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HOSIIpaBJIeHI/Iﬂ OT THOCTPAHHbIX KOJUIET

Greetings from Our Foreign Colleagues

Dear Vitaly, the celebration of your 70 birthday is a wonderful opportunity to thank you for many reasons.

First, for your remarkable contributions to educational theory and practice. Standing on the shoulders of your
important predecessors, aware of the role of social interactions for cognitive development, you have drawn attention
to the need to consider not only adult-child but also child-child interactions. This has led you to invite educators
and researchers to investigate with care the organization of the relationships in which students get involved in group
work. You have found that cooperation is not sufficient. Reflection on the joint activity should be built into the
pedagogical tasks to foster second-level understanding and facilitate the transition to a more efficient activity and to
a further development of students’ skills. This is an important inspiration for my on-going research work.

Secondly, for your exemplary commitment to keeping the insights of historico-cultural psychology in constant
dialogue with educational practices. You have organized a whole university, Moscow State University of Psychol-
ogy and Education, devoted to the empirical study and the pragmatic implementation of educational action and
social work, strongly anchored in the tradition of Cultural-Historical Psychology and committed to its theoretical
advancement. Its international influence is notably observable in the scientific meetings and conferences that MSUP
has hosted, in its contributions to ISCAR, and in the variety of international students and researchers that are at-
tracted by its summer school programs. Here, in the University of Neuchatel, we are proud of having had you as a
guest and happy to continue to participate in all these activities.

And last but not least — let me thank you for your deep humanity, and for your long lasting friendship.

Anne-Nelly Perret-Clermont

Dear Vitaly!

Congratulations on your 70% birthday! The major contributions you have made to education and psychology are
now widely recognized in Russia, America, and around the world, so we share with you a sense of great accomplishment.
Don't rest easy, though; along with many others, T expect to see even more contributions from you in the years to come!

It is hard to believe that I first met you some four decades ago, but I believe it was in 1977 while spending a semester in
Moscow that I had my first chance to hear your impressive ideas in psychology and pedagogy and also your very impressive
singing and guitar playing! And it was in those years that we were blessed with the opportunity to be junior colleagues of
figures such as Vasili Vasilevich and Vladimir Petrovich. They and others gave us a lot of intellectual sustenance and also
served as moral exemplars, and you have done so much to follow in the footsteps of such giants in your own career and life.

The experiences of those times in Moscow have served me well in the decades since. Not only did the brilliant
insights provided by the cultural-historical psychology provide a means for understanding differences between your
society and mine, but you and others have provided a kind of ethical leadership that makes the continuation of inter-
national collaboration possible. T am fortunate to have you as a distinguished lifelong colleague in a fascinating and
respectful discussion of what makes us all so different, yet all so human together!

With all best wishes,

Jim

James V. Wertsch

David R. Francis

Distinguished Professor Department of Anthropology
Washington University in St. Louis, St. Louis, Missouri, USA
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20 okts6ps 2018 roga ormedaer cBoil 70-eTHU 100uUIeii Ipodeccop, peKTop MOCKOBCKOI0 rocy1apCTBeH-
HOTO TicuxoJioro-niezlarornyeckoro yuusepcurtera (MTIIITY), neiictBurensbusiii uien Poccuiickoil akajgemnn
obpasosBanus Buranuit Baagumuposuy Py6uos.

Buramiio BiagmMupoBudy MoBe3Jio yYUThCS Y 3aMedaTeIbHbIX COBETCKUX TICUXOJIOTOB, TaKUX Kak Bacuiuii Ba-
cunbeBnd laBbioB u Jaruua Bopucosuy diabkonus. Butanuii BaaguMuposud ObLT He TOJBKO YUCHUKOM, HO U
copaTHUKOM, 1 63KM apyrom B.B. /laBbimoBa, cO3MaBIeT0 YHUKAIBHYIO HAYYHYIO MTKOJY B TICHXOJOTHT.

Hayuno-uccienosarenbckue paborsl B.B. Py6ioBa 0CHOBBIBAIOTCS Ha TPAAUIUAX KYJIbTYPHO-UCTOPUYECKOI
KOHIIENIUHU U IeATeIbHOCTHOTO TIo/1X0/1a. OH BHEC CYTIECTBEHHBIN BKJIA]] B MCCJEI0OBAHNE 3aKOHOMEPHOCTEH 1 Me-
XaHU3MOB OPraHU3AINN COBMECTHO-PACIIPEICTICHHON eITeTbHOCTU B3POCBIX U JIeTel, a TaKKe caMuXx jetei. Pas-
BUBasl JaJblle KyJIbTYPHO-MCTOPUYECKYIO KOHIENIWIO U AeaTeIbHOCTHRINA noaxon, B.B. Py6uos paspaboran opu-
TMHATBHYIO KOHIIEMIHIO COIUATbHO-TEHETHYECKON ICUXO0JIOTHN PAa3BUBAIOIIETO 00PA30BAHUsT, KOTOPOE MOJIETHPYET
BKJIIOYEHNE WHAMBUYAIbHBIX JA€HCTBUI B COBMECTHO-PACIIPEIEIEHHYIO IeATEeIbHOCTD.

Byayuu aupexropom Ilcuxomnornyeckoro uacturyra PAO u ogHoBpemento pekropom MTITIITY, B.B. Py6-
I[OBY y/IAT0Ch OOBEANHUTD MEPEAOBYIO aKAIEMUUYECKYIO HAYKY U BBICOKOKAYECTBEHHOE YHUBEPCUTETCKOE 06-
pasoBanue. PazsuTue n unrerpanusd nepegoBoil GyHpaMeHTalbHON HAyKU U IPAKTUYHO HAIIPaBJIEHHOTO YHU-
BEPCUTETCKOTO 00pa3oBaHus Uit Hebe3pas3IMUHbIX JIOAEeH — CMBICH Beell skusHu Buranus Bragumuposuua.
Emy ymanmoch co3nmath yHUKAJbHBIN KOJJIEKTHB COTPYAHUKOB W €AMHOMBINIJICHHUKOB, HA Jlejie PeaTnu30BaTh
CBOM pas3pabOTKKM O COBMECTHOW JIeITeJIbHOCTH Ha yPOBHE OpraHU3aluy yHUBepcuTeta. bBiarogaps HeycTaH-
HOII MOABWKHMUECKOT fesitesibHOCTH B.B. Py6110Ba BO3HUK/IA Ta YHUKAJIbHAS TBOPUYECKast ayAUTOPHsI, paboTa
¢ KOTOPOI JI0CTaBJISET UCTUHHOE YIOBJETBOPEHUE I TTPEToaBaTesieil U CTYIEHTOB, BEAYITUX TII0I0TBOP-
HBIU JUAJIOT.

B.B. Py0110B IPUIIOKUII OTPOMHBIE YCUJIHST 11T CO3/IaHUST OPTaHU3aIIMOHHO-TIPAKTUIECKUX YCJIOBUH JIJIsT COXPa-
HEHUS KyJbTYPHO-UCTOPUYECKON TICUXOJIOTUU U TEOPUH JiestTeIbHOCTH. OCOOEHHO HYKHO OTMETHUTH €0 BKJIA/| B OP-
raHu3aIuio MexxiyHapo/iHoi jgerueit mkosbl MCKAP, a Takke B opranusanuio MarucTepckoi mporpamMmmbl «Kyiib-
TYPHO-UCTOPHYECKasT ICUXOJIOTU U AeATeNbHOCTHBIN 1oax0/1 B oOpasoBanun». Jletusasa mkosia MCKAP, koropas
nposoauTcst B Mockse Ha 6asze MI'TITTY, crioco6eTByeT pacipocTpaHEHUIO U AajibHeiIeMy PasBUTHIO UIEH KyJIb-
TYPHO-UCTOPUIYECKOH TICUXOTIOTUU U TEOPHHU [EATETBHOCTH B MEKTYHAPOAHOM MacinTabe. MHOTHE yYaCTHUKH 9THX
setHux MCKAPOBCKUX TIIKOJI, KOTOPBIE MPOoXoauin B MOCKBe, ysKe CTau MperofaBaTessMi U mpodeccopaMu B
Pa3HbIX CTPAHAX MUPA. Y YacTHe B JJIETHUX TTKOJIaX SBUJIOCH JIJIsI MHOTHX BayKHOM BEXOif, U3BMEHUBTIIEH UX KU3HD. TeM
He MeHee, ellle He B IMOJTHON Mepe OCMBICJIEH BKJIaJl JIETHUX 1KoJ B pazsutue Mexxaynapoaroro MMCKAPosckoro
coobiecTsa.

Best nayuHas, TBOpUeCKasi 1 OpraHusaiuonHas aesreabuocts B.B. Py6iioBa — 910 GeClieHHbIN BKJIA/l B Pa3BUTHE
U mepeiavy Toil YHWKAJIbHOW TPAJUINU, K KOTOPOH OH npuHaiexkuT. Co3/anne HaydHO-TEOPETUYECKUX U Opra-
HU3AIMMOHHBIX YCJIOBUH JIJTs1 Pa3BUTHSA TBOPUECKUX HAYYHBIX IIKOJ KYJIbTYPHO-UCTOPUYECKON KOHIEIIUU U Jesi-
TEJHBHOCTHOTO MOJIX0/Ia UMEET OTPOMHOE 3HAYEHHE HE TOJBKO JIJIS MTPOABUKEHUS ICUXOJI0TMYECKOM HAyKU Ha HOBbIE
pybesku, HO TakyKe U JJist PEIIEHUs OCTPBIX COIMATbHBIX 1 00pa3oBaTebHbIX 1pobieM. Bosee Toro, pabora ¢ acru-
paHTaMU U MOJIOZIBIMY YYEHBIMU U3 Pa3HbIX cTpaH B jieTHUX 1koiax MCKAP — aro, o cytu siena, pabota, HatesneH-
Has Ha Oyyliee.

VYuacrue u pabora B jetHux mkojax NCKAP u marucrepckoil nporpamme «KybTypHO-MCTOpUYECKas TICUXO0-
JIOTUSI U IEATEIbHOCTHBII MOX0/ B 00pasoBaHUM» SIBJISIETCS JIJIsI MEHSI OTPOMHOM YeCThI0 U MCKPEHHEH PaoCThIo.
JlaHHOE yJacThe cTajio TOW MJIOIIAAKOM, T/ie OblIM pa3paboTaHbl UEH, KOTOPBIE JIETIM B OCHOBY MOEI moceaHed
KHUTHU O KyJIbTYPHO-UCTOPUIECKON TEOPUH.

JLuist MeHsI Bcerjia 04eHb BasKHO TO TIIyOOKOe IMUHOCTHOE obIeHue ¢ Butanuem BiaguMupoBuueM, KOTOPOE Jai0T
HAIITM HEMTOCPEICTBEHHbIE BCTPEUN U COBMeCTHast pabora.

Or Beero cepana nozapasJisaio Buranus Baagumuposuua ¢ I06umeem 1 skesaio Kpenkoro 30pOBbsl, CEMEHHOTo
6J1aTOTIONTYUHsT, ONTUMUCTHYECKOTO HACTPOEHUS U CHUJI JIJIsI PEAJIU3AIUU BCEX €r0 TBOPUYECKUX 3aMBICTIOB U HAYH-
HaHWH.

Mamnonuc /laghepmoc,

Kpurcknii yausepcurer.

E-mail: mdafermo@uoc.gr

Website: https://crete.academia.edu/ManolisDafermos

Greetings Vitaly on the event of this significant birthday.

It has been a pleasure to work with you over the years and i look forward to our collaborations in future
with very best wishes

Harry Daniels
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Ilo30pasaenus om unocmpannvix Kosuee...
Greetings from Our Foreign Colleagues...

oporoit Buranmit Bragumuposmu!

OT uMeHU ¥ 110 TOPYYEHUIO aBCTPATTMHCKUX KOJIJIET, TI03BOJIbTE MHE TIPUCOEIMHUTBCS K TIO3/IPaBIeHusIM ¢ Ba-
UM CJIAaBHBIM F0OUJIEEM.

B ABcrpasiiit TOBOPSIT, UTO MTOCJIE CEMUIECSTH HACTYTAET OPUIIIMAHTOBBII MEPUOJL B JKU3HK YeToBeKa. MBI 1o-
3apasJisteM Bac ¢ BeryiuierueM B 9Ty nopy. Iycrb u oHa OyaeT c4acTaIMBOM, HAIIOJHEHHOM U pajOCTHOI.

Mpbr 3HaeM, TieHUM Bac kak SpKOro y4eHOro M BBIJIAIONIETOCS OPTaHU3aTOPa HAYKHU, OTHOTO M3 BUAHEUIITNX MPO-
JoJmKaTeselt HaydYHO! Tpaauiiny mKkoJibl Beirotckoro—JleontheBa—/laBbioBa. Baiir BKJIaJ B 1eJ10 Pa3BUTHUSA KYJIb-
TYPHO-JIEATENBHOCTHON TICUXOJOTUH TI0 JIOCTOMHCTBY OlleHeH Kak B Poccuu, Tak u 3a pyGeskom. Bosriasisembie
Bamu MockoBckuii rocyiapcTBEHHbBIN MICUXOJIOTO-TIelaroruuecknii yuuBepcuteT u [lcuxonornyeckuii UHCTUTYT
Poccuiickoii akagemMun 06pasoBaHust ABJISIOTCS BEAYIIMME HAYYHO-00PA30BATEIBHBIMY TIEHTPAMU CTPAHBI U THHPO-
KO M3BECTHDI 32 ee [Ipe/leIaMHU.

Heoternum Barr Bkyan B passutie MeskyHApOaAHOTO 06IECTBA KyIbTYPHO-UCTOPUYECKUX U JESITETLHOCTHBIX
uccienosannii (ISCAR) Kak yHUKaIbHOTO COOOIIECTBA YUEHBIX 1 MPAKTHKOB, PA3BUBAIONIMX HAIITY, TABHO YIKE CTaB-
Y10 MEKAYHAPOAHOH, HayuHyio mKkoay B X XI Beke. Barr smanbiii Bkaag B paboty VICTOMTHUTENTLHOTO KOMUTETA
N CKAP u pyxosojctso Poccuiickum otnenenuem MCKAP B s3HaunTebHOI Mepe criocoOcTBOBaAI ToMy, uto C-
KAP cran neHTpoM NpuTSZKEHUS MOJIOJIBIX UCCTIeIoBaTe e co Bcero Mupa. MesKIyHapOAHbBIN JTETHUN MOCKOBCKUIA
yuuepcurer MCKAP, yke B TedeHue psijia JieT ¢ yCIeXoM MpOBOAstiuiicss B MOCKBe U OObeIMHSIONINN KaK BeLy-
IIUX UCCIIE0BATENEH, TAK U MOJIOJIBIX YIEHBIX U ACIHPAHTOB, CTAJ TIOMCTHHE YHUKAIBLHBIM COOBITUEM, OTKPBIBAIO-
MMM JIJIST MOJIOJIBIX MCclieloBaTesiell BO3MOKHOCTD MTPUKOCHYTHCS K MCTOKAM KYJIbTYPHO-UCTOPUYECKOM Teoprun Ha
ee Ponune, B Poccun.

Coznmannast ¥ pykoBojauMasi Bamu ucciegoBartesibckas Marucrepekas mporpamma «KyabTypHo-uctopuyeckas
TICUXOJIOTHST U JIEITEIbHOCTHBIH MOAXO0/ B 00pa3oBaHUM» — HTO CAWHCTBEHHAs B MUPE MarkCTEPCKast MporpamMmMa
TAKOTO POJIA, ¥ MbI HAJIEEMCST, YTO OHa 0OPETET MEK/YHAPOIHBIN CTATYC.

Mbi sxestaem Bam HOBBIX ycIIeX0B, HOBBIX OTKPBITHI, BJOXHOBEHNS U TBOPYECTBA.

[To mopyuenuto aBcTpanuiicknx Kosrer, uieHoB UCKAP.

C yBaskeHuEM
Huxonaii Bepecos

Mowu cnoBa o Buranme Baagumuposuue

Beceaun Bacunes,
poeccop, IOKTOP MCUXOJOTHIECKUX HAYK,
[TnoBauBckuit yausepcuter nmenu [lancus Xumenmapckoro

Hamm snakomcrBo u apyx6a ¢ Burannem Bragumuposudem Py6rosbiv Hauasucs 30 ser tomy Hasax: B 1988,
1989 rr. /IBe rpyIiibl, BKIIOYAIOINTIE AaBTOPUTETHBIX, a TAKKE U MOJIOJIBIX TATIAHTIUBBIX PYCCKUX IICUXO0JIOTOB, TOCETHIIN
Bosrapuio B paMKax mepcreKTUBHOTO HAYYHOTO COTPYAHMYECTBA — UHTErPUPOBaHUs GOITapcKoro 06pasoBaTebHO-
T0 MPOEKTa ¢ 3aMedaTeIbHON Teopueil passuBaioiiero ooyuenus B.B. [lasbigosa u [I.B. diabpkonnna. MHe u KoJuiere
Pymeny CramaTtoBy 0o4eHb MOBe3JI0 — Guaropapsi GoarapckoMy mneuxosory npod. Teopruto AHryieBy Mbl O3HAKO-
MUJIUCh ¥ TIOAPYKUIUCH ¢ Bacumem Bacubesraes [[aBbIoBbIM U ero cotpyaankaMu Bukropom Cro60M4nKoBbIM,
Buranuem Py6nossiv, Hukuroii Anekceesbim, laymmtoii [lykepman, Boprucom dibkonusbiM, FOprem I'poMbiko.

B. dasbigos, B. Py6uos, B. Croboxunkos, T. Ilykepman u B. DIbKOHUH NIpUE3KaIi B HALI IPEBHUNA U Kpacu-
BbI ropoj1 T1I0B/IMB, BCTPEYAIICH € YIUTEISIMU; TOATOTOBMIN 001Tre mybsaukarin (Jlasbiios, Bacuies, CtaMaTos,
1988 [2]; Ciobomaunkos, Bacuies, Cramatos, 1989; 1990 [6; 7]). Tlo npuunHaMm, COBCEM He CBSI3aHHBIM C HAYKOW,
paboTa 10 ITOMY TIPOEKTY TaK W He MPOAOIKUIACH, HO MPOAOLKIINCH APYKOA U COTPYAHITIECTBO, KOTOPBIE OCO-
60 akTuBu3upoBasuch nocyae 2008 romga, korga Meskaxy MOCKOBCKUM TICHXOJIOTO-TIEArOTHYECKUM YHUBEPCUTETOM
u [LIOBAUBCKUM YHUBEPCUTETOM ObLIN YCTAHOBJIEHBI IOTOBOPHBIE MHTEHCUBHbBIE KOHTAKTHI — 0OPa30BaATENbHBIE U
HAy4YHbIE: OCYIIECTBIEHUE OOIIMX MATMCTEPCKUX MTPOTPAMM, TIOJITOTOBKA ACIIPAHTOB, TPOBOJIEHUE COBMECTHDIX Ha-
YYHBIX MEPOIPUSATHUI, 0OMEH IpeIogaBaTelbCKuMU rpynnaMu. Jpyxba Mexay pekropamu Burtamuem Py61oBsim
u 3anpsinoM Koziy/sKoBBIM CTaOMIM3UPYET ¥ CTUMYJIPYET HAIIe COTPYAHUYECTBO, & CXOHBIE U JOMOHSIONHECS]
Hay4YHbIe MHTEPECHI U B3TJISABI JIEJIAI0T 9TO COTPYAHUYECTBO TTOJIE3HBIM U ITPOJYKTUBHBIM.

PasnocroponHsst iesTenbHOCTh akagemrka B.B. Py6ioBa u ero 3acayru B pasBUTHU COTPYAHUYECTBA MEKIY
JIByM$1 YHUBEPCUTETaMU IOJyYUJIN 3ac/Iy’KeHHOe [IPU3HAHKE U [IBA To/la TOMY Ha3aJ AKajieMUYeCKUil COBET IIPUCY-
JTUJT eMy BBICOKOe 3Banme «/[oKTOp XoHOpHC Kay3a» [ImoBauBckoro yausepcuteTa umenu Ilancust XuieHaapckoro.

& %k ok

Mpe kaskercst, uto B.B. Py6Ii0B 0603HaU I ICHO 1 KATErOPUYECKHU CBOIO COOCTBEHHYIO TEPPUTOPHUIO B ICUXOJIOTUYECKOIT
HayKe ellle B CBoell U3BeCTHOI KHure « OpraHusaliysi 1 pasBUTHE COBMECTHBIX JeHCTBUIT y AeTell B 1rpoliecce oOydeHus» [4].
B Heii B. Py611oB BefieT KOHCTPYKTHBHBIN 1 mpoayKTuBHO auasor ¢ JK. Tlnaske u ero yueHuIeil 1 nocjeaoBaTeibHIIeR
A.-H. Tleppe-Kiuepmor (mipaB/a, Koe-rjie BCTPEYAeTCsl 1 HOPMATHBHO-00sI3aTeIbHAS TI0 TeM BPeMeHaM KPUTHKA), U 9TOT
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JIMAJIOT HATIOMMHAET HACTOSIIME «COBMECTHBIE JIEHiCTBIsI», OCYILECTBIIsIEMble 3a04HO. B. PyOII0B J0Ka3bIBAET, UTO C IOMO-
TIBIO TIEJIEHATTPABIIEHHO MOI0OPAHHOTO COMEPIKAHUS U OPTAHU30BAHHON CTPYKTYPBI COBMECTHBIX JIEHCTBUI IeTel MOKHO
00y CIOBINBATD NX UHTEIIEKTYATHHOE U IMYHOCTHOE PA3BUTHE; B TO BPEMsI Kak 00bSICHUTETBHBIH TIOIXO/] €T0 OIMOHEHTOR
TJIACHT, YTO COBMECTHAS JIeITETTHHOCTD JIETEPMUHUPYETCS YoKe JIOCTUTHYTBIM YPOBHEM TICUXNYeCKOTo pa3BuThs fereii. Ce-
TOJIHS, JIET TPU/IIATH CITYCTsT, MBI MOKEM IPEATIONOKUTD, YTO, COTTIACHO BBISIBJICHHBIM caMUM PyGIIOBBIM 0COGEHHOCTSIM
COBMECTHBIX JIEWCTBIN MJIAJIIIIX [TKOJIbHUKOB, BIIOJIHE YMECTHO OKU/IAThH, UTO OObEeANHEHNE YCUITHil (B TaHHOM CJIydae —
060MX Pa3HBIX TEOPETUUECKIX MOIXOI0B) MOKET TIPUBECTH K BECbMA TIOJIE3HBIM PE3YJIBTATAM.

Mie ¥ JI0 CHX [TOp HPaBUTCH, 4TO UCCIIEA0BATENIbCKIIT 1To1x0/ B. Py6110Ba B U3y4eHNN COBMECTHBIX JICICTBUIL eTeil
COYETAETCS C JIETATLHBIM TEXHOTOTU3UPOBAHIEM CAMIX UCCCIIE0BATENBCKUX MTpotieayp. [locpencTBoM pazpaboTKi HO-
BbIX 00pa30BaTEIbHBIX TEXHOJIOTU U B TIPOIecce UX BepU(BUIIMPOBAHNS YCTAHABIMBAIOTCS CKPBITHIE U HEJIOCTYTHbIE
JUIS TIPSAMOTO HaBGJTIOIEHNST 3aKOHOMEPHOCTH MICUXIMYECKOTO PA3BUTHSI — B 9TOM M COCTOUT CYITHOCTh (hOPMUPYIONIEro
HKCHEPUMEHTA, KOTOPBIN TUITHYEH JJIst HAYYHON MIKOJIbI, K KOTOPbIN npuHaiesxkut B. Py6iios. S ocobo noauepkuaio
HTOT MOMEHT, TaK KaK 3a MOCJIEHUE JICCATUICTUS TICUXOJIOTHYEeCKast HayKa — B MHUPOBOM Maciitabe — Kak-To 106po-
BOJILHO YIAJIUIIACH OT MUCCHH CO3/IaBATh HOBBIE TEXHOJIOTUH OOYUYEHHsI U B OCHOBHOM COCPENIOTOUYMIIACH Ha IHATHOCTH-
Ke CHOHTaHHOTO IICUXUYECKOro Pa3BUTHA. I 1109TOMY Mbl OJIKHBL OTJATD A0JIKHOE TPAAULUSAM KyJIbTYPHO-UCTOPU-
YeCKOH U IeITEeIbHOCTHOM TITKOJIbI, KOTOPask HEM3MEHHO cTapaeTcst oboramiarh 06pa3oBaTeIbHy 0 MPAKTUKY HE TOJBKO
HOBBIMU TEOPETUUECKUMHU UAESMU, HO W CBEKUMH TEXHOJIOTHIECKUMU METOJNKAMU W TIPOTPAMMAaMU.

Jasbiie kapbepa B. PyOiioBa pasBuBaeTcst BieyatJisiionieM 00pasoM — OJHOBPEMEHHO YCIIEITHO B HECKOJIbKUX Ha-
npassiennsx. B IIMPAO, rjie ona HaurHaiach U KOTOPBIM OH ceroiHs pykosoaut, B.B. Py61oB 3apekoMenioBa cebs 1
rIIyOOKUM YUE€HBIM-UCCIIEIOBATENIEM, YIEHBIM-OPTaHU3aTOPOM, U PYKOBOUTEIeM-UHUTIMATOPOM. MbI ¢ Burasmem Bira-
JIMMHUPOBUYEM — POBECTHUKHM (5 BCETO HA MOJITO/IA MOJIOJKE €T0), U MHE T03TOMY HETPYHO OIEHUTD JIOCTUTHYTOE UM He
TOJIBKO B TJIaHe 0ObeMa 1 Maciraba, Ho 1 B GrorpadudHo-BpeMeHHOI niepeniekTrse. B, Py6iios — nannumarop cosnanus
psi/ia UHHOBAIIMOHHBIX 1 3(PhEKTUBHO PabOTIONNX HAYIHO-PUKIATHBIX CTPYKTYP, OH YCIENIHO UMU PYKOBOJIWT, aK-
THBHO TIPUHUMAET YYacTHe B PYKOBOJACTBE HAYYHBIMU, OOIIECTBEHHBIMU U 06PA30BATENIbHBIMU OPTaHU3aIUAMUI.

Cpeny opraHusallMOHHbBIX gocTuxkeHuiit B.B. Py6ioBa camoii mHTepecHOl, caMoil a9 heKTUBHOM, HO U caMOil
TPYAHON MHE MPE/ICTABIISETCA HHUITMATHBA OO BEANHUTD, MYJIbTUTLIHIINPOBATH U TPAHC(HOPMHUPOBATH OTPOMHBIH Ha-
YUIHBIN ToTeHTHaM [ICHX0IOTHYeCKOr0 MHCTUTYTA B MacIITabHOE U crienubudeckoe 06pasoBaTeIbHOE YUPEKAEHNE,
BBINyCKalolllee CIEIUaJNCTOB I pasHbIxX cdep obpasoBanust. IIpu Kax /[0l 13 MHOTOUYNCIEHHBIX BCTPEY € KOJLJICK-
tusoM MTTIITY MeHs mopakaan Kak Maciitad, Tak i CHHXPOHHOCTD B (DYHKIIMOHUPOBAHUK 3TOTO BHYITUTEIBHOTO
YHUBEPCHUTETa, KOTOPBII TIPeICTaBsieT OO0 U IPOAYKTUBHYIO HCCAEI0BATEIBCKYI0 HHCTUTYIIHIO.

OpHask/pl, ICKPEHHE yIUBJEHHDBIN, 1 cpocua Burtamnsa BiagmMupoBuya, Kak OH TaK YCIIENTHO CITPaBJSETCS
HAa CTOJIb MHOTOUHCJIEHHBIX U Pa3HOOOpasHbixX GponTax. [IpusajyMaBiiuch (Ka3aaoch, YT0 OH HE 3a/[yMBIBAJICS HAJl
3TUM BOTIPOCOM, a BCE TTOJIYYalI0Ch €CTECTBEHHBIM ITyTeM ), Butanmii Bragumuposuu orBetni: «HaBephoe, 51 ymero
XOPOIIIO MOAOUPATH KOMAHJIBI, ¢ KOTOPBIME paboTaio». 51 He COMHEBAIOCH B 9TOM, TaK KaK XOPOIIO 3HAI0 HEKOTOPHIX
U3 ero GIDKANIIX COTPYAHUKOB.

k ok ok

¥ nac ¢ B.B. Py61ioBbIM coBmalatoiias mpearnounTaemMast HaydHast npobiemaruka — pedirekcust. Burtamuit Bia-
JMMUPOBHY, TIO-BUANMOMY, pa3padarbiBaeT 3Ty TeMaTHKYy erie ¢ 1985 T., Mo/ HeloCPeCTBEHHBIM BJIUSTHHEM CBOMX
yuuTeseil B HayKe, a s Ha4as u3ydathb pedieKCHUIo Ha HECKOJIBKO JIeT TT033Ke, 3aMedasd Ha PACCTOSTHUN BO3PACTAIONUN
uHTEpeC K pehyiekcrn y PyCCKUX YUEHBIX 1 U3yvast UX MyOIMKanuu. B cOOTBETCTBUY ¢ KOHIIEIIMEN CBOETO YUUTE ST
B.B. [laBbizoBa (Harero o01ero BIOXHOBUTENs B Hayke), B. PyOuos unrepnperupyer pedJiekcuio Kak OCHOBHOE
MICUXMYECKOE HOBOOOPA30BaHUE B MJIA/IIIIEM TITKOJILHOM BO3PACTE, KaK BAsKHYIO COCTABJISIONIYIO KOMILIIEKCHOTO yMe-
HUA MJIQJIIIETO ITKOJIbHUKA YYUTHCS, KOTOPAs IPOBJISIETCS:

«a) B YMEHMM OTJIMYAThb U3BECTHOE OT HEM3BECTHOIO, 3HAHUE O CBOEM HEe3HAHUU, OIIPEe/leINTh, KaKUX 3HAHUI 1
YMEHUI He XBATaeT /7151 yCIeNTHbIX IeliCTBUH;

6) B yMEHWU OIIEHUTH COOCTBEHHBIE MBICJIH 1 ICHCTBHS “CO CTOPOHBI”, HE CUNTAst CBOE MHEHUE ¢ITMHCTBEHHO BO3-
MO>KHBIM;

B) B YMEHUU KPUTUUHO (HO He KaTErOPUYHO) OIIEHUBATH MBICJIH U JIelcTBUS APy THX Jiofeii» (Py6ios, 2008, c. 149 [5]).

Ha ocnose 1001 oneparyuonanusanun Gpernomena pediexcun B.B. PyO1os BbIBUTAET TEOPETUYECKYIO KOHIIE-
M0, COZIEPIKAIYI0 3HAUUTEBHBIN TEXHOIOTMYeCKuil nmoTennuas. OHa KOHKpeTu3upyet (hyHAaMeHTAIbHYIO UIEI0
JI.C. BbITOTCKOTO, U3BECTHYIO KaK «OCHOBHOW COITMOKYJIbTYPHBIH 3aKOH BO3HUKHOBEHHUS BBICIIUX TCUXUYECKUX
dyuxiuit> (npunomMuum ee: «Beskas Boicias dhopMa OBEJACHUS TOSABISACTCS B CBOEM Pa3BUTHUU Ha CIICHE JIBAK-
IIbl — cliepBa Kak KoJieKTHBHas (opma noBeJeHHs, Kak (DYHKIMSA MHTEPICUXO0JIOTHYeCKas, 3aTeM Kak (pyHKIus
UHTPAIICKXOJIOTMYeCKasl, Kak M3BECTHBII c1riocob mnoseaenus» [1, ¢. 115 ). Peduekcuio, cuuraer B. Py6uos, raksxke
MO>KHO (hOpPMUPOBATD IleJIeHANIPABIEHHO, CHaYasla Kak COBMECTHOE U pas/iesieHHoe (M MEXKLy YUUTeIeM U yuyeHuKa-
MU, U MEX/ly CAMMMM yYeHMKaMH) 1I03HaBaTeJbHOe ¥ opranusanuontoe jgeiicrsue. C akTUBHBIM y4acTHEM CaMMX
MUTZIIINAX TTKOJBHUKOB 3TO OCYIIECTBIISETCS CIIEAYIONINM CIIOCOOOM: B Ipoiiecce (hOPMUPOBAHIS COBMECTHOTO JICHi-
CTBUS MJIQJIITAE TKOJBbHUKA OCO3HAIOT OTPAHMUYEHHBIE BO3MOKHOCTH WHAUBUAYATBHBIX OTEPAIi B TOCTHKEHUN
cOBMecTHOTO pesysibrata. OHU caMy MPUXOAAT K OCO3HAHWIO HEOOXOAMMOCTH TIPe0OPa3s0BaHUs WHANBUILYaTbHBIX
orepaiuii B 061iee, COBMECTHOE JIEHCTBUE U CAMU TJIAHUPYIOT 1 OPraHU3YIOT 9TO COBMECTHOE U Pas/ieJIeHHOE TI0-
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sHaBaTesbHOE AeiictBue (Py6uos, 2008 [5, c. 109]). B pesyibrare BbipadaTbiBaeTcsl yHUBEPCAIbHAsI CIIOCOOHOCTh
pediiekcun THITA KOMMYHUKATUBHO MJIM KOOIIEPATUBHOIL: «... pedyiekcun Kak 0co60ro yMeHUsT OlleHIBATh BO3MOK-
HOCTHU CBOETO JEUCTBHSI C TOUKU 3PEHIS [LJIAHOB U IIPOrPaMM CaMOI COBMECTHOM JiesTeibHoCT> [5, ¢. 16]. 5 ObI 10-
GaBuI, 4TO c(HhOPMHUPOBAHHAS TAKUM 00pa3oM pedJieKcust TpuoOpeTaeT PoJIb CO3HATEIBHOTO PETYJISATOPHOIO MeXa-
HU3Ma COOCTBEHHOM JeATebHOCTH CyOheKTa; KOT/Ia 9Ta AeATeIbHOCTh HallpaBJIeHa K OCO3HAHHO MParMaTHueCKoil
TIeJTH, OCYIIECTBIISETCS PedIeKcrst, KOTOPYIO B CBOE BPEMS 5T HA3BAJI MIPAKCUOJIOTUIECKOI.

Cotrpyaandectso ¢ koneramu MTTITTY B ucciegoBanuu pedieKCUBHOI IIpoOIeMaTUKK AJIUTCS Y3Ke MHOTO JIET,
a COBCEM HEIABHO TIOSBHJICS €T0 HOBBIN MPOAYKT — B [LIOBAMBCKOM yHUBEPCUTETE BhIIIEN B cBeT cOopHUK «Krura
o0 pedyiekcuy ¢ AKTUBHBIM yYaCTHEM HAITUX MOCKOBCKUX KOJLIET-TIcX0J10T0B [3]. COTpyiIHUYEeCTBO B 9TOM HaIlpaB-
JIEHUH, KOHEYHO, TTPOJIOJIKUTCA.

k %k ok

Kak nuiinyT aBTopbl-ClIeIMaMUCTbI, 3pe/ible JIOAN Halllero Bo3pacTa B 3aBUCUMOCTH OT 00pas3a KU3HU OTYETINBO
pasesIsTIoTCs Ha JIBe SIPKO pasJyindalonirecs kateropuu. [lepsas rpyrina JOCTUTIITNX BO3pACTa 3aC/IyKEHHOTO OT/bIXA
OuY€Hb YACTO [MEPEOCMbBICUBAIOT TIPOKUTYIO )KU3Hb, CBOI OIBIT U JAIOT T10JIe3HbIe COBETHI MOJIO/IbIM. BTopas rpyn-
1a — 3TO JIOU, COXPAHUBIITHE CBOIO SHEPTUIO ¥ MOTUBAIIMIO U MPOIOJIKAIONINE MTPECIEI0BATH CBOU COIUATIHHO-TIO-
JIe3HbIE U IMYHOCTHO-3HAYNMbIE TI€JIH, @ UX MBICJIN HAITPABJIEHBI HA BBITTOJTHEHNE ATHHEUTITUX 3a/1a4.

MbI Bce 3HAaeM K KaKOU KaTeropuu OTHOCATCS Takue oAy, Kak B.B. PyO1oB, 1 1109ToMY IOKeJIaeM eMy 310POBbs
U DHEPrHUHM, YTOOBI OH CMOT PEAIM30BaTh JaJIbHEHIINe [eJIu.

Jo crenpyomero o6ues, Buranuii Biragumuposuy!
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YBaxaeMmbrit Butanuit Baagumuposuy!
[Mosapasistro Bac ¢ o6uireem!

CeMbjecsT JIeT — 9T0 BO3PaCT, JOCTOMHBIN 1001Ies, KOrja yX MOJIOJOCTH MeUTaeT 1 JeP3aeT, He OCTaBJIsAs BO3-
MOZKHOCTH TOIaM OBITh 3aMeUEHHbBIMH, KOT/IA OIIBIT OBICTPO OLIEHUBAET IIEPCIEKTUBDI M BO3MOKHOCTH, KOTJa APY3bs,
COTPYAHUKHU ¥ KOJLIern Bam oBepsior, geisarcs u paayiorcest oouienuio ¢ Bamu.

Cospanvie u pazsuTrie Y HUBepcuTera 00si3aHbl IPEMMYIIECTBEHHO Baliemy sHTY31a3My U epCleKTUBHBIM B3IJIs-
naM. Bo Bpemst mepBbIX HalIMX BCTped Bain yHUBEPCUTET JIUIIb HAYMHAJ CBOIO JESTETHHOCTD, C HECKOJBKUMHE CIie-
LMAJIbHOCTSIMIE, a Telepb, FoJaMu 103:xke, Oiarogapst Baiemy MyapoMy PYKOBOACTBY, — 9TO YHUBEPCUTET, BICOKO
OlleHMBaeMbIil Ha HALIMOHAJIBHOM M MEKAYHapOAHOM ypoBHsX. CO3[[aHO MHOIO HOBBIX, yAYHO PabOTAIOIIMX CIIELH-
aJIbHOCTEH 1 (haKyIbTeTOB, Peas3oBaHo 1 BCe ellle Pean3yeTcs MHOTO TIPOEKTOB B COTPY/THUYECTBE C MHOCTPAHHBIMU
YHUBepCUTeTaMU 1 opranusaiusimMu. HoBoe Hayunoe Hanpasiienre — « KyJIbTypHO-HCTOPUYECKAS TICUXOJIOTUSI» — CTa-
JIO HaYaJIoM HOBOI IIKOJIBI B IICUXOJIOTNH, TogBuIach akazemusd ISCAR, o6benHsamomas e JMHOMBIIIIEHHIKOB. TakuM
06pas3oM, posKIaeTCst APYskOa TICHXOIOTOB CO BCEX YTONKOB MUpa. JKypHasibl, BbIITyCKaeMble BallliM yHUBEPCUTETOM,
MMETOT BBICOKUI MEKLyHAPOAHBII PEUTHHT 1 BRICOKHE 3HAYCHNS UMTIAKT-hakTopa. V erie MHOTO BCero, 0 9eM He CKa-
JKeIlb B KOPOTKUX cTpoukax. Ho u BbileniepedncieHHbie JOCTUKEHMST HeJlb3sl Ha3BaTh MaJIOUUCAEHHBIMU, 32 HUMU
CTOST HEYCTaHHBIN TPy, 6€CCOHHBIE HOUM, MHOTO Pa3pab0TaHHbIX CTPATEr il 1 TAKTUK, MHOTO BCTPEY, MHOTO ITUCEM.

ITpy HanMcaHUM BTUX CTPOK S 3a1aI0CHh BOIIPOCOM: [10J] CHJIY JIU OJHOMY 4Y€JIOBEKY 060CHOBBIBATD, 3AIUINATH 1
HOJJIEPKMBATD TAK MHOTO 3HAYMMBIX JIJIsI ICMXOJIOIMU ¥ IICKX0JI0r0B MHUIMATUAB U coObITHii? 11 cpady oTBevaro: aa.
Ecim ato Burtanuii BiraguMuposud, 1o-1€TCKH JI0003HATEIbHbINA U UCKPEHHUI, € IOHBIM I€P3HOBEHUEM U SHTY3Ha3-
MOM, JKU3HEHHO U aKaJieMUYEeCKHU OTTBITHBIN U MY/IPBIIA.

JKesaio Bam ele goJrue rojibl ObITh TAKMM K€ I€P3HOBEHHBIM U 9HEPIMYHbIM, a TAKKe YCIEXOB B MOKOPEHUU
HOBBIX ITPO(ecCHOHATbHBIX BEPIIIIH.

C yBaskeHueM 1 ApyK00ii,

npod. Aopa Jleemeposa,
JlupexTop, Y HUBEpCUTETCKUN TIEHTP /JIsT KaPhEPHOTO PAa3BUTHS,
[InoBauBckuit yuuBepcuret «Ilancuit ['unennapckuy, bonrapus
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By the 70 Anniversary of Vitaly V. Rubtsov, Rector
of the Moscow State University of Psychology and Education

M. Serena Veggetti*,
Sapienza Univ. of Rome, Italy,
serena.veggetti@Quniroma.it

In the present analytic report, V. Rubzov’s conception of collective learning is presented as the central
theme of cultural-historical psychology. Examples are given of how cooperation in the training group cre-
ates advances in the joint learningactivity in the school. Cooperation in small groups, already conceptual-
ized by V.V. Davydov, provides a context for effective teaching-learning and is an incubator of theoretical
thinking. Role rotation in the training group is important. It turned out that reflection is not only and not
so much a personal trait of the pupil, therefore can be considered a didactic goal. The types of the school of
Russia are considered and a new school for the design is presented, according to Rubtsov’s project, already
approved by the Ministry of Education of the Russian Federation, as a more suitable non-traditional school
for young people of the current and future time. In conclusion, it is commented that the internationalization
of universities, with joint double-degree programs on pedagogy and education already existing between
MSUPE and Sapienza University of Rome, opened on the initiative of V.V. Rubtsov, successfully facilitates
the seminal reform for instruction and education of young people.

Keywords: collective learning, effective teaching-learning, group cooperation in school, reflection,
school for design, internationalization of universities, master double-degree-programme

K 70-n1etuto Buramus Py6uoBa,
pekxropa MockoBckoro I'ocyznapcrsennoro Ilcuxonoro-Ilenarornueckoro Y uusepcurera

C.M. Begzxerru,
Pumcknit yamsepcurert Jla Canmennia, Pum, Utanus,
serena.veggetti@uniroma.it

Konnenius coBMecTHOl yuebHoii feaTenbuocTn, padpabarbiBaemas B. Py6iioBbiM, pejcTaBieHa B Ha-
CTOAIIel cTaThe KaK IeHTPpaJbHas TeMa KyJIbTYPHO-UCTOPUYECKOI TICUXOJIOTUHU B 11eJI0M. ABTOP IPUBOJUT
[IPUMEPBI TOTO, KAK COTPYJAHUYECTBO B y4eOHOU IpyIiiie CIOCOOCTBYET YCIENTHON COBMECTHON yueGHOI fe-
ATEJbHOCTH B 11KoJie. COTPY/IHUYECTBO B MAJIBIX IPYIINAX, 0 KoTopoM nucaua B.B. [laBb110B, co3aer KoH-
TeKCT 1711 9P HEKTUBHOTO 00YUeHMsI U SBJISIETCS CBOCOOPasHBIM «MHKYOaTOPOM» TEOPETHUYECKOTO MbIIILIE-
nus. [ocTosiHHAs cMeHa poJiell BHYTPH yueOHOI IPYIIIIbl Tak/Ke OueHb BaskHa. Pediekcus, Kak 0Ka3aioch,
HE TOJIBKO U HE CTOJIbKO JIMYHOCTHAS YepPTa YUeHHKA, 1, CJIe/I0BATEIbHO, OHA MOKET IIOHMMATBCS KaK /I/1aK-
THUYecKas 1eJib. B cTarbe Takke pacCMaTPUBAIOTCS Pa3IMYHble THUITBI POCCUIICKIX IIKOJI, B YACTHOCTH, IIPO-
€KT IIIKOJIbI HOBOTO THIIA JIJIsI COBPEMEHHBIX JIeTell 1 OYyAyINX MOKOJEHUH, OCHOBAHHbIN Ha pa3paboTKax
B.B. Py6uosa u ogo6pentbiii MutucrepctBoM obpasosanus 1 Hayku Poccuiickoii @enepanun. B sakio-
YUTENTBHON YaCTH CTAThU TOBOPHUTCS O TOM, UTO MHTEPHAIIMOHAIN3AINS YHUBEPCUTETOB, T. €. OPTaHU3AIINST
COBMECTHBIX y4eOHBIX [IPOrPaMM C IIPHCBOCHUEM YUYEHBIX CTEICHEH cpasy ABYX YHUBEPCUTETOB, BHEC/A
CYILECTBEHHBIN BKJIaJl B KOHCTPYKTUBHYO pehopMy 06pasoBaHust, U OJHUM U3 HPUMEPOB HOAOGHOTO CO-
TPYAHIYECTBA ABJISIETCS COBMeCTHas mporpamma obydyennss MITIITY u Pumckoro yuusepcurera Jla Canm-
€eHIla, OTKpbITas mo uHuiraruse B.B. Py6iosa

Kntouegote caosa: comectHas yueGHast IeATebHOCTD, adderTnBHOE 00yUeHne, COTPYAHUYECTBO B
HIKOJIBHON TpyIIle, pediekcus, IPOEeKTHPOBAHNE B IIKOJIe, MHTEPHAIIMOHAIN3AII YHIBEPCUTETOB, CO-
BMECTHbIE MariCTPaTyphbl.

1. Collective form of education as a central identifying and promoting forms of interaction between

theme of cultural-historical psychology adult and child or between peers, which constitute the

engine of mental development. Coworker and former

V.V. Rubzov,director of the Institute of Psychology student of Vasily Davydov, he became the director of

of the Russian Academy of Education devoted himself  his Institute, and also rector of the Psychol-Pedagogical
to a concrete study of educational activities aimed at ~ University of Moscow.

* M. Serena Veggetti,Professor of General Psychology. Sapienza Univ. of Rome, Master Program for Pedagogy and Educational
Science, Rome, Italy. E-mail: serena.veggetti@uniromal.it
M. Cepena Bedacemmu, ipoceccop, Pumckmii yausepcuter Jla Carnenia, Pum, Mtamus. E-mail: serena.veggetti@uniromal.it
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This scientist was able to rebuild the largest Institute
of Psychology of the former USSR in the new regime,
systematically reviewing historical events and scientific
research of the former Shchukin Institute, from its foun-
dation to the present day, as documented by a series of
volumes, including: The Moscow Psychological School,
(2004) . At the scientific level, he devoted himself to psy-
chological and pedagogical research aimed at identifying
and promoting factors ensuring a high and effective level
of instruction (Rubtsov V.V. 1996, 2005, 2011). Con-
tinuing the systematic experimental work on the con-
cepts of educational activity, undertaken by Davydov,
discovered the possibility of reflexion as a didactic goal.

The structuring of joint activities related to intel-
lectual development in school classes, already studied
by several Davydov’s scholars, evidentiated the specific
theoretical and experimental foundations that he consid-
ered in a priority way. Cognitive actions that contribute
to intellectual development, as well as to personality de-
velopment — are the processes of analysis, planning and
reflection and modeling itself. In particular, the reflec-
tion is associated with the growth of the child’s aware-
ness in the context of his activities.

In his research, Rubtsov experimented a strategy
called mutual control, through which a single pupil be-
comes able of solving problems in a way especially im-
portant in the formation of reflection. The meaning of
this approach is that we can look at our way of solving
from the point of view of the other. This happens every
time a pupil is asked to expose and comment on the solu-
tion path followed by another, that is to say to look at
his own decision in terms of the path taken by the other.
According to Rubzov, this is a very effective form, since
it creates a contradiction between our point of view and
the point of view of the other. This procedure creates a
situation allowing the teacher to follow the problem and
control its solving-process [9].

According to this scholar, the teacher must face the
positions of students in order to generate a cognitive
conflict. Similar procedures have been successfully test-
ed in different countries. In Switzerland, in particular,
AN. Perret Clermont, theorized the conflict as an incen-
tive way for learning,

“This conflict was formed in the school in an interesting
way, on the one hand, there is competition, social conflict,
as you can imagine, when it involves 12—15-year-olds, each
of whom wants his group to be stronger. But this is true
only at the first glance” [see 9, p. 128]. In fact, the ques-
tions asked by the teacher when analysing why they think
that others have made a mistake or have done well give way
to the most important form of discussion for educational
purposes: a discussion among pupils. In such cases, differ-
ent points of view are put into action and analyzed [3; 5; 6].

Vitaly Rubzov’s research focused on analyzing the
collective organization of the learning context. Since his
first contribution, presented at the University of Rome 1
Sapienza, where he turned out to be a visiting professor
(see [9]), he presented the criteria to make learning con-
texts effective. This topic is constantly analyzed by him
(see for ex.Rubtsov V.V, Social interactions and train-
ing // Psychological science and education, 1996. Ne 2).
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Since then, a project has been organized, based on
the nature and results of the studies carried out, on the
organization of Transformative Activist Stance (VEG-
GETTTI, 2016), which gave way to the scientific coopera-
tion in the psycho-pedagogical sector between the two
universities: Sapienza / MSUPE.

One of the first presentations of the teaching-learn-
ing methodology, devoted to experiments on educa-
tional activity by V.V. Davydov was realized in coopera-
tion with V.V. Rubtsov [13]. Although the concepts of
V.V. Davydov already had exhaustive formulations by
the same author, both at the theoretical-methodological
and practical level of application, in the works of 1972,
1986 and 1988, intensive systematic work of educational
experiments continued until today as first under the di-
rect supervision of Davydov and nowadays carried out
by his associates, primarily by V.V. Rubtsov.

2. Principles and procedures of the approach

In the above-mentioned contributions, the same
Rubtsov, like other authors, described the principles and
procedures of school activity and their organizational
criterion, the collective arrangement of learning con-
texts. This type of didactical organization is based on the
procedures for determining the position and problems by
the pupils through actions determined by the generaliza-
tion criteria. “... the search for effective forms of coopera-
tion is related to the development by researchers on the
basis of the organization of joint activities characterized
by such components as the distribution of activities and
their exchange, mutual understanding of communica-
tion and reflection as a special actions for working to-
gether” [6, p. 18].

They are psychological processes, therefore are their
indicators: concreteness, system-like disposal, general-
ization [see 13 p. 66—67; 5, p. 18]. The organization of
this cooperative learning experience requires the trans-
lation of its content to specific objects and the assimi-
lation of models of pertaining actions,upper described,
starting with the consideration that the essential core of
these indicators is given by building a joint structure for
analyzing content and essence, in two stages.

As first, the person performing various transfor-
mations of the composition of the object, analyzes the
changes occurring in its states (structures), and fixes the
transformations realized in specific models. The second
stage, the next, is connected with the differentiation of
actions and is based on the mediation of the properties
of the content and relations of the object through action.

The general relationship for different specific mod-
els in this second stage is open through the interaction
between different types of actions (the relationship be-
tween the actions themselves). In addition, the ratio of
actions is represented, in this case, as a sign of the gener-
alized method of constructing an object, and for different
actions the meaning of various concrete models is estab-
lished. The criterion for the collective arrangement of
learning contexts is the form of organization of activities
based on the construction, by each of the participants,
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of the model of the action of the other and on the sub-
sequent correlation of the characteristics of this model
with its own action model, and then becomes, in its turn,
the initiating form in which the relationship between op-
erational and specific components of the action for stu-
dents, acquires the significance of a particular problem.

By means of this method, the use of models as a tool
for organizing learning activities allows the learner to
create didactic situations, in which it is possible to start
the formation of joint-learning activitiy among pupils
and to implement the inversions necessary for the imple-
mentation of group work.

Secondly, using the method of collectively distributed
specific structures and signs, participants face the need
to analyze the objective foundations of one and the same
form of organization of joint activity and the search for
new methods of work. This is due to the presence of the
two mentioned stages, in the context of training, aimed at
one purpose, but with different tasks. These stages have,
respectively, the value of training and formation.

The task of the first stage is to organize the distribu-
tion of joint actions for each individual component into
a group. Based on the use of the action scheme, the re-
lationship of content and cooperation between learners
is organized as a process of transformation of the object
and of the corresponding models.

The next task, at the second stage, is a reflexive
analysis of the content of each of the forms of the action
being created. This analysis is carried out by examining
the actions that must be performed by the participants,
their specific goal, and also by determining the meaning
implied by the training scheme that the pupil assumes.

The basis of this system is the need for all students
to participate in the following general training activities:

— introduction of different models of actions by par-
ticipants;

— the exchange of concrete actions in their content
and their mutual coordination;

— mutual monitoring and evaluation of individual
actions;

— modeling of the given samples (schemes) of the or-
ganization of joint activities;

— transformation of the assigned samples and search
for new ways of organizing joint activities [5, p. 22].

In the same text, some recommendations are given
about how relevant it is to base collaboration on group
working among peers of younger-aged children.

This question arises after the observations made by
G.A. Zukerman [18; 14], who worked in direct contact
with V.V. Davydov, showing that the child reacts differ-
ently to the proposal of cooperating with adult or peer
partners. These observations predisposed more accurate
determinations of the zone of the proximal development
conceptualized by Vygotsky [16]. It should be noted
that in the cooperative educational groups constructed
and described by the cited authors (see Ulanovskaya &
Yarkina in 1995, cited above, p. 171), forms of acquired
incompetence are revealed in children, which are easier
to intervene in order to change them.

For example, in a group of two participants, Lyud-
mila a well-performing pupil, and Sergei, unsuccessful in
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English, the latter in the task of matching the verb, aux-
iliary and adverbs in English, with the present perfect
tense did not correct the mistake made by his partner,
and also evaluated her task with a score higher than him.
This gives an idea of the importance of taking into ac-
count the relationship between the group members and
about the teacher’s evaluation weights.

The criterion of collectively distributed learning con-
texts experimentally proved by Rubtsov present a form
of organization of activity based on the construction, by
each of the participants, of the model of the other’s ac-
tion and on the subsequent comparison of the character-
istics of this model with the model of ownself action, and
this becomes the initial form in which the relationship
between operational and concrete components of the ac-
tion becomes a concrete problem for the learners.

Following this method, in fact, models are used as
tools for organizing learning activities. The learner
should build didactic situations in which the formation
of joint training activities between him and other learn-
ers takes place and must find out the inversions, needed
to implement the work in the group. This procedure
through the distributed specific structures and signs
puts participants in the situation of analyzing the objec-
tive foundations of one and the same form of organized
joint activity and of finding out new methods of work.

3. Rotated exchange of roles in the training
group. Reflection

According to the experience accomplished, the key to
the training method is the distribution of roles, which, in
any case, should be performed by all participants. Roles
are assigned with the help of the pedagogist or of the
teacher conducting the experiment. There are three op-
tions: “planner” — who follows the conditions set by the
problem, and plans solving ways; “The executor”, the one
who makes attempts to resolve; “Critic and Controller”,
which checks the correspondence between what is done
and the project (design), and conducts an assessment.
Such a distribution of roles is considered productive for
solving the problem from the point of view of reasoning.
But when groups are more numerous, other possible roles
are given in the course of collective discussions. They
are: “initiator”, “information collector”, “opinion collec-

” “coordinator”, "« ?, “procedural

7, “carrier of

tor”, , ‘opponent”, “promoter”,
worker”, “fixator”, “supporter”, “conciliator”,
group standards”, “observer and commentator”, “aggres-
sor”, blocking”, “attention seeker”, “seeker of sympathy”,
“demagogue”, “play boy” (that is, who braves with his
neglect in work) [5; article 3.1, Rivina, p. 43].

The effective organization of this training activity
leads to an increase in the following ways: a) different
relations among adults and child and between children,
b) the presentation of common goals in activities aimed
at implementing and changing the same means and cri-
teria for cooperation, ¢) developing symbolic functions
of the child, expressed in the identification of signs for
specific objects, d) the development of communication
and mutual interaction processes that involves the over-
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coming of egocentrism and formation skills of teamwork.
(ibid., p. 63)

In working group this way organized, evaluation
tools are needed that must be formed in the child’s think-
ing. Collectively distributed group learning stems from
the concept of the zone of proximal development of L.S.
Vygotsky, and at the same time from his idea that the
tasks distributed among participants cooperating in a
social group become conditions for more effective learn-
ing of the individual. In addition, the specific provision
of learning contexts also refers to the idea presented and
focused by V.V. Davydov, for whom learning activity
becomes a dominant activity in children not later than
primary school aged.

At the same time, the psychological foundations of
communication technologies, overcome the traditional
way of the origin of the learning process as spontane-
ous / natural and autonomous, postulating the sepa-
ration between the one who conveys experience and
knowledge, in short, between the one that teaches and
those who receive this experience and knowledge, in a
word, who learns.

“To replace the idea of teaching as a natural and in-
dividual process, that is, dividing the participants in the
learning situation into the one who teaches and learn-
ers the idea of learning as a process of co-operation and
joint activity is developped. The main mechanism of this
process, making it culturally and socially-determined , is
the mediation of cognitive acts proper in ways of interac-
tion of participants themselves. The first question in this
case is the problem not only of what to teach, but also
the problem of how to teach, or the problem of effectively
organizing joint forms of school activity» [11; 12].

The basis of learning, therefore, is the mediation of
specific cognitive acts of the participants in the didactic
situation, the criteria for their interaction, the methods
of joint organization of their actions.

It is pertinent to note that, accordingly, what makes
such learning effective is not a simple fact that social
interactions occur in a social context, but the fact that
these interactions generate new formations in the same
process of psichic development from which they are the
cause [11; 12].

In essence, the concept of instruction supported by
Rubtsov and colleagues emphasizes not only and not so
much the fact that the most competent partner gener-
ates with his level of development, by imitation, men-
tal development in a less competent partner, but comes
from concrete interactions, assumptions about social
responsibility in the construction of their knowledge,
while the teacher takes care of the continuous and grad-
ual processing of knowledge that the pupils elaborate,
determines the limits and gives an evaluation.

This happens precisely through the reflection about the
learning goals, generated also by the comparison of the de-
cision of the partner and of the single child. In fact, reflec-
tion becomes an independent goal of learning. This leads to
an increase in learners’ thinking skills, as they learn in the
group to direct their autonomous ability to solve problems.

Rubtsov himself noted that, based on the study of the
solution of problems in group activities, it is possible to
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introduce a prevision of developing of the skills of theo-
retical thinking in children.

If, for example, in a group situation the child finds
himself at the first level of theoretical thinking concern-
ing the abilities of analysis,planning and reflexion he will
expected to act at the same level also in the situation
of individual problem solving.On the other hand, if the
child is already at the second level, in the situation of an
individual decision, he will remain at this level.

Here it would not be possible to set out a list of the
roles that are required for such training, especially since
they can be multiplied and adapted to the number of
members of the group, as already explained. In addition,
there are lists of them in various works, especially dedi-
cated to communication in learning [see also 5, p. 145].

4. Types of schools and school for design

On the other hand, it is important to note that the
merit of Rubtsov is to emphasize the results obtained in
his scientific experiments, to use the concepts of cultural
and historical psychology for designing and opening, in
post-Soviet Russia, a new school inspired by the same
conception [13; 11; 12]. About this further.

“The proposed scientific conception is a calling for
the creation of a new type of instruction by means of
opening of a cultural and historical school. This school
is a system of four schools — a school of mythmaking,
a workshop-school, a laboratory- school and a design-
school” [10, p. 230] according to the concept of the so-
ciogenesis of higher mental functions, the development
of which is associated with social experience [15; 16],
Rubtsov and two of his valuable collaborators, Margolis
and Guruzhapov (cited above) prepared the design of an
historical-cultural school , at the basis of which the forms
of social interactions between children and adults are
located ,which characterize different historical periods
during which the consciousness of modern man went on
be formed. The forms of interaction of different epochs
must correspond to different concrete levels of instruc-
tion. Each level of these forms of community becomes a
“zone of proximal development” for the next community
and for the types of consciousness and historical activity
that characterize it.

“In the system of these schools and of the transition
from one school to another, learners are considered ac-
cording to special norms as norms of cultural and histori-
cal values. Due to this, the pupils develop the ability to
focus not on just one, but on different types of activities,
the ability to participate in various social communities
according to the rules existing in these communities”
[10, p. 230].

Now the cultural and historical school to some extent
represents the culmination of the achieved consciousness
of modern man, but is connected with the forms of previ-
ous social communities that still exist in concrete real-
ity. The fundamental trends in the development of such
consciousness are related to the following conditions:
The development of the same forms of historical types
of consciousness and activity; the assimilation of histori-
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cally different forms of learning; participation in vari-
ous communities of children and adults. “An important
condition for the transition from one school to another
is the internal connection of the content of instruction
(knowledge, skills, abilities) obtained and the forms of
organization of the instructional work. For the cultural
and historical school, the following three circumstances
are of principle importance:

as first forms of organization of educational work at
the previous stage are given by those methods of elabo-
rating the material, which at the next stage become for
the pupil a means of assimilating the relevant subject
matter;

secondly, in the forms of organization of the educa-
tional situation at each level of instruction conditions
are reproduced that are specific to the concrete histori-
cal type of the school;

thirdly, the historical and cultural context of the ac-
quired knowledge is revealed by schoolchildren not by in-
creasing the historical information, but by an analysis of the
content of the world of things and the world of ideas that
determine this or that area of knowledge”. [10, p. 230].

This implies the formation of the ability to partici-
pate in the social experience of other communities. From
this method, a direct understanding of the concrete re-
ality develops and not the study and repetition of the
texts of any textbook on history, or geography, and this
means orienting in a concrete activity, or in more detail,
in various specific types of human activity. At the same
time, it is interesting and important to note that this
project does not cause an increase in the school subjects
nor the amount of information studied [10, pp. 210—231
passim].

The new school should promote the assimilation of
the social experience of various socio-cultural activities
that correspond to different ethnic communities, and at
the same time, the levels of previous generations. It must
be a synthesis of different social experiences. In fact: “It
is about designing the school as an educational space
based on successively replacing each other and having
historical analogues in the forms of activity and commu-
nities.” (here, p. 230)

In more detail: In the school-workshop they study the
values of the actions that participate in the objects, and
form certain skills and abilities that underlie these ac-
tions (for example, the concept of number and the ability
to count). Understanding the models of objects (ideas)
and the generalized modes of action corresponding to
them is characteristic of the historical type of handicraft
consciousness. In the school of laboratory, the content
of subjects learned by children is studied on the basis of
constructing models, concepts and theories of this con-
tent, which is characteristic of the corrisponding level of
scientific consciousness. Here pupils get the rudiments
of scientific theories, they meet with experiment and sci-
entific text.

At the school forthe design , objective content is stud-
ied by learners through the construction of a project or
model of activity tied to the type of consciousness. The
design, later on the programme, is the modern tool for
organizing the collective work of people and the coordi-
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nation of the actions they accomplish. At this stage the
most important component is the formed community,
the modeling of its goals and the tools for her function-
ing. The author exposes as well the results the pupils are
expected to obtain in the school for the design:«In our
school the results of predisposed instruction are as fol-
lows: 1 — level system of traits and relations defining the
content of objects, 2 — level system of models and path to
cope with objects ; 3 — level system of concepts, theories
and models apt to the existing tools; 4 — level system of

the design.» (ibid.)

5. Concluding remarks

We will not focus here at all four levels of education,
there will be only references to the school’s purpose for
designing: about the question concerning who will be the
learning subject of the historical cultural school, the au-
thor writes: “According to our conception, the main di-
rections of its development are related:

— with mastering the very forms of historical types of
consciousness and activity;

— with the formation of various historical forms of
learning;

— with the development of various historical forms
of learning;

— with the development and participation in various
child-adult communities that model the ways of their
organization predisposing a particular historical type of
school” [10, p. 222].

Significant preparatory work requires the imple-
mentation of the cultural historical school in terms of:
adaptation of architectural spaces, the restructuring
of disciplines in terms of the development of historical
awareness and, finally, the training of teachers, which
will be introduced at the Moscow State Psycho- Peda-
gogical University, where already opened a special mas-
ter’s degree.

The above text clearly states that it is not enough to
include more humanistic disciplines along with scientific
ones. Also, you do not need to increase the number of
disciplines.

The child should be placed in a cultural and histori-
cal school, already prepared in this sense from 5-6 years.

All these conditions require important human re-
sources.

In conclusion, one can, however, synthesize that, in
our time, characterized by very intensive international
relations and dramatic migration processes, Rubtsov
and his conception represent a unique opportunity to
ensure the instruction of all advanced countries with
scientific and theoretical knowledge and types of
thinking and cognition for the seminal reform of in-
struction and formation of young generations . To this
purpose, the existing double degree Master’s program
on Pedagogy and Education between MSUPE and Sa-
pienza University of Rome is also a promising inizia-
tive. It was opened and is sussessfully working already
about 10 years ,last, but not least, on the initiative by
V.V. Rubtsov.
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