d=0,50 — cpequmii, d=0,80 — Goxpmoit [11].

PesyabTaTsl
MBbI IpoaHATU3UPOBATH KYJIBTYPHBIC PA3JIHUUS B BBIPAKCHHOCTH CAMOOLIEHKH Y CTY/ICHTOB
n3 Poccun u Kuprusum no uccnenyembiM ¢paktopaMm. beumn oOHapyKeHbI 3HAYMMBbIE PAa3TUuUs B
YPOBHE MAaTEMaTHYE€CKOM CaMOOIIEHKH B IOJIb3Y CTYACHTOB U3 Poccun. YpoBeHb MaTeMaTHYECKON
camoorieHku creayromuid: Poccust — M=17,95 (SD=4,92); Kuprusus — M=16,30 (SD=4,53). Ho B
OTHOIIICHNH YPOBHS T'YMaHUTAPHON CAMOOILICHKH 3HAYUMBIX PA3JIMUHi y CTYICHTOB OOHAPYKEHO HE
obu10: Poccust — M=19,16 (SD=3,30); Kuprusus — M=19,00 (SD=3,92) (cm. Tabm. 2).
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Ta6muma 2
Cpeanue 3HaYeHHsI YPOBHSI CAMOOLIEHKH CTY/€HTOB
Tun caMoOlleHKH Bri0opka M (SD) HapexnocTns
(Aabpa
Kponoaxa)
YpoBeHb MaTematuueckoil | Best BeIOOpKa 17,22 (4,81) 0,84
CaMOOIICHKH
Crynentsl u3 Poccuu 17,95 (4,92) 0,88
Crynentsl u3 Kupruzun 16,30 (4,53) 0,79
YpoBeHb rymMaHuTapHoi | Best BeiOopka 19,08 (3,59) 0,79
CaMOOIICHKH
Crynentsl u3 Poccun 19,16 (3,30) 0,81
Crynentsl u3 Kupruzun 19,00 (3,92) 0,73

Ipumeuanusi. M — cpennee 3HaueHue; SD — cTaHIapTHOE OTKJIIOHEHHE.

CornacHo MoJlyd4eHHBIM pe3yJibTaTaM, CTATUCTHUECKU 3HAUYHMMBIX KYJIbTYPHBIX pa3ndyuii B
ypoBHE rymaHuTapHoi camoorieHku Het (t (511)=0,502, p=0,615; Cohen’s d=0,014). YpoBeHb
I'YMaHMTapHON CaMOOIICHKH B II€JIOM BBIIIE, YEM YPOBEHb MAaTEMaTHYECKOW CaMOOLIEHKH KakK Y
crynentoB u3 Poccum, Tak m y cryaeHtoB u3 Kuprusunm. COOTBETCTBEHHO, CTYIEHTHI BBIIIE
OLIEHUBAIOT CBOM CIIOCOOHOCTH K T'YMaHUTApHBIM INpeIMeTaM, KOMMYHHMKAaTHBHbIE U BepOaslbHbIE
HaBBIKH.

OnHaKko B OTHOIIEHUH YPOBHSI MaTeMAaTUYECKON CaMOOLIEHKHU IOJIy4YeHbI UHbIE PE3yIbTaThI.
beuto ompeneneHo, uro cryaeHThl U3 Poccum nmeroT Gosiee BBICOKMN ypOBEHb MAaT€MaTH4EeCKOU
CaMOOIIEHKH TI0 CpaBHEHHWIO co crymeHTamu u3 Kuprusum (t (511)=3,891, p<0,001). Benuuuna
pa3mepa 3¢ dekra CBHIETENBCTBYET O TOM, UYTO KYJIbTYpHBIE Pa3IMyus B yPOBHE MaTeMaTHUECKOU
camoonienkn Hmke cpeanux (Cohen’s d=0,357). Takum 00pa3om, Mbl BHIUM, YTO CTYACHTHI W3
Kupruzum B MeHbIIEH CTENeHW YBEpPEHBI B CBOMX MAaTEMAaTHYECKUX CHOCOOHOCTSIX, HEXKEIH
cTyzaeHTsl u3 Poccun.

Oobcyxaenne

Buipascennocmo mamemamuueckou camooyenku y cmyoenmos uz Poccuu u Kupouzuu
Dasnudaemcsi.

C Touku 3peHHs KyIbTYpHbIX pa3nuuuil Poccusi mmeer Oosee BBICOKHE IMOKAa3aTelIH IO
WHJIEKCY aBTOHOMHH, Hexenn Kuprusus [47]. B panbHeiimem MBI MOXEM paccMaTpuBaTh
CTyIeHTOB u3 Poccun kak mpeacraButeneil 0osiee MHAMBUAYAIMCTUYHOTO OOIIECTBA, a CTY/ACHTOB
u3 Kuprusum — kak npezacraButeneil obmecTBa ¢ 6oee BBICOKUM ypOBHEM KoJuleKThBH3Ma. [lpu
MHTEpIPETALMH MTOTYYEHHBIX PE3YJbTaTOB, 4 UMEHHO PA3JIMYNNA B MATEMAaTUYECKON CAMOOLIEHKE Y
CTYyJIEHTOB JBYX CTpaH, Mbl MOXEM pa3[CIUTh JBa poAa MACATEIbHOCTM Ha OCHOBAaHUHU
aBTOHOMHOCTU. Tak, MaTeMaTHYeCKHUe CHEelHaTbHOCTH MPEJICTABISIIOT co000i Oosiee aBTOHOMHBIN
BUJ JEATEIbHOCTH, CKOHIIEHTPUPOBAHHBIM HA WHAWBUIAYAIbHBIX YCHUIMAX [26]. MoxHo
MPEIINOI0KHUTh, YTO POCCUHCKUE CTYIEHTBI, KOTOPblE HaXOAATCS B Oosee MHIMBUAYATUCTHUYHOM
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ob1ecTBe, ¢ 0ojiee BHICOKMM IOKa3aTesieM aBTOHOMHHU, KOM(OPTHEE UyBCTBYIOT Ce€Osl, BHIIIOJIHSS
UHAMBUIYyalbHbIE 3aAaHus. M TakuM oOpa3oMm, OHM Jierde CHpPaBISIOTCS C 3ajadyell OLEHUTh
COOCTBEHHYIO KOMIIETEHTHOCTh B 3TOM BHUJIE AEATEIBHOCTH.

B 10 *e Bpemsa crynmeHThl M3 Kuprusum, KOTOpble NPOXOIWIN COLMAIM3ALMIO B MEHEe
aBTOHOMHOM cpejie, BOCIPUHUMAIOT CBOM MaTE€MaTU4YeCKHe CIOCOOHOCTH HECKOJIbKO MHave. Bo-
NEPBbIX, MaTE€MaTUYEeCKHE CIELHATbHOCTH TpPeOyIOT Oojbllleé MHIMBUIYAJIbHBIX YCHWIMH, Kak
CJIEJICTBUE, MaTEMaTHU4ECKasl CAMOOLIEHKA B MEHBUIEH CTENEHU 3aBUCUT OT MHEHUS OKPYXKaIOIIMX.
Kak 1 B mpeaplayux UCCIeJ0BAHUAX, Mbl BUJIUM, YTO B 00Jiee KOJJIEKTUBUCTCKOM KYJIbTYpPE 0N
CKJIOHHBI OLICHUBATh ce0s1 MEHEe MO3UTUBHO, YeM B 00JIe€ HHIMBHIYATUCTCKOM [25].

Kpome Toro, B Kuprusum B obmem Oosiee pa3BUTO IpeJICTaBIE€HHE O HEOOXOIUMOCTH
pasButus obsnactu STEM, kak Obl10 oKazano B pe3ynsraTax World Values Survey Wave 7: 2017-
2020 [47]. DToT moka3zaTeab MBI CMOTpEIHM 1O ABYM Bompocam: «Science and technology are
making our lives healthier, easier and more comfortable» (Q158) u «Because of science and
technology, there will be more opportunities for the next generation» (Q159). [us Kupruszuu
BO)XHOCTh Pa3BUTHS TEXHOJOTUH M TOYHBIX Hayk coctaBwia M=8,62 (SD=2,42), a nis Poccun —
M=7,99 (SD=2,36). [Ipu »ToM B CUTyaluu, KOTJla BO3HHMKAEeT MPOTHBOpPEYHUE MEXKIY HAYKOH U
JAPYTUMH O0JIaCTSIMH, HAIPUMED, PEIUruei, xutenn Kuprusuu B O0JbIIeH CTETIeHN, YeM POCCHSHE
UMEIOT CKJIOHHOCTD JIeJIaTh BBIOOP B MOJIb3Yy PEIUTMU. DTOT MapaMeTp Takxke Obul orpakeH B WVS
yepe3 Bompoc: «Whenever science and religion conflict, religion is always right» (Q169). B
Kupruzun c yrBepxaeHuem Oblin corjacHbl 44% pecrnoHneHToB, a B Poccum Tonbko 7%.
[IpuBeneHHbIE BbILIE TEHIECHIIMM MOTYT ObITh MOKa3aTesieM 00Jiee CUIBHOTO BIIMSHUS PEJIUTHH Ha
crynentoB u3 Kuprusuu. IlpencraBienus B oOmiecTBe O KOH(MIMKTE MEXAYy TOYHOM HayKoll u
pPENUTHO3HBIMU BEPOBAHUSIMM TaK)K€ MOTYT KOCBEHHO BIIMATH Ha IIOKa3aTellb CaMOOLIEHKHU B
obmactu STEM u 0OBsCHATH OoJsiee BBICOKYIO MaTEMAaTHYECKYI0 CaMOOLIEHKY y PYCCKHX IO
CPaBHEHHUIO cO cTyAeHTaMu u3 Kupruszum.

Buipasicennocms eymanumapmnoti camooyenku y cmyoenmos uz Poccuu u Kupeusuu wne
paznuuaemcsi.

Takue pe3ynbTarbl MOTYT CBUAETEIBCTBOBATbH O TOM, YTO T'yMAaHHMTapHas CaMOOLIEHKa
sBigercs 6osee oomei. CtynenTs! u3 Poccun u Kuprusuu BUAST 0AMHAKOBYIO BaXKHOCTh U3Y4EHUS
T'YMaHUTApHBIX [IPEIMETOB (S3BIKH, TUTEPATYpa).

IIpu cpaBHEHMM MaTeMaTHYECKUX U TYMaHMTapHbBIX 00JacTel MOKHO OOpaTUTh BHUMaHUE
Ha TO, 4To B obnactsax STEM mpucyrcTByeT 6ojee TOUHbIN 00pa3 pe3ynbTara, TO €CTh CYIIECTBYIOT
NIPaBUJIbHBIE U HETIPaBHJIbHBIC PEIIEHUs, KaK CJIEJCTBHE, BEPOSITHOCTh COBEPIIUTH OIMIMOKY BHIIIE,
4yeM B Ipoliecce pabdoThl B rymMaHuTapHo oOnactu. C KyIbTYpHOH TOUKH 3pEHHUS CJEICTBUEM
TaKOW 0COOEHHOCTU 00JIACTH SIBJIIETCS OOJBIIMNA PUCK JUISL CTYJIEHTA «IIOTePATh JH10». Oco3HaHue
3TOrO pHUCKa MOKET KOCBEHHO MOBJIUATH Ha 0oJiee HU3KUN YPOBEHb MaTEMaTHUECKON CaMOOLIEHKH
y KUPTU3CKHX CTYEHTOB. [Ipu 3TOM JJaHHbIE PUCKH OTHOCUTEIBHO HMXKE B TYMAaHUTApHOM 00JIacTH,
r7le TMPUCYTCTBYET DJJEMEHT TPAaKTOBKM U CBOOOJHONW MHTeprnperanuu. Takum oOpasom,
KyJIbTYPHBIE Da3IMuus, CBA3aHHBIE C 3aBUCHUMOCTBIO OT MHEHHUSI OKPYKAIOIIUX, B MEHBIIEH
CTEICHHU BIIMSIOT HA TYMaHUTAPHYIO CAMOOIICHKY TIpeicTaBuTelNeit qByX cTpas [17].

Taxke rymaHuTapHas CaMOOIIGHKAa BKJIIOYAeT B ce0si acleKT KOMMYHMKaluu. BakHOCTb
KOMMYHHKAIIUM CBOWCTBEHHA JJI1 BOCTOYHOU KYJIbTYPhl Kak 0COOEHHOCTh KOJUIEKTHBHU3MA. boiee
TOrO, 3TO MOXHO CBsI3aTh C BAaXHOCTBIO JJISI BCEX CTYACHTOB: KOMMYHHMKalUs Kak (akrop
obpa3oBaTenbHOro npouecca. CTyIeHTbl U3 MCCIETyEMBIX CTPaH OLIEHUBAIOT CBOIO I'YMAHUTAPHYIO

12



Jlebeoesa H.B., Bacuivesa E.J]. Lebedeva N.V., Vasilyeva E.D.

Kpocc-kynbpTypHOE UCClieI0BaHHE 0COOCHHOCTEH Cross-Cultural Study of the Characteristics of Students'
CaMOOILICHKH CTY/ICHTOB Self-Concept
[cuxonoro-nenarornueckue uccienoBanus. 2023. Psychological-Educational Studies. 2023. Vol. 15, no. 1,
Tom 15. Ne 1. C. 3-20. pp. 3-20.

CaMOOILICHKY CX0KMMU IIaTTEPHAMM.

Tak, ¢ OZHOH CTOPOHBI, CXOXECTb TI'yMaHHTApHOM CAMOOLICHKM MJAET Bpaspes
IIPENIIOJIOKEHNIO, BBITEKAIOUIEMY M3 KOJJIEKTUBUCTCKOM KyJIbTYphl: OOJbIIas BBIPAKEHHOCTH
T'YMaHUTapHON CaMOOLIEHKH I IPEICTaBUTENIEH BOCTOYHOU KyJIbTypbl. C Ipyroil CTOpOHBI, caMa
pedb 0COOEHHO BaXkKHA B 3alaJHOM KYJIbTYPHOM KOHTEKCTE KaK OCHOBHOE CPEJCTBO BBIPAKEHHUS U
Pa3bsACHEHUS CBOMX MBICIEH, KaK BUJIHO Ha TaKUX IIPUMEpax, KaK MCIIOJIb30BAHHE COKPATOBCKUX
METOAOB B 00ydyeHMH. B oTnmume OT 3TOro, peyb HE TaK LEHUTCS B BOCTOYHOM KYJIBTYpPHOM
koHTekcTe. Ckopee, 3TO OTBJIEKAeT OT pa3MblIUIeHUH. Bo MHOrmx uccileqoBaHMSIX 3TH
IIPOTUBOIOJIOXKHBIE B3IJIAJbl M3Yy4YalOTCS C TOYKU 3pEHUS KYIbTYPHBIX LIEHHOCTEH (Hampumep,
I'yaukyncr) [4].

NMeHHO »3TH pa3inyust B BaXXHOCTH pPAa3HBIX acleKTOB (KOMMYHHUKAIUsl U pedb),
BKJIFOUEHHBIX B TYMaHUTapHYIO CAMOOLIEHKY, MOT'YT IIPUBOAMTH K €€ OJIMHAKOBOM BBIPA)KEHHOCTH Yy
cTyneHToB u3 Poccun u Kuprusum.

Pe3ynpTaThl TEKyIEro MCCIEJOBAHUS HE MOTYT IOJHOCTBIO OOBSICHUTh CXOXECTh U
pasnuuus B BBIPAKEHHOCTH MAaTEMATUYECKOM M I'yMaHUTAapHON CAMOOLIEHKH, HO OOBSICHSIIOT U
MIOKa3bIBAIOT OIPEJIEJIEHHbIE MATTEPHBI, BEAYIUE K JalIbHEHIINM HCCIIeI0BAaHUAM B 3TOH 00JIaCTH.

CTouT OTMETHTb, YTO HPEIBbIAYLINE HCCIEAOBAHUS TPOBOJMWINCH C HCIOJIb30BAHUEM
nokaszaress oOIiel CaMOOLIEHKH, a €€ pa3Hble acleKThl HEe aHalIu3upoBaIMch. s Gosee TOUHOU
MHTEpIpPETALMU Pa3Iu4Mii M CXOACTB B MaTeMaTU4EeCKOM W TI'yMaHUTapHOM CaMOOLEHKE Yy
crynaentoB Poccun u Kuprusum tpeOyercst B panbHeieMm coKycHpOBaThCs Ha MCCIEIOBAHUU
(aKkTOpOB, COLMOKYJIbTYPHBIX U HHIWBUIYaJbHBIX, KOTOPHIE MOIJIM Obl OBITH MNPEAUKTOPAMU
Ka)KJI0r0 U3 aCIIEKTOB CAMOOLICHKHU.

BpIBoaBI U 3aK/II0YEHHE

B HacrosimieM wuccienoBaHuM ObUIM PacCMOTPEHBI paziuyMsi B MaTeMaTU4YecKoW U
TyMaHUTapHON camMooIleHKe CTyAeHTOB u3 Poccuu u Kupruszuu. beuin oOHapy)eHbI CTaTUCTHUECKU
3HA4YMMBIC PA3JIMYMAS B MAaTEMaTUYECKOW CaMOOLIEHKE Yy cTylaeHTOB u3 Poccum m Kupruzuum. I1pu
3TOM 3HAYUMBIX Pa3Iu4uil B TYMaHUTAPHON CAMOOLIEHKE HE HAIEHO.

3ananHas Quiocodusi MOAYEPKUBACT JIUUHYIO CAaMOUACHTH(DUKAIIHNIO, TOTAa KaK BOCTOYHAs
¢unocopus MoaYEpPKUBAET OTHOLICHUS] MEX]IY JIOJAbMHM B COLMAJIbHOM KOHTeKcTe. Paznmuune B
¢m10co(hCcKOM MBIIUIEHUH O ce0e OTPakaeTCsl Ha MCUXOJIOTHYECKOH CTPYKTYpe JTUYHOCTH.

OcTtaercs BaXHBIM INPOJIOJKATh M3y4daTh BOMPOC, OT YErO0 MOTYT 3aBUCETh 3TH pa3iHyus.
EcTb BeposATHOCTh, UTO OSTH pa3IMuUs CBS3aHBl C Pa3HBIM IPEACTaBICHUEM JtoJeil o cebe
(TTOJOXKUTENBHBIM U OTPHUIATENIbHBIM) B paMKax KOHKPETHOM KynbTypbl. OJIHAKO, KaK MOKa3aHo,
pa3nuuus B CaMOOIICHKE, HE OOBSCHSEMbIE WHIUBUIYaTHN3MOM U KOJUIEKTUBH3MOM, MOKHO
OOBSCHUTH BapHWAlMsIMH B TIO3HAHWM W TpeactaBieHnn o cede [19]. OcHoBBIBasich Ha AITHX
BBIBOJIaX, JaJbHEUIINE WCCIEAOBAHUS WHIWBUYAIN3MA-KOJUIEKTUBU3MA JOJDKHBI OTOWTH OT
€IMHCTBEHHOTO CpaBHEHUs MeX 1y Boctokom u 3amagom [40].

BaxxHOCTh  JaHHOTO  WCCIENOBaHUS  3aKIOYaeTcs B OMNpelesieHHd  (aKToOpoB
MHBApHUAHTHOCTH CAaMOOIIEHKH, €€ W3MEHYMBOCTH U PA3JIMYMH B Pa3HbIX KylbTypax. DakTopsl
CaMOOIICHKH (MaTeMaTh4yecKass U TyMaHHTapHas) AEMOHCTPUPYIOT pa3iudus B MaTeMaTHUECKON
CaMOOIICHKE, KOTOpbhlE MOTYT OBITb OOBSICHEHBl acHeKTaMu KylbTypbl. [Ipy 3TOM TOUYHBIX
OOBSICHEHHI B CXOXXMX TMAaTTepPHAX TYMAHUTAPHOW CAMOOIEHKH HE TMPOJAEMOHCTPUPOBAHO
KYJIbTYPHBIMU OcOOeHHOCTAMU. CKOpee BCEro, 3TO CBS3aHO C Pa3jIMYHbIMHM acCHeKTaMH, KOTOphIE
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3aTparuBar0T F'yMaHUTAPHYIO CAMOOIIEHKY, U KYJIbTYPHBIMUA 0COOEeHHOCTSIMH [17].

OrpanunveHusi: 1aHHas paboTa SIBISCTCS MUJIOTHBIM HCCIIEI0BAaHHEM OCOOCHHOCTEH B3aUMOCBSI3H
KyJIbTyphl M MaTEeMaTHYeCKOW ¥ TIYMAHMTAPHOH CaMOOIICHKH CTYJCHTOB, ITOKa3bIBas
CYIECTBYIOIIUE Pa3IMyKsi U 3HAYMMOCTh HCCIICAOBAaHUN B 3TOWM obOjsactu. B manbHeimem st
Oosiee MOAPOOHOrO HM3YYCHHS KYJIbTYPHBIX DPa3IUYUii MbI IJITAHUPYEM KOHTPOJIUPOBATh (HaKTOp
KyJbTYpbl Ha HMHIMBHUIYaJbHOM YPOBHE C IMOMOIIBIO METOIUK OIpEACICHHS THUIA JIMYHOCTH —
He3aBUCHMOU 1 B3auMo3aBucuMoii (interdependent, independent self). s onpenenenust BiusHus
KYJbTYpbl Kak (pakTopa MaKpOYPOBHS MbI IUTAHHPYEM HCIIOJIb30BaTh MHOTOYPOBHEBBIN aHAIN3,
YTOOBI KOHTPOJHMPOBATH HECKOJIbKO MaKpOIapaMeTpOB, HANPUMEP, YPOBEHb SKOHOMHUYECKOTO
071ar0COCTOSHUSI CTPAHBI.
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Tpancdopmarusi COBpEMEHHOT0 O0IECTBA CTUMYJIMPYET MOUCK HOBBIX YCIOBUH A7
caMopeau3aluu JIMYHOCTH mpodeccuonana. OIHOW U3 JEeTEPMHUHAHT poOCTa
YCTIENUHOCTH TPO(HECCHOHANBFHON AesTenbHOCTH sBIstoTCA «soft skillsy («rubkue
HaBBIKW»), IPHOOpEeTaeMble MyTEM HaIIPaBJIEHHOT0 podeccuoHanbHOro ooyueHus. B
CTaTb€ Ha OCHOBE aHalIM3a OTEYECTBEHHOM M 3apyOeXHOW IuTepaTypbl M B
COOTBETCTBUM C TepMuHoyoruel Poccuiickoll accomuanuy MEHEIXKEepOoB ObLI
COCTaBJIEH CIHMCOK KOHKPETHBIX KOMMYHMKATHUBHBIX KOMIIETEHIUH «YCIEIIHOIO»
MeHeKepa. B kauecTBe runoressl UCCeA0BaHNs ObLIO BBIABUHYTO MPEATOI0KEHNE
0 HQJINYMM NPEUMYIIECTBEHHO HHU3KOIO YPOBHS pa3BUTHA KOMMYHUKATHBHBIX
KOMIIETEHIIUH, BXOJSAIIUX B CTPYKTYpY IpodeccroHabHO 3HaUuMBbIX «soft skillsy y
crynenueckoi monozaexu. B uccnenoBanuu (N=184) npunsiiu yyactue cTyneHTsl 18—
19 ner (M=18,28; SD=0,45), u3 nux 110 geBymiek u 74 1oHOIIH, 00yJaronecs Ha |
Kypce OakanaBpuaTa HampasieHus «MeHemkMeHT» B By3ax Humxuaero Hosropona. B
paboTe HCMONb30BAINCH: METOJIMKA «YPOBEHb CYOBEKTUBHOTO KOHTpoJsi» E.D.
baxuna, E.A. TonpikuuOM, JIL.LM. DOTKuMHAAa; ONPOCHUK HA HMOILMOHAIBHBIN
nHTeuiekt OMmMH J[.B. Jlrocuna; meronmka «JlparHocThka KOMMYHUKAaTHBHOMN
conmanbHoi komnereHTHOocTH» H.II. @etuckuna, B.B. Ko3nosa, [''M. Manyiinoga.
Pe3ynbrarthl NHMAarHOCTUKM MOKAa3add MPEUMYIIECTBEHHOE HaJIMYue CPEeIHEro u
BBICOKOI'O YpPOBHEH pa3BUTHS KOMMYHUKATHUBHBIX KOMIIETEHIUH, KacaroIIUXCs
KOMMYHHUKaTHUBHOW COLIMAIbHOW KOMIIETEHTHOCTH, SMOLMOHAIBLHOTO WHTEIJIEKTa U
CyOBEKTHBHOTO KOHTPOJS OyAymux MeHelkepoB. Hamuuue cpegHero m BBICOKOTO
ypoBHS  COPMUPOBAHHOCTH  HM3y4aeMbIX KOMMYHHUKATHBHBIX  KOMIIETEHLUN
NEPBOKYPCHUKOB IIO3BOJIIET MCIOJIB30BaTh HX KAaK OCHOBY Ul YCIIEIIHOTO
dbopmupoBanus pa3BUTHIX «soft skillsy crenuanucra B chepe MeHEHKMEHTA.
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Modern society transformation stimulates the search for new self-fulfillment
conditions of a professional’s personality. Soft skills, acquired through targeted
professional training, are one of the determinants of professional activity growth.
Based on the analysis of domestic and foreign literature, in accordance with the
Russian Managers Association terminology, the article lists specific communicative
competencies of a "successful™ manager. As a hypothesis of the study, an assumption
was made about the presence of a predominantly low development level of
communicative competencies that are included in the structure of students’
professionally significant "soft skills™. The study (N=184) involved students aged 18—
19 (M=18,28; SD=0,45), including 110 female and 74 male students of the 1st year
bachelor Management program from Nizhny Novgorod universities. The following
methods were used: the “Level of subjective control” by E.F. Bazhin, E.A. Golynkin,
L.M. Etkind; "Emotional intelligence test" by D.V. Lucin; "Communicative social
competence diagnosis™ by N.P. Fetiskin, V.V. Kozlov, G.M. Manuilov. The diagnostic
results showed the predominant presence of medium and high development levels of
communicative competencies, related to communicative social competence, emotional
intelligence and subjective control of future managers. The presence of a medium and
high levels of the studied communicative competencies development allows using
them as a basis for the successful “soft skills” development of a management specialist.
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Beenenue

Tpancdopmarusi COBpeMEHHOTO OOIIECTBA, BBIPAKAIOMIASCS B HM3MEHEHHH TEMIIa €ro
Pa3BUTHUA U MI00ATBHON U(POBU3AIUH, CTUMYIHPYET MOMCK HOBBIX YCIOBHM /Ui caMOpealln3aiuu
nugHOoCcTH mpodeccroHana. PaccmarpuBas BO3MOXHBIE JETEPMHHAHTBI POCTA  YCIIEUIHOCTH
npodeccuoHaNbHOM AEITeTbHOCTH, CIEAYeT YYUTHIBAaTh BECOMBIM BKIIAJ TaK Ha3bIBaeMbIX «soft
skills» («ruOKuX HaBBIKOBY) B 3TOT mpouecc [5]. Onucannem pernomena «soft skills», a uMeHHO ero
COJIEp>KaHusl U HABBIKOB, BXOJISIINX B HETO, €0 CBS3U CO CIOCOOHOCTSIMU JINYHOCTHU 3aHUMAIICS P
uccnenosateneir [12; 17; 18]. «Soft skillsy sBistoTcs nMpHOOpPETEHHBIMU HaBBIKAMHU, KOTOPHIC
dbopMupylOTCI KaKk TyTeM HANpaBIEHHOrO0 MPOoQecCUOHAIBHOrO OOy4YeHus, Tak M uepe3
JOTIOJTHUTEIbHOE 00pa30BaHUE, JIMYHBIH OTIBIT, y4aCTHE B TIPOCKTaX COIMATBHON HAIPAaBICHHOCTH U
T.40. «Soft skillsy pacmmpsitor cmocoOHOCTH CyObeKTa B pealu3alud  pazHOOOpa3HBIX
poheCCHOHATBHBIX U JINYHOCTHBIX 33/1a4.

B Hamem uccnesoBaHMM Mbl ONUpaeMcsi Ha IMOJXOJ, pacCMaTpUBaIOUIMi (GeHoMeH «soft
skills» kak CTpyKTypy, BKIFOUAIOIIYIO B €051 HABBIKH, KOMIIETCHIIMH 1 INYHOCTHBIE XapaKTEPUCTUKH
[5].

Cpenu Hambosnee BOCTpeOOBaHHBIX Ha PBIHKE TpyAa KOMIOHEHTOB «soft skillsy moxHO
Ha3BaTh TaKMe, KakK: HaBBIKM KOMMYHMKALUH, JUAEPCKHE CHOCOOHOCTH, CIIOCOOHOCTh K
KPUTHYECKOMY M KPEaTHBHOMY MBIIUICHUIO, CIIOCOOHOCTh K CaMOpPETYJISIIUN, HAaBBIK pabOTH B
KOMaHJie U T.1. B cBsI3u ¢ 3TUM Ipu npueme Ha paboTy couckareneil Ha JOHKHOCTh UM CO3JaHUU
MO/IEJIA KOMITETSHIINH OTPE/ICTICHHBIX TOJHDKHOCTEH paboToaarenn 00s3aTeNIbHO YACTISIOT BHUMAHHE
ypoBHIO pa3BuTus «soft skills», He0OXOAUMBIX B KaKOM KOHKpeTHOM ciydae [19; 24]. Peanbnas
CUTyalus Ha PBIHKE TPyJAa OMpPOBEpPraeT paclpOCTPAHEHHYIO TOYKY 3PEHHS, COTJIACHO KOTOPOH
YCIEIIHOCTh OyAymied MpodecCHOHATbHONM JAEATENbHOCTH BBIMYCKHUKOB BBICIIUMX YU€OHBIX
3aBEJICHUI TIPEXKIE BCETO ONpEAeIsieTCss MX KAadeCTBEHHBIM aKaJIeMHYEeCKHM OOpa3oBaHHEM H
npodeccruoHanbHbiMU HaBbikamu («hard skillsy) [15]. Dto sBnsieTcs nmpUYHHON Bce OOJNBIIETO
KOJMYeCTBa KOH(IMKTOB MEXAy TpeOoBaHusMH paloTojaTteneii u  cPOPMUPOBAHHBIMU
KOMIIETEHIIMSIMU BBIITYCKHUKOB BY30B. BcieZicTBHE 3TOT0 By3bl BEIHYKICHBI ONITUMH3UPOBATH CBOIO
0o0pa3oBaTeNpbHYI0 Cpeay WyTeM CO3JaHds TpOoQuIeH CIEnUaTbHOCTeH ¢ aJeKBaTHBIM
cootHotenueM «hard skillsy u «soft skillsy [20].

[TonTBepkIeHNEe BCEMY BBIIIECKAa3aHHOMY MOKHO HAWTH B COBPEMEHHBIX OT€UECTBEHHBIX U
3apyOeKHBIX UCCIIEOBAHUSAX, TOCBALICHHBIX JaHHOU po0IeMaTHKe.

N3yuass MHEHHMS MEHEIKEpOB, CIIELUAINCTOB M YHMBEPCHUTETCKUX IpernojaBaree,
paboTarommx B JIBYX YKPYIMHEHHBIX OOJACTSX — COIMAJIbHBIE HAYKH W €CTECTBEHHBIC HAYKH, O
CYIIHOCTH METalpeAMETHBIX KOMIIETEHIIMH KaK CTPYKTYPHBIX 3J€MEHTOB COBPEMEHHOW CHUCTEMBI
mkoapHOTO 00pazoBanus, C.B. Becmanos, /I.C. Becmanos, H.B. Xaapko u I'.A. AkonsiH BHiepBbIC
MPEANPUHSUIA TONBITKY C(HOPMUPOBATH CIHCOK IIEJICHAMPABICHHBIX JCUCTBUMN, SBISIONUXCS
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pesyabTaroMm QyHKimonupoBanus «soft skillsy cnmeunanucra B mo0oii nmpodeccuonansHoOl chepe
3aHSATOCTH. ABTOPBI BBISIBUIM JACBSATh METANpPEAMETHBIX KOMIIETEHIUH, KOTOphIE MpEAIaraioT
BKJIIOYHTH B 00pa3oBaTEeNbHBIE CTAaHAAPTHI CHUCTEMbI OCHOBHOT'O OOILIET0 W CpexHEero OoOmIero
oOpasoBanus: 1) aganTupoBaThCs; 2) B3aUMOJACHCTBOBATh; 3) TOBOPUTH U NMHUCATh; 4) TOCTUTATh; 5)
KOHKYPUPOBaTh; 6) IPE3EHTOBATh; 7) MPOCKTHUPOBaTh; §) ynpanisath; 9) yuutbes [3].

JI. CremanoBa m D. 3eep B cBoeil pabore mokaszanmu, 4to «soft skillsy crymenToB
obOecrieunBarOT Oyaromonydyne B TpodecCHOHaIbHOW W JUYHOM cdepax ku3Hu. HaBbiku
KOMMYHHKAITUHU, CAMOPETYJISIIIMY U MPOTYKTUBHOTO MBIIIJICHHS TOBBIIIAIOT CTPECCOYCTONYUBOCTD U
CBOOOJy TIOBEIEHUS CTYACHTOB. ABTOpPHI [I€alOT BBIBOJ, 4YTO OOpa3zoBaTelbHas cpena,
criocobcTBytomIas pa3Butuio «soft skillsy y cTyaeHToB, co3naer ycnoBust Ui OCYILIECTBICHHUS UMU
COIMATBHO-TTPO(ECCHOHATBHBIX HHHOBaIMH [9].

B wuccnenopannu 10.B. OOyxoBoit u E.®. bopoxoBckoro ocoOblii uMHTEpec yisi Hac
MIPEJICTaBIsIeT acleKT paboThl, KaCAIOLIUICS SMOIMOHATBLHOTO MHTEJIEKTa KaK CIIOCOOHOCTH,
oTHocsmIelcs K kareropun «soft skillsy. B wacTHOCTH, aBTOPBI yKa3bIBaIOT, YTO 3MOIMOHAIBHBIN
MHTEJUJIEKT BBICTYIMAET MPEAUKTOPOM TaKUX TUIIOB caMOpealu3aliy, KaK JMYHOCTHASI, COLUaIbHAs
1 npoeccroHalIbHAs, HUBEIUPYs OTPUIIATEIbHOE BO3ICHCTBHE (haKTOpa JITUTEIBHOCTH O0yUCHHS Y
CTYJEHTOB OMOHOMUYECKOTO HAIIPABICHUS U CTUMYIUPYS €0 NOJOKUTENbHBIN 3 (DEKT y CTYAEHTOB
COIIMOHOMHMYECKOTO HAIpPABJICHUS. YUUTHIBAs MOJYYCHHBIE PE3YIbTAThl, aBTOPHI PEKOMEHIYIOT
MPOBE/ICHHE CIICIUATBHBIX TPEHUHIOB 110 Pa3BUTHIO SMOIMOHAILHOTO UHTEILIEKTa [ 7].

Pa3BuTne sMmaTuM M KOMMYHMKaTHBHBIX YMEHUN Kak cocraBisitomux «soft skillsy y
MarucTpaHTOB IICHXOJIOTO-TIeJarOrMYeCcKOro HarpasiieHH!s ObIJI0 IpoaHaIu3upoBaHo B padote M.B.
Epmonaesoit, E.M. Wcaesa u [I.B. Jly6oBckoro. IlomydyeHHble maHHBIE TO3BOJIIM aBTOPaM
KOHCTaTUPOBaTh, YTO Ha NMPOTSHKEHUU OOYYEHHs B MArucTparype y CTYIEHTOB pPacTeT MPOLEHT
HCIIOJIH30BaHUSI KOMIIETEHTHOTO CTHJISI OOIIICHUS ¥ TIOBBIIIAETCS YPOBEHb dMMATHH [4].

Hccnenoanne A. Smmna, A. KimroeBa u A. barupoBoil NOCBSIEHO aHAIU3Y IPOrpaMM
00y4eHHs TPEIIPUHIMATENBCTBY CTYJACHTOB B POCCHICKHX By3ax. [1o mX MHEHHIO, Ba)KHEHIIINMU
3aJjauaMM, CTOSLIMMM Mepes BbICIIEH MIKOJIOW B chepe MpeanpUHUMATEIbCKOro 00pa30BaHUs,
SBIISTIOTCS] OpUEHTAIUsT 00ydeHHsI Ha TpeOOBaHUS PHIHKA TPY/a M yBEIHMUEHHE KOJIUYECTBA KYpCOB,
dopmupyronux «soft skillsy-kommerennuu [23].

3apyOeXHbIe HCCIIEIOBATEIN TaKKe MOJUepKuBaroT Hanuuue nedummra «soft skills» B
oOpa3zoBaTenbHBIX MporpamMmax yHuBepcureroB. Tak, H. Paulo u coaBTopsl B cBoeil pabore
MOKa3aJid, YTO BBIMTYCKHUKH YHHBEPCHTETOB CEBEPHBIX PETHOHOB [lopTyraiawm CUMTarOT ypOBEHB
copmupoBanHocTH uX «soft skills» HemocTaTOUHBIM. DTOT (haKT NOATBEPKIAIOT U UX paboToaaTenn
[16].

[TockonbKy pecrioH€HTaMH B HaIlleM HCCIEIOBAaHUU BBICTYIHIIN CTYJEHTHI, 00yJaromuecs
0 HaIpaBIeHUIO «MEHEDKMEHT, TO HaC MPEX/IE BCETO HHTEPECOBAIN T€ KOMITETCHIINH, KOTOPBIC
HAy4YHBIM COOOIIECTBOM BKIIIOYEHBI B CITUCOK «SOft skills», HE0OXOIUMBIX yCHEITHOMY YIIpaBICHITY.

B pesynprare onpoca pykoBoguteneid kommnanui A.W. [logonbckuil ykazaa KOMIIETEHIIUN
BBITYCKHUKOB (OTHOcsMecs K «soft skillsy), BocTpeOGoBaHHBIE POCCUNWCKHMH YIPABICHIIAMHU:
CIOCOOHOCTh paboTaTh C JIIOJbMHU; CIOCOOHOCTH pemIaTh MPOOJIEMbl; CIOCOOHOCTH IJIAHUPOBATh
JEATeILHOCTD; CIOCOOHOCTh MPHHUMATh HECTAHIAPTHBIE PEIICHHST; OTKPBITOCTH K HOBBIM HesM [8].

AHanm3upys OTEYECTBEHHBIE W 3apyOeHbIE WCTOYHHKH, TOCBAIICHHBIC PEHTHHTY «SOft
skillsy», ocHOBaHHOMY Ha caMOOpraHM3alKy U KOMaHIHOU paboTte, M.M. MainoBa coctaBuiIa ClIMCOK
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Hanbosiee BOCTpeOOBAHHBIX HABBIKOB KaHIWAATA MpPH MpHEeMe Ha padoTy, Cpeau KOTOPHIX: TailM-
MEHEJKMEHT, JUCLUIUIMHA, OTBETCTBEHHOCTb, self-MeHeMeHT, OpraHu30BaHHOCTh, COOIIO/IEHHE
paboueii atuku [6].

.. Ampamenko mnpuBoauT crnucok «soft skillsy, mpodeccmoHarbHO 3HAYUMBIX IS
MEHeJ[)Kepa, CpeAr KOTOPHIX: MOTHBAIIMOHHO-BOJEBHIC (MOTHBAIMS JOCTHKCHHS, OPUEHTAIUA Ha
ycnex, CTpPeMJIEHHE K CaMOAaKTyaJlM3allud, MOTHMB BIJIACTH), HWHTEJUIEKTyajbHbIE (THOKOCTD,
MOOMIJIBHOCTh ¥ CUCTEMHOCTD MBIIIICHHUS, Pa3BUTHIC XapaKTEPUCTUKN BHUMAHU, CHOPMHUPOBAHHBIC
KOTHUTHBHBIE TI'elITalbThl B 00JACTH YNpaBICHUS M NPOPECCHOHATBHO BaKHOW HH(OpMaIum);
KOMMYHHUKATHBHbIE  (KOMMYHHMKAaO€IbHOCTh,  XOPOUIMA  KOMMYHHKATHBHBIH  KOHTPOJb,
HaOJI01aTEeIbHOCTD, OTKPBITOCTh, KOHIPYIHTHOCTh, KPUTHUYHOCTD, TpeboBaTenbHOCTS) [ 1; 11].

B cBoem umccnenoBaHuMM 3MOLMOHATIBHOM KoMmmeTeHTHOCTH pykoBoautens O.JI. Yymanosa
npejyiaraeT onepanuoHanu3anuio «soft skills», B mporecce KoTopoii oHa pacrpenenuia ux 1o msITu
rpynmnamM: KOMMYHUKaTHUBHbIE, YIPABJICHUECKUE, CAMOOPTaHU3ALMOHHBIC, MBICIUTEIbHBIE,
amormoHasbHbIe [10].

Poccuiickas  acconmmanuss MEHEKEPOB  paspaboTajia  HPOPECCUOHATBHYID  PaMKY
KOMIIETEHIIMI MEHEHKEPOB, KOTOpasi BKIIOYACT JBE OOJBIINE IPYNIbl KOMIETEHIMA. B mepByro
IpyIIy KOMIOETEHUUH BKIIOUYE€Hbl KOMMYHUKATUBHbBIE U JTMYHOCTHBIE KOMIIETCHIIUH, BO BTOPYIO —
MeXITpodheccHoHabHbIE, MPO(ECCHOHANBHBIC U OTPACIeBbIC KOMIIETCHIINH [2].

BaxHocTh HaBblka 3(PEeKTHBHOM KOMMYHHMKalMM B KadecTBe oaHoro u3 «soft skillsy»
YCHEIIHOT0 MEHEeKepa MoJUepKUBaeTCs B paboTax aBTOPOB, 3aHUMAIOIIUXCSI JAaHHOW MpoOsieMoit
[12; 14; 15; 21; 22]. Hcxoms W3 3TOr0, HAMH Il HW3y4eHUS ObUTH BBIOpAHBI HMEHHO
KOMMYHHUKATHBHBIE KOMIIETCHIIUU CTYIEHTOB-OYAYIINX MEHEIKEPOB.

Ha ocHoBe aHanmuza nuTepaTypbl IO MpoOjeMe HCCIeIOBaHMS U B COOTBETCTBUU C
TepMHuHOJIOrHeil Poccuiickoii acconuanuym MEHEHKEPOB HaMU ObLT COCTaBJIEH CIUMCOK KOHKPETHBIX
KOMIIETEHINH «yCHELUIHOI0» MEHEIKePa, BXOIALIMX B IPYNIy KOMMYHUKATUBHBIX:

1. Cnocoben pabomams 6 komanoe: CIOCOOEH K TOCTPOCHUIO KOMaH/IbI; CIIOCOOEH K paboTe B
KOMaH/I€; CIIOCOOEH MPOSBIIATH HaJIe)KHOCTh B OTHOLIEHUSAX C WICHAMU KOMaH/Ibl;

2. Cnocoben epamomHo cmpoums KOMMYHUKAYUIO, UCXO005 U3 Yeael U CUmyayuu ooujeHus:
CIOCOOEH JeMOHCTPUPOBATh HABBIKM B3aUMOJIEHCTBHS, CIIOCOOEH OKa3bIBaTh yOeKaarolee
BO3/ICHCTBUE, CIIOCOOCH K OTKPBITOCTH, KOHTPYIHTHOCTH, HAOIIOATEILHOCTH; CIIOCOOEH
OBITh KPUTUYHBIM U TpeOOBATEIbHBIM; CIOCOOEH MPOSBIIATh HABBIKA AKTUBHOTO CITYIIAHUS;
CTIIOCOOCH K CAMOKOHTPOITIO B KOMMYHHKAIIHSX;

3. Cnocoben Kk anamu3y U  NPOEKMUPOBAHUIO — MENCTUYHOCHIHBIX, — 2DYNNOBbIX U
OP2aHU3AYUOHHBIX KOMMYHUKAYUU: CTIOCOOEH K HETBOPKHUHTY; CIIOCOOEH K MPOAYKTUBHOMY
B3aUMOJEHCTBHIO, d()(PEKTUBHBIM MEPETrOBOpPaM; CIIOCOOEH YPEryaupoBaTh KOHQIMKTHI;
Croco0eH JIEeMOHCTPHPOBATH HaBBIKH 00CITy)KUBaHUS KJIUEHTOB u
KITMEHTOOPHEHTHPOBAHHOCTE;

4. Cnocoben ucnonvb3o6amv HABbIKU IMOYUOHATLHO20 UHMENIEKMA 6 NpoghecCUuoHanIbHOU
OesmenbHocmuy: CNOCOOEH pacrio3HaBaTh W TOYHO BBIPAKATh CBOM AMOIUU H IMOIUH
OKpY>Karomux, TudepeHMpoBaTh UCTUHHBIE U JIOKHBIE BBIPAKEHUS SMOLIUN; CIIOCOOEH
IPaMOTHO HCHOJB30BATh OIPENEICHHBIE DMOIMH B KAueCTBE OCHOBBI JUIS TPHHSATHUS
peleHuif, Uit TOBBILEHUS S(PQPEKTUBHOCTH MBIIUICHUS W AEATEIbHOCTH; CIIOCOOEH
MIOHMMAaTh CJIOKHBIE 3MOIMM M 4YYBCTBA, PAClO3HAaBaTh IPUYMHBI SMOLMH, a TaKXke

25



Bacunvesa E.H., lllepbakos A.B., Kypacuna M.®. Vasilyeva E.N., Scherbakov A.V., Kuragina M.F.

KoMMyHHKaTHBHBIC KOMIICTEHIIN B CTPYKTYpe «SOft Communicative Competence in the Structure of "Soft
skills» B pamkax mpohecCHOHAIBHON TOATOTOBKH Skills" as Part of the University Students Professional
CTY/ICHTOB By3a Training
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 1. C. 21-36. Vol. 15, no. 1, pp. 21-36.

MIPOTHO3UPOBATh UX TOCJEICTBUS, CIOCOOCH PEryIHpOBaTh CBOM 3MOIMU U BIIUATH HA
AMOIIMU JPYTUX JIIOACH, co3maBaTh A((PEKTUBHBIC CTPATETHHM, KOTOPHIE IOMOTAIOT B
JOCTUXKEHHUHU LIEJIEH.

Metoasl

Iens:

Onpenenuts ypoBEHb Pa3BUTHS OTIAEIbHBIX KOMMYHUKATUBHBIX KOMIIETCHIINM, BXOAAIINX B
cTpyktypy «Soft-skillsy menemkepa, y crynentos 1 kypca By3a.

T'unomesa:

VY cryaenroB 1 kypca By3a uccieayeMble KOMMYHUKAaTUBHbIE KOMIIETEHIIMH, BXOJSIINE B
cTpykrypy «Soft-skillsy menemkepa, HaX0aATCS MPEUMYLIECCTBEHHO HA HU3KOM YPOBHE Pa3BUTHSI.

Buvioopka

B uccnenoBanuu (N=184) npunsuiu yyactue ctyneHtsl 18—19 ner (M=18,28; SD=0,45), u3
Hux 110 neBymek u 74 roHomm, oOydwaromuecss Ha | Kypce OakanaBpuaTta HampaBJICHUS
«MeHeKMEeHT» B Benymux By3ax Huxnero Hosropoma. Bee cTyneHTsl umeroT cpeanee oOiiee
oOpa3oBaHMe ¥ TIOCTYNWIM B BYy3 cpa3dy mocie 11 xmacca. [lapamerp «OrOKETHOTO» WM
«KOMMEPYECKOro» 00y4eHHsI He YUUTHIBAJICS.

Memoowt

Jns  onpeneneHuss  ypoBHA — C(POPMHUPOBAHHOCTH  OTAENBHBIX  KOMMYHHMKAaTHBHBIX
KOMIIETEHIIMM ObLI NPUMEHEH METOJ OHJIAH-TECTUPOBAHUS C HCIHOJb30BAaHUEM METOJUK,
3apeKOMEH/IOBABIINX ce0sl Cpeau POCCHHMCKHUX TICHXOJOrOB KaK HaJleKHbIe IHAarHOCTUYECKHE
uHctpyMeHTbl: Metoanka YCK (ypoBeHb cyObexkTuBHOro KoHTpois) E.®. baxuna, E.A.
[NonpiakuHOM, JI.M. DTKHMHIA; ONPOCHUK Ha 3MOLUMOHANbHBIN uMHTeiekT OMUH J1.B. Jlrocuna;
MeTouKa «JluarHocTuka KOMMYHUKAaTUBHOM couuanbHoi kommereHTHocTH (KCK)» H.IL
®etuckuna, B.B. Ko3nosa, .M. ManyitnoBa. Matemaruueckas 00pab0TKa JaHHBIX MPOBOMUIIACH C
nomoinbeio mporpamMmel SPSS Statistics 23.0. C menbio onpeaeneHust J0CTOBEPHOCTH pa3THUHi
M3Yy4aeMbIX IEPEMEHHBIX UCIIONIB30BAJICSA (-KpuTepuil dumiepa.

PesyabTaTsl

N3  meromuk, cGOpMHpPOBABIIMX  JUArHOCTUYECKUH  KOMIUIEKC, HamMM  ObLIH
MpPOAaHAIM3UPOBAHbl  TOJBKO T€ IIKalbl, JaHHbIE IO KOTOPbIM OTPaXkalOT YPOBEHb
C(OPMHPOBAHHOCTH  HEKOTOPHIX ~ KOMMYHMKATHBHBIX  KOMIIETEHIMH  CTYAEHTOB-OYTyLIHX
MEHEIKEPOB.

Bribopka Obuta mpoBepeHa Ha HOpPMalbHOCTH pacnpenenenus (A=-0,22; E=0,61).
Pacrnipenienennie siBnsieTcss HOPMAJIbHBIM, YTO MO3BOJISIET MCHOJB30BaTh (-Kputepuit duiiepa s
pacuera JJOCTOBEPHOCTH pa3IMuuil MEX]ly IpylnIaMH UcClIeayeMoi BHIOOPKH.

Pe3ynbTarel, moiaydyeHHblEe IO METOAMKE «/IMarHoCTMKa KOMMYHHMKaTHMBHOW COLIMAJIBHOM
kommnereHTHOCTH (KCK)» H.I1. ®etuckuna, B.B. Koznosa, .M. Manyiinosa, mpeacTaBieHbl Ha PUC.
1 u Tabm. 1.
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®axrop C 48.9

33,7
®axrop H 478
®axtop M 58,7
34,8
®axTop K 39,7
20,1
35,3
®akrop A 39,7
4,9
0,0 10,0 20,0 30,0 40,0 50,0 60,0
% ot BBIOOpKH
OOQuens Boicokuil ypoBeHb B Bricokuii yposens B Cpennuil yposens M Hu3kuii ypoBeHs

Puc. 1. Pacnpenenenre peClioHIEHTOB 110 YPOBHSIM c(OPMUPOBAHHOCTH KOMMYHUKATHBHOM
COLMAJIbHOW KoMIeTeHTHOcTU: (akTop C — SMOLUOHaNbHas YCTOWYMBOCTh, ¢aktop H —
CaMOKOHTPOJB, ¢akTop M — koHpopMHOCTH, dakTop K — XymoKecTBEHHBIN/peaTuCTUIHBIA THII,
¢dakTop A — 0OLIUTETHLHOCTD

Tabmuna 1
CpaBHUTe/IbHBIE Pe3YJIbTAThl pacnpeaejeHusi PecliOHeHTOB M0 YPOBHSM BbIPAKeHHOCTH
(paxrTopoB (Meronuka KCK)

é. HY- | HY- | HY- | CY- | CY- 1(3)31; HY- HY- HY- CY- CY- BY-
e Ccy BY | OBY | BY | OBY v Ccy BY OBY BY OBY | OBY
<
=] =

3HayeHHe Q-KPUTePUsi JocToBepHOCTH OTJIMYHIA

259 | 232 | 1,31 | 053 | 215 | 1,66 | p<0,01 | p<0,01 | p>0,05 | p>0,05 | p<0,05 | p<0,05

=

2,65 | 2,33 | 1,29 | 0559 | 2,15 | 1,61 | p<0,01 | p<0,01 | p>0,05 | p>0,05 | p<0,05 | p>0,05
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M 434 | 0,18 | 1,08 | 4,25 | 2,55 | 1,15 | p<0,01 | p>0,05 | p>0,05 | p<0,01 | p<0,01 | p>0,05

H 344 | 225 | 0,11 | 1,74 | 3,41 | 2,28 | p<0,01 | p<0,05 | p>0,05 | p<0,05 | p<0,01 | p<0,05

c | 334|098 | 098 | 262 | 340 | 1,74 | p<0,01 | p>0,05 | p>0,05 | p<0,01 | p<0,01 | p<0,05
Ipumeyanus: HY — Huskuii ypoenb, CY — cpennuil ypoBenb, BY — Bricokuii ypoBeHns, OBY —
OYeHb  BBICOKMH  ypoBeHb;  daktop A  —  oOmmrenbHOCTh,  Qaktop K  —

XYA0KeCTBEHHBIH/peanCTHUHBIA TUI, akTop M — KoH(pOpMHOCTH, pakTop H — caMOKOHTpOIIb,

¢daktop C — 3MOILMOHATIbHAS YCTOWYUBOCTb.

Jlalee MBI pacCMOTpeNM TIOKa3aTeId PECIOHICHTOB M0 IKane «WHTepHAILHOCTh B
MEXJIMYHOCTHBIX OTHOHIeHUsX» 1o MmeTtoguke YCK (ypoBeHb cyObekTHBHOrO KOHTpossi) E.D.
baxuna, E.A. I'onsiakunoit, JI.M. Otkunaa (puc. 2, Tadm. 2).

6,0

31,5

62,5

0,0 10,0 20,0 30,0

B Huszkuii ypoBeHb

% ot BEIOOPKH

B CpenHuii ypoBEHb

40,0 50,0 60,0 70,0

B BpIcOKMii ypOBEHb

Puc. 2. Pactipenenenue pecrioHAEHTOB 110 YPOBHSAM C(POPMUPOBAHHOCTH UHTEPHAJIBHOCTH B
MEXJINYHOCTHBIX OTHOIIEHUAX: MM — MHTEpHANBbHOCTh B MEKINYHOCTHBIX OTHOLLIEHUSX

Tabmuma 2

CpaBHUTe/IbHBIE Pe3YJabTATHI pacnpe/iesieHUusi peCliOHIeHTOB 110 YPOBHAM
BBIPA/KEHHOCTH MHTEPHAJIBHOCTH B MEKJINYHOCTHBIX OTHOIEeHusX (MeTtoanka YCK)

M kama HY-CY

CY-BY

HY-BY HY-CY CY-BY HY-BY

3HadeHHe Q-KpUTEpUst

JlocToOBepHOCTH OTJIMYHIA

I/IHTepHaJ'H)HOCTI) B MCXKJIMYHOCTHBIX

4,21
OTHOLICHUSX

3,92

2,12 p<0,01 | p<0,01 | p<0,05

Ilpumeuanus: HY — nuskuil ypoBenb, CY — cpennuii ypoBeHb, BY — BBICOKMI ypOBEHB.

Hns  aHamm3a  ypoBHS  CPOPMHUPOBAHHOCTH  SMOIMOHAIHHOTO  HHTEIJIEKTAa  OBLIH
WCIIONBb30BaHbl JaHHble 10 MmKanaM «lloHumManue »sMonuit»y, «YIpaBieHUE SMOLUSIMUY,
«BHYTpUIIMYHOCTHBIA ~ 3MOILIMOHAIBHBIA  HMHTEIUIEKT», «MEXIMYHOCTHBI  AMOIMOHAIBHBIN

MHTEJUIEKT» ONMPOCHUKA HA SMOIMOHANBHBIN nHTEIeKT OMUH JI.B. Jlrocuna (puc. 3, Tabm. 3).
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y3 45,1
n3 46,2
Ban 46,8
30,3
M3M 45,8
23,9
0,0 10,0 20,0 30,0 40,0 50,0

% OT BbIGOPKU

M BbicOKWi ypoBeHb B CpegHuii ypoBeHb B HU3KUIA ypoBeEHb

Puc. 3. PacnpeneneHue pecrloHAEHTOB MO YPOBHSM C(HOPMHUPOBAHHOCTH KOMIIOHEHTOB
SMOLIMOHAJIBHOTO MHTEUIEKTAa: YO — ynpasienue smouusmu; [19 — nonumanue smonwmii; BJIOU —
BHYTPWJIMYHOCTHBIM AMOIMOHANBHBIA HHTEINEKT; MJIOU — MEeXJIMYHOCTHBIN SMOIMOHATBHBIN
VHTEJUIEKT

Tabnuna 3
CpaBHUTe/IbHBIE Pe3YJIbTAThl pacnpeaejeHusi PecliOHIeHTOB 10 YPOBHSM BbIPAKeHHOCTH
mkaja (meroauka ImMUH JI.B. JIrocuna)

HY- CYy- HY- HY- CYy- HY-
Ccy BY BY Ccy BY BY
Mxana
3HayeHue Q-KpUTEpUst JlocToBepHOCTH
OTJIHYHI
VrpaslieHne CBOUMHU U 9y>KUMH IMOLUAMH 2,46 1,67 0,90 | p<0,01 | p<0,05 | p>0,05
TToHMMaHKE CBOMX H 9YKHX YMOIHIA 2,29 2,23 0,07 | p<0,05 | p<0,05 | p>0,05
BHYTPHIMYHOCTHBIN YMOIMOHATBHBIH HHTEIIEKT 2,47 2,25 0,25 | p<0,01 | p<0,05 | p>0,05
MeKITHYHOCTHBIH SMOIMOHATBHBIH HHTEIUIEKT 2,36 1,68 0,85 | p<0,01 | p<0,05 | p>0,05

Ipumeyanus: HY — Huskuit yposenb, CY — cpeanuil ypoBeHb, BY — BbICOKMIT ypOBEHB.
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Oo0cy:xnenue

[Tpu ananu3e pacnpenesneHusi PECIOHACHTOB IO YPOBHSM pa3BUTUs KOMIIETEHIIMM Hac,
IIPEXk/Ie€ BCEr0, MHTEPECOBAIM YPOBHH, KOTOPbIE XapaKTE€PHbI JUIsl OOJIBIIEr0 KOJINYECTBA CTYIEHTOB
n3ydaeMoi BHIOOPKH. BbUIM BBISBICHBI BAa BapUaHTa PACIpPEACICHUS: IEPBhIA — CUTYAIHs, KOTaa
HauOOJIBIIMA  MPOLIEHT PECHOHAECHTOB  IIOKa3al  ONPEAEICHHBIM  ypOBEHb, JIOCTOBEPHO
OTIMYAIOMIMKACSA OT JAPYIMX YpPOBHEH; BTOPOH — CHUTyalus, KoOrja HauOOJBIIMKA MPOIEHT
PECIIOHJEHTOB 3aHsUI Ba YPOBHS, HE OTJIMYAOIIUXCA JPYT OT ApYra, HO OTJIMYAKOIMXCS OT APYTHUX.

Hannbie o meronuke KCK, mpencraBnennpie Ha puc. 1 u Tabm. 1, mokaszamm, 4To
PECIIOHJIEHTHl UMEIOT CIeNyIolue Haubosiee BbIPAKEHHbIE YPOBHU PA3BUTUS KOMMYHUKATHUBHBIX
KOMITETCHIIMMN !

e 10 dakropam M (58,7% ot BeiOOpku), H (47,8% ot BeIOOpKH), C (48,9% OT BEIOOPKH)

BbISIBJIEH | BapMaHT paclpenielieHusi ¢ MnpeoOsialaHiueM CpEeIHEro ypOBHS pPa3BUTHUSA
TaKUX KOMIIETEHIIHM, KaK KOH(QOPMHOCTh, CKJIOHHOCTh K MPHUHSATHIO WHIMBHyaTbHBIX
pelleHHi, OpUEeHTHPOBAHHOCTh Ha ce0s, CIOCOOHOCTh K CaMOKOHTPOJIO U
camMOOpraHu3aluu, SMOLMOHAIbHAs YCTOWYUBOCTb, SMOIIMOHAIbHAS 3PETIOCTh;

e 1o dakropam A (75% ot BeIOOpKH), K (74,5% OT BBIOOpPKHM) BBISIBIEH 2 BapHaHT
pacripesielieHust ¢ MpeodsialaHueM CPEeJHEro U BBICOKOTO YpPOBHEH pa3BUTHS TaKUX
KOMIIETEHIIMH, KaK OTKPBITOCTB, JIETKOCTh B OOIIEHUH, OOIIUTEIBHOCTD, CCH3UTHBHOCTb,
HaIPaBJIEHHOCTb HAa APYTUX, XyJ0’KECTBEHHBIM TUI MBILIUICHUS.

PesynbTatsl nccnenoBaHUS HHTEPHAIBHOCTH B MEKJIMYHOCTHBIX OTHOLIEHUSIX 110 METOJIUKE

VYCK, mnpencraBieHHble Ha puc. 2 W Tabd. 2, MO3BOJSIOT YTBEP)KAAaTh, 4YTO HaMOOJIbIIECH
BBIPAKEHHOCTBIO 00J1a/1a€T CPEAHUM ypOBEHb pa3BUTHS JaHHON KoMIieTeHIuH (62,5% OT BEIOOPKH).
DTO XapaKTepHU3yeT PECIOHJIEHTOB KaK CyOBEKTOB, KOTOPbIE MOTYT CUMTATh OTBETCTBEHHBIMH 3a
IIOCTPOEHHUE CBOMX MEKIMYHOCTHBIX OTHOLLIEHUH C OKpPYKAIOIMMU Kak ce0sl, TaK U IPYTUX JIIOAEH,
00CTOSTENBCTBA, CITyYal.

B nponecce u3ydeHuss SMOLMOHAIBLHOTO HWHTEIUIEKTa CTYJIEHTOB-IIEPBOKYPCHUKOB I10
meroauke DMUH JI.B. JlrocuHa (prc. 3, Tabu. 3) ObLIO BBISBICHO, YTO HAMOOJBIIECH BRIPAKCHHOCTHIO
o0nanaeT cpeAHU ypOBEHb Pa3BUTHUSI TaKUX KOMIIETEHIMH, KaK CIOCOOHOCTh NMOHUMAaTh CBOU U
qy)KH€ SMOLUH, CIIOCOOHOCTh YIPABIATh CBOUMH U UYKUMH SMOLMSAMH, BHYTPHIIMYHOCTHBIM U
MEKJIMYHOCTHBIN 3MOLIMOHAIBHBIN HHTEIUIEKT. Takue JIFoAU JOCTATOYHO YCHEIIHO OCO3HAKOT CBOU
SMOLIUH, PACHO3HAIOT, UACHTU(UIHUPYIOT M HA3bIBAIOT MX, BBIABIAIOT MPUYUHHO-CJIEJICTBEHHbIC
CBS3M MEXIy HUMHU. TakKe OHHU CIIOCOOHBI YIPaBISATh CBOMMH SMOIMSIMH, aKTyaJlU3UpPOBATh
a/JIeKBaTHBIE CUTYAllUd 3MOLMHU U HHUBEIUPOBATh HEAJCKBAaTHBIE, KOHTPOJIMPOBATH YMOLIMOHAIBHYIO
skcrpeccuto. KoMMyHHKaIus Takux oAl XapakTepu3yeTcs JOCTaTOYHO Pa3BUTOM CITOCOOHOCTHIO
K IOHMMAaHHMIO SMOIMOHAIBHOIO COCTOSIHMSL JPYrOro 4eJOBEKa [0 BHEIIHUM IIPOSBICHUSAM.
CriocoOHOCTD BBI3BIBATH Y APYTUX JIHOJIEH ONpeiesieHHbIe SMOIMHU, KOHTPOJIUPOBATh HEXKeaTeNIbHbIE
SMOIIMH BBIPAYKEHA Y 3TUX PECIIOHAECHTOB Ha CPETHEM YPOBHE.

B 1iennom MOXHO CUHTaTh, YTO CTYJAEHTHI-TIEPBOKYPCHUKHU 00JIaJJal0T IOCTATOYHO PAa3BUTHIMU
KOMMYHHMKAaTUBHBIMU KOMIIETEHIIMSIMU, MPEICTaBICHHBIMU B HCCIEAOBaHUU. OTO JaeT WM
BO3MOKHOCTh YCIEIITHOI'O OCBOGHHUSI OCHOB CBOEH Oy/yIiel mpodeccnoHambHON AeATEIbHOCTH.

BrIBOabI
1. Tlo meroguke KCK pecnoHIEeHTHI TPOAEMOHCTPUPOBATIN CICAYIONINE YPOBHH Pa3BUTHUS
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KOMMYHUKATUBHBIX KOMIIETCHIUI:

e 1o ¢akropam M — xkoHpopmHOcTh, H — camokontposns, C — >MoIMOHANbHAS
YCTOMYMBOCTh  BBIABICHO MpeoOiaJaHHe CpeIHEro YpOBHS Pa3BUTUS  TaKHX
KOMITIETEHIINH, Kak KOH(OPMHOCTh, CKIIOHHOCTh K TPUHSATUIO HWHAMBHUYaJTbHBIX
pelIeHHd, OpUEHTHPOBAHHOCTH Ha Cce0s, CIOCOOHOCTh K CAMOKOHTPONIO H
CaMOOpraHU3allK, SMOLMOHAIbHAS YCTOMYMBOCTh, SMOLIMOHAIbHAS 3PEJIOCTb;

e 10 (hakTOpam A — o0IIUTETHHOCTh, K — Xy/105KeCTBEHHBII/peaTCTUYHBINA TUII BBISIBICHO
npeobasaHie CPEeJHET0 M BBHICOKOTO YPOBHEW pa3BUTHSI TaKUX KOMIIETEHIMH, Kak
OTKPBITOCTh, JIETKOCTh B OOILIEHUH, OOLIUTENILHOCTh, CEH3UTUBHOCTD, HAMPABICHHOCTh
Ha JPYTUX, XyJ0KECTBEHHBIN THIT MBIIIJICHUSI.

2. Meronuka YCK omnpenenuna y O0ONbIIMHCTBA PECHOH/IEHTOB CPEAHHI YPOBEHb Pa3BUTHUA
MHTEPHAJIBHOCTU B MEKJIMYHOCTHBIX OTHOILIEHUSX.

3. Meroauka OmUu JI.B. JlrocuHa BbIsSiBUIIa HAaUOOJBIIYIO BBIPAXKEHHOCTh CPEIHEr0 YPOBHS
pa3BUTHS TaKUX KOMIIETCHIIMH, KaK CIOCOOHOCTh MOHMMATh CBOM M UY)KHE SMOIWHU, COCOOHOCTH
YIPABJISTH CBOUMH U UYKUMHU 3MOLHUSIMH, BHYTPHUJINYHOCTHBIA U MEKJIMYHOCTHBIA 3MOLIMOHAIbHBIN
WHTEJUICKT.

3akioueHne

AHaIM3 OTEYEeCTBEHHON W 3apyOCKHOHM JHUTEepaTypsl 1O TEME HCCIICIOBAHUS BBISBUI
BBICOKYIO 3HauuUMOCThb «soft skills» ans npoaykTuBHON mnpodeccHoHaNnbHOM JesTeIbHOCTH
BBIITYCKHUKOB BY30B. OJIHAaKO MHOTHE aBTOPHI OTMEYAIOT HEJOCTATOYHYIO BKIIFOUEHHOCTH «Soft
skills» B mporpamMMbl BbICHIET0 MpodeccHOHANBHOTO 00pa3oBaHUS B KAaueCTBE KOMIIETECHIIUU,
MTOBBIIAIOIINX KOHKYPEHTOCIIOCOOHOCTh BHIMMYCKHUKOB Ha PBIHKE Tpyaa. Takas cuTyamus B cdepe
BBHICIIIETO 00pa3oBaHUs MPU KOMIIETEHTHOCTHOM TMOAX0jAe TpeOyeT BkmtoueHus «soft skillsy B
00pa30BaTeNbHBIN CTAHAAPT CIICIIHATHLHOCTH.

B sMmmupuueckoit yactu ucciaenoBaHUS ObUIH OIpeNeleHbl YPOBHU PAa3BUTHS OTAETHHBIX
KOMMYHHMKATHUBHBIX KOMIETEHIMH, Bxomaummx B rpynny «soft skillsy. Crymentst 1 Kkypca,
oOyuaroluecss TO HampaBleHUI0 «MeHEeIKMEHT», MPOJEMOHCTPUPOBAIM MPEUMYIIECTBEHHO
CpeIHUN W BBICOKHA YPOBHH PAa3BUTHS KOMMYHUKATHBHBIX KOMIICTCHIIMH, KaCaIONMUXCS
KOMMYHHKATHBHOM COLMANBHONW KOMIIETEHTHOCTH, SYMOIIMOHAIBHOTO MHTEIIEKTa, CYOBEKTUBHOTO
KoHTposs. TakuMm oOpa3oM, Hallla THIIOTe3a He TMOJTBEPANIach, TaK KakK JIaHHAs BBIOOpKA UMEET
HEKOTOpBIE JOCTATOYHO Pa3BUThle KOMMYHHKATUBHBIE KOMIIETEHIIMU. J[aHHBIE KOMMIETCHIIUH, IO
MHEHHMIO MHOTHX aBTOpoB [12; 14; 15; 21; 22], HeoOxomumbl i 3G(GEKTUBHON AEITEITBHOCTH
criernanucTa B cepe MEHeIKMEHTA.

Pe3ynbTarhl HAIIero UCCIIeIOBAHMS MOTYT OBITh HCITOJIB30BAHBI ITPETIOIaBATEIISIMUA BY30B JIJIS
MOJIEpHU3AIIMU MPOTPaMM Y4eOHBIX MUCIUIUIMH C Y4eTOM TpeOOBaHUU pBIHKA Tpyda B paMKax
KOMITETEHTHOCTHOTO TOJIX0JIa K BBICIIIEMY oOpa3oBaHuio. [IpoBeeHHOE HCCieoBaHie 00JaaaeT
HEKOTOPBIMH OTpPaHWYEHUSIMU. Tak, J[JaHHblE OBUIM TMOJYYEeHBl TOJBKO 00 OTIEIbHBIX
KOMMYHHKATHBHBIX KOMIIETeHIIUSX. C IEeNbI0 TOJNydeHUs OoJjiee IMOJIHOH KapTHHBI O Pa3BUTHHU
KoMIeTeHIH Tpymnmbl «soft skillsy y cTyneHTOB-MeHeIKepoB KeNaTeIbHO pacIIupeHHe CIEeKTpa
M3y9aeMbIX KOMMYHHUKATHBHBIX KOMIIETCHIIMH W KOMIETCHIIMA, OTHOCAIIUXCS K JPYTUM TPYIIIIaM
«soft skills». Kpome 3T0r0, BO3M0KHO ITPOBEICHUE JIOHTHTIOHOTO UCCIIEIOBAHMS C IIEJIbIO U3YUEHUS
nporiecca GopMUPOBAHUS Ha3BaHHBIX KOMIIETSHITMI Ha IPOTSHKEHUH 00ydYeHUs B OakajlaBpuare.
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B cratbe mpencrtaBieH 0030p SMIUPHUECKUX HCCIECIOBAHUM, MOCBSIICHHBIX CBSI3U
IU(POBBIX TEXHOJOTUA C pa3BUTUEM KOTHUTHUBHBIX W KOMMYHHKAaTHBHBIX
IIPOLIECCOB B MOAPOCTKOBOM M IOHOILIECKOM Bo3pacte. MccnenoBanus pas3ielieHbl Ha
0JIOKH B COOTBETCTBUU C JIEATEIBHOCTHIO MOAPOCTKOB U FOHOIIEH, COITPOBOXK1aeMOM
U(POBBIMU TEXHOJOTUSIMU: JIOCYTOBYIO (B T.4. BUIEOUTPHI), KOMMYHUKATHUBHYIO
(counanpHbIE CETH) U TMO3HABATENbHYIO. [IpOTHBOpEUMBBIE SMIUPUUYECKUE TAHHBIE
OOBSCHSIOTCA MHOXKECTBOM OTpPaHUYEHUMN, CYIIECTBYIOUIMX JJi OpTaHHU3aIUH
MoJ00HOTO POJia UCCIEOBAaHUN W HE TO3BOJISIIOIINX BBISIBUTH YETKHE MPUYWHHO-
CJIEJICTBEHHBIC CBSA3H MEK/y MCIOJIL30BaHUEM MOJIPOCTKAMHU U IOHOIIAMU ITU(POBBIX
CPE/ICTB M Pa3BUTHEM y HMX KOTHUTHUBHBIX U KOMMYHUKATHUBHBIX HAaBBIKOB. AHaJIN3
HAyYHBIX TPYAOB MO3BOJSET CAENaTh BBIBOJ O TOM, YTO Mpoiiecc NudpoBU3auu —
9TO CIOXHBIW W MHOTOKOMIIOHCHTHBIM (PEHOMEH, Ka4eCTBEHHO W3MEHSIOIIHI
MPOTEKAaHWE KOTHUTHUBHBIX MU KOMMYHHUKATHBHBIX MPOLECCOB B MOAPOCTKOBOM U
FOHOIIIECKOM BO3pacTe.

Knrwoueswie cnosa: III/I(l)pOBI)Ie TEXHOJIOTHUH, ITOAPOCTKH, FOHOIINW, KOMMYHUKATHBHBIC
CHOCO6HOCTI/I, IIO3HABaTCJIIbHBIC CHOCO6HOCTI/I, OHHaﬁH-HFpLI, MyJ'IBTPIMe,Z[HfIHaH
MHOI03aJ1a4HOCTb, un(i)pOBoe IIOKOJICHUE, BHIACOUIPBI, KOMIIBIOTCPHBLIC WIPHI,
COIMaJIbHBIC CCTH.
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The article presents an overview of empirical research on the interaction of digital
technologies with the development of cognitive and communication processes of
adolescents and young adults. The studies are divided into blocks in accordance with
the three types of childrens’ activity, such as leisure (including video games),
communicative and educational activity — taking the impact of digital technologies
into account. Contradictory empirical data are explained by the many limitations that
exist for the organization of this type of research. They also do not allow to identify
clear causal relationships between the use of digital technologies by adolescents and
young adults and the development of their cognitive and communication skills. The
analysis of scientific results, studies led to the conclusion that digitalization
qualitatively changes development of cognitive and communication processes of
adolescents and young adults.
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Beenenue

B ycioBuAX CTpEMUTENBHOIO pPa3BUTUS M PACHPOCTPAHEHUS LU(PPOBBIX TEXHOJOTUN
COLlMaJIbHAsl CUTYyallMsl Pa3BUTHs JI€T€ MpeTepreBaeT 3HauuTelabHble uU3MeHenus [20; 21; 28].
[udpoBsie TEXHOIOTUN HHTETPUPYIOTCS BO BCE CEphl )KUZHEACATEIBHOCTH, OMTOCPEIYSI TIPOLIECCHI
COLIMAJIM3alMy HA PAa3IMYHBIX 3TallaX pPa3BUTHUA JIETCTBA M IOHOLIECTBA. B 3TON CBA3M M3yueHUe
CBSA3M LUQPOBBIX TEXHOJOTUHA C pa3BUTUEM KOTHUTHBHBIX W KOMMYHHKAaTHUBHBIX IIPOIIECCOB
MOJIPOCTKOB M IOHOWIEH Kak HMX HauOoJjiee aKTHUBHBIX IOJb30BaTeNIel MpeACTaBiIseT coOon
aKTyaJlbHyI0 Hay4yHylo mpobsemy. McciaenoBaHue 3TOro HallpaBlIEHHs IO3BOJIMT ONPENEIUTh HE
TOJIBKO ~MHJWBHMJYyaJbHBIE IICUXOJIOTMYECKHE OCOOEHHOCTH COBPEMEHHBIX I0JIb30BaTeeH
upoBOi cpelbl, HO U B MEPCHEKTUBE HAMETUTbh CTPATErMM peaju3allid KOTHUTHUBHOTO W
KOMMYHHMKATHUBHOTO MOTEHIIMAIa OJPOCTKOB U IOHOILIEH 3a CYET MPOJYKTUBHOTO HMCIIOIb30BaHUS
UMU LHU(POBBIX PECYPCOB.

MHorue wuccienoBaTeln MpeArnoaralT, YTO HEraTUBHBIE IOCIEACTBUSI MCIOJIb30BaHUS
U(POBBIX YCTPOHCTB MPONOPLMOHAIBHBI BpEMEHH, IPOBOAMMOMY 3a HUMH. Tak, Hanpumep, [.VY.
ConnaroBa u A.E. BuimiHeBa B pe3ynbTraTe CpaBHUTENBHOIO MCCIEA0BAaHUS MPUILLIA K BBIBOAY O
CYIIECTBOBAHUU ONTUMAIBHOTO BPEMEHH OHJIAWH-aKTUBHOCTH B MOJPOCTKOBOM Bo3pacte (N=200).
Y4acTHUKM Hcce10BaHusl ObLIM pa3/ielieHbl B 3aBUCUMOCTH OT WHTEHCHUBHOCTH HCIOJIb30BAaHMS
MHTEpHETa Ha TP TPYIIBI: HU3Kas aKTUBHOCTh (MeHee 1 yaca u B OyJHH, U B BBIXOJIHBIE), CPEIIHSSA
OHJIaltH-aKTUBHOCTH (1-3 yaca u B OyJHU, U B BBIXOJHbBIE), BHICOKAs OHJIaH-aKTUBHOCTH (1-3 vaca
B OyznHuU 1 Oosee 3 4acoB B BBIXOJHBIE). B pe3yibrare rpymnmna mMiaamux MOJIpPOCTKOB CO CpeaHEH
OHJIafH-aKTHUBHOCTBIO TOKa3aja OoJjiee MO3UTHBHBIE IIOKa3aTead B HEHPOICHUXOJIOTHYECKOM
TECTUPOBAHUU. DTU JETH JIydllle aHAIU3UPOBAIM YCIOBUS 3aJaHUM, JTydlle YCBaWBAIU AJITOPUTM
NeICTBUM, Jilerye MepeKIoYaliuch C OJHOTO 3a/laHus Ha JAPYroe, Jiydllle KOHTPOJUPOBAIU BEChH
IpoIecC BBINOJIHEHUS 3aJlaHUM, JIEMOHCTPUPOBAIN OoJjiee BBICOKYIO M30MpATEIbHOCTh, a TaKXKe
uMenu OoNbIIMi 00beM CIYyXOpEeueBOM MaMATHU U JIOCTATOUHYIO c(hOPMHPOBAHHOCTH BepOasIbHBIX
¢bynkuuit [22]. Takum oOpa3oM, aBTOPHI 3aKIHOUMIIM, YTO y MIIAJIIUX TOAPOCTKOB CYIIECTBYET
ONTUMAJIBHOE BpEeMsl OHJIAH-aKTUBHOCTH U BApBUPYETCs B IMANa3oHe 1-3 4acoB B JIEHb.

B mmpoxkoM cMmbIcI€ [I€ATENBHOCTH B IOJPOCTKOBOM M IOHOLIECKOM BO3pacTe,
COIIPOBOKAAEMYIO U(PPOBBIMU TEXHOJOTHSAMM, MOKHO Pa3[elIUTh Ha TPU IPYMIIBL: J0CyroBas (B
T.4. BUJICOUTPbI), KOMMYHUKATUBHAs (COLUATIbHBIE CETH) U MTO3HABATENIbHASL.
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Biansinue ungpoBbIX TEXHOJIOTMHA HA TOCYTOBYIO AeATeJIbHOCTD

Pesynbrar mMacmTaOHBIX OMpPOCOB, MPOBENCHHBIX B 19 cTpanax EBpombl cpemu nereil B
Bo3pacte oT 9 gmo 16 mer (N=21964), noka3zai, 4TO pa3BieKaTelibHas JEATEIBLHOCTh C
WCIOJIb30BaHUEM HHU(POBBIX TEXHOJIOTHH, Takas Kak MPOCMOTP BHAEO, MPOCIYIIMBAHUE MY3BIKH,
oOmICHWE C APY3bSIMU M CEMbEH, B3aMMOJCHCTBHEC B COIMAIBHBIX CETSX M OHJIAHH-BUICOUTDHI,
COCTaBJISIET CHHCOK €XKEIHEBHBIX 3aHATUN JeTeld. Pasnuums Mexay cTpaHamMu 3HAYUTEIbHBI,
0JIHaKO, HallpuMep, €XKeIHEBHbII IPOCMOTp BUI€0 BapbupyeTcs Mexay 43% nereit B Bozpacte oT 9
no 16 ner B CnoBakuu u 82% B JIluTBe, a mpociylmMBaHWE MY3bIKM B MHTEPHETE BapbHPYETCS
Mexay 45% B I'epmanuu u 81% B CepOun. B OonbpImmHCTBE CTpaH BO3pacTHAS TPYIIA, UTPAKOIIAS
B OHJIAMH-BUIECOUTPHI KaK/BII J€Hb, IPEACTaBlIecHa moapocTkamu 1214 ner [43; 49].

CormacHo HeaBHEMY wuccienoBanuio, mnposeneHHomy [.Y. CongaToBoil ¢ KoJIIeramu,
MIPAKTUYECKH BCE OMPOIIECHHBIE MOJIPOCTKH COOOIIMIN O €KEJHEBHOM MCIOJIB30BAHUN MHTEPHETA.
KonnuecTBo 3kpaHHOr0 BpEMEHHU 0KHUJAEMO BO3PACTAeT B BbIXOAHbIE HU. COrIacHO MOJIyYE€HHBIM
JAaHHBIM, B BBIXOJHBIE KaXIbIi ueTBepThIi moapocTok 11-13 et mpoBoauT B MHTEpHETE Ooiee S5
9acoB, a Kbl TpeTHil moapoctok 14-16 mer coobmraer o ToM, yTo mpoBoaut B Cetu mo 6-8
yacoB. [Ipu 3TOM B J0OCYroBOW HAEATEILHOCTH POCCHICKUX MOJPOCTKOB JAOMUHHUPYIOT CHOPT,
My3bIKa, W3ydeHHE HWHOCTPAHHBIX S3BIKOB. LlndpoBbie Xx000M mpeacTaBiIeHbl KOMITBIOTEPHBIMU
UTpaMU U POTPaMMHUPOBAHUEM, MU YBIIEKACTCSA KKl TPETUN OMPOIIEHHBIN MOIPOCTOK [23].

OMOUPUYECKOMY  HUCCIIEJOBAHHIO  BIMSHUS  BHJICOUTDP/OHJIAHH-UTP/KOMIBIOTEPHBIX
Urp/IUQPPOBBIX UIP HA MOJPOCTKOB U IOHOLIEH MOCBAILIEHO OOJIBIIOE KOJMYECTBO HAYYHBIX pPaboOT
[1;5; 6; 7; 13; 23; 24; 29; 31; 33; 44; 47; 48]. Tak, aHanu3upys BAUSHHE BUICOUTP HA COIMATbHBIC
U TICUXOJIOTHYECKUE 0COOEHHOCTH JieTel u moapoctkoB, B.I'. Kamenckas [13] mpuxoaur k BeIBOAY,
4YTO OOJBIIMHCTBO HCCIIEAOBATEIEH OLEHUBAIOT X MOJOXKUTENIbHO. [lo ee MHEHMIO, BHAECOUTPHI
CIOCOOCTBYIOT Pa3BUTHIO 3PUTENBHON MaMATH, MPOCTPAHCTBEHHOM OpPHUEHTAllMH, CHOCOOHOCTH
JeICTBOBATh B CUTYAal[MH HEOINPEAEIECHHOCTH U B IIEJIOM TOJIOKUTEIBHO BIUSAIOT HA HEBEPOAIbHBIM
UHTEJUIeKT. VIMEHHO M3MEHEHHE CTPYKTYpbl HEBEpOalbHOIO MHTEIJIEKTa SBISETCS MOKa3aTeleM
BJIMSIHUSL BUJICOMTP HA BBICHIME TICHXWYECKHE (DYHKIMH, OJHAKO CTENEHb BIHMSHUS 3aBUCHT OT
KOHKPETHOW UTPOBOI aKTUBHOCTH U COJIEpPKaHUs (3KaHpa) UTPHI.

H.B. BoraueBa B cBoeil crarbe [1] BBIABUTACT MPEANOJIOKEHUE, YTO BUICOUTPHI B
3aBHCHUMOCTH OT CBOETO ’KaHpa OKa3bIBAIOT pa3jIMYHOE BIUSHHME HAa MIPOKAa, B TOM YHCIE Ha €ro
KOTHUTHBHBIC XapaKTepUCTUKU. Tak, Hampumep, B pabore M.W.G. Dye [38], npoBeneHHoii Ha 4-xX
Bo3pacTHbIX Tpymmax (7-10, 11-13, 14-17 u 18-22 ner), moka3aHo, 4TO y TeliMepoB Ooiee
pa3BuToe 3pUTENbHOE BHHUMaHHE. OHU TOYHEE M OBICTpee OMO3HAIOT CTUMYJIbI (LIEHTpabHbIE U
nepugepuyeckue), JTydlle pearupyroT MpH OBICTPOM MPEIbSBICHUU CTUMYJIOB. BBIIBIEHO, UTO
oT00HBIM (P (EKTOM TPEHUPOBKH 00JIQAI0T BCE UTPHI, OJTHAKO aKTHBHBIC M arpeCCHBHBIE UTPHI
MOKa3bIBaIOT 0oJiee OBICTPBIA U BBIPAKEHHBIN A(PPEKT, HO IPU ITOM MEHEE OJHO3HAYHBIN YPPEKT,
T.K. HE CITIOCOOCTBYIOT Pa3BUTHIO HABBIKA KOHTPOJISI CBOMX SMOIMOHATBHBIX UMITYIbcOB [31; 33].

MHorue uccienoBaTeld OTMEYaloT, YTO HMIPOBas aKTUBHOCTb MOJPOCTKOB M IOHOIIEH
NPUBOAWT K HETAaTHBHBIM OMOIMOHAIGHBIM W COIMAJIBHBIM  OCOOCHHOCTSIM  ITOBEIICHHUS.
[IpenMymiecTBEHHO 3Ta MO3MLHUS APTyMEHTHPYETCS BPEMA3aTPaTHOCTHIO MIPOBBIX aKTUBHOCTEH,
YTO NMPUBOJAUT K HEAOCTATKy BPEMEHHU JIJIsl COLIMANIM3AlY B PeabHOM, a HE BUPTyaJlbHOM Mupe. B
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9TOM KOHTEKCTE€ MHTEPECHO YINOMSIHYTh CTaTUCTHUYECKHU 3HAUYMMYIO IOJIOKUTEIbHYIO B3aUMOCBSI3b
MEXIYy KOMIIOHEHTaMHU CaMOI'o TEXHOTpPOHHO-M(poBoro ¢akropa, obHapyxkennyio C.I1O.
CrenanoBbiM, M.B. Ps6oBoit u E.B. I'aBpunioBoit. ['pynmoii uccnemoBateneil Obljia BBISIBICHA
KOppeJsusl MeXAy BpeMeHEeM, NpPOBEACHHbIM B HWHTEpPHETE, BpPEMEHEM, IIPOBEJACHHBIM B
COLIMAJIbHBIX CETSAX, U BPEMEHEM, NPOBEACHHBIM 3a BujeourpamMu. Ha OCHOBaHMM IOJIy4EHHBIX
JAHHBIX aBTOPHI JIETAIOT BBHIBOJ O TOM, YTO B CHITy BO3PACTHBIX OCOOCHHOCTEH NETH OKa3bIBAIOTCA
HECTIOCOOHBIMH KOHTPOJIMPOBATh M pEQIIEKCHPOBATh CTENEHb CBOCH IMOTJIOUMICHHOCTH HU(PPOBOH
cpenoit [27].

Heonno3nauynpiit 23QQexT BAMSAHUS KOMIBIOTEPHBIX UIP HAOIIOAAETCS M B OTHOIICHUH
namsatd. Hemenkwuii ncuxosor F. Rehbein [48] mpoBen wucciemoBanue, B KOTOPOM OIEHHBA
MHEMHUYECKHE CIIOCOOHOCTM B IOHOLIECKOM BO3pacTe JO0 U IIOCIE WIPbl B arpecCUBHBIE U
HearpeccuBHbIe BUACOUTPHI. lccrenoBanue moOKa3ano, YTO MEXKIY TpYNIaMU HCHBITYEMbIX
OTCYTCTBYIOT 3HauMMbl€ pa3Iu4Msl IOKa3aTeleld JJO0JITOBPEMEHHOM IaMATH, HO HCIBITYEMBIE,
KOTOpbIE€ UTPAIM B arpecCUBHBbIC BHUACOUTPHI, JEMOHCTPUPYIOT Oojiee HU3KHE MOKa3aTeNu I
IIPOM3BOJILHOW KOHIEHTpanuu. OAHAaKO HCCIeAOBaHUS TAaKXKE IOKa3bIBalOT, YTO IOJPOCTKU U
FOHOIIIM, UTPAIOIIUE B BUACOUTPHI, IEMOHCTPUPYIOT 00OJIee BBICOKME MTOKA3aTEIH MPOTHOCTUYECKOTO
MBIIIJICHUS, HABbIKA IJIAHUPOBaHU [ 7].

Psan uccnegoBareneil BIUsSHUS KOMIBIOTEPHBIX UTP YTBEPHKIAIOT, YTO CAMU UTPHI TPEOYIOT
OT UT'POKOB BBICOKOTO YPOBHSI IJIaHUPOBAHMS, YMEHUSI MPUHUMATh PEIICHMS, PA3BUTHIX HABBIKOB
aHayin3a MHGOpPMaIMU, YMEHUSI HAXOAUTHCS B CUTYallUd HEOIPENEICHHOCTH, CTaBUTh U MPOBEPATH
cBou mpenanonoxenus [44]. VMeHHO 5TH TpeOoBaHUs, NpPEAbABISEMbIE CAMUMH HUIPaMH,
CIOCOOCTBYIOT Ppa3BUTHUIO JIOTUYECKOTO MBILIUIEHHS, MHOI03a/ladHOCTH U CTPATETHYECKOMY
IJIJAHUPOBAHUIO, & CCHCUTHUBHBIM MEPHOJIOM ISl PA3BUTHS STUX HABBIKOB U KOMIETEHIUHN SIBIISIETCS
MMEHHO TMOJPOCTKOBBIM M IOHOLIECKMH BO3pacT, T.K. MUMEHHO B 3TOT MEPHOJ MPOUCXOAUT
MHTEHCHBHOE pa3BUTHE JIOOHBIX aouieii [5; 6; 24; 29; 44].

B psane wuccrnenoBaHuii ObUIO TOKAa3aHO TOJOXKUTENIBHOE BIUSHUE TaK Ha3bIBAEMbIX
«CepBhE3HBIX» MU(PPOBLIX UTP HA MOBHIIICHNE (PU3UUECKON aKTUBHOCTHU JeTel, Ha HHPOPMUPOBAHUE
peOcHKa B TOM MJIM HHOM BOIPOCE, Ha KOppeKiuio moBeaeHus pebdenka [14]. TepmuH ObL1
npeioxkeH B. Sawyer u D. Rejeski, KoTopble onpeaensoT «cepbe3Hble» KOMIBIOTEPHBIE UTPBI KaK
CHEHaIbHYI0 MUTPOBYIO CPENly, CO3JAIOIIYI0 KOHTEKCT JJIsi peUIeHHs] KOHKPETHOM MpakTH4YeCKON
3aJjauy, pelleHre KOTOpPOW MpeArnosiaraeT MPUMEHUTh aOCTpaKTHhIE TEOPETHUYECKHE 3HAHHS Ha
npaktuke [49]. K 9Toif ke KaTeropum WIrp MOXHO OTHECTH Pa3HOrO0 poJa KOMITbIOTEPHBIC
CUMYJIILIMH, pa3paboTaHHbIe JUIsi 00y4eHHs BOJUTENEH, MUIOTOB, a TaKKe PAaOOTHUKOB CIIOKHOU
TEXHUKU. MoJienpoBaHKe MPOLIECCOB YIIPABICHUS U CUTYalUN JUIsl IPUHATHS PElIeHUH T03BOJIsSET
0TpaboTaTh HABBIKM M yYUT MPUHUMATH B3BEIICHHBIC PEIICHUS. AHAIOTUYHBIC CUTyallud ObUIH
paszpaboTtanbl aisi oOyueHuss JAeTed M MOJAPOCTKOB. B MpOTHBOIONIOKHOCTH IUIAKTUYECKHM
MPE3eHTAIMIM, YacTO MpPeUIaraéMbIM JIETSIM B IIKOJIE, TPEOYIOIIUM 3allOMUHAHUS WM YCBOCHUS
(akTOB BHE KOHTEKCTa, 00pa30BaTEIbHBIE BUICOUTPHI CIIOCOOCTBYIOT «CUTYaTUBHOMY OOYUYEHUIO,
B KOTOPOM UT'POKH Y3HAIOT U y4aTcsl IOCPEICTBOM UCCIIENOBAHMS U SKCIIEPUMEHTUpOBaHuA. Tak, B
paborax T. Marsh ¢ coaBTopamu onuckiBaeTcsi pa3paboTka oOyuatomei urpsl Waker 2.0 B pamkax
urpooii nad6oparopurt GAMBIT B Cunramnype u MaccauyceTcKOM TEXHOJOTHUYECKOM WHCTHUTYTE.
Waker 2.0 — 3T0 aByXMepHasi Mrpa-roJIOBOJOMKA, MO3BOJISIONIAS YUYAIIMMCS TIIyOXKEe y3HATh O
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MaTEeMATHYECKHUX TMOHATHIX MEepeMENIeHus u cKopoctu [47]. B urpe HEoOXOAMMO BBISICHUTH, KaK
CO3/1aTh UM CKOHCTPYUPOBATh IIyTU C HYKHBIM HAKJIOHOM, KOTOpbIE IO3BOJIAT UTPOKY JBUIAThHCS
BBEPX M0 YpOBHSAM (110 ocH Y), IepeMEIasich B COOTBETCTBYIOIEM HAIIPABJIEHNUH, HA PACCTOSIHUE U
C omnpeAeneHHoi ckopocThio BAOdAb ocu X. [lo xomy wurpsl MrpoBoil mporecc Bce Ooiee
ycnoxHsercs. Mcnonp30BaHne TAakoro poja oOydaroluX UIp B JOMOJHEHHE K TPaJULMOHHOMY
00y4YEeHMIO MO3BOJIUT y4yallUMCs TIy0Ke MOHATh TEOPHUI0, UCIIOIb30BATh €€ B UIPOBOM IIpollecce, a
TaKke OyAeT crnocoOCTBOBATH OOJIbIIIEH BOBJICYCHHOCTH B YUEOHBIN TTpOIIeCC.

BeiOop npaBuiabHOro crmocoba NpOrpaMMHUpPOBaHMS TaKKe MOXKET MPEeJOTBPATUTh
TPYAHOCTH B OOYYEHHH, CIOCOOCTBOBATH MOBBIIMICHUIO MOTHBAIMHM YYalIUXCAd K OOYYECHHUIO H
caenath mpouecc oOydeHus Oonee sddexTuBHBIM, K Takomy BbiBoay mnpunuiu T. Téth u G.
Lovéaszovd. B cBoem wuccliemoBaHUU aBTOPHl IPOBOJMIM OIEHKY TOr0, KakoW CHocoO
[IPOrpaMMUPOBAHUS, BU3YyaJIbHBINA, TEKCTOBBIN MM TMOPHUIHBIN, OOJIbIlIE MOAXOIUT Ul ydaluxcs
12-18 nmer B pamKax BHEKJIACCHOTO Kypca MpOTrpaMMHUpOBaHMs. Pe3yiabTaThl mOKas3aiu, 4YTO
yJaliuecsi CMOTJM JOOUThCS HamOONIbLIEH IMPOU3BOAUTEIILHOCTH OJarojnaps HCHOIb30BAHUIO
BU3yaJIbHOTO HHTep(eiica NporpaMMHpPOBAaHUs, HE3aBUCHMO OT BoO3pacTa. Bo3MOXHOCTB
TBOPYECKON camMopeaan3alid MOAPOCTKOB Yepe3 CaMOCTOSTEIbHYIO pa3paboTKy MOOMIIBHOTO
IIPUJIOXKEHHUS B COOTBETCTBUM C COOCTBEHHBIM MHAMBHUYaJIbHBIM IPOEKTOM MOTUBUPYET ydallUXcs
Ha repexo/]i K 6oJyiee BBICOKOMY YPOBHIO ITporpamMmupoBanus [51].

OTU pe3ynbTaThl COOTHOCSATCS C BBIBOJAAMHU HCCIIE[OBaTeNell yHHUBepcuTeTa YpyrBas U
OauHOYpPrcKoro yHHMBEpCUTETa O TOM, YTO HPOrpaMMHUpPOBAaHUE CIOCOOCTBYET Ppa3BUTHIO
KpEaTHBHOCTH, JIOTUYECKOTO W KPUTHYECKOTO MbIIUIeHUS. B pa3paboTaHHOM HMMH OTKPBITOM
OHJIaliH-KypcCe MO MpOorpaMMHUpPOBaHUIO 1715 oApocTKOB «Code Yourself!» npunsnu yuactue 6omee
161000 uenosek. Ilpomecc mnporpaMMupoBaHMs IpeanojaraeT MO3TalHOE pelIeHHe 3ajad,
BKJIIOYAIOLIEE MPEJICTABICHUE JIaHHBIX C ITOMOILIBI0 MOJENIeH U CUMYJIALNNA, aHalIu3 U BHEJPEHHE
BO3MOJKHBIX pEIIEHUH ¢ Lenblo TocTHkKeHus: Haubomnee 3dexkTuBHOro pesynbrara [42]. IlepeHoc
ATUX TMPHUHIMIIOB pEIIeHHs Ha pa3HOoOOpa3Hble 3aJaud B Y4YeOHOM JESITENTbHOCTH MOXKET
CIOCOOCTBOBATh Pa3BUTHIO CUCTEMHOT'O MBIIIIEHHUS TIOJJPOCTKOB.

CrouT OTMETHUTH, YTO LU(PPOBBIE XO00M 3aHUMAIOT BaXKHOE MECTO B JKU3HH COBPEMEHHBIX
MOJIPOCTKOB U toHOIIEH. Taknue BUAbI OHIAWH-aKTUBHOCTEH, KaK MPOCMOTp BUJIEO0, IPOCITYILINBAaHUE
MY3BIKH U BUJICOUTPHI BXOAT B CIIHCOK UX €KEITHEBHBIX 3aHATHMA. [IpH 3TOM KOMITBIOTEPHBIE HTPHI
MPEUMYIIECTBEHHO MOJIOKUTEIbHO BIMAIOT Ha Hu3mMe (o0mias NepUenTHBHAs TOYHOCTh U
YYBCTBUTEIBHOCTh, OCTPOTAa 3PUTEIHLHOTO BHUMAaHUS) U BbICIIME (CTPATErMYECKOe MbIIUIECHUE,
KOTHUTHBHBIEC CTWJIM BBIIIOJHEHUS JESITEIbHOCTH) KOTHUTUBHBIE criocoOHOCTH [38]. OmHako psg
uccienoBarenell MpPUXOJUT K BBIBOAY, UYTO YBJIEUEHHOCTh KOMIBIOTEPHBIMH HIPaMH MOXET
MIPUBECTH K TOSBICHUIO MMITYJbCUBHOCTH BO B3aWMOJICHCTBUU C APYIMMHM JIIOABMH, a TaKke K
CHIDKEHUIO YPOBHS TPOU3BOJIBHONW KOHIEHTPALMU U IPOU3BOJILHOTO 3aIIOMUHAHUS.

Biansinue uu¢poBbIX TEXHOJIOTH HA KOMMYHUKATHBHYIO [1eATeJIbHOCTh
Jlanee oOpaTuMcs K aHadU3y BIUSHUS COLMAIBHBIX CeTed Ha KOTHUTHUBHBIE U
KOMMYHHUKATHBHBIE IPOLIECCH! y MOJPOCTKOB U IOHOIIEH. VIMEHHO oOlieHne U B3auMoJeicTBUE B
COLUAIIBHBIX CETSAX SBIAIOTCS BaXHEWIIMM IIPOSBICHHEM BEAYLIEH OEATENbHOCTH JaHHOIO
BO3PACTHOIO IIEpHOJa B KOHTEKCTE HU(PPOBU3ALMH.
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OpaHuM U3 acmekToB OOLIEHUS W B3aUMOJECHCTBHS B COLMAIbHBIX CETAX SABIAETCA
camomnpe3enTanus. MccinenoBanuio 3Toro (heHoMeHa IMOCBSIIEH eIl Pl HayIHbIX padboT [22; 26;
30; 32; 46]. WHurepecHble pa3iuyusi CaMOIPE3CHTAI[MKM IOJPOCTKOB OIMUCaHbl B pabore B.B.
@®enopoBa.  CornacHO  IPEACTABICHHOMY  HCCIENOBAaHUIO,  CTPYKTYpPHBIE  KOMIIOHEHTBI
CaMOIIPE3EHTALMH [TOIPOCTKOB B PEAIbHOM JKU3HU U B COLIMAJIBHBIX CETAX COBIANAIOT IO CMBICHY,
HO HMMEIOT BHYTPEHHHUE COJEpXaTelbHblE OTAMYMUA. Tak, B COUMAIBHBIX CETAX IS MOJPOCTKOB
BA)KHEE BBIPA3UTh CBOIO MMOMYJISPHOCTb, YEM IPOJEMOHCTPUPOBATH TajlaHThL. Jlis peanbHOro
OOIIeHHs JKe, HAIIPOTUB, TANAHTHI SBJSIOTCS OoJiee 3HAaYMMbIMU, YeM nomnyispHocTs [30]. Kpome
TOTO, COBPEMEHHbIE IOJAPOCTKA  HCHOJB3YIOT  COLMalIbHbIE CETHM Kak MeCTO  JUid
SKCIEPUMEHTHUPOBAHHUS, C TOMOIIBI0 KOTOPOIO OHU PELIAIOT BO3PACTHBIE 33Ja4l Pa3BUTHs, TAaKHUE
KaK pa3BUTHE caMOCO3HaHusa u (opmupoBanue «odpaza f». K taxkomy BeBoasl mpunum O.B.
PybuoBa, T.A. IlockakanoBa, E.M. IllupseBa B pe3ynbraTe peanuzauuu npoekta «{udposoii
OpTpPeT  mojapocTkay. VccinegoBaHue moka3zajno, 4YTO  CTpaTerdyd  B3aMMOJCHCTBUS U
CaMoIIpe3eHTAIN TTOJPOCTKOB B COLMANBHBIX CETAX CBSI3aHBI C YPOBHEM C(HOPMHUPOBAHHOCTU UX
«obpaza S» [21]. Y mOApPOCTKOB C pPa3MBITBIM «00pa3oM SI» MpOSIBISETCS CKIOHHOCTH K
skcriepuMenTupoBannio B Cetu. Takue MOAPOCTKM YacTO HCKaKalT HHPopManuio o cede B
WHTEPHETE U CO3JAI0T HECKOJIbKO BUPTYalIbHBIX 00pa3oB. [lo Mepe B3pocienus u GhopMHpOBaHUS
«o0pa3a SI» moJIpOCTKHU MOCTETIEHHO TEPAIOT HHTEPEC K OHJIAH-3KCIIEPUMEHTHPOBAHUIO U CO3/1AI0T
BUPTyaJbHBIH 00pa3, MaKCUMaldbHO MPUOIMKEHHBIH K pealbHOMY. OTH  PE3yNbTaThl
MOATBEPXKIAIOTCA JTaHHBIMHM OIpoca, MpoBoauBmMMCS B 2022 rojy, MO3BOJUBIIUM OIMCATH
OCHOBHBIE TEHACHIIUU BIMSHUS U(POBHU3AIMN HA KOMMYHUKATHBHYIO JEATEIHLHOCTH MOJIOJIBIX
B3pocibix (N=148). MccnenoBanue mokasanao, YTO OOJBIIMHCTBO PECIIOHJAEHTOB BOCIHPUHHMAIOT
OHJIAafH-OTHOIIIEHUSI W JpykOy paBHO3HAUHBIMH peajdbHbIM OTHomeHUusM [17]. PecrionneHTHI
OTMEYalT, 4YTO ¢opMmaT OOHIEHMs] N HUX HE BIUSET Ha MX OIIYLIEHUS U BOCHpPUATHE
cobecennuka. MccnenoBarenu CBSA3BIBAIOT 3Ty TEHICHLHMIO C TEM, 4TO OOJBIIMHCTBO Jpy3ei
MOJIO/IBIX JIFOJIEH B COLMANIBHBIX CETSAX — ATO 3HAKOMBIE B PEANIbHOM JKU3HU JTIOM.

N3yuas cTeneHb pacpoCTpaHEHUsI HHTEPHET-3aBUCUMOCTH CPEIU ydaluxcsi B Bo3pacrte 14-
18 ner, B.JI. Manbirun orMevaer, 4to Toiabko y 11% ywammxcs nposiBASIOT IpU3HAKK UHTEPHET-
3apucumoctd [15]. Ilpu 3tomM 42% AEMOHCTPUPYIOT TPU3HAKA YPE3MEPHOW aAKTUBHOCTH B
untepHere. B wuccnemoBanuu M.B. boromosnoBoil ObpUTO MOKa3aHO, YTO YPOBEHb HHTEPHET-
3aBUCHUMOCTH Y IIOJPOCTKOB IIOJIOKUTENBHO KOPPEIUPYET C OTKIOHEHUSMU B CEMENHOM
BocnuTaHuu. Kpome Toro, moBbIlIEHHE BEPOSTHOCTH UHTEPHET-3aBUCUMOI0 MOBEJCHHS MOJIPOCTKA
MOJIOKUTEIBHO KOPPEIUPYET C BBICOKUMHU [OKa3aTeNISIMU TPEBOTH, CBA3AHHOM C OLIEHKOM
OKpPYKAIOIIUX, B CUTYallUSX CAMOBBIPAKEHHUS, BO B3aMMOOTHOLIEHHUSIX C POJUTENSIMHU, a TaKkKe C
poOJIEMHBIM MOBeIeHUEeM moipocTka [2; 39; 49].

UccnenoBanne  (eHoMeHa  MEIMaMHOr03aJauyHOCTH,  SABISIOLIEHCS  CIIEJCTBUEM
pacnpocTpaHeHus] MUPPOBU3ALNN CPEIU JIeTEH pa3HbIX BO3PACTHBIX TPYIIN, OBUIO MPEACTaBICHO
I''Y. Connparosoyi, C.B. UwurapekoBoi, A.A. JlpeneBoi, A.I'. KomeBoi. ABTOpBI NHpenIararoT
paccmarpuBaTh (EHOMEH MEIMaMHOT03aJauHOCTH B TpeX MO3UIHUAX, Kak: 1) OJHOBPEMEHHOE
HCIIOJIb30BAHNE HECKOJIbKMX TEXHOJIOTUYECKUX CPEACTB; 2) COBMEUICHHE HCIOJIb30BaHUSA
MEIUIHBIX U TPAIUIIMOHHBIX UCTOYHUKOB WH(MOpMaIUKU; 3) COBMEIIEHUE ACITeIbHOCTA OHJIAHH U
odpmaitH. HccnemoBanue cpeau mnonapoctkoB 11-13 mer wm  14-16 ner mokazamo, 4YTO
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MEIMaMHOI03a/Ia4HOCTh CBsI3aHa HE C II0JIOM, a C BO3pacToM (4eM cTapilie peOeHOK, TEM BBILIE €r0
CKJIOHHOCTH paboTaTh B PEKMME MHOI03aJJa4YHOCTH). TOJIBKO YeTBEPTh YUaCTHUKOB HCCIIEIOBAHUS
(23%) mpeamounu BBHIOTHATH 3aJaHUS B JIMHEHHOM (opmare, MojAaBisioniee ke OOJIBIINHCTBO
nereit (77%) crapamuch neicTBOBaTh B (hopMare MeauamMHorozaaayHoctu. [lomydeHHble TaHHBIE
MO3BOJIMJIM aBTOpaM HWHTETPUPOBATH [BAa OCHOBHBIX IIOJX0/Ja K pPacCMOTPEHHIO (eHOMEHa
MHOI'033/Ia4HOCTH — M KakK IapajuleIbHOrO BBIOJIHEHUS ACHCTBUN, M KaK MOCIEIOBATEIbHOTO
MIEPEKIIIOUEHUS] MEXAY HECKOIBKMMU aKTUBHOCTAMMU. VccnenoBareny Npuluiv K 3aKJIFOUEHUI0, YTO
MHOTr03aJ]auHasi CTpaTerus HauboJee MIMPOKO pearn3yercs B CTaplieM MOJPOCTKOBOM BO3pacTe,
YTO MOXET OINPEAeNATbhCS Kak JOCTAaTOYHBIM CO3PEBAHUEM COOTBETCTBYIOLIUMX KOIHUTHBHBIX
cucTeM, OOeCHeYMBAOIIMUX (QYHKIMH KOTHUTUBHOTO KOHTPOJIA, MEPEKI0YaeMOCTH, TakK U
W3MEHEHUSMU COLIMAJIBHOW CUTYyalluu Pa3BUTHS B CBSI3U C BO3PAaCTaHUEM HEIMHEHHOCTH CaMoro
obpasoBaTensHOro mporecca [25].

Eme omnum crnenctBueM mnudpoBH3anuu, B OCOOCHHOCTH HCIIOJIB30BAHHS COLMAIBHBIX
CeTei, ABNSETCS Mepexo]] OT MOHATUWHOTO (JTMHEHHOTro, OMHAPHOT0) MBILIUICHUS K KIUIOBOMY | 3;
8]. Ilpy KIUMOBOM THIIE MBIIUICHUS YTPAYMBACTCS KPUTHUECKOE BOCHPUATHE OOBEKTa, T.C.
MOAPOCTOK BUAUT TOJIBKO KOHKPETHBIA 3JIEMEHT, KOTOPBIN NMPEBATMPYET B €r0 BOCIPUATHH U HE
MO3BOJISICT BBIMTH Ha 0oJiee BBICOKUU ypoBeHb 0000meHus u ananu3a [10]. Ha stor dakT Takxke
yKa3bIBae€T KOMIUIEKCHBIM aHau3 YMEHMH 00ydaromuxcs BUAETh NPUUMHHO-CIIECTBEHHYIO CBS3b;
MIOHUMATh COJIEpKaHUE TEKCTa; MHTEPIPETUPOBATh €0 M COOTHOCUTh BU3yaJbHOE M300pa)keHue ¢
BepOanbHBIM TeKcTOM. K HcciieoBaHnI0 KIMIIOBOTO MbIIIeHHs obOpamaics B.M. Bykaros [4],
KOTOpBIM OMUCHIBAET KIMIIOBOE MBIIUIEHUE KakK (parMEeHTapHOEe WM CHUTyaTHBHOE. YenoBek
BOCIPUHHUMAET MHp OOpbIBKAMH, KyCKaMu, He (POpMHUPYs LEIOCTHBIA 00pa3 U, ClIel10BaTeNbHO, HE
BBICTpamBasi CBS3UM MEXIy OObekTamu. TakuM o0pa3oM, BykaTOB MNpPUXOTUT K BBIBOIY, YTO
COBpEMEHHBIE TOJIPOCTKH BOCIPUHUMAIOT MHpOpMalHio He Ha ypoBHe moHatuil (mo XK. [Imaxe,
CEHCUTUBHBIM MEPUOJOM PA3BUTHUS MOHATUHHOTO MBIIUICHUS SIBJISAETCS UMEHHO MOAPOCTKOBBIA U
IOHOIIECKHI BO3pacT), a Ha YPOBHE 3MOLMUN U BbIIEJICHUS CUTYaTUBHOIO CMbICIA, YTO B CBOIO
ouepe/lb CKa3bIBa€TCs Ha MO3HABATEIBHBIX MPOLIECCAX.

Opnnako yacte uccnenoBareneit [16; 35] mpuxoasar K BBIBOAY, YTO KIIMIIOBOE MEBIIIJICHHUE
SBJIAETCS 3aKOHOMEPHBIM OTBETOM IICUXMKM HA YBEJIMYEHUE KOJUYECTBA IOCTYHAOLIEH
nHpopmanuy. OHU MOJUYEPKUBAIOT, YTO (DEHOMEH KIIMIIOBOIO MBILIUICHUS SIBISIETCS HOBBIM H
HEI0CTaTOYHO M3YYEHHBIM Il TOTO, YTOOBI /I€7aTh BHIBOJBI O €0 BIMSHUU Ha MICUXHUKY YeJIOBEKa.
K ananormunomy BeiBogy mpuxoaut [.Y. CommaroBa [24], cumTas, 4TO KJIHMIIOBOEC MBIIIJICHHE
ABNISICTCA 3AIMTHOM peakuued Ha WHPOPMALMOHHBIM meperpy3. He oleHuBas KIMIOBOE
MBIIIJIEHHE HEraTuBHO Wiu mo3utuBHO, [.Y. CongaToBa mocTylupyeT, YTO 3TO MPUHIMITHAIBHO
WHOW BEKTOp Pa3BUTHUs MBIIUICHUS, B KOTOPOM MPEBATUPYIOT IPYrHe KOTHUTHUBHBIE (DYHKIINU,
KOTOpBIE HE UMEIOT TAKOTO Pa3BUTHUS IIPU MOHATHIHOM MBILIUIEHUH.

Takum oOpa3om, Mbl BUAHUM, YTO COLMAJIbHBIE CETH MOJIPOCTKU M FOHOIIM HCIIOJB3YIOT B
KauecTBE IUIOMIAJKU JUIsl SKCIEPUMEHTHUPOBAHUS U PELICHHS BO3PACTHBIX 3aJ]lad, CBA3aHHBIX C
dopmupoBanueM «obpaza S». Ilpu 3TOM dYpe3MepHOE HCIOIB30BaHME COLMAIBHBIX CeTei B
MOJIPOCTKOBOM M IOHOIIIECKOM BO3PAcTe MPUBOAMT K U3MEHEHHUIO THUIIA MBILIUICHUS C MOHATUITHOTO
Ha KiunoBoe. MccnenoBarenn oTMeyaroT TEHACHLNIO K paboTe B peXMME MHOT033JauHOCTH, YTO
HE MOXET HE HaXOAWThb OTPAKEHUS B Y4EOHOW [EeATENbHOCTH, KOTOPYIO TaKXe 3aTpOHYIIH
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MIPOLIECCHI TU(DPOBU3AIUH.

Biusinne ungpoBbIX TEXHOJIOTHI HA O3HABATEJIbHYIO 1€ATEJIbHOCTH

[Hudpouzamuss oO0pa3oBaHMs 3aKIIOYAETCS B MEPEXOJe Ha OHJIAWH- WM CMEIIaHHOE
o0yyeHHMe, a TaKKe B MCIOJIB30BAaHUM IM(PPOBBIX TEXHOJOIMH B HpPOLECCe TPAIUIIMOHHOIO
oOydyenus. JlucraHMOHHBIE O00pa30BaTENbHBIE TEXHOJOTMH  PEATU3YIOTCS  IOCPEICTBOM
UCIOJIb30BAHUS UHTEPHETA Ul OPraHU3alMK B3aUMOJCHCTBUSA MEXAY YYallUMHCS U IeJaroraMmu.
Hapsiny ¢ o4eBHMAHBIMH TMPEUMYIIECTBAMH, TAKHUMH KaK JOCTYIIHOCTb, MacCOBOCTb, T'MOKOCTBH
00pa30oBaTeNpHOIO IUIAaHA M HAIVIAAHOCTb, YYAaCTHHUKHM OOpa30BaTENILHOIO Ipoliecca HEM30exKHO
CTAJIKMBAIOTCS C pAgoM TpyaHocted. Kaxk mnpaBuiio, TpyJHOCTH Yy4alluXCsl CBSI3bIBAIOT C
BO3HUKHOBEHHEM IPOOJIEM CO 3[J0POBbEM, YCIEBAEMOCTbIO, KOMMYHUKATUBHBIMU Npo0JieMaMH, a
TaKXKe C UCKAXECHUSMH B IMO3HaBaTelnbHOU cepe. Tak, coriacHO pes3ynbraTaMm HCCIICAOBaHUS,
CMapTQOHBI CHOCOOHBI MpPEphIBaTh IIEJICHANPABICHHYIO JAEATENbHOCTh W MellaTh TeKylleH
yMcTBeHHOM pabote [49]. HemaBHee uccnenoBanue cpeld KMTAHCKUX MOIPOCTKOB TOKA3aJ0, YTO
ME/IMaMHOI033Ja4HOCTh OTPULIATEIILHO KOPPEIUPYET C YCIIEBAEMOCTBIO, IIPU 3TOM aKaJeMuyecKas
YCIIEBAEMOCTh  MOJKET OIIOCPENOBaThb B3aUMOCBSI3b MEXJIY MEIMaMHOI03aJauHOCTbI0 U
caMmoolLeHKoM ydwamerocst [45]. HeoOxoauMocTh NpoBOAMTH 3a IU(PPOBBIMH yCTPOHCTBAMHU
MIPOIOIDKUTEIBHBIN TIEPUO] BPEMEHH H TIPH 3TOM COXPAHATH HEOOXOINMYIO KOHIIEHTPAIIHIO MOYKET
IPUBOANTH K Pa3BUTHIO CHHApPOMA XpOHHMYECKOM ycramoctu [36]. PesynmbTarhl eme 0JHOTO
HCCIIEIOBaHMs TOKa3bIBAlOT, 4YTO IIOCJIE BBEACHMS 3alpeTra Ha MCIOJIb30BaHHE MOOMIIBHBIX
Tene(OoHOB B 1IKOJIEe ObLJIO OTMEUCHO MOBBIIICHUE aKaJEMHUYECKON ycrieBaeMOCTH yuammxcs [34].
B TO e BpeMs CyIIEeCTBYIOT HCCIEJOBAHUS, CBUICTEIbCTBYIOIIME O TOM, YTO YpPOBEHb
MHTEJUIEKTYaJIbHOTO Pa3BUTUS U 3/0pOBbS, COLMAIBHOW KOMIIETEHIIMM BBIIIE Yy IIKOJBHUKOB,
MIOCTOSIHHO MCIOJB3YIOIIUX WHTEPHET U MOOWIBHBIN TenedoH. Y nereil 15-17 ner, mocTosiHHO
MOJIB3YIOIUXCS IEKTPOHHBIMU PECYpCcaMu, 10 CPAaBHEHMIO C TEMHU, KTO JIENIaeT 3TO pexe, JTydIle
chopMUpOBaHbI IM(PPOBBIE HABBIKK U BooOpaxenue [18].

Vcnonb3oBaHne MUQPPOBBIX TEXHOJOTWH B OOyUYE€HUM NpEeABABISAET psija TpeOOBaHUN U K
caMHM y4yacTHHKaM 00pa3oBaTeNIbHOTO Ipolecca. Pan uccnenoBaTeneil yKa3blBalOT Ha aKTUBHBIN
XapakTep B3aUMOJCHCTBUS B IIpoliecce OHJIAMH-OOy4YeHMsI, BBIACNSAS HWHTEPAKTHUBHOCTH KakK
BOXHEUIIYI0 JTUAAKTHYECKYI0 BO3MOXHOCTHh JHCTaHIHOHHOTO oOyueHus [19]. Opnnako
MOJTYEPKUBACTCA, UYTO peajbHas pealu3alys MHTEPAKTHUBHOCTH BO3MOXKHA TOJBKO MPU CO3JaHUU
YCIOBHIA OOMICHUSI MEXAY YYCHHKAaMH, SBIISIONIETOCS MOTHBUPYIOIIEH OMOpPOW B TMOAPOCTKOBOM
BO3pacTe, KOTOpas 4acTO YTPAauMBaETCs B Ipolecce OHJIAaH-oOydeHus. Takum o0pazoMm, LENbio
reiarora sBJIsI€TCsl HE TOJIbKO 00y4eHHe, HO U HE00XOJMMOCTh HAyYUTh YYEHUKOB CAMOCTOSATEIHHO
MIPE0I0JIeBaTh TPYAHOCTH, KOTOpPHIE BO3HMKAIOT MPU JUCTAHIMOHHOM OOYYEHMH, T.€. HaBBIKAM
camMOOpraHu3aluu.

Tak, nHanpumep, B paborax C.U. 3aup-bek u komser [12] roBopuTcst 0 TOM, YTO TAKOTo poja
oOydyeHne TpeOyeT OIpeACeICHHOTO0 CTapTOBOTO YPOBHsI OOpa3oBaHUs (CO3pEBaHME MO3TOBBIX
CTPYKTYp, HaOOp 3HaHUH M BBICOKHI YpOBEHb 00pa30BaTeIbHBIX HABBIKOB U KoMmeTeHIHit). Takxke
MpearnoiaracTcss W HaJWYMe OTPEACICHHBIX TICHXOJOTHUYECKUX XapaKTEPUCTHK, KOTOpHIC
00eCreynBalOT  YCHEIIHOCTh  OHJAHH-OOyYeHUs: CaMOCTOSTENBHOCTh, BOJIS, KPUTHUYECKOE
MBILIUIEHHE, Lienenoaaranue u 1.4. MccienoBatenu AenaroT BbIBOJ, YTO OHJIAWH-00y4EHHE MOXKET
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CTaTh XOPOIIUM YIPAKHEHUEM JIJIsi PA3BUTHS JTAHHBIX TICUXOJOTUUECKUX XapaKTEPUCTHK.

Takum o0pa3oM, nucraHimoHHas ¢opMa oOyueHUs, HECMOTpsi Ha CBOE€ YAOOCTBO U
OYEBHJIHBIC JIOCTOMHCTBA, OOJIaZ]a€T pSAOM CYIIECTBEHHBIX HEJOCTATKOB JUIA  YYaIIHXCS
MOIPOCTKOBOro Bo3pacrta. [lpm mepexone Ha OHIAH- WM CMEIIAaHHOE OOYYEHHE HENb3sl He
YUUTHIBATh TMCHXOJIOTHYECKHE OCOOCHHOCTH IOAPOCTKOBOIO BO3pacTa, MPEANojaraloliyue B TOM
Yyclieé JOCTaTOYHO BBICOKHUI YpOBEHb TOTOBHOCTH K CaMOOpPraHU3allid IIpoliecca ydeOHOU
JesITeNbHOCTH. B psine ciydyaeB HEOOXOIMMOCTh MOCTOSHHOTO B3aUMOCHCTBUSI B YCIIOBHUSIX
JUCTAHIIMOHHOTO OOy4YeHUsSI MOKET MPUBECTH K CHIDKEHHUIO PabOTOCIOCOOHOCTH, a MHOTAA U K
CHUH/IPOMY XPOHMUYECKOH yCTaIOCTH.

3aka0ueHnne

HGCMOTpﬂ Ha HaJIN4YUC 6OJII)HIOFO KOJINYCCTBA E)MHI/IpI/I‘IeCKI/IX I/ICCJICIIOBEIHI/IIL/'I,
ITIOCBJIIICHHBIX CBA3U I_II/I(I)pOBLIX CpCaACTB U TEXHOJIOTUU C KOTHUTUBHBIMU U KOMMYHUKATHBHBIMU
mnmponeccaMm MmoApoOCTKOB U IOHOHICfl, B HaCTOALIECC BPEMs B 3TOM BOINPOCC Yy CIICHHUAIMCTOB HET
CAUHOI'O MHCHMUSI. HpOTI/IBOpe‘lI/IBLIG JAaHHBIC O6L$ICH$IIOTC}I MHO>XCCTBOM OrpaHquHHﬁ,
CYIIECTBYIOIIMX JJIsi OPraHU3alUUd MOJ00HOTO PojJia MCCICIOBAHUN M HE MO3BOJISIIOIINX BHISIBUTH
YCTKUC MNPUYUHHO-CICIACTBCHHBIC CBsA3M MCKAY MHCIIOJIIB30BAHUEM IIOAPOCTKAMU H HOHOIIAMH
III/I(i)pOBBIX CpeI[CTB nu paSBI/ITI/ICM y HUX KOTHUTHUBHBIX WU KOMMYHI/IKaTI/IBHBIX HpOHGCCOB.
OquI/II[HO, 4qTO Iponecc LII/I(I)pOBI/ISaI_II/II/I 3aTparuBacT BCC C(i)epLI JKU3HHU B TOAPOCTKOBOM U
IOHOIECKOM BO3pacTeC: OJOCYIrOBYIO, KOMMYHUKATHUBHYIO W IIO3HABATCIIbHYIO. HOBTOMy OLICHKAa
MaTTCPHOB B3aUMOCBS3EN MCKIAY pa3InIHbIMU XapPaKTCPUCTHUKAMU KOI'HUTUBHOI'O u
KOMMYHHMKATUBHOTO pa3BUTUS JAeTeld U 3(PPEeKTUBHOCTHIO HCIOJIB30BAaHUSA LUQPPOBBIX CPEICTB
AOJIDKHA IPOBOAUTHCA KOMIIJICKCHO Ha OCHOBEC JOKA3aTCJIbHOI'O IMOAX0Aa. AHaJ'II/I3 HAaYYHBIX TPYOAOB,
MIPUBEJICHHBIN BBIIIE, TO3BOJSET CAENaTh BBIBOA O TOM, YTO MpoIecc HU(PPOBHU3ALUUA — ITO
CITOKHBIN nu MHOTOKOMITOHEHTHBIN q)eHOMCH, KAa4CCTBCHHO H3MCH}IIOH1HI>'I MMPOTCKAHUC
KOTI'HUTHUBHBIX U KOMMYHI/IKaTI/IBHI)IX HpOIICCCOB B HOI[pOCTKOBOM 1 IOHOIIICCKOM B03paCTe. HaHHBIC
N3MCHCHUS Tpe6YIOT JOITOJIHUTCIIBHOT'O OCMBICIICHHA, a4 TAKXKC 3aJal0T KOHTCKCT JIA 6YILYH_II/IX
OMITMPHUYICCKUX I/ICCJ'IGI[OBaHI/Iﬁ B pycCJI€ 1O0Ka3aTCJIbHOI0 moaxoaa.
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PecypcHocTh podecCHOHAJIBHOI0 MbIIIJICHUS U
IMOIMOHAJIbHOE BbITOPaHHe B Mpo(eccusix
COIMOHOMHUYECKOT0 THUIIA

Cepagpumosuu H.B.

I'AY AIIO fpocnasckoit obnactu «MHCTUTYT pasBuTus oopazosanus» (I'AY 1O S0
NPO); ®I'BOY BO «SpocnaBckuii rocynapcTBeHHbli yHuBepcutet uM. IL.I°. Jlemunosa»
(®I'bOY BO ApI'Y um. ILT. Ilemunosa), r. AApocnasnb, Poccuiickas denepanus
ORCID: https://orcid.org/0000-0002-0740-5145, e-mail: iserafimovich@yandex.ru

Pabora HampaBieHa Ha aHaIKU3 B3aMMOCBS3U U OCOOEHHOCTEH MPOQeCcCHOHATHLHOTO
MBILUIEHUST ¥ SMOLIMOHAJIBHOIO BBITOpPaHMsI y MEJAaroroB M Bpadell B YCIOBHSX
nangemun COVID-19. 3ampockl NMpakTHYECKOro COIUAaIbHO-TICHXOJIOTHYECKOTO
CONpPOBOXKACHUSI TpPEACTaBUTEIEH MpPOPEcCCHH «UEIOBEK-UEIOBEK» B IEPHOJ]
HECTaOMJIBHOCTH  3MUJEMUOJIOTHYECKON CHTyalluu OOYCIOBMIM PacCMOTPEHHUE
HMOLIMOHAIBHOTO BBIFOPaHUS C MO3UIMM B3aUMOCBA3UM C IPO(EeCcCHOHATBLHBIM
MBILIEHUEM, CIIOCOOHBIM BHOCUTH HOBBIE NPOPECCUOHATbHBIE MU JIMYHOCTHBIE
CMBICIIBI B MPOIIECC AESITENbHOCTH, TEM CaMbIM CTAHOBSICh KOTHUTUBHBIM PECYpPCOM.
BeiOopka: 55 denoBek — CyOBEKTbl COLMOHOMUYECKOTO THUIA Mpodeccuit, U3 HUX
negaroroB — 25 venosek, Bpaueit — 30 wenoBek, crax pabotel — 10-25 met, 30%
MyxkunH U 70% oxkeHmuH. Mcnosnp30Bamuch  METOMUKHM A U3YUYCHMS
smormoHanbHoro Beiropanust (B.B. boiiko; K. Macnau, C. [[ekcoH, B aganTanuu
H.E. BoonbsiHOBO#) M KOMIIOHEHTOB MPO(ECCHOHATIBHOTO MBIIUIEHUS (aBTOPCKUH
MeToJl camoaHanu3a npobnemuHoi cutyanuu W.B. Cepadpumony, M.M. Kamanos).
[TokazaHo, YTO HAJACUTYaTMBHOCTb MBIIUIEHUS OTPULIATENBHO KOPPEIUPYET C
ASMOLIMOHAIBHBIM BBITOPAHHUEM, & CUTYATUBHOCTh MBIIIJIEHUS — MOJIOKUTEIBHO.
Ormedaercs, YTO OSMOLMOHAIBHOE BBITOPAHUE SpYE BBIPAXKEHO Yy Bpaydeu.
VYcTaHOBIIEHO, YTO a/IeKBaTHOCTh M JIOCTAaTOYHOCTh aHaJIN3a MpOOJIEMHON CUTyalluu
MOJIOKHUTEIBHO CBSI3aHBl C CaMOOILIEHKOH NpOo(ecCHOHAIbHON YCHEIIHOCTH |
YIIOBJIETBOPEHHOCTHIO COOON, a OOOCHOBAHHOCTb — C YMEHHEM CHpAaBIATHCS C
NepEKNBaHNEM MICUXOTPABMUPYIOIINX 0OCTOSITENBCTB. ITpn BBICOKOM
ONEpaTUBHOCTH aHAJIM3a YMEHbBIIAETCS SMOIMOHAIbHAs BOBJIEYEHHOCTh B paboTy, a
OpyU YBEIMYEHUM TIyOMHBI aHaiM3a YCHUJIMBAETCS SMOIMOHAIBLHOE BBITOpPAHHUE.
[TomyueHHble  pe3ynbTaThl O  MapUUAJIBbHON  B3aUMOCBS3M  KOMIIOHEHTOB
po¢eCCHOHATIBHOIO MBIIIICHUS U NIOKa3aTeleld SMOLMOHAIBHOTO BBITOPAHUS MOTYT
OBITH MCIIOJNIB30BaHbl B KaYECTBE apryMEHTOB aBTOPCKOM MO3UIIMH O BO3MOKHOCTH
3G GEKTUBHOTO HCIOJIb30BAaHHUS MBIIUIEHUS Kak KOTHUTHBHOTO pecypca s
pellIeHus aKTyalIbHbIX MTPAKTHYECKUX 3aj1au.

Knrwuesoie ciuoea: HpO(beCCI/IOHaJ'IBHoe MBIIIJICHUEC, CIICaJIuCThI
COIIMOHOMHYCCKOI'O THIIA HpO(I)CCCPIfI, Bpauu, neaaroru, KOTHUTHBHBIN pecypc,
OMOIMOHAJIBHOC BEII'OPAHUC.
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The analysis of specific features of professional thinking and emotional exhaustion
among teachers and doctors in the context of COVID-19 pandemic. The growing
demand for practical social psychological support of members of “person to person”
professions during the unstable epidemiological situation due to COVID-19 have
preconditioned the consideration of emotional exhaustion in the terms of
interconnection with professional thinking that is able to contribute new professional
and personal meaning to the activity process, thus becoming the cognitive resource
that balances the levels and components of emotional exhaustion. The method of
content analysis and expert evaluation alongside with mathematical statistical
methods, such as correlation method of Charles Spearman and Student’s t-
distribution, were used. Participants: 55 people, the members of professions of
socionomic type, 25 teachers and 30 doctors, length of time worked — 10-25 years,
men — 30%, women — 70%. The methods of studying the specific features of
emotional exhaustion (V.V. Boyko; Christina Maslach, S. Jackson, adapted by N.E.
Vodopiyanova) and components of professional thinking (the author’s method of
self-analysis of the problem situation by I.V. Serafimovich and M.M. Kashapov). It
has been demonstrated that suprasituatedness of thinking is negatively correlated
with emotional burnout, while situatedness is positively correlated with it. It has been
specified that the emotional burnout is more pronounced in doctors. It has been
identified that adequacy and sufficiency of analysis of a problem situation are
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positively associated with the self-esteem of professional success and self-
satisfaction, whereas validity is associated with the capability to cope with
psychologically destructive circumstances. Under the high efficiency of analysis
emotional involvement reduces, and when increasing the depth of analysis emotional
burnout enhances. The obtained results about the partial connection of components
of professional thinking and signs of emotional exhaustion can be used as the
arguments for the author’s position of the ability of usage of thinking as a cognitive
resource for solving practical problems.

Keywords: professional thinking, members of socionomic type of professions,
doctors, teachers, cognitive resource, emotional exhaustion.
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Beenenne

Haumonaneubie mnpoektol denepanbHoro Macmrtaba B Poccuwiickoit ®Denepanun  —
«ObpazoBaHue» U «3ApaBOOXpAaHEHHE» — B UYHUCIIE OOIIMX TMO3UIHMH MMEIOT HAIPaBICHHOCTh Ha
o0ecrieueHne  MEAMIMHCKMX W 00pa3oBaTENbHBIX  OpPraHu3aluii  COOTBETCTBYIOIIMMU
KBaJIM(HUIMPOBAHHBIMU  KaJpaMH, OPHEHTUPOBAHHBIMH Ha CaMOpPa3BUTHE U HENPEPBIBHOE
npodeccuonanpHoe  pazputue. OnHUM U3 (AKTOPOB, MPENATCTBYIOIIUX  JIOCTHIKEHHUIO
00O3HAYEHHBIX MPHUOPUTETOB B 00JaCTH TOCYJAapCTBEHHOM TMOJMTHUKH, MOXET CTaTh
SMOITHOHAIBHOE Bhiropanue [6; 9; 14; 29; 36]. MccnenoBanus MOKa3bIBAIOT, YTO IMOIIMOHAILHOE
BBIFOpaHKE B MPO(eccusix Tuma «4eJ0BeK-YeIOBEK» CBSI3aHO CO CIEU(PHUKON caMOi AeITeIbHOCTH
U ¢ TpaHc(hOpMaLUsIMH B TICHXOJIOTHYECKOIN CHCTeMe AesTeNbHOCTH [22], koTopas obecreunBaeTt
s dexTuBHOE pemieHre NpopecCHOHATBHBIX 3a7ay. IMOSBICHHUE BBICOKOH OTBETCTBEHHOCTH 32
IPYTUX JIIOACH, HEOOXOIUMOCTh COXpPaHEHUsS pabOTOCIIOCOOHOCTH W HHTEIICKTYaJbHOTO
HampsDKeHHUsT B JKCTPEMalbHBIX YCIOBHSX, OOECIeYeHHE BBICOKOM HHTEHCHMBHOCTH OOILICHHMS,
3HAYUMOCTb OINEPATUBHOTO NPUHATHS PEIICHWH B HEMPEpPhIBHO BO3HMUKAIOMIMX Pa3HOOOpa3HbBIX
npobiaeMHbIX cuTyanusx [4; 5; 17; 18; 20; 28; 30]. ITomumo Me30¢akTopoB, MerapakTOpbl Cpeabl —
COOBITHS TUIAaHETapHOTO MacmTaba, CBsi3aHHBIE C nepexkuBanueM mnangemun COVID-19,
CMOCOOCTBOBAIM TOSIBJICHUIO HOBBIX COIMAIBHBIX YCIOBUH peanu3anuu MpodeccHoHaTbHON
NEeSITeIbHOCTH, YCUJIMBAIOIIUX SMOIMOHAIBHOE BBIFOpAaHHE, C KOTOPHIMH HEOOXOJUMO OBLIO
CIPAaBIATHCA HE TOJBKO Ha (HOPMAIbHO-NIPOLEAYPHOM, HO M Ha KOTHUTHBHO-3MOIIMOHAIBHOM
ypoBHsIX. Belmeyka3anHble (pakTopbl 00YCIIaBIMBAIOT AKTYaJbHOCTh M BBICOKYIO NMPAKTHUYECKYIO
3HaYMMOCTb HCCIIeZIOBaHMs. B paMkax pecypcHOro mojxojia, OTBEUYaloero TpeOOBaHUAM HaIIero
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UCCIIEIOBaHMs, BO3MOXXHOCTb MPEOJOJCHUS SMOIMOHAIBLHOTO BBIFOPAHHS KAaK COBOKYITHOCTH
HEeOJIaronpuATHBIX JUYHOCTHBIX M3MEHEHHMH B Pa3iIU4YHBIX cepax moj Bo3JeHCTBHEM (aKTOPOB
pa3HOTO YPOBHS IMpelroyiaraercs 3a CYeT HHCTPYMEHTAIbHBIX WM KOTHHUTHUBHO-CMBICIOBBIX
pecypcos [5; 18], npu 3TOM KOTHUTHBHBIE M SMOLIMOHAIbHBIE MEXAHU3MbI «aKTUBALMU» PECYPCOB
HMEIOT OoTinYaronuecs Bo3MokHOCTH [3; 37]. Ilpu BeIOOpE U3 CIIEKTpa KOTHUTUBHBIX PECYPCOB MBI
ONMPAINCh HA IIOCTOSIHHO IOMOJHSIOIIMECS Hay4yHblE€ JaHHbBIE O TOM, YTO OJHHUM U3 TaKHUX
PECYPCOB, KOTOPBIM MPUOOPETAaeT 4epThl «UHTEPUHAWBHUIYATbHOM, COIMATFHON METAaKOTHHUIIMN,
MOBBIIIAsE TEM caMbIM 3 (HEKTUBHOCTH JHOO0TO CyOBEKT-CyOBeKTHOTO B3aumoaeicTsust [17, c. 19],
Y MO3BOJISIET COMOCTABIIATH COOCTBEHHBIE CHJIBI U BO3MOYKHOCTH, Pa3BUBATh HEJIOCTAIOIINE HABBIKH
Y KOMIIETEHIIMH, a/IEKBaTHO OLIEHUBATh OMNBIT U ONTUMAJIbHO BHIOMPATh YPOBEHb OTBETCTBEHHOCTH,
a Takxke >(PQEKTHBHO CIPABIATLCS C BbI3oBamH Bpemenu [1; 3; 5; 11; 13; 22; 23], sBusercs
c(OPMHPOBAHHOCTH MBINIUICHUS B 11eI0M [35] 1 nmpodeccHoHaIbHOTO MBIIIICHUS B YaCTHOCTH [13;
18; 34]. Hame wuccinenoBanue omnupaeTcs Ha pa3paboTKH, Benymmuecs B SpocimaBckoi
IICUXOJIOTHYECKON IIKOJe, 0003HAYAIOMICH, UTO OHTOJIOTMYECKOM M THOCEOJOTHYSCKON OCHOBOM
po(hecCHOHABHOTO MBIIUICHUST SBJSETCS peau3yeMblii BHJI AESTENbHOCTH, BHYTPH KOTOPOTO
BO3HUKAIOT MPOTUBOPEUHS], TPYAHOCTU WM TaK Ha3bIBAEMBbIE «IIPOOJIEMHbBIE CUTYallUU», B KOTOPBIX
Y HAYMHAETCS MPOIIECC MBIIIJICHHS, U KOTOPhIE MOTYT BO3HHMKATh HA BCEX YPOBHAX MCHUXUYECKOTO
OTPaXEHUS U PEryssiluu AesTeqbHOCTH. COBPEMEHHbBIE JAaHHBIE TOBOPAT O TOM, YTO HE TOJBKO
npodeccuoHanbHast AEATebHOCTb, HO U 00Jiee IUPOKUE KOHTEKCThI, B KOTOPhIX OHA pealu3yercs,
B YaCTHOCTHU, HEONPEJECIIEHHOCTh B CUTYallUH MMaH/IEMUH, CO3JA0T MPEANOCHUIKU ISl U3MEHEHUS B
MBILUIEHUH CyOBEKTa, MOTUBUPYIOT Ha IOUCK HOBBIX CMBICIIOB [1; 25; 33].

O6o006mieHre MMEMMXCS HapabOTOK B 00JacTsIX M3ydyeHUs MNpoPecCHOHAIBHOIO
Me1IarOrMYecKoro MbIIUIEHUS] U MPO(ECCHOHATBHOIO MBIIUICHHUS Bpaya Jajo BO3MOXHOCTh HaM
BBIIETIUTh U 0003HAYUTH CXOJHBIE MOMEHTHI, OTPAXKAIOIINE PECYPCHBIE (DYHKIIMK MBIIUIEHUS — 3TO
B3aMMOJIOTIOJIHAIONINE KOTHUTHBHBIE M METAaKOTHUTHBHBIE COCTAaBIIONME MPO(PECCHOHATEHOTO
MbluieHuss nefgarora [12; 13] m Bpaua [32]; ypoBHEBOCTh NpO(ECCHOHATBLHOTO MBIIIJICHHUS,
MO3BOJISIONIAs JOCTUTaTh BBICOKOTO KauecTBa, 3PPEKTUBHOCTH U Pe3yIbTaTUBHOCTHU JESTEIbHOCTH
[7; 8; 15; 19; 23], 6u-HampaBieHHOCTh TPOGECCHOHATHLHOTO MBIIIUICHHUS B COIIMOHOMHYECKOM THIIC
npodpeccuit (Ha cebs M Ha «apyroro»). bonee neranbHBI aHalW3, BBHINOJIHEHHBIH HaMH,
MIOKa3bIBAa€T, YTO HAINpPABICHHOCTb HA <«JPYroro» B IEJAarorn4eckoM MBIIUIEHUH CBSI3aHa C
npeodpazoBanueM «iapyroro» [11; 15; 19], a B KIMHUYECKOM — C TIOHUMaHUEM <«JPYTOro» H
nposieiieHueM smmatuu [38]. [Ipu 3ToM HampaBiIeHHOCTHh MPOPECCHOHATBHOTO MBIIIICHUS Ha ce0s
Kak CyObeKTa JeATeIbHOCTH BKJIIOYaeT MeTambinuieHue [12; 13; 16], opueHTranuo Ha
caMOpa3BUTHE M caMOcCOBepIiIeHcTBoBaHue [7; 8], TBopueckuit momxon [13; 15; 19], akwme-
yerpemiuenus [27; 32]. Cneumduueckoil ueproil HayuyHBIX pa3pabOoTOK B  objactu
npoecCHOHAbHOTO  MBILIUIEHUST  SBISETCS TO, UYTO pecypcHas (YHKIMS  MBIIUICHUS
paccMaTpuBaeTcsi  NPEUMYLIECTBEHHO  BHYTPM  KOTHUTUBHOTO, METAaKOTHUTUBHOIO WM
JUYHOCTHOTO KOMIIOHEHTOB MBIIIJICHUs] M HE BCEr/a IMpEArnoyiaraeT yd4eT euie M YpPOBHEH
pacCMOTPEHMSI MBILIUIEHUS KAaK METACHCTEMBl: METACUCTEMHOTO, CHUCTEMHOI0, KOMIIOHEHTHO-
CyOCUCTEMHOI0, KOMIIOHEHTHO-3JIeMeHTHOro. [Ipeapiaymiye Haly ucciae10BaHus JaloT OCHOBAHKE
OpPHEHTUPOBAThCSI HAa PACCMOTPEHUE TNPO(PECCHOHATBHOTO MBIIICHNUS KaK BBICIIETO YPOBHS
MPAKTUYECKOI0 MBIIIJICHUS,, Pa3BUBAIOIIETOCS B TPOIECCE pEIIeHUs MPOQecCHOHATBHBIX
MPAKTUKOOPHUEHTUPOBAHHBIX 337a4 — PEaJbHBIX MPOOJIEMHBIX CUTYaIMi, OCMBICIIEHHE KOTOPBIX
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MOJKET NPOMCXOJUTH HA YPOBHSX OT CUTYaTHMBHOIO 10 HAaJICUTYaTUBHOT'O, BKJIIOYAaTh KOTHUTHBHBIC
M METaKOTHUTHUBHBIE  IPOLECCHl, HMMETh  JH-HAalpPaBICHHOCTb C  BCTPOEHHOW  OW-
MHTEPOHAIPABICHHOCTbIO (Ha ce0s M ydyacTHMKA OTHOILIEHMI), CIIOCOOCTBOBaTh CAMOPA3BUTHUIO U
CaMOCOBEPILIECHCTBOBAHUIO U PEaJIM30BBIBATH II0 OTHOIIEHHUIO K CYOBEKTY [€ATEIbHOCTU
pecypcHyto ¢yHkuuto. Ilpu nepununum pecypcHocTH MNMpO(ECCHOHAIBHOTO MBIIUIEHUS MBI
onupaeMmcs Ha Touky 3peHus M.M. KamanoBa M paccMarpuBacM peCypCHOCTb MBIIUICHUS Kak
KOTHUTHBHYIO CIIOCOOHOCTb, CIOCOOCTBYIOILIYIO JINYHOCTHOMY M HPO(ECCUOHATBHOMY Pa3BUTHUIO
[13]. PabGor, B KOTOpPBIX YYUTHIBAIOTCS pa3IMYHbIC YPOBHEBBIC aCIEKThl PECYPCHOCTH
npodeccronanbHoro MeiuteHus [12; 13; 16], Hemocrarouno. Heo6XoauMo 3aMETHTh, YTO
npobieMaTika KakK SMOIMOHAIBLHOTO BBITOPAHHS, TaK W NPOPECCHOHATHHOTO MBIIUICHHUS He
SBJISICTCS MPUHLUINAIBHO HOBOM, UX MCCIIEOBAHUIO MTOCBSIIEHBI padOThl MHOTHX y4eHbIX. BmecTe
C TE€M  BHUJOU3MEHEHHE  COLUAIbHO-IICUXOJIOTMUECKUX  (akTOopoB,  0OyCIaBIMBAIOLINX
SMOLIMOHAJIBHOE BBIFOPAHUE, CTUMYJIUPYET MOUCK IONOJIHUTEIBHBIX PECYPCHBIX BO3MOKHOCTEU
CyObeKTa JIeATENbHOCTH, B YHMCIIE KIOYEBOW M3 KOTOPBIX MOXET pacCMAaTpUBATHCS aKTHUBU3ALUS
BO3MOKHOCTEH NMPO(heCcCHOHAILHOTO MBILIUIEHUS B CUTYallUsIX KOMMYHUKAIMH U B3aUMOJICHCTBUS B
npodeccusx THIA «UEIOBEK-UeIOBEK», YTO B CBOIO OdYepenb TpeOyeT MONOJHEHUs MaHHBIX O
pecypcHOCTH IPO(GECCHOHATBHOIO MBIIUIEHUS. 3aMbiced HacTosimedl pabdoThl mpearnosarai
apryMeHTal{I0 MO3UIHUK O TOM, YTO MPO(ECCHOHAIBHOE MBIIUIEHUE U €r0 PECYpPCHbIE (PYHKIIMU
MOTYT NPEAOCTABIIATh BO3MOKHOCTH JUIsl NPEOJIOJIEHNS SMOLIMOHAIBHOIO BBITOPAaHUs B Ipymmax
npodeccuil COLIMOHOMMYECKOTO THIA. JTO MOAPA3ZyMEBAIO JOKAa3aTEIbCTBO HECKOJIBKUX TMIIOTE3:
BO-TIEPBBIX, O CYLIECTBOBAHMM OTJIMYMM B MPOSBICHUAX HSMOLMOHAIBHOIO BBITOPAaHUS H
KOMITOHEHTaX MPOo¢eCCHOHATBHOIO MBIIIJIEHHUS B MPOPECCUSIX OJHON IPYIIBI — COITMOHOMHYECKOH,
HO pa3HbBIX THUIOB Tpyla — MpeoOpa3ylomero M THOCTHMYECKOro (HEOUeBUAHOCTb, HO
HE0OXO0IMMOCTD JI0Ka3aTeIbCTBA JIaHHOM T'MIIOTE3bl 00OCHOBaHA MCHOJIb30BAaHUEM COCTABIISIOIINX
METaCUCTEMHOTO NOAXO0Aa U MPUMEHEHUEM METO/1A dKCIUIMKALIUH, TT03BOJISIONIETO ONIOCPEIOBAHHO
MOHATh PECYPCHYIO0  (PYHKLUHIO MBIIUIEHUS Yepe3 aHAIW3 PECYPCHBIX  BO3MOYKHOCTEH
SMOLIMOHAIBHON c(epbl, MPeICTaBICHHONM B KOHTEKCTE SMOILIMOHAJIBHOIO BBITOpaHUs), U, BO-
BTOPbIX, O HAJIMYUU NapUUATbHOM CBS3M KOMIIOHEHTOB NPO(ECCHOHATBLHOIO MBIIUICHUS U
IIOKa3aTesed SMOIMOHAIBHOIO BEITOPaHUS.

Metoa

Buvibopka uccnedosanus. B uccnenoBanuy NpUHSIN ydacThe 55 yenoBek U3 SIpocnaBckoii obnactu,
paboTaroNMX 0YHO C COOIII0ICHHEM MacOYHOTO pexkuma B niepuon nangaemMun COVID-19 (okTsa6ps
2020 r.). U3 Hux: 25 memaroroB OCHOBHOW W crapiied mKkoisl (Bo3pacT: M(x)=47,20; SD=10,5;
ctax: M(x)=24,10; SD=9,14) u 30 Bpaueii-repaneBToB (Bo3pacT: M(x)=42,50; SD=11,1; crax:
M(x)=21,90; SD=10,40), B 06eux BBIOOpPKaX COOTHOIIEHNE MYK4YHH U xeHIIrH 30% k 70%.

Memoowt uccneoosanus. 1. Metonuka TMarHoCTUKY dMoIMoHaabHoro Beiropanus (B.B. boiiko). 2.
Metoauka quarHocTHKH npodeccruonansHoro Beiropanus (K. Macnau, C. J[)ekcoH, B ajanTaiuu
H.E. BononbsiHoBoif). 3. ABTOPCKUH METOJA PETPOCHEKTHBHOIO OMHUCAHMSI U MPOTHOCTUYECKOTO
caMoaHajM3a UCHbITYeMbIM npobiaemHoil curyanuu (M.B. CepadumoBny, M.M. Kamanos),
MIpeIoJIaratoiuii aHajanu3 METOJIOM SKCIEPTHOW OLEHKU MPOOJIEMHBIX CUTyallud, UMEBIIMXCS B
npoeCCUOHATBHON ~ JIEATENbHOCTH  CyOBEKTa, YTO JaeT BO3MOXKHOCTb  OOBEIUHEHHUS
(heHOMEHOJIOTHYECKOTO acrnekTa ¢ camoHaOmofeHueM [10]. DkcmepTHas oOlleHKa mpesrosiaraia
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aHaJIu3 ypoBHs MPO(EeCcCHOHATLHOTO MBIIUICHHS MO CIEAYIOLUUM KPUTEPUSIM: HAJCUTYaTUBHOCTH
(M.M. Kamanos, W.B. CepadpumoBHY); NCHUXOTMHIBUCTHYECKUX XapakTtepuctuk (M. Kyn)
conmasibHON mpaBuibHOCTH (C.A. I'mibMaHOB) — TBOpdYeckoi HamparieHHoctu pemeHus (E.K.
Ocwumnosa), 6onee moapoOHO uMH(MOpMamMs MpeAcTaBlieHA B MpeAbLaymmx marepuanax [13]. 4.
OnucarenpHas CTaTUCTUKA, Kod(dunueHt panroBor koppemsiunu Y. Crnmpmena, U-kpurepuit
ManHa-YUTHH, TOpSAIKOBas perpeccusi ¢ pacueramu B mporpammax SPSS (V.19) u Jamovi

(V.2.3.18).

Pe3yabTaThl
Moxuo NpCAInoOJ0XNUTh, YTO OSMOIMOHAJIBHOC BBLI'OPAHHEC M €TI0 (baSI)I B pPAa3HbBIX THUIIAX
COIIMOHOMHMYECKHX TMPOPECCUii — THOCTHYECKOM U TIpeoOpasyroleM — MOTYT I0-pa3HOMY

TpaHC(HOPMHUPOBATHCA TPH BO3JEHCTBUU CTPECCOBBIX (DaKTOPOB MAaKpO- WMJIM Meracpenbl, a He
TOJIBKO 3aBUCETh OT CIELMATN3alNU U cTaxka paboThl [2], a TaKXkKe BBIIOIHATh PeCypCHble (DYHKIMH
Ha HU3KOM U YMEPEHHOM YpOBHE BblropaHus [24; 26] U He OCYLIECTBJIATh Ha BBICOKOM YPOBHE,
MemaronieM 3pQexTuBHOM pesTenpHocTH [6]. CorylacHO HalmMM — JaHHBIM, THIOTE3a O
CYIIECTBEHHOCTH PA3JIMYMiA MEXIY MeJaroraMi U BpadaMu TMOATBEP)KICHA YaCTHYHO, a UMEHHO —
OTJIMYUS HAOIIOJA0TCA B HEKOTOPBIX MPOSBICHUSIX SMOLMOHAIBHOTO BBITOPaHUs B pa3HbIX (aszax
(Tabmn. 1): B paze «HampspKeHUE» — HEYIOBIETBOPEHHOCTH c000i (p<0,01), B (haze «pe3ucTeHuus» —
penykuus mnpodeccuoHambHbIX oOs3aHHOCTEH (p<0,001), mposiBIEHHs KOTOPHIX Yy TIE€Jaroros
3HAYMMO HIDKE, YEM y Bpauel, a Takke B (hakrope (cyOuikane) — npodeccnoHallbHasl YCHEIHOCTb,
KOTOpas B OOJIbLIEH cTeneHn Ha0mo1aeTcs y CyObeKTOB B IeJarOrn4ecKoi 1esTeIbHOCTH.

Tab6muna 1
OnucarejbHbIE CTATUCTHKH JJIsl OIIEHOK IMOIHOHAJIHLHOT0 BHITOPAHUSI NIE€JAaroroB u
Bpayeil, pa3jM4us MeK1y HUMH

Iposienenus smoyuonansrozo | lenarorn Bpaun
8bl2OPaHUsL M(X)‘ SD ‘ Me ‘ IQR M (x) ‘ SD | Me | IQR
OnpocHuK ypogHsi SIMOYUOHATbHO20 8bleopanusi B.B. Boiiko
nepeKuBaHue 14,28 | 10,96 | 14,00 | 20,00 8,10 4,36 8,00 5,00
MCUXOTPABMHUPYIOIINX
00CTOSITENILCTB
£ | HeyaOB/I€TBOPEHHOCTH 8,84 10,50 5,00 12,00 13,80 3,13 15,00 2,00
S | coboii*
é «3arHaHHOCTH B KieTky» | 9,36 9,93 6,00 20,00 5,10 4,54 5,00 2,00
,_E“ TpeBora U JIepeccHst 9,80 9,78 7,00 16,00 5,67 6,02 3,00 8,00
HeaJIeKBaTHOE 12,16 8,87 10,00 | 16,00 13,50 7,07 16,00 | 11,25
SMOIHOHAITEHOE
pearupoBaHue
= | OMOIMOHAILHO- 6,68 5,00 5,00 8,00 6,47 4,78 5,00 6,50
g HpPaBCTBCHHAas
L | mezoprueHTaIMS
% pacmmpenue chepbl 10,24 8,57 7,00 7,00 8,90 6,70 7,00 6,75
& | S5KOHOMHH HMOIHI
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penyKuus 7,20 6,13 6,00 9,00 12,43 6,56 12,00 9,25
npodeccuoHaNbHBIX
o0si3aHHOCTEI*
SMOILIMOHAIBLHBII 7,56 7,80 7,00 12,00 8,77 4,73 10,00 7,75
JOeUIUT
SMOIHOHATbHAS 9,08 5,16 8,00 5,00 8,43 6,18 9,00 11,00
OTCTPaHEHHOCTh
o | IMYHOCTHAS 11,44 | 10,70 8,00 12,00 7,77 7,58 5,00 13,00
5 | OTCTPAaHEHHOCTh
g | mecuxocomaTuyecKue u 8,68 9,38 8,00 8,00 6,53 6,41 5,00 5,75
S | ICUXOBEreTaTUBHBIC
< | HapymeHus
HaIpsHKCHUE 42,28 | 37,40 | 32,00 | 50,00 32,67 9,24 30,50 6,00
PE3UCTEHIIHS 36,28 | 22,40 | 32,00 | 31,00 41,30 18,60 | 39,00 | 26,50
HCTOIICHUE 36,76 | 29,20 | 31,00 | 34,00 31,50 13,20 | 30,50 9,75
5 | oOmwmii ypoBeHb 115,32 | 84,50 | 110,00 | 141,00 | 105,47 34,30 | 96,50 | 23,25
8 | SMOIMOHAIBHOTO
© Boiropanus (B.B. boiiko)
Onpochuxk 8visgneHus amoyuoHaivrHozo evieopanus (K. Macnau, C. /cexcon, H.E. Booonbsnosa)
OMOIMOHATEHOE 28,20 6,10 26,00 26,00 21,53 13,30 21,00 7,75
HCTOIICHUE
JleniepcoHanu3anus 10,64 3,44 8,00 9,00 7,87 6,87 8,00 4,50
Penykmms :KM3HEHHBIX 30,68 3,97 34,00 16,00 18,80 8,83 18,00 475
JO0CTHKEHU I
(mpogeccuoHanbHast
YCHEIHOCTh)*
Ipumeuanus: M (X) — cpennee apudmerndeckoe, SD — cTanmapTHOe OTKIOHEHUE; Me — Me/IHaHa,
IQR — wuHTepKBapTWIBHBIM pa3Mmax; * — NOJXYXHUPHBIH IIpU(PT 0003HAYAET CTATHUCTUYECKU

3Ha4YMMBIE Pa3Iu4Ms 110 KpUTEeprto MaHHa-YUTHHU.

AHajIM3 OTIWYHMIA B YpOBHE NPO(HECCHOHATHLHOTO MBIIUICHUS B PA3JIMYHBIX TPYIIIAX
npodeccuii B cdepe «UemOBEK-4ENOBEK» ToOKa3an (Tabi. 2), 4TO OTAWYMsI OOHAPYKEHBI IO
KOMITOHEHTaM MPO(eCcCHOHAILHOTO MBINUICHUS: HAJCUTYaTHBHOCTH MBINIICHHUS B IIEJIOM U TIO
KauecTBaM  MBIIUICHUS:  aJCKBAaTHOCTH, OINEPAaTMBHOCTH M  JOCTaTOYHOCTH  aHAIM3a,
00OCHOBAaHHOCTH, a TakKXe IICHXOJUHTBHCTUYCCKUM  XapaKTCpUCTHKaM, a WMEHHO —
HMOIIMOHAIBHOMY BOCHIPHSITHIO CUTYAIlHH, KOTOPBIE JOCTOBEPHO BhIIIE y meAaaroros (p<0,01).

[To pe3ynbTaraM BBIITOJIHEHHOTO HaMH KOPPEISIIIMOHHOTO aHaimu3a (ISl BCEH BBIOOPKHU
cpasy) HajacuTyaTUBHOCTh MbluieHus (r=-0,307, p<0,05) u ee kauecTBa, BXOMASIIUE B HIEMEHTHO-
KOTHUTHBHBIH  KOMIIOHEHT (aJIeKBaTHOCTh, OIEPATUBHOCTH M  JIOCTATOYHOCTh  aHAJM3a),
OTPHUIATENILHO CBSI3aHBI C HEYAOBIETBOPEHHOCTHIO coboit (r=-0,380, p<0,01, r=-0,298, p<0,05, r=-
0,373, p<0,01) u monoxurenpbHO — ¢ mpodeccHoHanbHOi ycnemuocteio (r=0,272, p<0,05).
«[lepexxuBaHre TCUXOTPABMUPYIOIMIUX OOCTOSTENHCTBY MOJOKHUTEIBLHO CBA3aHO C MOTPEOHOCTHIO
apryMEHTHPOBaTh W AaHAJIM3MPOBATH TMPOU3OMICAIIYI0 CHTYalHI0, HAaXOIUTh O0OOCHOBAHHE
npeuiokeHHbIX  crocoboB  pemenus (r=0,354, p<0,01). ['myOmHa aHanmM3a MOJIOKUTEIHHO
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KOppenupyer ¢ sMonuoHanbHbeM aeduirom (r=0,286, p<0,05), pesucrennueii (r=0,276, p<0,05),
ucromienuem (r=0,273, p<0,05) u 06muM ypoBHEM 3MoIoHaILHOr0 Beiropanus (r=0,313, p<0,01).
WHbIMU c10BaMU, BBIPAXKEHHBINA COICPIKATEILHBIA aHATH3 MTPOUCXOIAIINX MTPOOJIEMHBIX CUTYaIUn
Ha (hOHE YTOMIICHHUS MPHUBOJUT K 3MOIMOHAIBHOW OECYYBCTBEHHOCTH M eIle Ooliee TIIyOoOKoMY
OMOIMOHAIBHOMY  HUCTOIICHUIO, YTO MOXET ObITh OOBSICHEHO C TO3WIUH  MOHSTHS
«METaKOTHUTHBHOM mnetin» [12], moapasymeBaroieii, 4To0 MaKCHMMajbHas Mepa CO3HATEIILHOTO
KOHTPOJISl 332 PEIICHUEM Pa3IMYHBIX MBICJICACITEIPHOCTHBIX 3a/lad MpernsTcTByeT 3(deKTUBHOM
peaiM3ani  JEATCIBHOCTH.  DJIEMEHTHO-ACATCIbHOCTHBI ~ KOMIIOHCHT  (BKITFOUYAIOIHIA
JMXOTOMHYHBIC KPUTEPUHM OJHOBPEMEHHO TBOPYECKOW HANPABICHHOCTH W  COLMAIbHOU
MPABWJIBHOCTH PEIICHUS) IOJIOKHUTEILHO B3aMMOCBS3aH C MPOPECCHOHATBHON YCIEIIHOCTHIO
(r=0,438, p<0,01, r=0,322, p<0,05). DIEeMEHTHO-METAKOTHUTUBHbI KOMIIOHEHT OTPUIATEIHHO
CBSI3aH C OMOIMOHAIBHOW oTcTpaHeHHOCThIO (r=-0,383, p<0,01), a KOIMYECTBO MMOMCKOBBIX
JCUCTBUI 10 HAXOXKJCHUIO CIIOCOOOB BBIXOJA W3 CHTYallMd MMEET €Ille OTPUIATCIBHYIO CBSI3b C
smormoHaNBHEIM Jedunurom (r=0,301, p<0,05), mpenmosiararoluM JIesTeIbHOCTh CYOBEKTa «HA
aBTOMATeE».

Tabmua 2
OnucaTejibHbIe CTATHCTHKH J1JIsl AHAJIN3A MPO0JIEeMHONH CUTYallH U ee PeleHus y
NeJaroroB M Bpaveii, pa3au4us Me:K1y HUMH

Komnonenmeol Ileparoru Bpaun
npoGeccuoHaIbHO20 MblULICHUS

Mx |SD | Me | IQR |M(x) [SD | Me | IQR

Onemenmmuo-oesamenvHoOCmHbll

Kpurepuii TBopuecTBa

E.K. OcunoBoii 1,72 1,34 | 1,00 2,00 | 0,47 0,51 | 0,00 1,00

Kpurepuii COLUAILHOMI
NMPaBWIBHOCTH PellleHHs

C.A. I'mabmaHoOBa 2,20 091 2,00 1,00 | 0,63 0,93 | 0,00 1,00

Dnemenmuo-KOSHUMUGHDLIL (N0 KPUMEPUAM CUMYAMUBHOCTU/HA0CUMYAMUGHOCTU MbIULIEHUS]
HU.B. Cepapumosuy, M.M. Kawanos)

AeKBaTHOCTD 0,92 0,48 | 1,00| 0,00 0,33| 028| 000| 1,00
['nyGuna aHammn3a 0,28 0,31| 0,00| 1,00 0,10 | 0,46 | 000| 0,00
[onHoTa ananusa 0,20 0,35| 0,00| 0,00 0,13 | 041| 000| 0,00
OnepaTHBHOCTH AHAIN32 0,84 050| 1,00| 0,00 0,43 | 037| 000| 1,00
JlocTaTOuHOCTH aHAIH3A 0,92 0,47 | 1,00| 0,00 0,30 | 0,28| 000| 1,00
OpHIHHAIBHOCTb PELICHUS 0,04 0,18 | 0,00| 0,00 0,03| 0,20| 000| 0,00
OG0CHOBaHHOCTD peleHus! 0,16 0,00 | 0,00| 0,00 0,09| 037| 000| 0,00
IToxka3aTean HAACUTYAaTUBHOCTH

MBIILTEHHS 3,36 1,40 | 3,00 1,00 133| 1,35| 1,00 275

9ﬂ€M€HmH0-MemaKOZHumufiHblﬁ (no Kpumepusim nCUxXojauHe86UCmMu4ecKoco aHaJm3a)

AHanus3 cuTyanun \ 7,12 \ 6,79 \ 4,00 \ 7,000 \ 5,37 \ 5,37 | 4,00 \ 7,75
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BripakeHue 4yBCTB, YMOIHIi B 3,68 3,76 4,00 7,00 1,30 1,53 1,00 2,00
CHUTYallMH
TTouck croco0oB BEIXOa U3 4,04 6,07 2,00 6,00 1,50 1,80 1,00 2,75
CHUTYaIlMH1, AKTHBHBIC ICHCTBUS

[Tockonbky CYLIECTBYIOT 3HA4YUMBIE KOppEIALUU MEKY KOMIIOHEHTaMU

po(eCCUOHAIIBHOTO MBIIIJIEHUS W SMOLMOHAJIbHBIM BBITOpaHHEM, HaMH Oblia IMpEANPHHSTA
MOTIBITKA M3YYHTh OJHOBPEMEHHOE BO3/CHCTBHE KOMIIOHEHTOB IPO(PECCHOHAIBHOTO MBIIIICHUS
KaK IpeIUKTOPOB Ha IeJIeBble INEpPEeMEHHble — IMPOSBICHHUS SMOLMOHAIBHOIO BhIrOpaHus. B
KauecTBe HauOoliee MOAXOJAIIEro MeTofa Oblia BbIOpaHa MOPSAAKOBAs perpeccus, Iis KOTOPOU
HE3aBUCUMbIEC IEPEMEHHbIE M3HAYAIbHO OBLIM MpPEACTaBICHbl B IOPAJKOBOW IIKajle, a IO
OTHOIIEHUIO K 3aBUCUMbBIM [I€PEMEHHBIM ObLII BBIIIOJHEH NIEPEBO/] 3HAYEHUH B IOPSIKOBBIE ILIK AJIbI
(c mpUCBOEHHEM HHM3KOMY YPOBHIO 3HaueHus — 1, cpenHemy — 2, BbICOKOMY — 3). BrinosnHus
aHanmu3 JaHHBIX (Tabn. 3) W omupasch Ha MPaBWIO, YTO IMPU MOCTPOSHUH MPOTHOCTUYECKOU
MOJIEIM TOJIOKUTEIbHbIE OLEHKU O3HAYaloT, YTO COOTBETCTBYIOIAS KaTeropusi JEHCTBYET B
KAauecTBE BBICIIEH KaTeropuu 3aBUCUMOM IEPEMEHHOM, MOYKHO KOHCTaTUPOBATh, YTO HHU3KHE
3HA4eHUs TBOPUYECKOM HANpaBIIEHHOCTH PELIEHUs IOBBIIIAIOT BEPOSTHOCTh BBICOKUX 3HAYCHUH
«TepeXUBaHUE IMCUXOTPABMUPYIOIIUX OOCTOATENLCTB» (Tabis. 3). Bxiaa Apyrux KOMIIOHEHTOB
po(heCCUOHAIBHOTO MBIIIJIEHUS YCTaHOBUTD HE YJAJIOCh.

Tabnuma 3
OueHku napaMeTpoB NOPS/IKOBOM perpeccum
(mepexuBaHMe NCUXOTPABMHPYIOIIHX 00CTOATEIbCTB)

KoMnoHeHTBI Estima Std. Wald Df Sig. 95% noBepHUTEIbHBIN
po(hecCHOHATFHOTO te Error WHTEpBal
MBIILICHUS Huxuss Bepxusis
rpaHuIia rpaHuIa

[TBOpueckas HaNPaBJICHHOCTh 34,89 1,28 741,73 1,00 0,00 32,38 37,40
pemienus=,0]
[TBOpueckas HaNpaBIEHHOCTH 34,20 1,34 654,60 1,00 0,00 31,58 36,82
pemenus=1,0]

Ipumeuanus: Estimate — onenka, Std. Error — crannaptHas omuoka, Wald — Banbnosckuii, Df
— CTEIEeHb CBOOOJIBI, Sig. — 3HAYMMOCTb.

OO0cy:kaeHue pe3yjbTaToOB

Ha mam B3risa, mofdydeHHBIE OTIMYMS MEXAY BBIOODKaMH Bpadeld W TEAaroroB IO
MPOSIBICHUSM ~ OMOILIMOHAILHOTO  BBITOPAaHUS MOTYT OBITh CBSI3aHBI C  OCOOEHHOCTSIMH
MPOoE€CCUOHAIIBHOTO MBINUICHUS B COIMOHOMUYECKHX Tpodeccusx paszHoro tuma. MmMerommecs
WCCIIETIOBAaHMS IMMOKAa3bIBAIOT, YTO OMOILMOHAIbHAS PETYJSAIUsS CIOCOOCTBYET JIOCTHIKEHUIO
BHYTPEHHETO TICUXOJIOTHYECKOT0 KOoM(popTa dYepe3 BBIXOJ KOHCTPYKTUBHOM M JECTPYKTHBHOM
sHepruu BoBHE [4; 6], a KOTHUTHBHAS U METAKOTHUTHBHAS PETYIISAIUS JICSITEIBHOCTH COACUCTBYIOT
MPOPECCUOTCHETUYECKIUM BUOM3MEHEHHSIM KOMITOHEHTOB METAKOTHUTHUBHOM cdephl CyOBbeKTa
[12; 16]. BmecTe ¢ TeM Ba)kHO BapUAaTHUBHOE B3aMMOJICUCTBHE MEXAY dTUMH BUJAMU PETYJISILUU,
MTOCKOJIBKY «IPUHOPOBIICHHE» BMECTO THOKOTO MPUCIIOCOOJICHHsI MPUBOIUT K moTepe cebs [31], a
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HeruOKoe UCIHOJB30BaHUE TMOJSPHBIX CTWICH pealu3aluu JIeATEIbHOCTH JI€TePMHUHHUPYET
BBITOpaHHE Y CYOBEKTOB COIMOHOMUYECKOH rpymnmel mpodeccuit [18]. ITlomyueHHsle Hamu
pe3ynbTaTthl O OOJbIIEeH CTENEeHW BBIPAKEHHOCTH AMOLMOHAIBHOTO HCTOLIEHUS U PEayKIHH
KU3HEHHBIX JOCTIKEHUH B BBIOOPKE IENAaroroB, HAa TEPBBIH B3I, MPOTHBOpPEYAT JAHHBIM,
nonydyeHHbIM H.C. IlpsoxkaukoBeiM, E.I'. Oskoropoii [20], mokazaBmiuMm, 4To MpeoOsIagaronium
CUMITOMOM SIBJISIETCSI JICTIEPCOHATM3AIUS, TPU HU3KUX 3HAYCHUSX (Da3bl HANPSDKCHUS U BBICOKUX
3HaueHUSX (Pa3 pe3UCTEHIMU U MCTOIICHUSA. JTO MOXKET OBbITh CBSA3aHO KaK C Pa3HbIM COIMAIBHO-
BPEMEHHBIM KOHTEKCTOM, B TOM YHCJI€ U C HOBBIMH BBI30BaMH, TaK U C HEOOJBIIUM O0OBEMOM
Hariei BeIOOpKH. B 11e10M HamMu OJTBEPIKIEHBI 1aHHbIE 00 YMEPEHHOM YPOBHE SMOIMOHATHHOTO
BbITOpanus [2; 18; 24; 26] y npencTraBuTeIe COITMOHOMUYECKON TPYIIITBI IPOQPECCHIA.

AHanu3 mpolecca BbITOpaHUs B KOHTEKCTE CyObEeKTa TOW UM MHOU JESTEIbHOCTH, KOTOPast
peanu3yercsi MOCPEJACTBOM ICHXOJOTHYECKON CHCTEMBI JCATEIBHOCTH [22], MO3BOJSET YaCTUUHO
YBUJIETh TPOSIBICHUS B3aUMOCBSI3U HEKOTOPHIX (YHKIMOHAIBHBIX OJOKOB «MOTHUB — I€llb —
nH(DOpPMAIMOHHAS ~ OCHOBa  JEATENbHOCTH». OTMETMM, 9YTO B  OOBIYHBIX  YCIIOBHSX
KHU3HECATeIbHOCTU Bpaun-TEParieBThl U Melaroru-npeAMeTHUKN (OCHOBHOE o0liee 00pa3oBaHUE)
HE OTHOCATCS K KaTeropuu paloTarolmuX B YPE3MEPHBIX CTPECCOBBIX CHUTYyalUsX, HO
HEeoOXOIUMOCTh  paboTaTh B  YCIOBUSAX HECTAaOWUJIBHOM  COIUANBHO-IMHIEMHUOIOTUYECKOM
OOCTaHOBKH, JETEPMUHHPYIOUIEH JIOMOIHUTEIFHOE SMOLMOHAIBHO-CTPECCOBOE HAMPSHKEHUE, C
OJTHOM CTOPOHBI, & C APYrOoil CTOPOHBI, BKJIIOUEHHOCTh JIMYHOCTH B OOIIECTBEHHBIC OTHOIICHMUS,
HaKJIabIBAIOIAsl OMpE/IeJICHHbIE O0S3aHHOCTH, W TMOHWMAHHUE BAXHOCTH JOCTHXKEHUS IIEJIEBBIX
3a/1a4 B 00pa30BaHUU U 3[IPABOOXPAHEHUH OMPEAeNUIN B Ka4yeCcTBe HaMEeHee 3HaYMMOoro (akTopa
g 3¢dEeKTUBHOCTH BpauyeOHOM JAeATeIbHOCTH WH(GOPMAIUIO, CBSA3aHHYIO C 3MOIMOHAJIbHBIM
OOIIIeHreM, YTO U OTPa3ujoCh B OJHOW U3 CHMIITOMATHK 3MOIIMOHAIBHOTO BhITOpaHus. Huskas
BO3MOXXHOCTh JTOCTHKEHHS «11eTu-00pa3a» B cdepe 3qpaBOOXpaHEHMs] IO CpaBHEHUIO co chepoii
00pa3oBaHUs B CUTYAIlMU MAHJAEMHU B CHITy pa3HOOOPAa3HBIX MPEMSATCTBYIOMNX 00CTOATENLCTB [1]
MOTIJIa BbI3BaTh 0o0Jiee SPKO BBIPAKEHHOE Mpeoldiialanue OIlyIeHus MTpodecCuoHaIbHOM
HEyCHEemHOCTU. Jlornueckue paccykaeHus Jal0T OCHOBAHUE MPEANOIOKUTh, YTO «IMOLIMOHAIIbHAS
XOJIOMHOCTb» B OoJblIel cTeneHu oO0ycioBleHa Ccrneuu(puKol HMEHHO MpodhecCHOHATbHON
JesTeIbHOCTH Bpada, a OlleHKa Mpo(decCHOHANbHONW HEYCHEIIHOCTH OOIbIIe IEeTEpPMUHHUPOBAHA
CUTyalMell MaHAeMUU. DKCIUTMKAIMS TOJYYEHHBIX PE3YJbTaTOB IMO3BOJIIET OCMBICIHUTH YCIOBUS
Cpelbl, KOTOpPhIE MOTYT OBITh BHECYOBEKTHBIMHU pPECypcaMu, OCHOBOH MpodeCCHOHATBHOTO U
JUYHOCTHOTO CaMOpPa3BHUTHS B TMPOOJIEMHBIX CHTYAIlUAX, IOCKOJBKY «JIMYHOCTH HWMEET
MOTPEOHOCTU B OCO3HAHUU CBOEW CYOBEKTHOW peajbHOCTH... M KaK BCsAKas >KHMBas CHCTEMA,
CTPEMHTCS K BOCCTAHOBJICHHIO CBOCH IMOJIHOIIEHHON (DYHKIIMOHAILHOCTH...» [4, ¢. 12]. CnenanHbie
MpeBapUTENIbHbIE  BBIBOJBI HEOOXOAMMO  MOApPa3yMEBalOT  AANbHEHIIYI0  SMIHUPUYECKYIO
Bepu(HKaIMIO, YTO B CBOIO O4Yepeab MPEANoJaraeT «M3MEHEHUE CTpaTeTuid HWCCIeI0BaHUMH,
METOJIMYECKUX MPUEMOB, CITIOCOOOB UHTEPIpETAIK AaHHBIX» [21, ¢. 30], MOCKOIBKY MBI HE MOKEM
B paMKaxX HaIllero HCCIEIOBAaHUS OJHO3HAYHO OTACIUTH BIMSHHE camMoill mpodecCHOHaThHOM
NEeSATEIbHOCTH OT BIUSHUSA CUTYyalluu AHJIEMUU.

[IpuHIIMTIHATPHO Ba)XXHBIM B KOHTEKCTE HAIIETO WCCICIOBAHUS SIBIAECTCS TOT (akT, 4TO
mo0asi dKCTpeMalibHasi CUTYyallMsi TTOMHMO YTpo3 MPEIOCTaBIISI€T BO3MOXHOCTh HCIBITAHHS Ha
CTOMKOCTh, CO3/Ja€T YCJOBHS TPHUHSATHS OTBETCTBEHHOCTH ¥  (OPMHPOBAHMUS  HOBBIX
po(ecCHOHANBHBIX U JIUYHOCTHBIX CMBICIIOB, M CMBICI «PaJd YEro» MO3BOJSET OCYIIECTBISATH
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JeSATEIBLHOCTh OINpeaesieHHbIM o0pa3om [1, ¢. 18]. IIpu 3ToM momoSHUTEIBHBIE JaHHBIE O TOM, YTO
OMEPaTHUBHOCTh M JOCTATOYHOCTh AaHAlM3a Kak KadecTBa HAJACUTYaTHBHOCTH OTPHUIATEIHHO
CBSI3aHBI C PEAYKIMEH MpodecCuoHaIbHBIX 00s3aHHOCTEN (1=-0,292, p<0,05 u r=-0,327, p<0,05),
MTO3BOJISIFOT TOBOPUTH 00 OJTHOM M3 MEXaHHM3MOB, CBSI3aHHBIX C TEM, UTO KEJIaHUE «II00epedby ceOs
U HE YIIIYOJISIThCS B MPOOJIEMHBIC CHUTYaIlMU IMapTHepa (T.e. cTpeMyeHHE W30ekKaTh BBITOpaHUs)
UTPAeT PEBEPCHBHYIO POJb B MPO(ECcCUsX THUIA «ICIOBEK-YEIOBEK» M MPHUBOJIUT K MPOSIBICHUIO
OJTHOTO M3 CUMIITOMOB 3MOIIMOHAJILHOTO BHITOPAHHUS.

BroiBoabI

BrrsiBiieHBI 0COOEHHOCTH PO ECCHOHATHHOTO MBIIIJICHUS U YMOIIMOHAIBHOTO BHITOPAHUS B
npogeccusx COLMOHOMHYECKOTO THUIA U MapLUalbHbIE CBSI3M KOMIIOHEHTOB MPO(ECCHOHATIBLHOTO
MBIIJIEHUSI C IPOSIBICHUSMU S3MOIMOHAIBHOIO BBITOpaHUsA. Y NEAaroroB B OOJbIIEH CTEIEHU
BBIPQKEH HAJCUTYaTUBHBIM YPOBEHb MBIIUICHMS, CBS3aHHBIA C IEPCHEKTUBHBIM aHAJIHU30M,
MOTHMBAIlMEl K CaMOCOBEPIICHCTBOBAHUIO U TBOPYECTBY, IEPEOCMBICICHHUIO BbIIOJIHAEMOM
poeCCUOHATILHON JEeATEIbHOCTH, a y Bpauell — CUTYaTHBHBIN, HalpaBlIEHHBbIH Ha pelIeHHE
YaCTHBIX IPAKTUYECKUX 3a/ay. YCTAHOBJIEHBI OTJIWYMSI B BBIPAXCHHOCTH DPA3HBIX IPOSBICHUM
SMOLMOHAIBHOTO BBITOPAHUS Y MpeJICTaBUTENECH MPeoOpa3yrolero 1 THOCTUYECKOro TUIIOB Tpy/a
— Yy Bpayeil 1o CpaBHEHUIO C TeJaroraMu 0ojiee BHICOKHE MTOKAa3aTeIN HEYIOBIETBOPEHHOCTH COOOM
U HEraTMBHOM CaMOOIICHKHM COOCTBEHHOM KOMIIeTeHTHOCTU. Iloka3aHo, 4YTO pecypcHOCTb
po(ecCHOHAIbHOTO MBIIUIEHUST MOKHO paccMaTpuBaTh KaK IOKa3aTesb, MPENSTCTBYIOMIMMA
SMOLIMOHAIIBHOMY BBITOPaHHUIO, YTO XapaKTEpPHU3yeT HOBHU3HY MCCIEN0BATENbCKOIO MOAXOAA H
MO3BOJISIET O0O3HAUUTh pEeCypcHble (DPYHKIMH NPOPECCUOHANBHOIO MBIIUIEHUS, KOTOpHIE
MPOSIBIISIIOTCA B HIJKECJIEAYIOIIMX KOTHUTUBHO-PE(IIEKCUBHBIX COOBITHAX. [nyOokuil ananus
MPOU30LIeIIIEeH CUTyalluM W apryMEHTalusi UCIHOJIb30BaHHBIX CIOCOOOB JAEWCTBUN CBSA3aHBI CO
CHIDKEHHBIM 5MOLIMOHAJIBHBIM (OHOM TMPH TEPEeKUBAHUM MCHUXOTPABMHUPYIOLUIUX CHUTYaIHH.
OnepaTuBHOCTh B COYETAHUM C JOCTATOYHOCTBHIO aHAJIM3a MPOOJIEMHON CUTYyalluu MOJOKUTEIbHO
CONPSDKEHBl C COKpPALIEHUMEM HOMOLMOHAIBHBIX 3aTpaT, JIMYHOCTHOM BKIIIOUEHHOCTBIO B
NeSTeNbHOCTh. J[7s1 BBICOKOM yIOBJIIETBOPEHHOCTH COOOW XapaKTepHbl BBICOKME IOKAa3aTeNH
a/IeKBaTHOCTH, OIEPAaTUBHOCTH M JOCTaTOYHOCTH aHaiu3a. [yOMHa aHainM3a MOXKET Hrparthb
MHTUOUTOPHYIO (QYHKIUIO, IOCKOJbKY adduimupoBaHa ¢ TMPOSIBICHUSIMH 3MOIUOHAIBLHOTO
BBIFOPAHMsI, a METAKOTHUTHBHBIE XapaKTEPUCTUKU MPO(GECCHOHATLHOTO MBIIUIEHUS TEM MEHBIIE,
4YeM BbIIlI€ SMOIMOHAJIbHAS OTCTPAHEHHOCTh OT JeAre’abHocTH. (OO003HauMM, YTO BOMPOC
pPaccMOTpEeHHs PECYPCHOCTH MPO(PECCHOHATBHOTO MBIIUIEHUS! HEOOXOIMMO MpeInoaraeT moaxo
K MBIIIJICHUIO KaK METacHCTeME, a 3HA4YUT, BO-TIEPBBIX, 3aCIYKUBAET OTAEIbHOTO BHUMAHMUS
UCMOJb30BAHUE CTPYKTYPHO-()YHKIIMOHAJIBHOTO aHalii3a, KOTOPBIH B JaJbHEUIIEM MO3BOJHUT
YCTPAaHUTh UMEIOUIHIICS nrcOalaHCc B paCCMOTPEHUH MBIIUIEHUS HA KOMIOHEHTHO-3JIEMEHTHOM U
CUCTEMHOM YPOBHSX M HEJOCTAaTOK IO3MLMOHMPOBAaHUS HAa METACHCTEMHOM W KOMIIOHEHTHO-
CyOCUCTEMHOM, UTO MPUCYTCTBYET B HacTosen myonukanuu. Kpome Toro, Tpedyercst AonoiHeHne
TaKUM HaNpaBJIE€HUEM, KaK TE€HETHMYECKOE, IIO3BOJISIIOIIMM OLIEHUTh JWHAMUKY pa3BUTHSA
OTHOIICHUN HCCIeNyeMbIX (PEHOMEHOB Ha pa3HBIX ATanax MpodecCHOHAIM3AIUHN, YeMY IOKa He
ObUIO Y/IENEeHO NOJDKHOE BHUMAaHHME M YTO, HECOMHEHHO, SIBJIETCS ONmkaiied nepcrnexkTHBON
Hay4HBIX U3BICKAHHM.
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The purpose of this study was to investigate the ongoing professional development needs of
English language teachers in primary school. A mixed methods design was employed in the
study. The participants were sixty-four primary school English language teachers. They were
selected randomly from six elementary schools. A survey and an interview were used to
collect data. All the teachers took part in the survey. Additionally, eight of them were observed
while teaching in the classroom. Furthermore, six trainers participated in key informant
interviews and focus group discussions. The results of the survey show that the majority of
teachers estimate their speaking and reading skills at an intermediate level, and there is a
moderate significant correlation between teachers’ evaluations of speaking and reading skills.
Based on the interview results, qualitative data were collected and analyzed to corroborate the
survey findings. The themes were categorized and interpreted. It was revealed that the teachers
have severe needs for English language proficiency and must continuously develop their
pedagogical and subject-matter knowledge. On the basis of the findings, suggestions were
made to the ministry of education to prepare professional development activities based on the
teachers’ needs.
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B HacToseM HCCIeOBaHUM H3YYalIMCh TEKYIIME MOTPEOHOCTH B MPO(EecCHOHATHHOM
Pa3BUTHH yYUTEINICH aHTJIUICKOTO SI3bIKa B HAYaJILHOM LIKOJIE. B nccienoBaHuy NpruMeHsICs
KOMIUIEKC METOJMK. YUYAaCTHUKAMU CTaJIU LIECTHAECAT YETHIPE YUUTEIS aHIJIMMCKOTO SI3bIKA
HayalbHbIX K1accoB. OHM ObUIM BBIOpAHBI CIIy4aiiHBIM 00pa30M U3 IECTH HAYAJIbHBIX LIKOJI.
Jlnst cOopa AaHHBIX MCIIOJIB30BAIKCH ONPOC M MHTEPBHIO. B ompoce MpHUHSAIN ydacTHe Bce
yuutens. Kpome Toro, BoceMb U3 HUX HaXOAWJIMCh [10]] HAOIIOIEHUEM BO BpeMs 00y4eHus B
kiacce. Kpome Toro, mects HHCTPYKTOPOB MPUHSIN Y4aCTUE B UHTEPBbIO U OOCYXK/ICHUSX B
¢dokyc-rpynnax. Pe3ynbraTsl onpoca MoKa3bIBalOT, YTO OOJIBLIIMHCTBO YYUTENEH OLEHUBAIOT
CBOM HaBBIKM T'OBOPEHHS M UYTEHUS Ha CPEIHEM YpPOBHE, IPU 3TOM MEXJY OLIEHKaMH
YUUTEISIMH HaBBIKOB TOBOPEHHUS U YTEHHs HAOJII0JaeTCsl yMEpPEHHasl 3HaUMMasi KOpPeJIsLysl.
ITo 3aBepuIeHNN HHTEPBHIO OBUT COOPAHBI M TPOAHATM3UPOBAHBI KAY€CTBEHHBIC JAHHBIC JIJIS
IIOATBEPXKIECHUS PE3YJIbTAaTOB MCCICNOBAHUA, YTO IIO3BOJMIIO YCTaHOBUTb, YTO YYMTEISA
HUMEIOT OCTpble MOTPEOHOCTH B OBJAJACHUM AHTJIUICKUM SI3bIKOM M JIOJKHBI IIOCTOSTHHO
pa3BUBaTh CBOU IIE€AArOTNYECKUE U NPEAMETHbIE 3HaHuA. Ha OCHOBE MOJIy4YEHHBIX TaHHBIX B
MUHUCTEPCTBO 00pa30BaHUsI ObLIM BHECEHBI IIPEIOAKEHUS 10 TOATOTOBKE MEPOINIPUATUH 11O
MOBBIIIEHUIO KBATU(UKALMYU C yUETOM NMOTPEOHOCTEN yUUTENEH.

Kniouegvie cnoga: anrnuiickuii si3pIK, IOTPEOHOCTH, yIUTEIIS, IPOPECCHOHATIBHOE PA3BUTHE,
METO/]Ibl 00YUYEHHUS.

s nurarel: A6pap M.K. TlotpebHOCTH B PO(ECCHOHATBHOM pa3BUTHH YUUTEIeH aHTITUHCKOTO
s3pika B Dduonun // Ilcuxonoro-nemarornyeckue nccneposanus. 2023. Tom 15. Ne 1. C. 73-84.
DOI:10.17759/psyedu.2023150105

Introduction
Effective instruction is crucial to the success of the English language. It includes a range of
instructional techniques that adapt to the learning styles, interests, and skill levels of the pupils. With
specific reference to EFL (English as a foreign language) teachers, A.Safaie, et.al [30] argued that the
only choice English language teachers have if they want to be really qualified and professional for
the great task of teaching English is to equip themselves with subject and pedagogic knowledge.
Similarly, G. Maggioli [10] explains that ongoing professional development is needed for second
language teachers to help their students develop proficiency in the target language and an
understanding of the cultures associated with that language. However, in Ethiopia, research findings
indicate tremendous achievement has materialized in terms of quantitative expansion, while poor
quality of education and low student achievement remain the main challenges of the Ethiopian
education system (MoE [21]; K.Tessema [33]. The Ministry also mentioned the weaknesses in
teacher performance as a principal factor, such as lack of content knowledge, poor implementation of
active learning, a lack of professional commitment, and lack of interest (A. Eyasu et.al. [12];
A.Workneh and W.Tassew,[36]). Thus, the Teacher Development Program (TDP) was developed to
curb this flaw. The Ministry also launched the General Education Quality Improvement Package with
similar aims to the TDP (MoE [22]). English as a Foreign Language Education is very important in
the GEQIP. Many English teachers are provided with training (ELIP) to improve their English
language proficiency in a tailor-made process known by the MoE as the ‘Cascade Model’. The
guidelines for continuous professional development (MoE [24]) were also introduced to the schools
by central reform planners, following a top-down approach. Hence, this research intends to examine
primary EFL teachers’ in-service training needs.
74



Abpap M.K. Abrar K.
[orpebHOCTH B TpOecCHOHaTbHOM Pa3BUTHH YUUTEICH English Language Teachers’ Professional Development

aHIIIMICKOrO s3bIKa B Dduonuu Needs in Ethiopia
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 1. C. 73-84. Vol. 15, no. 1, pp. 73-84.

The objectives of this study were:

- to assess the continuous professional development needs of primary EFL teachers in their teaching-
learning context,

- to assess teachers' self-perceived English language proficiency in speaking and reading.
Review of Literature
Continuous professional development

Academics talk about professional development, which is any effort to advance teachers' knowledge
both during and beyond the early stages of preparation (A.Craft [7]; K. Johnson & P.Golombek [17]).
But it's generally accepted that professional development comprises initiatives taken by practitioners
after they finish their teacher preparation (S.Shawer, [31]). Because it guarantees that teachers
continue to be competent in their field, ongoing professional development is crucial. It is a continuous
process that lasts during the whole aprofessional career. According to P. Kelly [18], these actions are
meant to lead to an ongoing teacher learning process that would help teachers become experts.
Professional development is now viewed in the field of the English language teaching as a highly
critical process, rather than as the idea of a collection of skills. J. Richard & T. Farrell [29]
developments in the profession might cause teachers' knowledge, skills, and credentials to become
antiquated. Thus, it appears that teachers frequently engage in a range of activities to advance their
careers.

Professional development components

In-service training can be placed into two categories. One is updating. It focuses on subject knowledge
and pedagogy to improve classroom practice. The other is upgrading, which is the process by which
teachers can choose to participate in additional study outside their regular work as teachers at
appropriate times in their career (MoE [23]). EFL teachers have distinct characteristics in terms of
the nature of the subject, the content of teaching, the teaching methodology, teacher—learner
relationships, and contrasts between native and non-native speakers (S. Borg, [5]). According to J.
Richards and T. Farewell [29], professional development can take place at the individual, collegial,
group, and institutional levels, as shown in Table 1.

Table 1
Activities for teacher development
Individual One-to-one Group-based Institutional
Self-monitoring Peer-coaching Case studies Workshops
Journal writing Peer observation Action research Action research
Critical incidents Critical friendships Journal writing Teacher support
Teaching portfolios Action researches Teacher support | groups
Action research Critical incidents groups
Team teaching
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Authors such as D. Sparks & S. Loucks-Horsley [32] present five models of staff development:
individually-guided staff development, observation, involvement in a development process, training,
and inquiry. Individually-guided staff development refers to a process through which teachers plan
for and pursue activities they believe will promote their own learning. The observation model
provides teachers with objective data and feedback regarding their classroom performance. This
process may in itself produce growth, or it can provide information that may be used to select areas
for growth. Involvement in a development process engages teachers in developing curriculum,
designing programs, or engaging in a school improvement process to solve general or particular
problems. The inquiry model requires that teachers identify an area of instructional interest, collect
data, and make changes in their instruction based on an interpretation of those data. Furthermore, the
teacher training model entails teachers acquiring knowledge or skills through appropriate individual
or group instruction. It is also recommended that ‘teachers’ professional development must be
systematically planned, supported, funded, and researched to guarantee the effectiveness of this
process’ (E. Reimers [35]).

Method

A mixed-methods design was employed in the study to get a complete picture of the teachers'
experiences under investigation. Thus, primary school the English language teachers participated in
the survey and interview, eight of them were observed while delivering lessons in the classroom.
Additionally, the English language trainers participated in key informant interviews and focus group
discussions.

The focus group participants were tape-recorded during the discussion. The recordings of the focus
groups and interviews were transcribed and subjected to various stages of analysis. A preliminary
analysis was carried out to acquire a general understanding of the data and consider its significance
(open codes). After that, a further in-depth analysis was conducted, and the data was separated into
units or segments that indicated certain participant thoughts, attitudes, and experiences (axial codes).
After the analysis was complete, a list of subjects was created, and the subjects were organized into
major finding categories. Then these categories were analyzed to determine the interconnectedness
of the issues and conditions that may have given rise to them.

Eight primary school English language teachers were randomly observed while teaching English in
the classroom. The purpose of the observation was to corroborate the survey, focus group discussion,
and interview results by looking at the real-life situations of the teachers’ practices. Each session was
taped and transcribed.The transcriptions of the lesson were rated by two raters (ELT experts) using
rubrics developed from the relevant literature. Finally, based on the themes, the quantitative and
qualitative data were analyzed.

Results

The present study employed Butler survey instruments (Appendix B) to get answers for the participant
teachers’ (primary schools EFL teachers) self-perceived English language proficiency in speaking
and reading skills. The results are presented in Table 2. As can be seen from Table 2, 34.37 % of the
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respondents rated their perceived speaking proficiency level as 4. This means that the teachers
represent themselves as being able to express themselves using simple language, but they make
mistakes and express themselves at a normal speed. Some participants (20.3%) rated their perceived
speaking proficiency as level 5, which denotes that they generally perceive themselves as fluent, but
occasionally have minor pauses when they search for the correct manner of expression.

Table 2
Frequency and pearson correlation statistics of self-perceived speaking and reading skills
(N=64)
Levels Speaking Reading
Frequency (%o) Frequency (%)
1.0 1 (1.56) 1 (1.56)
1.5 0 (0) 3 (4.68)
2.0 5 (7.8) 3 (4.68)
2.5 3 (4.68) 2(3.12)
3.0 8 (12.49) 11 (17.18)
3.5 2 (3.12) 16 (25)
4.0 22 (34.37) 14 (21.87)
4.5 6 (9.37) 6 (9.37)
5.0 13 (20.3) 0 (0)
55 4 (6.25) 2 (3.12)
6.0 0 (0) 6 (9.37)
Total 64 (100.0) 64 (100.0)

Only 12.49% of the participants leveled their proficiency at 3, which denotes that they observed
themselves as being able to express themselves using simple expressions even though they made
mistakes and paused to express complex ideas. 6.25 percent leveled themselves as they were fluent,
but occasionally had minor pauses in search of the correct manner of expression (level 5.5). However,
some teachers (14.04%) rated their proficiency in speaking less than level 3.

Regarding reading, 25% of the teachers rated their proficiency level between levels 3 and 4; this
implies that the participants see themselves as able to understand the main point(s) of a short passage
written in ordinary English with some assistance from a dictionary and grammar book. 17.18% of the
participants saw their reading skills as level 3. The teachers represent themselves as being able to
understand the main points of a short passage written in ordinary English if they can have some
assistance, such as the use of a dictionary and a grammar book, although there are usually some parts
that remain unclear to them.

21.87 percent of the respondents perceived that they read and understood most of what is written in
regular English texts, depending on the genre of the texts; they may encounter some unclear words
and may need to consult a dictionary in order to comprehend the texts (level 4). 9.37 percent of the
teachers leveled themselves between levels 4 and 5, which means the respondents saw themselves as
being able to read nearly everything with ease. However, some (14.04%) respondents rated their
levels below 3.

77



Abpap M.K. Abrar K.
[orpebHOCTH B TpOecCHOHaTbHOM Pa3BUTHH YUUTEICH English Language Teachers’ Professional Development

aHIIIMICKOrO s3bIKa B Dduonuu Needs in Ethiopia
INcuxonoro-neaarornueckue uccieaoBanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 1. C. 73-84. Vol. 15, no. 1, pp. 73-84.

Pearson correlation coefficient was also calculated to observe the relationship between perceived
English language proficiency skills. Statistical analysis shows that there is a significant relationship
between teachers’ evaluations of speaking and reading skills (r=0.48, p < 0.05).

Focus group discussion and interviews

The results of the focus group discussions and key informant interviews suggested that continuing
professional development has a wide range of effects on the teachers’ pedagogic and subject
knowledge.

Teaching Methodology

The participants affirm the necessity for teaching methods for Ethiopian English teachers, who are
the most crucial stakeholders in helping students meet their needs. These feelings are summed up in
the words of one participant: "ELT professional development gives advantages for trainees to enhance
their quality of education beyond their pre-service training." (P1). The interviewees also discuss the
importance of professional development, which is consistent with the viewpoints expressed by the
participants in the previous section. "The other one that is very crucial to professional development
is the methodology; "It highly affects their pedagogical skills" [R3]. Thus, enrolling teachers full-
time will offer them the chance to concentrate all of their time on introducing their students to
language theory and the theory of language instruction, so they can arm themselves with the most
recent instructional techniques.

Improve students’ achievement

One of the statements sums up the effect of professional development on students’ achievement in
such a way that it is reflected in classroom teaching. " Having a proper training, especially in ELT,
will affect what we actually do or what we make our students do in the classroom™ (FGP2).
Similarly, another interviewee stated, "Of course; for example, it can affect people both positively
and negatively." "If the teachers receive good education, in return they are going to teach the students
in a way that enables their students to learn" [R2].

English teachers need to participate in vertical and horizontal trainings. One of the interviewees'
statements can be used to sum up the participants’ worries. "If you do that at the elementary level, it
i1s very important to have training to teach the language effectively and to promote students’
achievement” (R1).

Teaching skills

As one participant, echoing the necessity of teaching skills shared by the participants, states, "We
know teaching is both an art and science. Therefore, a teacher is expected to have good
communication skills, for example, having a good rapport with his/her students, etc. (P3).

It is also discussed that teaching is an art that is endowed by nature and developed through experience,
as: "It is very important for teachers to have professional development that is related to students and
how they deal with them in the classroom™ (R1). It reflected that the English language professional
development is intended to benefit teachers in resolving ongoing issues in the teaching-learning
process. Teachers become aware of the language that is used in the classroom, which encourages
students to actively engage in the learning process.

Materials' contents

The participants agreed that professional development allows English teachers to contextualize the
contents of their teaching materials. The participants' statements can be summarized as follows: "It is
critical to have teachers who can make adjustments to adapt your knowledge of teaching material
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locally...(R1). This indicates that the training that teachers receive allows them to prepare materials
considering the realities and observing the contexts; this motivates students to learn effectively and
acquire the subject knowledge and language skills needed.

Subject knowledge

The participants noted that these teachers are teaching in a situation where they lack context and
adequate content knowledge. For instance, one of the discussants expresses his views as
follows: "Teachers need basically subject area knowledge. "We need to be effective and competent
in the subject that we teach™ (R2). It is clear that our English teachers have deficiencies in the
language and professional skills, it will be mandatory to get continuous professional development.
Teachers must, without a doubt, be proficient in the language.lt is not possible to send all teachers
abroad because the country's economy does not allow it, but some professionals can come and provide
training and life experiences in various centers.

Classroom observation results

The observed teachers conducted English classes in accordance with the contents provided in the
students’ texts, though there was a disparity in implementing the activities. The teachers used both
English and Amharic in different proportions depending on their efficiency. While teachers 01, 03,
and 05 used more English than Amharic, teachers 02 and 06 hardly used English except to read the
expressions in the text. Teachers 04, 07, and 08 were using limited target languages during the lesson.
What was common for all the teachers was their overdependence on the students’ text books.
Although literature supports the use of textbooks as they provide teachers and learners with a structure
for teaching and learning, methodological support, and opportunities for revision and preparation (1.
McGrath [18]), the obsessive use of textbooks deskills teachers. If teachers primarily use textbooks
as their primary source of material, and if they rigorously follow the pages and activities in order,
they become technicians whose sole role is to teach things created by others (Richards, J. [19]). Such
kinds of approaches do not promote students’ learning because each student's attention, interest,
motivation, pace, and physiological and psychological needs are unique. To meet their requirements,
they must be treated as individuals. Teachers should always consider their differences while
organizing lessons, and teachers are expected to compensate for the mismatch (C. Angeliki [2]). The
teachers were reading and writing about every activity using the material. The teachers' English
language abilities seem to show a lack of exposure to and experience with specific (tailored) ongoing
professional development activities. As a result, the observed teachers faced difficulties in
implementing teaching methods that best suited the skills they taught students in order to improve
their performance.

The teachers also observed difficulties in using the target language. For instance, according to D.
Nunan [34], the measurement of the success of language learning is based on the learners’ ability to
carry out a conversation. Speaking is seen as the benchmark of students’ success in their language
learning. This success refers to someone's ability to use English accurately and fluently to
communicate with other speakers and to achieve practical goals in communication

Discussion
As can be seen from Table 2, the teachers perceive themselves as being able to smoothly express
themselves at near normal speed but may have to slow down when expressing complex ideas and less
common small expressions. When compared to reading proficiency level, it shows that more teachers
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believe their speaking proficiency level is lower than expected. However, in the classroom, the
teachers were seen as more dependent on the textbooks and using more Amharic expressions.

The findings depict that the teachers have a high intermediate level of language proficiency, which
means they perceive themselves to have a good command of English, which contradicts the trainers'
and principals' interview results. On the whole, the findings support A. Wulyani's [37] finding that
Indonesian EFL teachers tended to overestimate their own overall English language proficiency.
However, the result contrasts with W. Getachew. M. Eba and T. Zeleke's [14] study shows that
primary school EFL teachers did not perform the minimum requirements that were expected of them
as English language teachers. Similarly, N. Dereje’s [9] findings reveal that primary EFL teachers’
English language proficiency and English teaching skills are weak. Thus, research findings in
Ethiopia about primary EFL teachers’ language proficiency and teaching skills do not also verify the
results of the teachers’ rated self-perceived English language proficiency levels (N. Dereje [9]; K.
Huege et.al [16]; and T. Negash [26]). The results of classroom observations depicted that the teachers
were highly dependent on the textbooks, which seemed to show their limited ability to use the target
language when delivering lessons in the classroom. The findings confirm J. Miller’s [20] argument
that teachers with low levels of proficiency are more dependent on teaching resources like textbooks
and less likely to be creative.

Teachers attend professional development events for a variety of reasons, including expanding their
knowledge and acquiring new skills (K. Bailey et.al. [3]). According to A. Murray [25], both
experienced and novice teachers find encouragement and motivation in learning about new strategies
and methodologies to empower them when it comes to teaching English as a second language. English
language teachers are more likely to experiment with the most recent advancements in educational
technology and language teaching theories with their students (D. Allwright [1]), allowing them to
continue to develop in the adaptation and application of their art and craft, which is crucial for their
professional development. Teachers need to deepen their understanding of the theories underpinning
learning and teaching practices. This is achieved through continuous professional development.
Freeman’s definition explains that "professional development is a strategy of influence and indirect
intervention that works on complex, integrated aspects of teaching; these aspects are idiosyncratic
and individual. The purpose of development is for the teacher to generate change through increasing
or shifting awareness. Similarly, P. Ur [34] describes teacher development as the means through
which teachers learn about their profession by reflecting on their own classroom experiences. The
more teachers develop their teaching ability, the more confident they will become in their teaching.

When teachers are professionally developed, they are always aspiring to different ways of teaching
strategies, assessing students, and managing classroom activities that produce fruitful learning. For
instance, J. Richards [28] argues that teacher performance can be influenced by student learning and
that exemplary teachers familiarize themselves with student behavior, devise teaching practices based
on this knowledge, and keep students engaged during lessons. A. Craft [8] asserts that if schools are
about promoting the learning of pupils in a changing world, then education professionals’ continuing
learning throughout their career is essential. Trying out new ideas in the classroom has the additional
benefit of making the activity of teaching much more interesting. Having an exploratory attitude
towards teaching helps prevent the feeling of being stuck in a rut, that is, working on the same
teaching points in the same way year after year. Scholars (P. Earley and V. Porritt [11]) have argued
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that improving student outcomes and students’ needs is the primary purpose of continuous
professional development. Teachers' training has a direct impact on students because teaching is a
reflection of behaviors learned through training. The teacher must believe that the change will
improve teaching, ease some teaching tasks, and improve student learning, as well as consider the
school culture in addition to the curriculum (G. Fekede [13]). Therefore, professional development
paves ways for teachers to localize and adapt materials to suit the targeted classroom context. It also
helps teachers develop their own teaching materials.

The participants pointed out that professional development creates the opportunity to develop and
sustain a positive attitude towards the activity of teaching. J. Richard & T. Farrell [29] discuss how
teachers' knowledge, skills, and qualifications sometimes become outdated as a result of changes in
the field. Teaching is both an art and a science; the art is endowed by nature and developed through
experience, but the science is what teachers learn, and it changes over time, so teachers are expected
to be competent and up to date with the dynamism of science.

Conclusions

Professional development includes teaching strategies, styles, and identifying what students' lack and
have so that it benefits both the teachers and students. It is understood as improving skills in related
contexts and as lifelong development or growth because context-related continuous professional
development (CPD) is perceived to be developing skills that are applicable to the teaching context
and that help teachers perform effectively within the working environment (R. Bolam [4]). CPD, on
the other hand, is thought to last throughout a teacher's career, from beginning to end (M. Gravani &
P. John [15]). Continuous professional development is an important tool for the English language
teachers to learn for interest, staying current, and profession. It ensures that teachers maintain and
enhance the knowledge and skills they need to deliver a professional service to the students and
improve their achievement. Thus, the government should restructure predesigned trainings for the
English language teachers in accordance with the different and specific needs of teachers in terms of
knowledge of subject and teaching strategies, methods, and skills, as well as students’ needs.
Attention should be paid to activating effective methods and instruments for evaluating current and
future programs before, during, and after their implementation. Finally, further research is
recommended to find out the further impacts of professional development in the teaching and learning
of English.
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Appendix A
The level descriptions to each macro skill domain are:
Level 1= extremely limited ability Leve I 1.5 =low beginner
Level 2 = mid beginner Level 2.5 = high beginner
Level 3 = low intermediate Level 3.5 = mid intermediate
Level 4 = high intermediate Level4.5 = low advanced
Level 5 = mid advanced Level5.5 = high advanced
Level 6 = native like proficiency
Speaking
Level 1: | can speak using only short question-and-answer patterns, such as “How are
you?”  “lam fine, thank you.”

Level 2: | can participate in a simple conversation on familiar everyday topics at slower
than normal speed. | must frequently pause during conversation.

Level 3: I can express myself using simple language but make mistakes and pause a lot
when | try to express complex ideas.

Level 4: | can effortlessly express myself at near normal speed. Occasionally, I have to
slow down when expressing complex ideas and less common expressions.

Level 5: I am generally fluent, but occasionally have minor pauses when | search for the
correct manner of expression.

Level 6: | have native-like fluency.

Reading

Level 1: I can recognize a limited number of high frequency written words and
understand English signs used on the street.

Level 2: | can understand simple directions and statements in short passages if they are written in
simple sentences.

Level 3: I can understand the main point(s) of a short passage written in ordinary English
if I can have some assistance, such as the use of a dictionary and a grammar
book, although there are usually some parts that remain unclear to me.

Level 4: | can read and understand most of what is written in regular English texts,
although depending on the genre of the texts, | may encounter some unclear
words and may need to consult a dictionary in order to comprehend the texts.

Level 5: | can read nearly everything with ease, although it is still slower for me to read
in English than in Amharic. I occasionally may encounter some unfamiliar words
and expressions.

Level 6: I can read various kinds of English texts at a normal speed and with ease, just
like I read in Amharic.
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Llenpt0o MaHHOTO WCCIENOBaHUS OBUIO HM3YYCHHE B3aMMOCBS3UM MEXAY YOSKICHHSIMU
IpernoiaBaTeneil aHrmMUCKoro s3bika kak nHocTpaHHoro (EFL) u npakTukoii ucrosnb3oBaHus
UKT mns camocrositensHOro nipodeccuonansHoro passutus (SIPD). UccnenoBanue ObLI0
IpoBeIeHO B OQUONUU, TJle YUUTENIM PEKOMEHIYETCsl CaMOCTOSATENIbHO 3aHUMAaThbCA
npodeccuoHanbHbiM  pa3zButieM (SIPD). AmnanmormuHeiM 00pa3oM, TNpenoJaBaTessiM
aHIVIMHCKOTO sI3bIKa B BBICIIMX YYEOHBIX 3aBEICHUAX OQHONMH PEKOMEHAyeTCs
CaMOCTOSITEJIbHO 3aHUMAThCS TPO(ECCHOHANIBHBIM Pa3BUTHEM ITyTEM OLIEHKH M IIepecMoTpa
CBOMX TMEJarorn4eckux YOEKACHUH U NPAKTUKU. ODTO MOXKET OBITh OCYILECTBIEHO C
MCTOJIb30BaHNEM HH(POPMALIMOHHO-KOMMYHUKaMOHHBIX TexHonoruil (MKT). YyactHuKamu
uccnenoBanus Obuin npenogaBatenu EFL u3 Anauc-A6e6ckoro HayduHO-TEXHHYECKOI'O
yHHBepcHuTeTa. B Xozme uccienoBanus 35 yuureneid ObUIM OTOOpaHBI C MCHOJIB30BAHUEM
obmieil BbIOOpKM HaceneHus. [l aHamu3a MOJMYYEHHBIX JAHHBIX OBUTM HCIOJIBb30BaHbI
ONHCcaTeNbHBIA U KOPPEISALUOHHBINA MeTObl. COOTBETCTBEHHO, XOTs YOEXKACHUS yUUTENnen
ObUIM TO3UTHBHBIMM, WX HpakTuka wucnonaszoBanuss HWKT 118 camocTosTensHOro
NpopEeCCHOHAIIBHOTO pa3BUTHs OblIa B KAaKOW-TO CTEMEHM YMEPEHHOW WIh He
COOTBETCTBOBAJIAa YPOBHIO UX yOexxaeHui. [1o3ToMy yuuTensm cienyeT COBEpLIEHCTBOBATh
CBOIO NPAKTHKY B COOTBETCTBUM CO CBOMMH TBEpPJbIMU YOEKICHUSIMH B OTHOIIECHUU
ucnonb3oBanus MKT. B nenxom, M HE0OX0JMMO OOHOBIIATHCS, UCIIOIB3YsI UMEIOIINECS B UX
paciopsKEHUH TEXHOJIOTHH, TMOCKOJIBKY 3TH TEXHOJIOTUM MPENOCTABISAIOT UM IIUPOKUN
CHeKTp HoBelmux pa3padorok ELT.

Knroueswie cnosa: yoexnenus, npakruka, UKT, SIPD, npenonaBatenu EFL.

dunancupoBanue. Hacrosiiee rccneoBanre peain30BaHoO MPH NOEPKKE YHUBEpCUTETa AIHC-
AOeOBbI.

BuaarogapHocTu. ABTOp BBIpaXaeT 6J1arolapHOCTh HAYYHOMY PYKOBOJHUTEIIO, a TAKXKe
Y4aCTHUKAM HCCIIETOBaHMUSI.

Jast uurupoBanusi: Teccema M.I'., benuxy I'.I". YOeX1eHUs 1 IPAKTHKA: B3aUMOCBSI3b TIPH
ucnonszoBanuu UKT mns camocTosrensHoro npodeccuoHanbHoro passutus // Ilcuxonoro-
nenarornyeckue uccaempoBanus. 2023. Tom 15. Ne 1. C. 85-97. DOI: 10.17759/psyedu.2023150106

Introduction
No matter how effective pre-service training is for teachers, it cannot be expected to adequately
prepare them for all of the difficulties they will face throughout the course of their employment.
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Consequently, it is crucial to pursue ongoing professional growth. [30; 32] argued in favor of this
notion by stating that the need for ongoing professional skill and knowledge renewal is simply a
response to the fact that not all of the information teachers require is frequently provided at the pre-
service level. This professional development need is not only a result of insufficient training. It is also
that the knowledge and skills domain of teaching are constantly changing.

The MOoE's education policy includes continuous professional development (CPD) as a key
component [18]. Teachers at all educational institutions are expected to participate in CPD, [19]. All
instructors must actively participate in their learning process, collaborate with their peers, identify
their own needs, and participate in a variety of formal and informal activities. This will enhance both
their profession and the practice of other colleagues, according to the [20].

As to [22], Ethiopia's Higher Diploma Program (HDP) is a significant opportunity for teacher
educators and other university instructors. This helps them to strengthen their skills in areas like action
research, active learning, reflective teaching, and continuous evaluation. The English Language
Improvement Program (ELIP), according to researchers [15; 31], was also introduced to improve all
higher education teachers in Ethiopia; however, this program has scarcely been implemented in many
of the institutions.

In Ethiopian higher education institutions, English teachers are expected to participate in self-initiated
professional development by evaluating and reevaluating their teaching philosophies and methods
[19]. They can also benefit from information and communication technologies (ICTs), which let
teachers learn at anytime, anywhere. As a result, they can better serve their 21st-century students, [6;
10]. In this study, the use of ICTs in self-initiated professional development is examined in relation
to EFL instructors' practices and beliefs.

Statement of the Problem

Scholars such as [33] have argued that professional development is crucial in the twenty-first century
because information and communication technologies have an impact on teachers' and students'
regular educational activities. There are many advantages and benefits for the countries of the world
from the usage of technology in education. For instance, the efficient application of technology in the
teaching and learning process has considerably helped industrialized nations. After taking a lesson
from the industrialized nations, developing nations like Ethiopia are attempting to incorporate
technology into their educational systems [20; 21].

Teachers of English as a foreign language can also take advantage of many chances that advance their
careers. For teachers who want to advance their careers, technology has made it possible to have
online training and a variety of courses, local, national, and international professional networking,
and open resources including books, software, research papers, articles, journals, etc., [11]. As a
result, it is up to the English teachers to make the most of these opportunities, [29].

According to [15], there aren't any options for English teachers to have clearly focused professional
development in higher education in Ethiopia. As a result, English teachers lack the opportunity
necessary to grow professionally and adapt to the changing demands of their students. The traditional
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teaching-learning model causes a mismatch between what and how students are currently required to
learn and what teachers are doing in the classroom.

Teachers and students in many different countries now have better access to numerous technical tools
as compared to they did a few years ago as a result of continual technological progress in our fast-
paced environment. Similar to this, today, teachers in Ethiopia's higher education institutions have
more opportunities and access than they did in the past to use technological tools including computers,
laptops, tablets, smartphones, and the Internet for teaching learning purposes. The same may be said
for the Addis Ababa Science and Technology University's EFL instructors' who are exposed to ICTs
in their everyday professional activity.

As far as the researcher reading is concerned, neither higher education teachers generally nor EFL
teachers specifically have access to any explicitly designated chances for professional development.
The ICTs can help EFL teachers in advancing their careers by assisting themselves, identifying and
correcting any professional shortfalls they may have. Therefore, teachers have the opportunity for
self-initiated professional development using these technologies. The purpose of this study was to
examine EFL instructors' practices and beliefs related to the use of ICTs for self-initiated professional
development.

Research Questions
The research questions of the study are the following.

1. What beliefs do EFL teachers hold about the use of ICTs in self-initiated professional
development?

2. How often do EFL teachers practice ICTs for self-initiated professional development?

3. What is the relationship between EFL teachers’ beliefs and practices regarding the use of
ICTs in their self-initiated professional development?

Literature Review
Beliefs are considered to be a broad term. It includes attitudes, values, judgments, opinions,
ideologies, perceptions, conceptions, conceptual systems, dispositions, implicit theories, explicit
theories, internal mental processes, action strategies, rules of practice, and perspectives, [27].

In an educational context, beliefs are defined as one’s convictions, philosophy, tenets, or opinions
about teaching and learning, Haney et al., 2003, cited in [28]. The concept of teacher beliefs also
refers to comprehensive and multiple belief systems. These include knowledge construction, learning,
and teaching. They can also contain the examination of these froms of a specific viewpoint, such as
pedagogical ideologies, values, and attitudes regarding instructional strategies.

According to [28], teachers' beliefs about learning to teach or professional development are the
educational beliefs teachers hold about their profession. Teachers who see teaching as a lifelong
process will be more likely to reflect on his or her teaching. Moreover, they experiment with different
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methods of teaching. On the contrary, the teachers who passively see teaching as a required and fixed
task will be more likely to stay in a stagnant state of teaching and seek no change in their teaching
style.

Teachers' beliefs about themselves are significant factors in predicting their behavior in their
classroom teaching or professional development practices. Teachers' beliefs are usually consistent
with their professional practice. Sometimes there is an inconsistency between teachers' beliefs and
professional practices. To summarize, the relationship between teachers' beliefs and classroom
practices is an inconclusive issue.

Similarly, the beliefs teachers hold about the utilization of ICTs are expected to determine their usage
of these technologies. Teachers who have positive beliefs are likely to use ICTs in their professional
development efforts. On the other hand, teachers with negative beliefs about ICTs are unlikely to use
them in their daily professional activities. What is more, teachers' beliefs and practices about the use
of ICTs may not be consistent. Therefore, studying the relationship between EFL teachers' beliefs,
and practices in using ICTs for self-initiated professional development is important.

Professional Development for Teachers
Teachers’ professional development is an inevitable issue in the teaching-learning process. That is
why many educators explain what it is and why it is important for teachers. According to [9] and [32],
teachers' professional development is defined as a lifelong process by which teachers learn to update
or upgrade their skills and knowledge. This helps them to meet their students' changing needs for
knowledge and skills over time. Likewise, [12] defines it as a practice or program that brings
significant change to teachers' attitudes, beliefs, instructional practices, and student performance.

For [30], teachers' professional development refers to the overall professional growth of an individual
or a teacher. Teachers do not only grow professionally, but they also understand what teaching is and
who they are as teachers. Therefore, teachers are expected to grow comprehensively. This can be
achieved by engaging themselves in a continuous variety of professional development activities. This
helps them to expand their knowledge base, reflect on their practice, adapt or change their practice,
or prepare themselves for new responsibilities. This indicated that teachers should adapt new
classroom practices in order to improve students' learning outcomes, [8; 32].
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Professional Development in ELT Environment

According to [30], the area of language teaching is undergoing significant transformations because
the profession adapts to new educational paradigms, and trends. What is more, as institutions face
new challenges, as a result of changes in curriculum, national assessments, and student need,
professional development in ELT is inevitable. Instructors require regular opportunities to upgrade
their professional knowledge and abilities, or professional development opportunities. If teachers are
to continue to find language teaching rewarding, they must expand their roles and responsibilities
over time, and it is the responsibility of schools and other educational institutions to provide
opportunities for teachers to develop longer-term career goals and opportunities over time.

The objective of professional development in the ELT environment is comparable to what the
aforementioned scholars have indicated. Continuing professional development (CPD) is a prominent
tradition in the English language instruction around the world. It positions instructors as knowledge
users, [3]. As he further stated, teachers are introduced to new ideas, information, and practical advice
in a short-term training or workshop. After that, teachers are expected to apply what they have learned
in their classrooms. The other type of CPD involves extended in-service training courses. These
courses require instructors to attend classes, participate in exams, and complete various theoretical
and practical assignments to become qualified or certified teachers.

Self- initiated Professional Development

The professional development approach can be top-down, which gives all the responsibilities to the
Ministry of Education. In this approach, all the training issues, manuals, and trainers are managed by
officials from the institution. On the contrary, the self-initiated professional development approach
deals with teachers' initiatives to develop their profession. As [5; 16; 30] stated, in self-initiated
professional development, instructors take the initiative and design their programs. They further
explained that teachers are generally interested in adding to their professional knowledge, keeping up
to date with theory and practice in the field, and improving their teaching skills. Therefore, they feel
more confident about what they teach, and they achieve better results with their students.

Definition of Information Communication Technologies

Scholars defined information and communication technologies in relation to the advantages,
components, and purposes they hold. Some focus on how information is created, stored, and shared
using telecommunications technology, while others define it with information technology tools and
services. According to [25], the term "ICT" refers to a form of technology that is used to transmit,
store, create, share, or exchange information. This broad definition of ICT comprises technologies
such as radio, television, DVD, and telephones (both fixed and mobile). It also comprises satellite
systems, computer networks, hardware, software, equipment, and services associated with these
technologies. For example, video conferencing and electronic mail are also included in this category,
[17].

The document printed by [34, p.3] defines ICTs as "forms of technology that are used to transmit,

process, store, create, display, share, or exchange information by electronic means. [4] defines ICT

as "technologies that provide access to information" through telecommunications. It is similar to
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information technology (IT), which includes the Internet, wireless networks, cell phones, and other
communication mediums. This can be a general definition of ICT with a focus on communicational
aspects. It is also an integral base for learning and teaching. Generally, ICT can be defined as an
emerging communication technology that eases human information exchange with time and place.

Information Communication Technologies for EFL Teachers' Professional Development
The education industry, like any other profession, deals with information exchange. ICT is also
extremely useful in enabling knowledge, skill, and pedagogical information for stakeholders. This
can be carried out by connecting mobile technologies such as phones, tablets, and laptops to the
Internet. Having access to these technological tools can provide many benefits to the English language
instructors with sufficient opportunities for professional development, according to [2; 4]. Moreover,
both English teachers and students can learn on their own at any time and in any location. ICTs also
provide access to a variety of the English language learning lessons, exercises, questions, techniques,
and the most recent educational advancements in the target language's culture.

Currently, using information and communication technologies has become the new normal to develop
English teachers' language teaching knowledge, skill, and pedagogy, as it is the latest technological
innovation in teaching English. These technologies are also being widely used in ELT due to their
convenience, omnipresence, effectiveness, and economical advantages. They are also helpful in
saving time, energy, and money. As a result, they play an important role in the English language
learning and teacher professional development [4]. As a result, EFL teachers can advance their careers
without having to wait for institutionally-led professional development events sponsored by the
teacher's top management.

Method

A descriptive and correlational research design was employed in this study. A quantitative data
collection method was employed to collect the data from the teachers under the study. Based on this
method, EFL teachers' beliefs and practices about the use of ICTs in their professional development
relationships were described. The researcher also used the correlational method, which involves
observing the two variables (beliefs and practices) to establish a statistically corresponding
relationship between them. The study was conducted at Addis Ababa Science and Technology
University, which was founded as Ethiopian Science and Technology University in 2011.

In this study, 40 respondents were supposed to participate. But only 35 teachers were able to fill out
the questionnaire and send it back to the researcher. All of them were EFL teachers from Addis Ababa
Science and Technology University. Twelve of them held PhDs, while the remaining 23 held MAs.
Their teaching experience ranges from 3-15 years.

All the teachers were included in the study, as they were relatively few in number. This was done
based on the recommendation given by [5], who proposed to include the whole population when the
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wider population is small. Therefore, total population sampling was used in this study to fill out the
questionnaire.

A five-section Likert-type questionnaire was used to gather information from all teachers
participating in the study. Thus, based on research questions and a review of related literature, a set
of questionnaires was prepared in the English language in relation to the participants' academic status.
Many of the questionnaire items were adapted from previous similar studies conducted by [1; 13; 24;
26]. The adapted questionnaire was administered to the English teachers under the study.

The data collected via the questionnaires were entered into SPSS 24, a statistical package program.
As for the data analysis of the questionnaire, the mean, standard deviation, and grand mean were used.
The data was analyzed using tables and verbal descriptions. Finally, the quantitative data were
discussed, and a conclusion was made.

Presentation and Analysis of the Data

The analyses of the study were presented in three sections. The first section describes teachers’ beliefs
about the use of ICTs for SIPD. The second section discusses teachers’ practices with ICTs for SIPD.
And the third section shows the relationship between EFL teachers’ beliefs and practice in ICT usage.

Tablel
Teachers' beliefs on the use of ICTs for SIPD
Std.
Mean Deviation
. It helps me update myself with new knowledge and skills in ELT issues. 4.46 505
. It gives me relevant information for my professional development needs. 451 .562
. It enhances my initiatives for self-professional development. 4.26 611
. It provides me with wide-ranging self-improvement activities. 4.34 591
. It makes me practice professional development activities by myself. 4.40 .604
. It makes me involved in online professional development programs. 4.11 832
. It enables me to share ideas, and experiences with my colleagues. 4.43 .608
. It helps me access ELT materials anytime, anywhere. 4.17 857
. It enables me to make changes over traditional instructional practices. 4.23 598
Grand mean 4.32
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According to the data, presented above, the teachers agreed that ICT assisted them in keeping up with
new ELT developments. In addition, they believed that it made them practice a wide range of
professional development activities independently, without time and location limitations. They also
believed that they could participate in online training, which helped them come up with new
instructional practices. All in all, the above table indicated that EFL teachers had positive beliefs
about the use of ICTs, as all the items' mean score indicated above 4. The grand mean (M = 4.32) also
indicated that teachers have positive beliefs about the use of ICTs in their professional development
activities.

Table2
Teachers’ practices of ICTs for SIPD
Std.

Mean  Deviation
1. 1 use the Internet or attend online learning or class. 3.26 1.146
2. | read ELT e-books, publications, and articles... 3.57 1.145
3. | participate in professional development webinars. 2.34 1.211
4. | use mobile digital devices like laptops, iPods, tablets, and 3.91 1.067
smartphones.
5. I use interactive whiteboards (smart boards). 2.49 1.269
6. 1 use Web 2.0 applications: blogs, social media, YouTube, etc. 2.26 1.039

2.97
Grand mean

N=35

Concerning the frequency of ICTs usage for professional development, EFL teachers stated the
following. As the mean score showed (M = 3.91), many of the teachers often use digital devices such
as smartphones, tablets, laptops, or iPods for their professional development. Then, as evidenced by
the mean score (M = 3.57), EFL teachers frequently read ELT e-books, publications, and articles.
Teachers also sometimes attend online classes using the Internet. The mean score also showed (M =
3.26), which is an evidence for this claim. Teachers rarely use Web 2.0 apps such as blogs, YouTube,
and social media. The mean score (M = 2.26) attested to this statement. Teachers' participation in
webinars for professional development and using whiteboards were also rarely practiced by the
teachers. This claim is true as their mean scores indicated (M = 2.34 and M = 2.49, respectively).
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Table 3
Correlations between ICTs use beliefs and practices
ICTs
ICTs use beliefs  practice(usage)

ICTs use beliefs | Pearson Correlation 1 390"

Sig. (2-tailed) 021

N 35 35
ICTs practice | Pearson Correlation 390" 1
(usage) Sig. (2-tailed) 021

N 35 35

*, Correlation is significant at the 0.05 level (2-tailed).

The above table presents the results of the Pearson correlation coefficient. Concerning the relationship
between EFL teachers' beliefs and practices regarding the use of ICTs in self-initiated professional
development, the results are (r (35) is equal to 390, and the P value is equal to 0.021. It is less than
the correlation significant value of 0.05; see the table). This indicated that there was a statistically
significant relationship between EFL teachers' beliefs and practices regarding the use of ICTs for
professional development. In other words, teachers' beliefs about the use of ICTs were explained in
their practice or use of ICTs for professional development. Although the relationship was not strong,
it was statistically significant.

Discussion and Conclusion
The main purpose of the study was to investigate the relationship between EFL teachers' beliefs and
practices about the use of ICTs in self-initiated professional development. So, to identify what
relationship exists between their beliefs and practices, a questionnaire was employed. In addition,
each variable was described and two variables were checked for their relationship using Pearson
correlation coefficients.

According to the data, the majority of the EFL teachers' beliefs were positive about the use of ICTs
in self-initiated professional development. They stated that ICTs provide them with a variety of self-
improvement ELT activities for their professional development. The Pearson correlation indicated r
(35) =.390, and P value 0.021, 0.05. (See table). In addition, they believed that ICTs helped them
practice self-initiated professional development anywhere and at any time. These beliefs about ICT
use were similar to the findings of [14; 26]. Generally, teachers believed that ICTs have a great role
in EFL teachers' self-initiated professional development.

Moreover, as stated in the data analysis, many EFL teachers use ICTs such as the Internet,
smartphones, laptops, tablets, and desktops too frequently, but a few teachers use them rarely.
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Interactive whiteboards, webinars for professional development, and Web 2.0 applications seemed
not to be used by many EFL teachers. In general, some teachers use ICTs most of the time while
others don't, [14; 17]. All in all, many EFL teachers, according to the data, use ICTs for their
professional development.

Concerning the relationships between EFL teachers' beliefs and practice in the use of ICTs for SIPD,
the correlation analysis indicated the following. Teachers' beliefs and practices were moderately
correlated. This relationship is witnessed by [28]. Teachers' beliefs and practices can have
relationships, but the strength of the relationship is varied. In this study, the relationship was
statistically significant, but it was not as strong as it should have been in spite of the increasing
importance of ICTs in professional development because these technologies were believed to provide
teachers with a variety of opportunities to improve their profession without time and place restrictions
[14].

All in all, teachers in general and EFL teachers in particular need to update themselves using the
available technologies. These technologies are important in providing them with a wide range of
ELT's latest developments. Moreover, 21st-century students' needs are changing, and they prefer to
learn using ICTs rather than the "talk and chalk™ approach. Therefore, EFL teachers need to use
technology for their professional development, as they believe ICTs are useful. This helps them meet
their students' changing needs. What is more, the university should provide the EFL teachers with
short-term training on how to effectively use the available ICT facilities. This can enhance teachers'
use of ICTs. As this study deals only with Addis Ababa Science and Technology University EFL
teachers, further investigation is recommended to involve other local university EFL teachers. This
helps to provide a general picture of the situation of ICTs' use for professional development in
Ethiopian higher institutions.
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The widespread availability of information and rapid technological advancement are among the
significant characteristics of this century. These trends of the century have triggered a paradigm shift
in educational goals. As a result, nowadays, to produce active citizens capable of meeting the demands
and challenges of the century, developing learners' higher cognitive skills has become a priority in
modern education. For instance, in modern language education, improving learners' thinking skills has
become one of the responsibilities of language teachers. In line with this concept, this qualitative study
aimed to explore English language teachers’ classroom practices, knowledge, and beliefs about
integrating higher-order thinking skills in teaching reading skills. Data were collected from four
randomly selected English language teachers at Addis Ababa Science and Technology University
using observation and interviews. The study’s findings indicate that teachers are less frequently
implementing higher-order thinking strategies. However, it has been found that the teachers have a
better understanding of higher-order thinking skills and believe that integrating higher-order thinking
into teaching English in general and reading skills in particular is among their responsibilities.
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lupokast [ocTymHOCTh UHPOPMAIMKU U OBICTPBIA TEXHOJOTMYECKUN MPOrpecc — OJHU U3
BOKHEUIIINX XapaKTEPUCTUK 3TOTO Beka. OHU BBI3BAJIM CMEHY MapaIuTrMbl 00pa30BaTeIbHBIX
neneii. B pesynpTaTe B HacTosiee BpeMs ISl MOJATOTOBKHM aKTUBHBIX T'Pa)KIaH, CIIOCOOHBIX
OTBEYaTh TPEOOBAHUSIM W BBHI30BAM BEKa, PA3BUTHE BBICIIUX KOTHUTHBHBIX HaBBIKOB
yyaluxcs CTalo MPHOPHUTETOM B COBPEMEHHOM oOpa3zoBanuu. Hampumep, ymydiieHue
MBICJIUTEIIbHBIX HABBIKOB YUaAIIUXCS CTAJIO OJTHOM U3 00SI3aHHOCTEN yuuTeIeld HHOCTPAHHBIX
SI3BIKOB. B COOTBETCTBHH C 3TOI1 KOHIEMIINEH HACTOAIIEE KaUeCTBEHHOE UCCIIEIOBAaHUE OBLIO
HaIpaBJIEHO HA U3YYE€HUE KJIACCHOM MPAKTUKH, 3HAHUH U YOSKICHUHN yuuTeNel aHTTNHCKOTO
SI3pIKA B OTHOIIIEHWU UHTETPAIIUU HABBIKOB MBIILIEHUS 00Jiee BBICOKOTO MOPsAKa B 00ydeHUe
HaBbIKaM 4TeHUs. [l uccienoBaHus OBUIM CIy4allHBIM 00pa3oM OTOOpaHBI YETHIPE
npernojaBaTeNs AHTJIUHCKOTO S3bIKa HAyYHO-TEXMUYECKH YHHBEpcUTeT Anaauc-AOeOsl.
Hcnons3oBancs meTo HaOMIOICHUS] 1 HHTEPBBIO. Pe3ynbTaThl HcclieI0BaHUS TTOKA3bIBAOT,
YTO YUHUTENS PEKE Peann3yloT CTpATEruu MbIIUIeHUs Oosee BBICOKOTo mopsaka. [Ipu atom,
YCTAaHOBJICHO, YTO HWHTETpaIlvs MBIIIIEHHUS OOJiee BBICOKOTO TMOpPsSAKAa B IMpENojaBaHue
AHTTUICKOTO SI3bIKa B 11€JIOM U HABBIKOB YTCHUS B YACTHOCTH BXOJUT B MX OOS3aHHOCTH B
paMKax MpenoaaBaTesIbCKON eITeIbHOCTH.

Knrouegvie cnoea: naspiku Mpinuienus Beicuiero nopsaka (HOTS), Beiciiee oOpa3zoBanue,
3HaHUS U YOSKICHHS yuuTeneil.

®unancupoBanme. Hacrosiiee nccienoBaHue peaan3oBaHO MPHU MOIIEPKKE HAYIHO-TEXUIECKOTO
yHuBepcuTera Aauc-Ao6e0b!.

BuarogapHocTu. ABTOp BhIpakaeT 6JarolapHOCTh HAYYHOMY PYKOBOJIHUTEIIO, @ TAKXKE yYaCTHUKAM
UCCIIEIOBAHMSL.

Juast uurupoBanus: [ epeepa C.I'., Tecmano A.I'. HaBbIKM MBITIUIEHHS BBICIIIETO MOPSIKA IPH
00y4YEHUH YTEHHUIO B BBICIIUX YYEOHBIX 3aBeICHUSX DUOMNN: KaueCTBEHHOE UCCIICIOBAHHE
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Introduction

The ever-changing nature of our world forces changes in teaching in general and in teaching English
as a foreign or second language in particular. Various issues concerning teachers, students,
methodologies, and materials, among others, are the catalyst for the changes [1; 12; 30; 38; 43].

Recent issues related to learners and affecting the teaching of English as a foreign or second language
include developing learners' intercultural competency, building learners' autonomy, improving
learners' problem-solving ability, nurturing learners' reflective capacity, and fostering learners'
critical thinking skills [9; 10]. Because of these and other emerging issues, English as a foreign or
second language instruction has progressed beyond the teaching of the four language skills and
language items [24; 25; 42].

Recent developments in language teaching and learning highlight the significance of critical thinking
in students' academic and personal success [7; 11; 41]. The primary goal of meaningful education in
general and language education in particular has evolved into teaching students how to think and learn
[35; 47]. This is primarily due to today's society's high demand for exceptional knowledge and strong
critical thinking skills. Feuerstein, as cited in [46, p.78], summarizes the preceding concept as follows:
“Modern technological society increasingly requires the development of
individuals possessing critical and creative thinking skills, and the mass of the
people living in a self-professed democracy require the tools to evaluate and
reorient themselves in rapidly changing and complex situations. In response to this
need, educators have made unprecedented efforts over the last decade to develop
methods and teaching strategies aimed specifically at developing thinking skills in
children”.

Various instructional strategies for teaching English as a foreign or second language have been
proposed to encourage the development of critical thinking skills [32; 33; 44]. Cooperative learning,
active learning techniques, a learner-centered approach, project-based learning, and a communicative
approach foster an environment conducive to incorporating critical thinking into the teaching of
English as a foreign or second language [19; 20; 21].

A substantial body of theoretical and empirical evidence suggests that reading programs provide
students with more opportunities to practice higher-order thinking skills [26; 28; 39; 40]. Reading is
a cognitive process that necessitates thinking. So, effective reading instruction in which teachers make
learners employ various higher-order thinking strategies increases the likelihood of learners'
development of higher-order thinking skills [22; 40]. This approach to reading instruction requires
students to process material using higher-level thinking abilities [13; 27].
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Statement of the Problem
Ethiopia established its Education and Training Policy in 1994. One of the policy's significant goals
is to produce active citizens with high cognitive skills to effectively and efficiently solve problems
and make decisions [16]. However, according to [36], a curriculum review conducted in 2009
revealed that the policy failed to achieve the goal. It identified that the traditional approach, which
emphasizes rote learning and memorization, was mainly responsible for this.

Over the last 25-30 years, the education system of the country has failed to produce the desired
innovative, job-creating, and globally competent graduate workforces [37]. To address the issue, the
current Ethiopian Education Development Roadmap (2018-30) emphasizes the importance of
prioritizing higher-order thinking skills in the proposed educational sector reform [37]. A significant
focus of the proposed change in the roadmap is improving learners’ higher-order thinking capacities
in teaching and learning processes at all educational levels. The reforms initiated by this roadmap
have already resulted in some improvements to higher education in the country. Among the
modifications undertaken in higher education include the addition of new courses such as Logic and
Critical Thinking, Communicative English Language Skills I and 11, Geography, History, and others.
Here, it is crucial to explore how these courses are delivered, what contribution the teachers’
classroom practices have towards developing the learner’s higher-order thinking skills, and what
knowledge and beliefs the teachers have about integrating higher-order thinking skills into their
teaching process. This study was initiated to explore English language teachers’ classroom practices,
knowledge, and beliefs about integrating higher-order thinking skills in teaching reading skills.

Objectives of the Study
The primary goal of the study was to explore higher-order thinking in the practice of teaching reading
skills in the delivery of Communicative English Language Skills | at Addis Ababa Science and
Technology University. More specifically, the study aims to:
1. Examine the extent to which higher-order thinking skills are demonstrated in the English
language teachers’ classroom practices of teaching reading skills.
2. ldentify the knowledge and beliefs of the English language teachers about higher-order
thinking skills and their incorporation into the teaching of reading skills.

The following are the research questions aim at guiding the study:
1. To what extent is higher-order thinking skills demonstrated in the English language teachers’
classroom practices of teaching reading?
2. What are the knowledge and beliefs of the English language teachers about higher-order
thinking and its incorporation into the teaching of reading skills?

Literature Review

Higher-order Thinking Skills and Bloom’s Cognitive Taxonomy
101



I'epeepa C.I', Tecmaro AT Gergera S.G., Tesmand A.G.

HaBbIku MBIIIICHKS BEICIIETO nopsaka 1mnpu 06y‘{€HI/II/I . . . . i i i

YTEHHIO B BBICIIMX Y4eOHBIX 3aBEICHUAX DPUOMHM: Higher (_)rd«_ar Thl_nklng Skllls_ln Teachlng Re_adlng Skills

KaueCTBEHHOE HCCIE0BAHME KIACCHOMN MPAKTHKH, at Ethiopian ng.her Education: A Qualitative Study on
Classroom Practice, Teachers’ Knowledge and Beliefs.

3HAHUU U yOeXKAeHUH yuuTenaen . . .
TIcuxonoro-nenarorunyeckue uccienosanus. 2023. Psychological-Educational Studies. 2023.

Tom 15. Ne 1. C. 98-112. Vol. 15, no. 1, pp. 98-112

Higher-order thinking is also known as critical or strategic thinking. It is the ability to make decisions,
solve problems, analyze arguments, negotiate issues, or produce reasons using knowledge [17; 13;
29]. Higher-order thinking also includes the ability to question assumptions and ideas, draw
inferences, analyze evidence, and reach conclusions.

Higher-order thinking is the act of processing information by applying higher-order cognitive talents
[2; 4]. This thinking goes beyond simple knowledge memory and recognition to information
manipulation, allowing pupils to solve issues, develop comprehension, and uncover meaning.

The three top ends of Bloom's cognitive domain are usually referred to as higher-order thinking. They
are analyzing, evaluating, and creating skills. These are also known as critical thinking skills. Critical
thinking involves the ability to (a) identify and clarify problems, issues, conclusions, reasons, and
assumptions; (b) judge the credibility, relevance, and consistency of information; and (c) infer or
solve problems as well as draw fair conclusions [2; 4; 9; 29].

Concepts of Beliefs

As a mental construct, "beliefs" are not readily defined. Most experts agree that beliefs are difficult
to describe [5]. Beliefs are psychologically held understandings, premises, or assertions about the
universe that are seen to be true. Unlike knowledge, beliefs are not always supported by facts, and it
may contradict logic [5; 8].

Scholars define beliefs in various ways. The terms, attitudes, values, judgments, axioms, opinions,
ideology, perceptions, conceptions, preconceptions, implicit theories, personal theories, internal
mental processes, rules of practice, practical principles, and perspectives have all been used to refer
to beliefs [3; 18]. Beliefs are a kind of driving tool used by any working institution or individual to
realize their inner ideas toward their intended objectives. However, various impeding factors can
influence people’s ability to exercise their beliefs in action [5].

Language Teachers’ Beliefs

Language teachers, according to [5], bear a great deal of responsibility in education. Their beliefs
about teaching are critical. It is because teachers' beliefs have an impact on their classroom activities.
What teachers do in the classroom reflects what they know and believe about topics related to their
professional practices.

Many academics have emphasized the relevance of teachers' beliefs in L2 teaching. They have
summarized the substantial influence of instructors' beliefs on their classroom practice and the link
between belief and knowledge [3; 5; 18]. Beliefs and values are the foundation for much of what
instructors decide and do. Instructors' beliefs provide a necessary basis for students to gain the
knowledge and skills they require to reach their full potential [5; 44].

Teacher Cognitions about Thinking Skills
Teachers' pedagogical beliefs have effect on their teaching practices, classroom decision-making, and
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classroom interaction [6; 15; 31]. Teachers' beliefs about language learning, as stated by Williams
and Burden [48], affect everything they do in the classroom, guiding and prompting classroom actions
far more strongly than the use of a specific methodology or course book. Thus, instructors' knowledge
of what comprises thinking skills and how to incorporate them into topic teaching can have huge
instructional repercussions. In summary, if instructors believe memorization to be a vital ability in
learning, one should expect teachers to prioritize memorization abilities in their instruction. As a
result, instructors' opinions in this situation may become a self-fulfilling prophecy [49].

Todate, discussions on L2 teacher cognition have appeared in the research literature on the degree of
"match"” between learners' and teachers' beliefs (e.g., [6]; belief about subject matters (for example,
grammar and grammar teaching; literacy) (e.g., [45]; changes in teachers' beliefs (e.g., [34]; the
influence of belief on teachers' classroom behavior; and the convergence of practice from belief.
However, there is no published research on foreign language teachers' beliefs about integrating
thinking skills in teaching reading skills in my context.

Method
This is a qualitative study aimed at exploring the English language teachers’ classroom practice,
knowledge, and beliefs about integrating higher-order thinking skills in the instruction of reading
skills.
Sampling and Participants of the Study
Four English language teachers at Addis Ababa Science and Technology University were the
participants of the study. The teachers were randomly selected for the study.

Instruments and Data Collection Procedure

Observation and interviews were used to collect the necessary data. The teachers were observed twice
while teaching reading skills. The major objective of the classroom observation was to supervise four
randomly selected English language teachers’ actual classroom practices of teaching reading. It was
aimed to examine the extent to which the teachers make the students employ higher-order thinking
strategies.

A checklist was used to conduct classroom observations. There are sixteen statements on the
checklist. These statements directly or indirectly describe higher-order thinking strategies that the
English language teachers may employ in the practice of teaching reading skills. The semi-structured
interviews were recorded and transcribed for analysis. The interviews were conducted following the
completion of the classes by the teachers.

Results and Discussion

The findings of the present study have been presented based on the research questions of the study.
Accordingly, the following is the presentation of the findings for the research question: To what extent
are higher order thinking skills demonstrated in the English language teachers’ classroom practices
of teaching reading?
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Ka4eCTBEHHOE HCCJIEIOBAHUE KIACCHOU IMpaKTUKH,

The presentation and analysis of classroom observation data have been summarized below. The
frequency of observable features and the number of teachers observed using the strategies are shown
in the table below.

Table 1
Frequency of Higher-order Thinking Strategies Observed
No | Features Observed Frequency | Number of
teachers
employed the
Strategies
1. | The teacher engages students to generate questions of their own | 0 0
about what they read.
2. | The teacher engages the students to focus on the meaning while | 8 4
reading the text.
3. | The teacher elicits students’ prior knowledge to employ their | 7 4
background knowledge when reading text.
4. | The teacher helps students set purpose for reading and self- | 1 1
evaluate.
5. | The teacher explains the reading strategies and the rationale for | 5 3
learning them.
6. | The teacher teaches and models the reading strategies and provides | 0 0

adequate time and opportunities for students to practice the
strategies through guided practice and independent work.

7. | The teacher assesses students’ comprehension by asking questions | 1 1
of different levels.

8. | The teacher encourages students to write a reflective journal on the | 0 0
text they have read.

9. | The teacher probes students’ responses. 2 2

10. | The teacher facilitates a collaborative learning environment to | 6 4
support the students’ intellectual knowledge and skills.

11. | The teacher makes the students express opinions and support their | 1 1
opinions with logical reasoning and sources.

12. | The teacher engages students to present contrasting opinions about | 0 0
the topic of the text.

14. | Teacher engages learners in higher order questions (divergent | 3 3
questions) and gives the students time to answer them.

15. | The teacher makes students predict what a text is about and give | 1 1
logical reason to the prediction.

16. | The teacher engages students to examine issues in the text from | 0 0

different points of view.
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Almost all of the teachers observed were frequently employing the strategies described in statements
2, 3, 5, and 10 of the preceding table. The strategies mentioned in statements 4, 7, 9, 14, and 15 were
rarely or never used by the teachers. Moreover, the teachers were never seen employing the higher-
order thinking strategies mentioned in statements 1, 6, 8, 12, and 16. None of the teachers observed
making students engage in such strategies during eight classroom observations.

From the classroom observation data, it is possible to conclude that the teachers are less frequently
or rarely implementing higher-order thinking strategies in their teaching reading skills.

The following is a presentation and discussion of the findings related to research question 2: What
are the knowledge and beliefs of the English language teachers about higher-order thinking and its
incorporation into teaching reading skills?

The responses obtained from the respondents through interviews were transcribed and coded. Then
major themes were identified and used for the analysis presented below:

A) Teachers’ definitions of Higher Order Thinking Skills/Critical Thinking Skills

The interviewees were asked a question about the definition of higher-order thinking skills or critical
thinking skills in order to find out what they knew and how they understood the concept. In terms of
responses, two participants described higher-order thinking skills or critical thinking skills that are
somewhat related to the definitions provided in the literature. These teachers have used the following
expressions to describe it:

v" It is the thinking that involves in problem solving, decision making and creative thinking;
v’ It is the thinking that goes beyond surface level of what we see, read and hear;

v'ltis a thinking ability that we need to be competent mainly in the 21% century;

v’ It is cognitive activity that one engages in during reflective thinking.

Two remaining participants also described higher-order thinking skills somewhat different from what
most texts state. The participants have used general terms to illustrate the construct.

v'Itis the thinking that educated persons accomplish;
v’ ltis a thinking ability that everybody may not be endowed with.

From the above responses, it is possible to conclude that teachers are not new to the concept of higher
order thinking skills.

B) Teachers’ understanding of Bloom’s Taxonomy and their experiences in applying in
teaching
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Many educators assert that Bloom’s taxonomy is one of the most useful teaching tools. It is a
taxonomy used for formulating learning objectives, designing learning tasks, and preparing different
tests [4]. The participants were asked to what extent they know this taxonomy and apply it for
formulating learning objectives, designing learning tasks, and preparing different tests.

In replying to the question, three of the participants mentioned their familiarity with Bloom’s
taxonomy. They had different pedagogical courses during their undergraduate and postgraduate
learning programs. Here, it is important to cite the following from the conversation with one of the
participants:

I vividly recall my pedagogy course from my first degree or undergraduate studies. | had
a really interesting teacher for the course. He was deeply discussing the Bloom
taxonomy with well-illustrated examples. Even if | cannot exactly name which elements
of the category are named as "higher order,” I do have a better understanding of the
taxonomy. They are hierarchical and should be in the learning objectives that teachers
should design and students are required to achieve. (T1)

But, one of the participants has clearly put that he is not familiar with the taxonomy. He explained
his reason as follow:

I guess these terms go to the pedagogy course. | am not from an educational background.
I learned applied English. | did not take a pedagogy course during my undergraduate
studies. What | remember are some of the courses | took in my MA program. | do not
remember any course related to such a concept. (T2)

All the respondents are hesitant about their current use of the taxonomy for formulating learning
objectives, designing learning tasks, and preparing different tests. One of the participants stated:

| do have better understanding of this taxonomy. | was using in design learning
objectives. It was when | was teaching at high schools before 12 or 14 years. Frankly
speaking, here in the university, | do not rely on this. (T1)

C) What do teachers think about roles of the English language teachers in enhancing
students’ thinking skills?

All of the participants shared the belief that the English language teachers have tremendous roles in
enhancing learners’ thinking skills. They have indicated that learning language and thinking are
interrelated. The following is how one of the teachers expressed it:

Learning in general and language learning in particular have something to do with learners’
thinking abilities. Learning a language has an effect on a student's cognitive level as language
and thinking are interconnected. Moreover, the English language teachers can consciously work
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on enhancing their learners’ thinking abilities through engaging them in meaningful learning
processes. Learners need to be given the opportunity to accomplish learning tasks that demand
different cognitive levels. (T3)

From the above quote, it is possible to infer that students are required to enhance their thinking
abilities in the English language classroom. Teachers are required to deliver learning tasks that
demand students engage at various cognitive levels [11; 13; 20].

Another teacher also mentioned that enhancing learners’ thinking skills is among the responsibilities
of the English language teachers. He eloquently described the idea as below:

We should know that one of the objectives of education is to develop learners’ thinking
skills. Education that does not work on students’ mental/cognitive ability is meaningless.
The basis of meaningful learning is to promote students’ thinking abilities. Therefore, it
is mandatory to consider students’ cognitive development in the teaching and learning
process. Enhancing students’ thinking skills is one of the responsibilities of the English
language teachers. (T1)

Some of the teachers are well aware of the reasons why students are required to have enhanced
thinking skills. One of the teachers uttered the following:

This century has seen constant technological advancement and the spread of information.
Furthermore, the philosophy underlying different countries' economies has become
knowledge-based. So, it has become mandatory to have critical thinking skills to be a
competent and productive citizen (T4).

From the above quote, it can be inferred that the current continuous technological advancement and
widespread availability of information necessitate enhancing learners’ thinking abilities. So, creating
necessary situations that foster learners’ thinking skills is sought from the English language teachers
[21; 24].

D) Teachers’ utilization of Instructional Strategies that facilitate Higher Order Thinking

Instructional strategies employed in the classroom have a tremendous impact on students' academic
success. Teachers may differ in the levels of instructional strategies they employ in the teaching and
learning process. There are instructional strategies dealing with higher-order thinking skills and those
aiming to deal with lower-order thinking skills [22; 26; 27]. In the interviews conducted, an attempt
was made to elicit teachers’ understanding of instructional strategies aimed at facilitating learners’
higher-order thinking skills and their beliefs about incorporating them in the teaching of reading
skills.
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Most of the teachers described instructional strategies that promote higher order thinking as active
learning/teaching techniques. They have mentioned that brainstorming, pair/group work, debating,
role-play, presentation, and case study as instructional strategies that foster higher order thinking in
students.

The teachers also explained the necessity of incorporating instructional strategies that foster higher
order thinking in the practice of teaching reading. Some of them well explained that teachers’
conscious use of such kinds of instructional strategies can benefit the learners.

Reading is a cognitive process. The reader brings together his prior knowledge and the
information in the text in order to construct the meaning. | feel the level of a reader’s
comprehension depends on the extent to which he or she exerts cognitive effort. As
teachers, we need to make the learners cognitively engage in the process of reading.
Furthermore, the questions we allow students to answer in reading class should help
students think beyond literal comprehension. (T4)

The above statements summarize the role of higher-order questions in reading comprehension.
Reading exercises and questions posed by teachers in the reading classroom must include higher-
order questions that encourage students to think divergently [22; 28; 29; 39].

Based on what has been discussed thus far, teachers now have a better understanding of higher-order
thinking skills and instructional strategies that can help learners develop higher-order thinking skills.
Furthermore, they believe that higher-order thinking skills should be incorporated into reading
instruction.
Conclusion and Recommendations

As the results of this study, all of the observed teachers were less frequently implementing strategies
for higher-order thinking skills. Teachers, on the contrary, have a better understanding of higher order
thinking skills and instructional strategies that can foster higher order thinking in students. Moreover,
they believe that higher-order thinking skills should be incorporated into the practice of teaching
reading skills.

Based on the findings, the following recommendations are suggested:

1. The English language teachers who participated in this study less frequently or never
implemented higher-order thinking strategies in their teaching of reading skills. These
teachers need to be exposed (through training, seminars, etc.) to varieties of higher-order
thinking strategies and encouraged to frequently implement them in their practice of reading
skills instructions.

2. ltis crucial to include in teacher education the courses that address how to integrate thinking
into the teaching of language in general and reading in particular. This would help teachers
develop knowledge and skills to effectively integrate thinking skills into the teaching of the
English language in general and reading skills in particular.
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