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One of the main way for the study of acting can be considered the process of training
student-actors, in which the mechanisms and techniques of creating an image and
assuming a role are unfolded and highlighted. Special attention in the study of this
problematic should be paid to the factors contributing to the mastery of the profession.
It is assumed that personal characteristics play a key role in the issue of successful
training of a student-actor, because it is the actor's personality that can be considered
as the main tool that the actor has in the art of acting transformation. The aim is to
identify personal predictors of pedagogical assessments of acting abilities among
student actors. Psychodiagnostic study using the following techniques: <16 personality
factors” by R. Kettell and “Short portrait questionnaire of the Big Five” by M.S.
Egorova and O.V. Parshikova, the scale of average assessments of acting abilities. It
was revealed that two personality traits are associated with the pedagogical assessment
of the acting skills of an actor student: “consciousness” (B5-10) and “sensitivity” (I,
16PF). They also contribute to this average estimate. In this regard important factors
for the success of mastering the acting profession are consciousness, organization,
focus on maintaining relationships in the learning process, as well as the sensitivity of
the student actor to internal and external changes, the richness of his emotional
experience.
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N3yueHne 0OCOOEHHOCTEH aKTEPCKOM MAEATeNbHOCTH B CUTYallMM €€ OCBOEHUS
IpeJCTaBisieT 0coOblii MHTEpeC, MOCKOJIbKY B 3TOM IPOLECCE Pa3BOPAYMBAIOTCA U
[I0JICBEYMBAIOTCS. MEXaHU3Mbl U TEXHUKU CO3JaHUs o0pa3a, IPUHATUS Ha ce0sl pOIH.
Ocoboe BHMMaHHE NpPU MCCIEIOBAHUM JAHHOW MPOOJEMATUKU CIENYeT YIEIUTh
¢dakTopam, cmocoOCTByrommM ocBoeHHIo mpodeccun. IIpemnonaraercs, dro
JUYHOCTHBIE OCOOEHHOCTH HUIpAlOT KIIOYEBYIO pOJb B BONPOCE YCHEIIHOCTH
OoOydeHHUs CTYIEHTa-akTepa, IIOCKOJbKY MMEHHO JIMYHOCTh aKTepa MOXKET
paccMaTpUBaThCS B KAUECTBE INIABHOTO MHCTPYMEHTA, KOTOPBIM PacIojlaraeT akTep B
UCKYCCTBE MepeBoIuiomeHus. Llenpio naHHOro wuccienoBaHUsl ObUIO BBHISBICHHE
JUYHOCTHBIX TMPEAUKTOPOB TMENAarornyeckux OLIEHOK aKTEPCKUX CIIOCOOHOCTEH Yy
CTYJEHTOB-akTepoB.  [IpoBejeHO  MCHXOAMArHOCTUYECKOE  HCCIEAOBAHHUE  C
NPUMEHEHHEM CIEeNYIOIUX MeToaukK: «16 auuHocTHBIX (hakropoB» P. Kerrtemna u
«Kopotkoro noprpernoro onpocHuka bonbmioi nsarepku» M.C. Eroposoit u O.B.
[TapmmkoBo#l, a Takke HIKaJlbl YCPEIHEHHBIX OIIEHOK AKTEPCKUX CIIOCOOHOCTEH.
BrisiBiIeHO, YTO C MENarornyeckod OIEHKON aKTEPCKUX CIIOCOOHOCTEW CTyJeHTa-
aKTepa CBsI3aHbI JIBE JMYHOCTHBIE YEPThI: «CO3HATENBbHOCTh-100pocoBecTHOCTHY (B5-
10) u «uyBctButenbHocTh» (I, 16PF). OHM Takxke BHOCAT BKJIaJ B JaHHYIO
YCPEIHEHHYIO TeJarOrMYecKyl0 OLIEHKY aKTEpPCKHX CIIOCOOHOCTEW, MpH 3TOM
OonbpIIMI BKJIAJ BHOCHUT IepBas U3 yKa3zaHHBIX uyepT. Tak, BaXHBbIMU (akTopamu
YCIIEIIHOCTH OCBOEHHUSl aKTEPCKOH MpodeccHH SBIAIOTCA  CO3HATEIbHOCTb,
OpraHU30BaHHOCTh, OPUEHTHUPOBAHHOCTh HA MOJIEpKaHHE OTHOILIEHUHN B MpoIecce
o0y4yeHMs, a TakXe YYTKOCTb CTYyJEHTa-akTepa K BHYTPEHHUM U BHEIIHUM
M3MEHEHHUsIM, O0raTCTBO €r0 SMOIMOHATIBHOTO OMbITa, OIbITA TIEPEKUBAHUI.

Knrwoueevle cnosa: axrtepckue crnocoOHocTH; bompiras msTepka; ompocHUK P.
Kerrenna; CTYJIEHTBI-aKTEPHI; CO3HATEJHLHOCTD, yyBcTBUTENbHOCTH,  K.C.
CraHuCIIaBCKUH.

Juast murarel: Casuenko H.JI., Emenun I'/]. JINUHOCTHBIE NMPEAUKTOPHI ME€1arOTMYECKON OLICHKH
CIIOCOOHOCTEH Yy CTYAEHTOB-aKTepOB [DnekTpoHHBIH pecype] // Ilcuxomoro-megarormdeckue
uccinenoanus. 2024. Tom 16. Ne 2. C. 116-127. DOI:10.17759/psyedu.2024160207

117


mailto:petrov@yandex.ru

Casuenxo H.JIL., Emenun I J]. Savchenko N.L., Emelin G.D.

JIn4HOCTHBIE PEANKTOPHI ME1arOrMYeCKOM OLICHKH Personal Predictors of Pedagogical Assessment of
CHOCOOHOCTEH y CTYJICHTOB-aKTEPOB Ability in Student Actors
I[Ncuxosoro-neparorundeckue uccnempopanus. 2024, Psychological-Educational Studies. 2024.
Tom 16. Ne 2. C. 116-127. Vol. 16, no. 2, pp. 116-127.

Introduction

The question of which psychological indicators differentiate successful student actors from
unsuccessful ones has been examined from various perspectives by researchers in the field of acting.
For instance, A.F. Roslyakov, using the method of pedagogical experimentation, identified and
described the motivational characteristics distinctive to these groups of student actors [6]. In a study
based on material collected by V.S. Sobkin in O.P. Tabakov's workshop at GITIS, the method of
ranking students by teachers according to their success level was used. This resulted in an averaged
ability scale, which, along with personality trait scales by R. Cattell, underwent factor analysis [14].
Similarly, personality characteristics of successful and unsuccessful students were identified using
the assessment scale for the discipline "Acting Mastery" [12]. For this purpose, profiles of personality
traits of students—actors who were expelled and those who continued their studies after the first year
—were also compared [13].

Thus, we believe that examining the personality characteristics of student actors through the lens
of their success in training can be considered one way to identify the traits necessary for successful
acting activity overall.

In 2023, the Center for Sociocultural Problems of Modern Education at the Psychological Institute
of RAS developed a comprehensive research program on the individual personality, cognitive, and
emotional characteristics of student actors. This program was based on the extensive experience of
the laboratory staff in studying the psychological aspects of acting skills [5; 7; 8; 9; 10; 11; 12; 13;
14; 15; 16].

The program identified four main areas of study of the psychological characteristics of student
actors: 1) Individual-personality characteristics; 2) Emotional sphere; 3) Cognitive sphere; 4)
Behavioral style characteristics. These areas in turn defined the methodological framework, i.e.,
determined the choice of specific methods.

In March-April 2023, the battery of methods was tested on second-year student actors at one of
Moscow's universities. Due to the volume of test material, respondents completed the questionnaires
in four stages.

One of the main tasks of our research program was to identify individual-psychological factors
associated with the success of student actors. The metric of success was decided to be the averaged
expert assessment of acting abilities, combining the opinions of four theater teachers on the students'
abilities. The article is devoted to the connections between psychological characteristics and the
expert assessment of acting abilities.

Preliminarily, based on the results of correlation analysis, it was found that the averaged expert
assessment was associated only with the scales of two methods, which will be considered in this work.

Methods
To measure personality characteristics, the "16 Personality Factors™ questionnaire by R. Cattell
(16PF) [4] and the "Short Portrait Questionnaire of the Big Five" (B5-10) [3] were used. The
questionnaires were sent to respondents online using the "Anketolog.ru™ service. Statistical data
processing was performed using IBM SPSS Statistics 25 with correlation and regression analysis
methods.

To assess acting abilities, the average ratings of four theater university teachers (theatrical masters)
were used. They were asked to rate each student's acting abilities on a scale from 1 to 10.
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The study involved 47 second-year students (22 women, 25 men) from one of Moscow's theater
universities, aged 18 to 29 years (M =19.6; SD = 1.7).

Research Results
The connection between the expert assessment of acting abilities was found only with two scales:
factor I (toughness-sensitivity) (16PF) and "conscientiousness” (B5-10) (Table 1).

Table 1
Correlation of Expert Assessment of Acting Abilities with Factor | (16PF) and the
""Conscientiousness' Scale (Short Portrait Big Five Questionnaire) (N = 47)

Factor | (toughness- "Conscientiousness"” (B5-10)
sensitivity)

Expert Assessment of 0,301* 0,530**

Acting Abilities

Note: * — correlation is significant at the 0.05 level; ** — correlation is significant at the 0.01 level.

Additionally, a regression model was built to assess how well the external assessment of acting
abilities is predicted by the above variables.

The results of the regression analysis showed that both independent variables (sensitivity and
conscientiousness) significantly predict the external expert assessment of acting abilities (F(2,
38)=12.1, p<0.001). Moreover, the coefficient of determination R2=0.39 indicates that our model
explains 39.8% of the variance in the external expert assessment.

It is also important to note the influence of each of the two factors on the dependent variable
(external expert assessment). It was found that out of the two variables, only the conscientiousness
variable was a significant positive predictor (B=0.45, t=4.29, p<0.001), while Factor | showed only a
tendency towards significant influence (B=0.27, t=1.741, p=0.09). Thus, the conscientiousness
variable alone appears to be a more powerful predictor of the external expert assessment of acting
abilities.

Furthermore, for additional verification, a single-factor model was constructed, including only the
conscientiousness variable as a predictor of the external expert assessment of acting abilities. The
single-factor model also predicted the value of the external expert assessment of acting abilities fairly
well (F(1, 41)=15.971, p<0.001), but it explains 28% of the variance in expert assessment (R2=0.28),
which is almost 12% less than the two-factor model.

In this regard, we believe that the two-factor predictive model is more adequate in our case.

Discussion of Results
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It is more reliable to predict the assessment of acting abilities based on the "conscientiousness"
scale, also known as "diligence.” A person with a high expression of this personality trait can be
characterized as meticulous, organized, dedicated to the task at hand, and reliable. In other words, in
the studied group, higher external evaluations from leaders (masters) were given to students who tend
to attend classes systematically and are fully committed to the learning process of acting.
Interestingly, previous studies have found a link between conscientiousness and academic
achievement [23]. In the case of actor training, the ability to perform also plays the role of "academic
achievement.”

Let us turn to the results of previous works that studied the academic success of student actors in
relation to their personality characteristics.

In A.F. Roslyakov's work, motivational differences were established between successful and
unsuccessful student actors: the former predominantly have developmental motives and are actively
interested in creativity, while the latter lean towards comfort and life-supporting motivation,
characterized by inadequate self-assessment and a tendency to asthenic reactions. It is noted that
successful students are driven by motives of "active activity, social utility, or creatively developing
personal orientation” [6, p. 11]. In contrast, the opposite category of students demonstrated weak
willpower, fear of difficulties, and "inability to cope with stressful situations, excessive worries, a
tendency towards 'stage fright,' panic, irritability, and sometimes aggressive or 'refusal’ reactions
during training or creative work" [6, p. 12].

In the study by V.S. Sobkin and T.A. Feofanova, based on the personality profiles of student actors
from the 1976 intake according to R. Cattell's model, the following correlates of teacher assessment
of their "success™ were identified through ranking from more capable to less capable. Among them
were high scores on factors G ("high normative behavior™") and Q3 ("self-control™), as well as a low
score on scale F ("restraint™). This complex corresponds to the secondary scale F8, which in turn
indicates a strong superego and the ability to suppress spontaneous self-manifestations. Thus,
successful students, according to teachers, can control their emotionality, behavior, and act according
to generally accepted notions of normativity [14, p. 222].

Based on the study by the same authors of male student actors from the 2010-2017 intakes, it was
concluded that, unlike "successful” students, those "screened out™ after the first year of study were
characterized by a tendency towards “leadership, radicalism, non-recognition of authorities,
individualism, and at the same time an orientation towards their inner world (absorbed in their ideas,
passion for inner illusions)," as well as low self-control of behavior and emotions [13, p. 68].

As a result of the data analysis of all first- and second-year students obtained during 2010-2015
[12], it was found that the N scale ("diplomacy") is included in one factor with the assessment of
acting mastery in both the first and second years. It indicates perceptiveness towards oneself and
others, rational behavior, caution, restraint, and the ability to behave in society. At the same time, in
the first year, the negative pole of the general factor is occupied by the M indicator ("dreaminess™),
while in the second year, it is occupied by the B indicator ("intelligence™), showing a preference for
concrete thinking over abstract thinking. It is noted that in the second year of the O.P. Tabakov
Theater College, teachers, due to the specifics of working with students at this stage of training, "focus
on the success of their professional interaction and mutual understanding with students™ [12, p. 7]. In
this sense, factor N, which captures a set of socially significant qualities, turns out to be key, as it
facilitates mutual understanding and interaction between the student and the teacher and with stage
partners.
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We will summarize the features of student actors with varying degrees of ability to master the
profession, as assessed by teachers (Table 2).

Table 2
General Characteristics of Successful and Unsuccessful Student Actors
Successful students Unsuccessful students

1) possess motivation for active engagement 1) possess weak willpower, avoid difficulties;

and creative development; 2) have a low ability to cope with their
2) can manage their emotions and experiences, emotions and experiences;
have high self-control; 3) tend to ignore and violate commonly
3) adhere to commonly accepted norms; accepted norms;

4) strive to build harmonious interactions 4) are prone to individualism and confrontation

within the group and with the leader. with the group and the leader.

It should be noted that in the present study, the trait "conscientiousness™ is significant in terms of
successfully mastering the actor's profession. It implies reliability, demandingness, interest, and
organization, which in turn contribute to maintaining stable relationships with the teacher, respecting
them, and ensuring some stability and predictability in the learning process.

Thus, there are intersections in the meanings that teachers ascribe to the assessment of students'
acting abilities: at different times in theater schools, it has been significant for teachers to establish
contact with the student, to lead the learning process, and for the student to control their expressions
and to be oriented towards the norms shared by the group, which is important in the context of
collaborative learning.

It is worth noting that K.S. Stanislavsky, when discussing theatrical ethics and discipline,
emphasized the importance of the creative collective's organization, the ability to reach mutual
understanding, and adherence to norms and rules accepted in the professional community. He speaks
of the primacy of "artistic discipline™ in the theater, which begins within each individual and cannot
be established by external directives [18, p. 289]. Essentially, it is built on conscientiousness and a
diligent attitude toward one's work.

"Artistic discipline," along with artistic ethics and a sense of collectivity, helps create the actor's
stage presence and readiness for joint action.

Let's also consider the contribution of Scale I—sensitivity, the richness of emotional experiences,
and the ability to live through them—to the overall assessment of a student's acting abilities by master
teachers. This can be explained by the fact that a key aspect of an actor's professional activity is the
ability to "enter the character,” reproduce the character's experiences on stage, and this is inextricably
linked to the ability to live through various emotional states of different content and depth.

Speaking of the art of experiencing, K.S. Stanislavsky notes that it is impossible without "living
feelings" [19, p. 75]. An actor must notice the smallest details of both external circumstances and
their own experiences. After all, creating images requires a rich experience and sensitivity to what is
happening (both externally and internally).
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In this regard, sensitivity as a trait can be considered an important prerequisite for developing the
ability to transform since it combines qualities such as receptiveness to feelings (including those of
the character and stage partner), their understanding and expression, a developed imagination, and an
artistic perception of the world. Therefore, despite the fact that, according to regression analysis
results, this trait contributes less, it cannot be ignored because sensitivity is associated with the key
acting ability to transform [14].

It should also be noted that in foreign studies, professional actors differed from students in acting
and non-actors in terms of emotional instability and vulnerability (volatility, neuroticism) [21; 22;
24; 25]. Furthermore, professionals, compared to students, demonstrated more pronounced abilities
to generate original ideas, indicating a richness of their perceptual experience and imagination [22].
In addition, due to the necessity to finely feel and immerse in the character, the topic of actors' ability
to set boundaries between their personalities and the characters arises, as their absence can lead to
negative changes in the emotional sphere [20]. However, it is worth noting that not all theatrical
systems require "immersion in the character,” as evidenced by the "Diderot's Paradox" [1; 2; 17].
Therefore, on the one hand, not all masters may rely on sensitivity as a trait in evaluating acting
abilities, but on the other hand, for success in acting, it may be more important not just to have high
sensitivity but to be able to work with one's own experiences, transform them, reproduce them on
stage, etc. These assumptions require separate verification.

Conclusions

Based on the results obtained in this study, the following conclusions can be made:

1) In assessing acting abilities, teachers focus on the expression of at least two personality traits:
sensitivity (according to R. Cattell's model) and conscientiousness (according to the five-factor
personality model).

2) If a student does not demonstrate a responsible approach to learning, diligence, and
conscientiousness, even with a high level of emotional sensitivity, they are more likely not to be
evaluated as successful in terms of acting abilities.

3) The personality trait "conscientiousness” (B5) is one of the main factors contributing to a
master's perception of a student actor's ability to act.
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