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Currently, the higher education system is constantly changing: the education of
increasing number of students is becoming associated with the use of distance
technologies, which is why it is so important to identify motivational factors
that have a potential impact on the academic success of students of different
forms of education. The sample of the study consisted of 114 students of
different forms of education (74 extramural students with the use of E-Learning
and Distance Educational Technologies and 40 full-time students). Two
indicators were used to measure academic achievements: the average score for
all previous examination sessions and the self-appraisal of learning scale of the
questionnaire by T.V. Kornilova et al. The Academic Motivation Scale (AMS)
was used to study the motivational-semantic component, the Brief Self-Control
Scale and the Style of self-regulation of behavior — SSRB 2020 questionnaire
were used to study the motivational-regulatory component. The Explanatory
Style of Successes and Failures (ESSF) technique and the General Self-Efficacy
Scale by R. Schwarzer and M. Yerusalem, adapted by V.G. Romek, were used
to study the cognitive-motivational component, the persistence and
perseverance scale (Grit) was used to study the integrative component. The
results showed that if strong internal motivation prevails, it sufficiently
determines academic success, but if motivation is lacking or is external, other
components, namely self-regulation resources and the style of explaining
successes and failures in achievement activities, help to increase academic
success. At the same time, the influence of the form of education was not
revealed.

Keywords: motivation; self-regulation resources; style of behavior self-
regulation; attributive style; educational success; university; distance learning;
full-time study; average score; internal motivation; external motivation;
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B Hacrosiee BpeMs cuctema BhICIIEro 00pa30oBaHUs HEMPEPHIBHO MEHSETCS:
oOydeHue Bce OOJIBIIEr0 KOJIMYECTBA CTYAEHTOB CTAaHOBHUTCS COMNPSIKEHO C
WCIIOJIb30BAHUEM  JUCTAHIMOHHBIX TEXHOJOTUW, [OATOMY TaK BaXXHO
OTpeIeTUTh MOTHUBALIMOHHBIE (DAKTOPhI, OKa3bIBAIOIINE TMOTEHIIMAIBHOE
BIIMSHHE HA aKaJEeMUYECKYI0 YCIEIIHOCTh CTYACHTOB Pa3IU4YHBIX (QopM
oOydenus. Beibopky uccienoBanusi coctaBuiu 114 cTyneHToB pa3Hbix GopM
oOyuenuss (74 crygeHta 3aouHol (opmbl 0OydeHHS C TPUMEHEHUEM
AIIEKTPOHHOTO OOYUYEHMsI U JUCTAHIIMOHHBIX 00pa30BaTEIbHBIX TEXHOJIOTUM U
40 ctynmeHToB O4yHOUW (opmbl oOydenwms). g w3MepeHus akaaeMHYeCKUX
JOCTH)KEHUN HCMONB30BANIKMCh JBa TOKaszaTess: cpeaHui Oamin 3a Bce
OpeIbIAyIINe CEeCCUM W IIKajda CcaMOOolleHKH oOydeHust ompocHuka T.B.
KopuunoBoit u ee komier. s wu3y4eHUS MOTHBAIIMOHHO-CMBICIOBOM
KOMITOHEHTBI MOTHUBAIIMU MCTOJIb30Bascs onpocHUK «lIlkanbl akageMuyeckon
motuBauun»  (IIIAM), anga wu3ydeHUsT  MOTUBALIMOHHO-PETYJISTOPHOM
KOMIIOHGHTBl — KpaTKas IIIKaja CaMOKOHTPOJsSs | ONpOCHUK «CTHIIb
camoperymnsiuun nioBeaeHus — CCIIM 2020», nnsg u3ydeHUs: KOTHUTHBHO-
MOTHUBAIIMOHHONW KOMIOHEHThI — MeToAuka «CTuib OOBSICHEHUSI YCIIEXOB U
Heynay» (CTOVYH) u onpocuuk o61eit camospdexrtuBaoctu P. [lBapuepa u
M. Epycanema B amanrtauuu B.I'. Pomeka, i u3ydeHus: MHTETPaTUBHOU
KOMIIOHEHTBl — OIPOCHMK ymnopcTBa M HactolumBocTH (QGrit). PesynpTaTh
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IIOKa3ajiu, 4TO €CJIN Hpeo6naz[aeT CUJIbHAasA BHYTPCHHAA MOTHUBALHA, TO OHA B
JIOCTaTOYHOM CTENEHU OopeaAcICT aKaACMHNYCCKYIO YCIICIIHOCTb, HO CCJIN
MOTHUBAIlMKM HE XBaTacT 00 OHAa HOCHT BHCIIHHHU XapaKTep, TO MHMOBBICUTH
AKaAACMHUUYCCKYIO YCIICHIHOCTL IIOMOIarOT APYIruc¢ KOMIIOHCHTBI, @ UMCHHO —
PECYPChI CaMOpCryjisinun U CTHIIb 00BACHECHUS YCIICX0OB MW HCyAa4 B
I[OCTH)KCH‘-ICCKOﬁ JACATCIIBHOCTU.

Kniwouesvie cnosa: MoTUBAIMA;  pECypChl  CaMOpETYISIMH,  CTHIIb
CaMOpETyYJSLUN TIOBEACHHUS; aTPUOYTHBHBIA CTWIIb; YCIIEIIHOCTH OOYdYEHUS,
By3; 3aouyHas (opma oOyueHus; ouyHass (opma OOyueHHUs; NUCTAHLHUOHHOE
o0ydeHue; cpeHuii 6auT; BHYTPEHHHE MOTHBBI; BHEIITHHE MOTHBBI; CTYICHTHI.

®unancupoBanue. HayuHo-uccnepoBarenbckuili npoekT «llcuxonmornyeckue ¢GakTopsl
a¢pexTuBHOCTH  y4eOHOUW ACSATENBPHOCTH B LU(PpOBOM  0Opa3oBaTeNbHOM  Cpeje
yauBepcutera» peanusyercs PI'bOY BO MITIITY B paMkax nporpamMmbl CTPaTErHYECKOro
akanemuuaeckoro auaepcersa «IIpuopurer 2030».
Jas nurarel: Mepukosa M.A. Ha nytu K ycnexy: MOTHBAIUsl U PECYpChl CaMOPETyJISLUU Kak
MPEIUKTOPBl aKaJEeMUYEeCKOH YCHEUIHOCTH CTyIeHTOB [DnekTpoHHbI pecypc] // Ilcuxosmoro-
nemarorunyeckue uccneaosanus. 2024, Tom 16. Ne 1. C. 39-57. DOI:10.17759/psyedu.2024160103
Introduction

The study of various factors that influence students' academic achievements does not lose
its relevance, since academic achievements are related to success in the professional sphere
[31]. Commonly recognized factors are intellectual and motivational [3; 6], while the
importance of motivational factors is explained by their role in the regulation of activity. T.O.
Gordeeva's theoretical approach, which suggests taking into account the structure of
motivation and considering some motivational variables as necessary conditions and others
as mediators or moderators of the influence of the first variables on academic achievement,
seems promising; therefore, in this study we will rely on the structural dynamic model of
motivation of achievement activity proposed by T.O. Gordeeva [4]. According to this model,
four blocks of motivational variables are distinguished: motivational-semantic, motivational-
regulatory, cognitive-motivational and integrative. “The first includes a hierarchy of internal
and external motives that trigger activity, the second - the process of goal-setting, including
planning, self-regulation and self-control in the performance of activity, the third - cognitive
predictors that trigger goal-setting and perseverance and include ideas about the causes of
successes and failures, means of achieving goals and the measure of their possession, and the
fourth - persistence, concentration and perseverance in achieving goals and encountering
difficulties and failures” [4, c. 3].

Many studies have been devoted to the relationship between motivational and semantic
variables and academic success [4; 8; 9; 12-15; 18; 19], while the role and place of the other
components have been less studied [1; 2; 5; 29], especially in the transition to blended or
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distance learning. Currently, digital learning environments (DLES) are becoming increasingly
important as a significant number of learning environments are being implemented that are
realized through digital technologies. Initially, this was largely due to the changes in the world
that the pandemic caused, but many students are now consciously choosing to study using
distance technology. All this entails the question of the significance of motivational-
regulatory, cognitive-motivational and integrative blocks in such a learning environment, as
it is necessary, among other things, to develop new skills and abilities, an important condition
of which is self-regulation. It can be assumed that these blocks will play a more important
role in determining academic success when elements of distance learning are introduced.

If we consider self-regulation in relation to learning activity, we can say that it is a system
of self-organization by the learner of his/her actions aimed at self-learning and self-education,
as well as at the effective functioning of the student in the learning process. From the point of
view of E. Yu. Ponomareva [17], the system of self-regulation assumes the presence of the
following components: self-analysis of personal conditions, motivation in the successful
process of a certain activity, goal setting and action planning, self-correction. The presence
of these components is associated by some researchers with the ability to work independently
in general. In the case when we talk about distance learning, independent work is especially
Important, because the success of learning directly depends on the student's ability to
competently organize their activities. At the same time, according to the data obtained by the
researcher, learning in a digital environment, in turn, also contributes to the improvement of
self-regulation in students. Based on all this, we can say that the presence of developed self-
regulation allows to achieve the goals associated with the acquisition of knowledge, skills and
abilities in the digital educational environment. In this case, according to V.l. Morosanova, it
is extremely important for successful learning to form an effective regulatory style. Its
presence can be considered as a resource for activating the necessary individual features by
compensating for the style features developed to different degrees.

Self-control, being the confidence in one's ability to consciously regulate one's behavior,
is related to the personality's ability to self-regulate. It should also be noted that when
acquiring knowledge in a digital environment, developed self-control is a significant
component of successful learning [22], especially in distance learning [26], although its links
with motivation and self-efficacy have not been found [21]. The role of attributional style, as
the way people explain to themselves the reasons for various events, in predicting academic
success has also been emphasized in various studies [23-25], with some evidence that
attributional style is very important in blended learning [30].

Meanwhile, the empirical evidence regarding the components contributing to academic
success is somewhat contradictory. For example, in one of the studies, regression analysis
showed that only one indicator of self-regulation (time management) was statistically
significantly included in the model. Moreover, its standardized regression coefficient beta is
negative and close to zero (-0.03). The highest regression coefficient (0.53) turned out to be
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for the indicator “Search for support”, but it is statistically insignificant [27, p. 17]. Such
results can be explained by the use of the regression method with the inclusion of all measured
and highly correlated indicators at once. The absence of multicollinearity test and negative
standardized regression coefficients allow us to doubt the explanatory power of self-
regulation resources for the mean score on the session (r2=0.54). Another study found that
although goal setting was related to academic success, this relationship was not mediated by
self-efficacy, engagement, and learning satisfaction in online learning [28]. An extensive
review [33] noted that among 73 articles on the contribution of self-regulation to academic
success of mixed and distance learning students, only 63% of studies (N=46) found a positive
effect; no effect was found in 19% of studies (N=14) and conflicting results were obtained in
18% of studies (N=13) [33].

It can be assumed that when switching to blended, and even more so fully distance learning,
the importance of all additional components (in addition to motivational and semantic) will
increase and they will have a greater impact on learning outcomes than in face-to-face
traditional learning. Thus, the hypothesis of this study was the following statement:
motivational-regulatory, cognitive-motivational, and integrative components will play a more
important role in predicting academic success in students using distance technologies. To test
this hypothesis, students from the same institution were selected from full-time, face-to-face
students and part-time, mixed-format, but predominantly distance learning students.

Method

Sampling. The study involved full-time and part-time students with the use of E-learning (EL) and
distance education technologies (DET) at Maksim Tank Belarusian State Pedagogical University
(BSPU). Full-time students (N=40, 90% female) were in their second year of study and never
switched to distance learning at the university: both lecture and practical classes were conducted face-
to-face, without the use of E-Learning and DLT (face-to-face). Distance learning students using EL
and DLT (N=74, 92% female) were predominantly in the third year, which is approximately the same
as the second-year full-time program. Distance learning classes were conducted on the following
platforms: ZOOM, Big Blue Button, Moodle. In Moodle were developed training courses for all
disciplines of the specialty, students were offered lectures, materials for practical classes, stimulating
questions, tasks and practice-oriented materials, with which they could familiarize themselves both
before and after classes. Knowledge was tested both orally in online classes and in the form of tests
for all disciplines, which allowed for a comprehensive and unbiased assessment of the acquired
competencies. Students had the opportunity to receive feedback from teachers not only during the
classes, but also after them, addressing questions in Moodle and receiving answers, they closed gaps
in knowledge (subject-subject interaction).

Procedure. The study was conducted at the end of the academic year (April-May). The testing was
electronic (google forms), voluntary and anonymous.

Methods. To study the motivational and semantic component, we used the questionnaire
“Academic Motivation Scale” (AMS) by T.O. Gordeeva et al. [7], including seven scales: three types
of intrinsic motivation (cognitive, achievement, self-development motivation), three types of external
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motivation of learning activity (self-esteem motivation, introjected, externalized) and amotivation.
To study the motivational-regulatory component, we used questionnaires: a Brief Self-Control Scale
by J. Tangney, R. Baumeister and A.L. Boon in the adaptation of T.O. Gordeeva et al. [5] and V.I.
Morosanova's “Style of Self-Regulation of Behavior - SSRB 2020 questionnaire [16], designed to
diagnose self-control behavior [16], designed to diagnose the development of conscious self-
regulation and the profile of its style features, which are steadily manifested in various types of
arbitrary activity and life situations, and allows to determine seven different aspects of self-regulation:
goal planning, modeling of significant conditions for achieving the goal, programming of actions,
evaluation of results, flexibility, reliability, perseverance, as well as the overall level of conscious
self-regulation. To study the cognitive-motivational component, we used the Explanatory Style of
Successes and Failures (ESSF) technique [6], which diagnoses the optimistic/pessimistic style of
explaining successes and failures in achievement activities according to the parameters of globality,
stability and controllability, and the general self-efficacy questionnaire by R. Schwarzer and M.
Yerusalem in the adaptation of V.G. Romek [20]. To study the integrative component, we used the
persistence and perseverance (Grit) scale by A. Duckworths et al. in the adaptation of Y.A.
Tyumeneva et al. [32].

Two indicators were used to measure academic achievement: the average score for all previous
sessions (10-point scale) and the questionnaire of T.V. Kornilova and her colleagues [11], which
contains three scales of the original questionnaire (Acceptance of the implicit theory of “buildable
intelligence”, Acceptance of the implicit theory of “enriched personality”, and Acceptance of learning
goals), as well as an additional scale “Self-appraisal of learning”.

All data is presented in the repository of psychological research and instruments of the Moscow
State University of Psychology and Education RusPsyDATA [10].

Statistical analysis. A two-factor analysis of variance was used to compare the motivational
profiles of full-time and part-time students for a mixed experimental design (the between-group factor
was the department (full-time/part-time) and the within-group factor was the academic motivation
scales). To determine the contribution of motivation to academic success, which was measured using
two indicators (academic performance and self-efficacy for learning), a multiple regression analysis
was conducted using the academic success indicators in turn as the dependent variable and different
types of motivation (subscales of the “Academic Motivation Scale” method) as predictors. A stepwise
inclusive algorithm was used. To determine whether the motivational-regulatory, cognitive-
motivational, and integrative components were important for learning effectiveness, measures of self-
control, self-regulation of behavior, attributive style, self-efficacy, and persistence were added to the
regression model. To select the most important predictors, a stepwise inclusive algorithm was used,
statistically significant predictors were selected, and then the model was recalculated using the
standard method to obtain regression coefficients and coefficient of determination. The analysis was
performed separately for each group of students (full-time and part-time). Calculations were
performed in the STATISTICA 12.0 program.

Results
The results of the comparison of motivational profiles showed that there is a statistically significant
interaction with a strong effect between the variables form of study and academic motivation scale
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(F(6,672)=18.40; p<0.0001; n2=0.14), indicating significant differences between the profiles of
students from different departments. Duncan's post hoc test showed statistically significant
differences for all scales except the scales of self-esteem motivation (p=0.27) and introjected
motivation (p=0.054). Comparisons of the mean (cf. figure) show that full-time students have more
pronounced externalized motivation and amotivation (Duncan's post hoc test, p<0.001), while part-
time students have all types of intrinsic motivation: cognitive (Duncan's post hoc test, p<0.001),
achievement (Duncan's post hoc test, p<0.001) and self-development motivation (Duncan's post hoc
test, p=0.014). The statistically significant interaction and the obtained averages indicate that intrinsic
motivation prevails in part-time students, whereas extrinsic motivation prevails in inpatient students.
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Fig. Mean values of academic motivation scales for full-time and extramural students (vertical bars
indicate 95% confidence interval)

Table 1 presents the results of descriptive statistics and comparative analysis of part-time and full-
time students for all other parameters used in the study (motivational-regulatory, cognitive-
motivational and integrative components). It was found (Table 1) that, in general, self-regulation
parameters and the level of self-control and self-efficacy are developed in students of both
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departments at approximately equal levels, with part-time students being characterized only by
significantly more pronounced goal planning (t(112)=-2.09; p<0.05), although the effect size is

smaller than average (Cohen's d<0.5). It can be

noted that no significant differences were found in

the parameters of attributional style and level of optimism on positive and negative events, as well as
in the level of stability of interests and persistence in full-time and extramural students. Based on this,
we can conclude that full-time and part-time students differ mainly in academic motivation, and
motivational-regulatory, cognitive-motivational and integrative components are expressed in them
equally. In this regard, it is particularly interesting to test whether the contribution of these equally
and dissimilarly expressed components to academic success differs with different forms of learning.
Multiple regression analysis was used for verification.

Table 1

Results of Comparing the Motivational Components of Extramural and Full-Time Students:
Descriptive Statistics and Student's t-test Results

Parameter Full-Time | Extramural t Cohen’
Mzto M=o sd
Style of Self-Regulation of Behavior
Goal Planning 12,344,11 13,8+3,59 | -2,09* 0,41
Modelling Conditions 13,3+3,00 13,4+2.79 -0,30 0,06
Programming Actions 15,1£2,68 14,9+2.99 0,24 0,05
Evaluation of Results 11,4+3,08 12,6+3,61 -1,89 0,37
Flexibility 14,242 .88 13,8+3,18 0,62 0,12
Reliability 8,9+3,71 9,8+3.,46 -1,32 0,26
Perseverance 14,2+3,28 14,6+2,79 -0,61 0,12
General Level of Self-Regulation 89.,4+14,1 93,1+13.,44 -1,40 0,27
«Self-Control» Method
Level of Self-Control 36,7+8,78 38,9+7,03 -1,46 0,29
General Self-Efficacy Scale
Level of Self-Efficacy 29,8+5,33 30,5+5,48 -0,69 0,13
Adult Explanatory Style of Successes and Failures Questionnaire

Stability Parameter 58,7+8,93 61,2+7,98 -1,54 0,30
Globality Parameter 69,4+12,46 | 71,3+£10,45 -0,87 0,17
Control Parameter 72,8+10,31 71,2+11,55 0,76 0,15
Optimism in a situation of success 93,5+15,79 | 92,9+14,02 0,19 0,04
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Optimism in a situation of failure 107,4+15,52 | 110,68+13,78 | -1,17 0,23

Optimism in situations of achievement 120,1+15,58 | 121,0+14,00 | -0,33 0,06

Optimism in interpersonal situations 80,8+10,59 | 82,6+10,69 -0,87 0,17

General level of optimism 200,9+24,78 | 203,7+21,36 | -0,62 0,12
«GRIT» Method

Stability of interests 20,5+5,55 21,5+4,29 -1,05 0,21

Perseverance 17,5+£3,95 18,1+3,54 -0,86 0,17

The results of regression analysis are presented in Table 2 for extramural students and in Table 3
for full-time students. It can be seen that for students of both departments motivation (motivational-
semantic component) predicts academic performance slightly lower than self-assessment of learning
(r2=0.12 and r2=0.33 for correspondence students and r2=0.12 and r2=0.40 for full-time students).
Self-development motivation turned out to be the main predictor for extramural students and
achievement motivation for full-time students. Thus, in both cases, internal motivation is the
determinant.

Table 2
Results of Regression Analysis for Predicting Academic Success (Grade Average and Self-
Appraisal of Learning) by Different Indicators of Motivational-Semantic Component and by
Indicators of Motivational-Semantic, Motivational-Regulatory, Cognitive-Motivational and
Integrative Components for Extramural Students

Performance Self-Appraisal

Academic Success

(Average Grade)

(Implicit Theories and Learning
Objectives Questionnaire, scale 4)

Motivational-Semantic Comp

onent

Predictors

Self-development motivation
(0,34)

Self-development motivation
(0,57)

r-2

0,12

0,33

Motivational-Semantic, Motivational-Regulatory, Cognit

Components

ive-Motivational, and Integrative

Self-development motivation

Self-development motivation

) (0,25) (0,42)
Predictors - :
Evaluation of results Overall level of conscious self-
(0,25) regulation (0,32)
r2 0,17 0,41
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Note: standardized regression beta coefficients are given in parentheses (p<0.05).

When adding the indicators of motivational-regulatory, cognitive-motivational and integrative
components for extramural students, the model included only the indicators of self-regulation of
behavior (Table 2). The mean score can be predicted a little better if we take into account not only
motivation but also outcome evaluation, i.e., the development and adequacy of respondents'
evaluation of themselves, their actions, and the results of their activities and behavior. In addition to
motivation, the general level of conscious self-regulation contributes to the prediction of learning
self-appraisal. The little changed coefficients of determination (0.12 vs 0.17 for academic
achievement and 0.33 vs 0.41 for learning self-appraisal) suggest that the role of self-regulation
resources is not significant.

Table 3

Results of Regression Analysis for Predicting Academic Success (Grade Average and Self-
Appraisal of Learning) on Different Indicators of the Motivational-Semantic Component and
on Indicators of Motivational-Semantic, Motivational-Regulatory, Cognitive-Motivational

and Integrative Components for Ful

I-Time Students

Academic Success

Performance
(Average Grade)

Self-Appraisal
(Implicit Theories and Learning
Objectives Questionnaire, Scale 4)

Motivational-Semantic Comp

onent

Achievement Motivation

Achievement Motivation

Predictors (0,35) (0,64)
r? 0,12 0,40
Motivational-Semantic, Motivational-Regulatory, Cognitive-Motivational, and Integrative
Components
Achievement Motivation Achievement Motivation
(0,39) (0,53)
Modeling of meaningful conditions Persistance
. (0,28) (0,39)
Predictors At -
ction programming —
(0,48) Globality (-0,41)
Stability
(0,55)
r? 0,46 0,70

Note: standardized regression beta coefficients are given in parentheses (p<0.05).
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For full-time students (Table 3), on the contrary, the coefficients of determination increased
significantly when self-regulation resources were added to the model (0.12 vs 0.46 for academic
performance and 0.40 vs 0.70 for self-appraisal of learning), indicating their more important role in
determining academic success in this case. In addition, compared to part-time students, such resources
entered the model somewhat more: modeling meaningful conditions and action programming was
found to be important for predicting grade average, and persistence, globality, and stability were
found to be important for predicting self-appraisal for learning.

Discussion

The results of the study demonstrated that the level and nature of motivation in learning
activities are somewhat different among students of different forms of study. In particular,
extramural distance education students have more pronounced intrinsic motivation than full-
time students. At the same time, full-time students are more inclined to external motivation
and somewhat more often demonstrate a lack of interest and a sense of meaningfulness of
learning activities. It can be assumed that such differences are caused by the learning format
itself, since learning through distance technologies most often implies greater student
autonomy in studying learning materials, greater involvement in the learning process and
awareness.

Meanwhile, the parameters of self-regulation, self-control, self-efficacy, persistence and
perseverance actually have no differences among students of different forms of learning. This
may indicate that, in general, the personal components responsible for the success and
achievement of goals in any activity, including learning, do not undergo significant changes
in the process of full-time or part-time education.

The results of regression analysis show that the hypothesis of the study was not confirmed.
Contrary to the assumption that motivational-regulatory, cognitive-motivational, and
integrative components would be more important in predicting academic success when
applying distance learning, the study established the opposite pattern. Motivational-
regulatory, cognitive-motivational and integrative components in general are significant
predictors of academic success, while for full-time students the role of these motivational
components is especially great (when they are added, the coefficient of determination
doubles). It can be assumed that for extramural students the internal motivation itself, the
desire to obtain certain knowledge is a sufficient stimulus to learning, to achieve higher
results, while full-time students require additional factors (in the form of the development of
self-regulation parameters, self-efficacy and self-control). Consequently, if the motivational-
semantic component is strongly expressed, it sufficiently determines academic success, but if
motivation is lacking or is external in nature, other components, namely self-regulation
resources and style of explaining successes and failures in achievement activities, help to
increase academic success.
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The main limitation of this study is the small sample size, which may have affected the
reliability of the results and the possibility of their extension to the general population.

Conclusions

1. Full-time students have more pronounced externalized motivation and amotivation,
while part-time students have all types of internal motivation: cognitive, achievement and
self-development motivation. At the same time, students of different forms of education
practically do not differ in the expression of motivational-regulatory, cognitive-motivational
and integrative components.

2. The contribution of motivational-regulatory, cognitive-motivational and integrative
components to academic success is quite contradictory and has a different character
depending on the form of education. In particular, these components make the most
significant and complex contribution to the success of academic activity in full-time students,
while academic success in part-time students is mostly conditioned only by the influence of
motivational factors. These results may be related to the revealed specificity of motivational
structure of students of different forms of education. Based on this, it can be assumed that in
the absence of intrinsic interest in academic achievements, full-time students have to use
additional sources in the form of self-regulation, optimism, self-control, self-efficacy and
persistence.
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