
Психолого-педагогические исследования 

2023. Том 15. № 3. С. 6–22. 

DOI: https://doi.org/10.17759/psyedu.2023150301 

ISSN: 2587-6139 (online) 

Psychological-Educational Studies 

2023.Vol. 15, no. 3, pp. 6–22. 

DOI: https:///doi.org/10.17759/psyedu.2023150301 

ISSN: 2587-6139 (online) 

 

6 

CC-BY-NC 

 

ПСИХОЛОГИЯ РАЗВИТИЯ | DEVELOPMENTAL PSYCHOLOGY 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Anna M. Potanina 
Psychological Institute of Russian Academy of Education, Moscow, Russia 

ORCID: https://orcid.org/0000-0003-4358-6948, e-mail: a.m.potan@gmail.com 

Varvara I. Morosanova 
Psychological Institute of Russian Academy of Education, Moscow, Russia 

ORCID: https://orcid.org/0000-0002-7694-1945, e-mail: morosanova@mail.ru 

In recent years, psychologists pay more and more attention to the study of individual 

typological characteristics of people. The introduction adduces the purpose of the article 

– to analyze current trends in the study of non-cognitive predictors of adolescent 

achievement and summarize new data obtained in empirical studies of psychological 

resources of academic success. The first section of the article analyzes in detail the recent 

foreign studies of the most significant (according to meta-analyses) psychological 

resources of academic performance within the framework of an individual-oriented 

approach. Among the new trends, there is a focus on studying the profiles of 

psychological resources of academic achievement and their stability in different age 

periods, as well as an interest in predicting academic performance depending on the type 

of profile. The second section of the article analyzes the results of empirical studies of the 

students’ individual characteristics in the context of the differential-typological approach, 

conducted at the Psychological Institute of the Russian Academy of Education. The 

authors considered typologies created in the framework of studying the temperamental 

and characterological foundations of students' conscious self-regulation. They describe 

empirical typologies of special regulatory resources for achieving educational goals, 

including examination success. The research results allowed to develop the generalized 

ideas about age-related differential-typological differences in the regulatory and personal 

resources of academic achievement of the basic and high school students. The conclusion 

is made about the resource role of conscious self-regulation and school engagement in 

maintaining students’ academic performance. The studies demonstrated the predictive 

effect of conscious self-regulation on academic performance and school engagement 

during the students’ transition to high school. The conclusive part emphasized the 

practical significance of supplementing the studies of general patterns of manifestation of 

the psychological resources of academic performance with an analysis of students’ 

individual-typological characteristics which can be fruitful for the development of an 

individual approach in education. 
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В последние годы в психологии все больше внимания уделяется изучению 

индивидуально-типологических особенностей людей. Во введении 

сформулирована цель статьи, которая заключается в анализе современных 

тенденций в исследовании некогнитивных предикторов успеваемости подростков 

и обобщении новых данных, полученных в эмпирических исследованиях 

многомерных типологий психологических ресурсов успешности в образовании. В 

первом разделе статьи подробно проанализированы современные зарубежные 

исследования наиболее значимых по данным метаанализов психологических 

ресурсов успеваемости в рамках индивидуально-ориентированного подхода. Среди 

новых тенденций отмечена направленность на исследование профилей 

психологических ресурсов успеваемости и их устойчивости в различных 

возрастных периодах, а также интерес к прогнозированию академической 

успеваемости в зависимости от типа профиля. Во втором разделе статьи 

проанализированы результаты эмпирических исследований особенностей 

обучающихся в контексте дифференциально-типологического подхода, 

проведенных в Психологическом институте РАО. Рассмотрены типологии, 

созданные в рамках исследования темпераментально-характерологических основ 

осознанной саморегуляции обучающихся. Описаны эмпирические типологии 

специальных регуляторных ресурсов достижения учебных целей, в том числе 

экзаменационной успешности. Развиты обобщенные представления о возрастных 

дифференциально-типологических различиях в регуляторных и личностных 

ресурсах академических достижений обучающихся в основной и старшей школе. 

Делается вывод о ресурсной роли осознанной саморегуляции и школьной 

вовлеченности в поддержании академической успеваемости. Показан 

прогностический эффект осознанной саморегуляции для успеваемости и 

вовлеченности при переходе в старшую школу. В заключении подчеркивается 

практическая значимость дополнения исследований общих закономерностей 

проявления психологических ресурсов успеваемости подростков анализом их 
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индивидуально-типологических особенностей для развития индивидуального 

подхода в образовании. 

Ключевые слова: дифференциальный подход; психологические ресурсы; 

осознанная саморегуляция; мотивационные особенности; личностные 

диспозиции; школьная вовлеченность; академическая успеваемость. 
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Introduction 
Psychological science has traditionally been a multi-paradigm field of scientific knowledge, which 

is embodied not only in the multitude of diverse approaches to the study of psychological phenomena 

and patterns, but in the general methodology itself. One of the manifestations of this diversity is the 

division into two general methodological orientations: the approach to the study of general patterns 

("variable-centered approach") and the person-oriented approach, aimed at studying individual 

manifestations of psychological phenomena and regularities [35]. The person-centered approach in 

modern psychology is associated with the theoretical model developed in the works of D. Magnusson 

and colleagues, which emphasizes the subjective activity of an individual in the "person-

environment" system [23; 27]. [23; 27]. This approach is aimed at identifying profiles understood as 

naturally occurring combinations of theoretically related variables at the individual level [23]. The 

person-oriented approach meaningfully complements studies of general patterns, as it allows for the 

most accurate reflection of the diverse manifestations of multidimensional psychological phenomena 

[31]. 

In modern psychology, this approach attracts an increasing interest of researchers, especially in 

the context of studying psychological characteristics that act as resources of academic success (e.g., 

[31; 38]). This interest is due not only to the fundamental value of the differential approach, but also 

to its practical possibilities: its application allows for the solving of problems of predicting the 

manifestations revealed by using the analysis of general patterns in individuals. The latter, firstly, 

focuses on the study of psychological variables rather than individuals, and secondly, makes it 

possible to study the relationships between these variables on the average values level, whilst not 

allowing for the study of individual trajectories. In addition, knowledge about differential 

psychological differences is extremely important for psychological and pedagogical work, serving as 

a basis for counseling and individual work with students [5]. 

Despite the variety of studies analyzing differential characteristics of students, there is a lack of 

generalization of the results of these works. The aim of the article is to analyze current trends in the 

study of non-cognitive predictors of adolescents' academic performance and to summarize new data 

obtained in empirical studies of multidimensional typologies of psychological resources of success 
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in education. The research questions are: 1) What are the current trends in research on adolescents' 

psychological resources of academic success in the context of person-orientated and differential-

typological approaches? 2) What are the possibilities of applying these approaches to the study of 

adolescents' psychological resources of academic success in psychological and pedagogical practice? 

 

The Person-oriented Approach in Foreign Studies of Psychological Resources of Success in 

Learning 

Before proceeding directly to the analysis of studies, let us consider what resources are singled out 

by researchers as the most important. In the last 10 years, more and more attention has been paid to 

non-cognitive predictors of academic achievement [22; 29]. According to meta-analyses, personality 

traits such as integrity and open-mindedness to new experiences are the most significant and stable 

predictors of academic achievement [32]. Self-regulation is one of the key factors of academic success 

throughout learning: its formation at an early stage of learning is an important predictor of academic 

success in adolescence [30]. Conscious self-regulation is a universal resource for academic 

performance throughout the entire learning process [6; 8; 11; 21]. Motivation, according to a meta-

analysis of 74 studies, makes a moderate significant contribution to academic achievement [22]. 

School engagement as an external manifestation of motivation [37] is also significantly related to 

academic success: the higher the engagement, the higher the achievement [28]. The largest 

relationships in both middle and high school are observed between academic achievement and 

cognitive and behavioral engagement [37]. Conscious self-regulation is a resource for both 

engagement and achievement, and mediates the influence of engagement [15; 26]. 

Let us turn to the analysis of studies of individual manifestations of these psychological 

phenomena. The most common works analyzing the characteristics of various motivational 

manifestations of students [3; 17; 38]. Most often, four types of motivational profiles are identified, 

differing in the expression of internal and external types of motivation [38]. For example, the work 

of M. Baars and L. Wijnia studied motivational profiles and their relationship to regulatory skills and 

learning success in a sample of high school students [17]. It was shown that students with strong 

extrinsic motivation and low intrinsic motivation demonstrate low academic success rates. Another 

study, also performed on a sample of high school students, was devoted to identifying motivational 

profiles and analyzing their relationship with engagement and academic success indicators [38]. It 

was found that for "maladaptive" profiles, engagement did not significantly affect academic 

performance, whereas for average values of motivation, partial mediation by cognitive engagement 

of the relationship between social engagement and academic success was found. 

The analysis of typological features of school engagement is close to the line of research into 

various combinations of motivational features as resources of academic performance [18; 34]. Most 

often, engagement profiles are built in accordance with the model of J. Fredricks, in which it is 

considered as a construct that includes cognitive, behavioral, and emotional components. For 

example, in one of the most cited studies in this field, M.-T. Wang and S.C. Peck studied the 

typological features of school engagement on a sample of 1025 ninth graders [36]. It was shown that 

the most successful students fall into profiles with high expression of all engagement components, as 
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well as with a high expression of cognitive and a low expression of emotional engagement. 

Interestingly, engagement profile features in 9th grade predicted performance in 11th grade, which 

indicates the predictive power of selecting and analyzing engagement profiles. A more recent study 

of engagement profiles and their relationship to academic adjustment and university performance was 

conducted on a sample of Danish high school students in their final year of school [34]. It was found 

that students with high expression of all types of involvement demonstrated the highest academic 

performance during the transition to university. There are also works devoted to the analysis of 

individual typical features of younger adolescents. For example, the work conducted on a sample of 

students in grades 6, 7, and 8 was devoted to the study of engagement profiles in science subjects, 

predictors of profile affiliation, and the relationship between profile affiliation and students' 

achievements [18]. Successful students were more likely (60-70%) to be in moderately engaged 

groups. Learners with high behavioral engagement were the most successful. 

Finally, there is a line of research that attempts to construct regulatory profiles of learners [19; 20; 

33]. For example, a study by T.J. Cleary and colleagues examined profiles of self-regulated learning 

in a sample of 6th and 7th grade students [19]. This work is particularly interesting because contextual 

variables were also included in the profiles: perceptions of teacher support and school affiliation. 

Students with adaptive profiles (high regulation and perceived support, and high regulation and 

medium perceived support) were shown to outperform students with the other two profiles in 

mathematics scores, while students with low regulation and perceived support performed the lowest 

on standardized mathematics tests. 

A number of modern works are devoted to the study of individual typological characteristics in 

special educational contexts. For example, a study by D.C. van Alten and colleagues investigated 

self-regulated learning profiles and their relationship to academic achievement in the situation of the 

so-called "flipped" type of learning ("flipped learning"), in which students independently study 

materials before class and then apply them in class [33]. Students' self-regulated learning was 

analyzed as was their online activity in the process of studying materials for class, as well as by using 

survey methods. It should be noted that typological groups were distinguished precisely on the basis 

of online activity indicators. The authors described five profiles that differed in the degree of task 

completion and the activity towards its fulfillment. It was shown that students who complete 

independent tasks completely and show a medium and high level of activity have higher performance 

indicators than students who complete independent tasks incompletely and who show a low level of 

activity. Another paper was devoted to self-regulation profiles in a blended and online learning 

situation, and examined their relationship with engagement in learning mathematics and perceived 

academic control in a sample of 7th and 8th grade students [20]. 

It was found that the highest rates of engagement and perceived academic control are observed in 

learners with a high regulation profile. 

The articles reviewed in this section confirm the relevance and significance of a multifaceted study 

of the individual characteristics of students. At the same time, in most studies we do not find any 

attempts to present a comprehensive picture of psychological resources of different nature of 

adolescents' academic performance, as the analyzed works are limited to a group of learners and 
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analyzing differences in the context of individual psychological characteristics. We see a solution to 

this problem in the creation of typologies of learners based on the relationships of different 

psychological resources that contribute to academic performance. Thus, it becomes necessary to 

conduct more complex studies that allow for the creation of such typologies. In this regard, let us turn 

to the analysis of the differential-typological approach to the study of conscious self-regulation of 

learning activity, carried out within the framework of research of the laboratory of self-regulation 

psychology of the Psychological Institute of the Russian Academy of Education. 

 

The Differential-Typological Approach in the Study of Conscious Self-regulation of 

Learning Activity 

Conscious self-regulation (SR) is understood as a reflexive psychological tool of a person that 

allows him/her to put forward goals and manage their achievement on the basis of the self-

organization of various subsystems of primary mental processes, properties, and states that act as a 

means of implementing his/her activity [5]. Numerous theoretical and empirical studies conducted in 

the laboratory of self-regulation psychology convincingly demonstrate that the development of 

conscious self-regulation is a meta-resource, as it not only makes a significant contribution to the 

productive aspects of achieving any goal, but is also interrelated with other psychological resources, 

mediating the influence of other cognitive and personal reserves of a person on the solution of a wide 

range of life problems [6]. The general level of development of conscious self-regulation, along with 

nonverbal intelligence, acts as a universal resource of academic success, since its contribution (11-

20% of the explained variance in different samples) does not depend on the humanitarian, 

mathematical or natural science area of the academic discipline [7; 24; 25]. The basis of our approach 

to the study of SR is the concept of its individual style, including ideas about the stylistic features of 

SR [4; 5]. These include the cognitive operational characteristics of regulatory processes of 

information processing, which are realized by competence in planning goals, modeling significant 

conditions of their achievement, programming actions and evaluating their results. Instrumental 

regulatory-personal properties (independence, responsibility, reliability, flexibility, initiative, etc.) 

are also stylistic features of SR. In essence, they are subjective qualities characterizing individual 

strategies of goal achievement regulation. 

The individual style of SR is characterized by a regulatory profile which reflects the level of 

development of all its components. To diagnose a person's regulatory profile and the general level of 

development of his/her conscious self-regulation, a whole arsenal of multiscale questioning 

techniques has been created [4]. The profile characterizes, first of all, the operational aspect of self-

regulation processes (how a person organizes himself), abstracting from its substantive aspect (what 

he does it for). This makes it possible to implement a unified approach and compare the features of 

manifestation of the main regulatory competences in the most different situations and types of activity 

relatively independently from their external executive structure and from the composition of the 

mental means realizing it. It is known that a harmonious self-regulation profile serves as a structural 

characteristic of an effective regulatory style if it is formed at a high general level and its stylistic 

features are closely interrelated. Style-forming for highly effective harmonious styles is the 
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expression of subjective (regulatory and personal) qualities of responsibility, perseverance and 

independence in a person. A self-regulation style, the basis of which is such a profile, will be a 

prerequisite for mastering a wide range of professions with the availability of special knowledge and 

abilities. However, it is a prerequisite for effectiveness only in those activities where the requirements 

for human self-regulation are extremely high (for example, in high-performance sports and politics) 

[5]. 

In accentuated styles of learning activity, where the requirements for the harmoniousness of the 

profile are not high, and its structure is largely determined by temperament and character type, the 

effectiveness of the style and academic success are largely determined by how developed subjective 

qualities are. It is their development that creates an opportunity to compensate underdeveloped sides 

of self-regulation with highly developed ones. For example, for successful students for the operational 

style the base is flexibility, for the autonomous style – independence, and for the stable style - 

reliability [5]. 

The first typologies of learners were created based on the assumption that regulatory profiles 

characterize the ways of self-organization of goal achievement in people with different types of 

character accentuation and temperament [4; 5]. These works are an important milestone in the study 

of individual typical features of self-regulation, as they allowed for the development of a new view 

of personality dispositions and character accentuations based on the identification of typical profiles 

of self-regulation of academic activity. Regulatory profiles peculiar to extroverts, introverts, stable 

and neurotics were identified in a sample of high school students. One of the most important results 

of this stage of research was the confirmation of the idea of compensation of the weaknesses of 

regulation (for extroverts and stable - planning, for introverts - modeling, for emotionally labile - 

evaluation of results) through the development of conscious self-regulation with high subjective 

activity to achieve goals [5]. 

Based on this idea, multidimensional typologies of special regulatory and personal resources that 

ensure the effective achievement of various professional and educational goals were subsequently 

developed [5]. It was shown that a high level of development of conscious self-regulation is not only 

a predictor of success in various types of professional and educational activities, but can also 

compensate the insufficient motivation for goal achievement for both harmonious and accentuated 

profiles. 

Let us consider in more detail the typology of high school students based on the research of 

individual typical features of the relationship between self-regulation of learning activity, motivation 

and attitude to learning, and personal dispositions [10]. This typology of students was built on the 

basis of three selected factors of the interrelation of indicators of the above-mentioned variables and 

their expression in different groups. At the next stage, individual regulatory and personality profiles 

of values for each of the three factor indicators were constructed for each respondent. Next, the 

clustering of these profiles was carried out, which made it possible to identify 5 typological groups 

of high school students: "optimal", "organized", "weakly motivated", "non-operative", "non-

purposeful". Each regulatory-personal type is psychologically characterized and the success rate of 

passing examination tests is analyzed. Significant regulatory predictors of success at the final exam 
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were revealed, which were considered in the role of special regulatory resources that allow students 

to maintain the effectiveness and reliability of their learning activity at the exam. The fact of 

mediating influence of conscious self-regulation in the system of interrelation of achievement-based 

motivation and students' exam results was confirmed: conscious self-regulation strengthens the 

influence of motivation on a student's success at an exam, acting as a resource for mobilization and 

actualization of the motivational sphere in the specific conditions of achieving an educational goal. It 

is shown that a high level of development of conscious self-regulation in a situation of decreased 

motivation is able to perform a compensatory role, which allows students to achieve optimal results 

on the exam. 

Summarizing the analysis of this stage of research, we can single out as the central idea of 

identifying groups of people who differ in typical SR profiles, with different cognitive and personal 

reserves and a person’s resources that ensure the effectiveness of achieving life goals. 

In continuation of this line of research, a study of the differential-typological regulatory and 

personality resources of academic achievements of middle and high school students was conducted 

in 2019-2021 [9; 12]. Within the framework of this work, the previously constructed typologies of 

self-regulation profiles of academic activity were empirically confirmed [5], diverse types of 

regulation at different stages of learning were described. Harmonious and accentuated types of 

regulation, typical for students during their studies in middle and high school, were revealed; it was 

shown how the development of conscious self-regulation manifests itself at the individual typical 

level in the form of differentiation of the regulatory system and an increase in the variability of 

profiles [9]. The psychological resources of academic achievement for successful and unsuccessful 

groups throughout the whole education process in grades 5-11 and the resources of its maintenance 

depending on the period of education were revealed. Thus, it was shown that the resources of high 

achievement at all stages of education are a high level of SR and an open-mindedness towards new 

experiences. At the same time, the significant contribution of individual regulatory competencies and 

the general level of SR is characteristic to grades 5-6, the contribution of personal dispositions, 

intrinsic motivation and the general level of SR is characteristic to grades 7-8, and the contribution 

of intrinsic motivation, open-mindedness towards new experiences and the regulatory and personal 

properties of initiative is characteristic to grades 9-11 [12]. This study allowed us to identify and 

comprehensively describe various types of regulation characteristics of students in different periods 

of schooling, and to confirm at the individual typological level the general regularities of the 

relationship between regulatory, personal and motivational characteristics as universal and special 

resources of success of middle and high school students.  

At present, the study of differential typological characteristics of students continues within the 

framework of the Russian Science Foundation project No. 20-18-00470, in which the need to 

investigate the resource role of conscious self-regulation of learning activity and the dynamics of 

school engagement in relation to academic achievements of students in middle and high school was 

justified [1; 13]. For the first time in a Russian sample in a longitudinal study it was possible to reveal 

the dynamics of conscious self-regulation and school engagement in secondary school, as well as to 

analyze the nature of their mutual determination in different periods of education [14]. It was shown 
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that the level of self-regulation development in 8th grade plays a significant resource role in the 

dynamics of cognitive engagement and cognitive activity in high school [2]. It was revealed that self-

regulation resources are a significant non-cognitive predictor of academic performance, and also 

mediate the contribution of other motivational characteristics (involvement, academic motivation, 

emotional and motivational attitude to learning) to the academic success of students [26]. For the first 

time on the basis of longitudinal data, the predictive effects of conscious self-regulation and school 

engagement and their resource role in the successful passing of final examinations at school were 

demonstrated. In particular, it was shown that the general level of conscious self-regulation is a 

predictor of exam success of students in secondary school and has a positive effect on their school 

engagement [16]. 

Following the logic of scientific knowledge, at the present moment the transition is made towards 

the establishment of the regularities of emergence, manifestations and age dynamics of differential 

differences in the relationship between school involvement, conscious self-regulation and academic 

performance of schoolchildren through analyzing their individual typological properties. Based on 

previously obtained data, it is planned to study how the general patterns of determinants of academic 

performance manifest themselves in individual typological groups of students. The study will make 

it possible to identify individual profiles of students with different expression of regulatory and 

personal resources that ensure the effective achievement of learning goals, as well as overcoming 

motivational and emotional difficulties at different stages of age development. The continuation of 

research in this vein will allow us to expand and supplement the already existing regulatory typologies 

and typologies of involvement, comprehensively describing the possible palette of individual 

manifestations of students in terms of regulatory, motivational and personal resources of academic 

success at different ages. This is undoubtedly important for solving the current psychological and 

pedagogical problem of the development of an individual approach in education, as it will provide 

teachers with important data on the peculiarities of age-specific formation of typological resources of 

success, personal and professional self-determination, and psychological well-being of students. 

 

Conclusion 

In this paper we have analyzed the current trends in the research of psychological resources of 

adolescents' academic performance in the context of person-oriented and differential typological 

approaches. The review of modern research has revealed the relevance of studying differential 

differences of modern adolescents as resources of their academic performance and for the resolution 

of various age-related problems. As the analysis of modern studies shows, the selected types of 

profiles of various non-cognitive psychological characteristics (regulatory, motivational, and 

personality) are quite stable and reproducible. In our context, it is important that most foreign studies 

emphasize the resource role of self-regulation and school involvement in ensuring students' academic 

performance. The data obtained in the analyzed studies correlates with the results of the study of 

general patterns of psychological resources of academic achievement. New trends in these studies 

have been noted, related to the characteristics of achievement resource profiles and their stability at 

different ages, as well as the identification of predictive effects of profile type in relation to 
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achievement. These trends seem to be extremely promising in the context of the tasks of studying 

individual developmental trajectories and predicting the manifestation of general regularities at the 

individual level. When analyzing Russian studies, we observe similar trends, and in this article the 

main subjects of consideration are the possibilities and advantages of the typological approach to 

studying the manifestations of general regularities of the relationship between regulatory and personal 

resources and academic success. The results of the research conducted at the Psychological Institute 

of the Russian Academy of Education with the aim of constructing a comprehensive typology of non-

cognitive resources of adolescents' academic success are analyzed. It is shown that the resources of 

conscious self-regulation are a significant predictor of academic performance, and integrate and 

mediate the influence of other non-cognitive predictors on it. The results of research on the general 

patterns of the resource role of mindful self-regulation in maintaining school engagement and 

academic achievement are analyzed. The predictive effect of mindful self-regulation on academic 

performance and engagement in the transition to high school is shown. Further development of 

research in this area is aimed at constructing a typology of students with different expression of 

regulatory competencies and components of school engagement; analyzing a wide range of 

regulatory, motivational and personal resources of academic performance depending on age and 

belonging to a typological group; studying the predictive effect of different profiles on academic 

performance and school engagement. The results of these studies are not only of fundamental 

importance, but will undoubtedly be in relevant in pedagogical practice: a) for the development of an 

individualized approach to learning; b) to provide teachers with diagnostic data on the type of profile 

of psychological resources on which the academic performance of a particular student depends; c) to 

develop individualized programs to compensate for the weaknesses of the identified profiles through 

the development of conscious self-regulation of achieving learning goals. 

 

Литература 

1. Бондаренко И.Н., Ишмуратова Ю.А., Цыганов И.Ю. Проблемы взаимосвязи школьной 

вовлеченности и академических достижений у современных подростков [Электронный 

ресурс] // Современная зарубежная психология. 2020. Т. 9. № 4. C. 77–88. 

DOI:10.17759/jmfp.2020090407 

2. Бондаренко И.Н., Цыганов И.Ю., Моросанова В.И. Роль осознанной саморегуляции в 

динамике познавательной активности и школьной вовлеченности учащихся в период 

перехода из основной в старшую школу: лонгитюдное исследование // Вестник 

Московского университета. Серия 14. Психология. 2022. № 4. С. 200–224. 

DOI:10.11621/vsp.2022.04.09 

3. Гордеева Т.О., Сычев О.А., Гижицкий В.В., Гавриченкова Т.К. Шкалы внутренней и 

внешней академической мотивации школьников // Психологическая наука и образование. 

2017. Т. 22. № 2. С. 65–74. 

4. Моросанова В.И. Развитие теории осознанной саморегуляции: дифференциальный подход 

// Вопросы психологии. 2011. № 3. С. 132–144. 

5. Моросанова В.И. Саморегуляция и индивидуальность человека: 2-е изд. М.: Наука, 2012. 

519 С. 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

16 

6. Моросанова В.И. Осознанная саморегуляция как метаресурс достижения целей и 

разрешения проблем жизнедеятельности // Вестник Московского университета. Серия 14. 

Психология. 2021. № 1. С. 4–37. DOI:10.11621/vsp.2021.01.01 

7. Моросанова В.И., Фомина Т.Г. Осознанная саморегуляция в системе психологических 

предикторов достижения учебных целей // Вопросы психологии. 2016. № 2. С. 124–135. 

8. Моросанова В.И., Бондаренко И.Н., Фомина Т.Г. Осознанная саморегуляция и личностно-

мотивационные особенности младших подростков с различной динамикой 

психологического благополучия // Психологическая наука и образование. 2019. Т. 24. № 4. 

C. 5–21. DOI:10.17759/pse.2019240401 

9. Моросанова В.И., Потанина А.М., Цыганов И.Ю. Личностные особенности и 

академическая успеваемость у школьников с различными профилями осознанной 

саморегуляции учебной деятельности // Педагогика. 2020. Т. 84. № 9. С. 29–44. 

10. Моросанова В.И., Фомина Т.Г., Цыганов И.Ю. Осознанная саморегуляция и отношение к 

учению как ресурсы академической успешности // Вопросы психологии. 2017. № 4. С. 64–

75. 

11. Моросанова В.И., Филиппова Е.В. От чего зависит надежность действий учащихся на 

экзамене // Вопросы психологии. 2019. № 1. С. 65–78. 

12. Потанина А.М., Моросанова В.И. Регуляторные и личностные ресурсы успешности 

школьного обучения: индивидуально-типологические аспекты // Вопросы психологии. 

2021. Т. 67. № 5. С. 65–75. 

13. Фомина Т.Г., Потанина А.М., Моросанова В.И. Взаимосвязь школьной вовлеченности и 

саморегуляции учебной деятельности: состояние проблемы и перспективы исследований 

в России и за рубежом // Вестник Российского университета дружбы народов. Серия: 

Психология и педагогика. 2020. Т. 17. № 3. С. 390–411. DOI:10.22363/2313-1683-2020-17-

3-390-411 

14. Фомина Т.Г., Филиппова Е.В., Моросанова В.И. Лонгитюдное исследование взаимосвязи 

осознанной саморегуляции, школьной вовлеченности и академической успеваемости 

учащихся // Психологическая наука и образование. 2021. Т. 26. № 5. C. 30–42. 

DOI:10.17759/pse.2021260503 

15. Фомина Т.Г., Потанина А.М., Моросанова В.И. Медиаторные эффекты саморегуляции во 

взаимосвязи школьной вовлеченности и академической успешности учащихся разного 

возраста // Психология. Журнал Высшей школы экономики. 2022. Т. 19. № 4. С. 835–846. 

DOI:10.17323/1813-8918-2022-4-835-846 

16. Фомина Т.Г., Филиппова Е.В., Ованесбекова М.Л., Моросанова В.И. Осознанная 

саморегуляция и школьная вовлеченность как ресурсы экзаменационной успешности: 

лонгитюдное исследование // Российский психологический журнал. 2022. Т. 19. № 4. С. 

110–121. DOI:10.21702/rpj.2022.4.7 

17. Baars M., Wijnia L. The relation between task-specific motivational profiles and training of self-

regulated learning skills // Learning and Individual Differences. 2018. Vol. 64. P. 125–137. 

DOI:10.1016/j.lindif.2018.05.007 

18. Bae C.L., DeBusk-Lane M. Middle school engagement profiles: Implications for motivation and 

achievement in science // Learning and Individual Differences. 2019. Vol. 74. P. 101753. 

DOI:10.1016/j.lindif.2019.101753 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

17 

19. Cleary T.J., Slemp J., Pawlo E.R. Linking student self‐regulated learning profiles to achievement 

and engagement in mathematics // Psychology in the Schools. 2021. Vol. 58(3). P. 443–457. 

DOI:10.1002/pits.22456 

20. Dai W., Li Z., Jia N. Self-regulated learning, online mathematics learning engagement, and 

perceived academic control among Chinese junior high school students during the COVID-19 

pandemic: A latent profile analysis and mediation analysis // Frontiers in Psychology. 2022. Vol. 

13. P. 1042843. DOI:10.3389/fpsyg.2022.1042843 

21. Fomina T.G., Burmistrova-Savenkova A.V., Morosanova V.I. Self-Regulation and Psychological 

Well-Being in Early Adolescence: A Two-Wave Longitudinal Study // Behavioral Sciences. 

2020. Vol. 10(3). P. 67. DOI:10.3390/bs10030067 

22. Kriegbaum K., Becker N., Spinath B. The relative importance of intelligence and motivation as 

predictors of school achievement: A meta-analysis // Educational Research Review. 2018. Vol. 

25. P. 120–148. DOI:10.1016/j.edurev.2018.10.001 

23. Magnusson D., Stattin H. The person in context: a holistic-interactionistic approach / William 

Damon & Richard M. Lerner (Eds.) // Handbook of child psychology. John Wiley & Sons Inc., 

2006. P. 400–465. 

24. Morosanova V.I., Fomina T.G., Bondarenko I.N. Academic achievement: Intelligence, 

regulatory, and cognitive predictors // Psychology in Russia. 2015. Vol. 8. № 3. P. 136. 

DOI:10.11621/pir.2015.0311 

25. Morosanova V.I., Fomina T.G., Kovas Y., Bogdanova O.Y. Cognitive and regulatory 

characteristics and mathematical performance in high school students // Personality and 

Individual Differences. 2016. Vol. 90. P. 177–186. DOI:10.1016/j.paid.2015.10.034 

26. Morosanova V.I., Bondarenko I.N., Fomina T.G. Conscious Self-regulation, Motivational 

Factors, and Personality Traits as Predictors of Students’ Academic Performance: A Linear 

Empirical Model // Psychology in Russia. 2022. Vol. 15(4). P. 170. DOI:10.11621/pir.2022.0411 

27. Niemivirta M., Pulkka A.-T., Tapola A., Tuominen H. Achievement goal orientations: A person-

oriented approach / K.A. Renninger, S.E. Hidi (Eds.) // The Cambridge handbook of motivation 

and learning. Cambridge University Press, 2019. P. 566–616. DOI:10.1017/9781316823279.025 

28. Lei H., Cui Y., Zhou W. Relationships between student engagement and academic achievement: 

A meta-analysis // Social Behavior and Personality: an international journal. 2018. Vol. 46(3). P. 

517–528. DOI:10.2224/sbp.7054 

29. Lee J., Stankov L. Non-cognitive predictors of academic achievement: Evidence from TIMSS and 

PISA // Learning and Individual Differences. 2018. Vol. 65. P. 50–64. 

DOI:10.1016/j.lindif.2018.05.009 

30. Robson D.A., Allen M.S., Howard S.J. Self-regulation in childhood as a predictor of future 

outcomes: A meta-analytic review // Psychological bulletin. 2020. Vol. 146(4). P. 324. 

DOI:10.1037/bul0000227 

31. Schmidt J.A., Rosenberg J.M., Beymer P.N. A person‐in‐context approach to student engagement 

in science: Examining learning activities and choice // Journal of Research in Science Teaching. 

2018. Vol. 55(1). P. 19–43. DOI:10.1016/j.lindif.2020.101922 

32. Stajkovic A.D., Bandura A., Locke E.A., Lee D., Sergent K. Test of three conceptual models of 

influence of the big five personality traits and self-efficacy on academic performance: A meta-

analytic path-analysis // Personality and individual differences. 2018. Vol. 120. P. 238–245. 

DOI:10.1016/j.paid.2017.08.014 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

18 

33. van Alten D.C., Phielix C., Janssen J., Kester L. Secondary students’ online self-regulated 

learning during flipped learning: A latent profile analysis // Computers in Human Behavior. 2021. 

Vol. 118. P. 106676. DOI:10.1016/j.chb.2020.106676 

34. van Rooij E.C., Jansen E.P., van de Grift W.J. Secondary school students' engagement profiles 

and their relationship with academic adjustment and achievement in university // Learning and 

Individual Differences. 2017. Vol. 54. P. 9–19. DOI:10.1016/j.lindif.2017.01.004 

35. von Eye A., Bogat G.A. Person-oriented and variable-oriented research: Concepts, results, and 

development // Merrill-Palmer Quarterly-Journal of Developmental Psychology. 2006. Vol. 

52(3). P. 390–420. DOI:10.1353/mpq.2006.0032 

36. Wang M.-T., Peck S.C. Adolescent educational success and mental health vary across school 

engagement profiles // Developmental psychology. 2013. Vol. 49(7). P. 1266–1276. 

DOI:10.1037/a0030028 

37. Wang M.-T., Fredricks J., Ye F., Hofkens T., Linn J.S. Conceptualization and assessment of 

adolescents’ engagement and disengagement in school: a multidimensional school engagement 

scale // European Journal of Psychological Assessment. 2019. Vol. 35(4). P. 592–606. 

DOI:10.1027/1015-5759/a000431 

38. Xie K., Vongkulluksn V.W., Lu L., Cheng S.L. A person-centered approach to examining high-

school students’ motivation, engagement and academic performance // Contemporary 

Educational Psychology. 2020. Vol. 62. P. 101877. DOI:10.1016/j.cedpsych.2020.101877 

 

References 

1. Bondarenko I.N., Ishmuratova Y.A., Tsyganov I.Yu. Problemy vzaimosvyazi shkol'noj 

vovlechennosti i akademicheskih dostizhenij u sovremennyh podrostkov [Problems of the 

relationship between school engagement and academic achievements in modern teenagers] 

[Elektronnyj resurs]. Sovremennaya zarubezhnaya psihologiya = Journal of Modern Foreign 

Psychology, 2020. Vol. 9, no. 4, pp. 77–88. DOI:10.17759/jmfp.2020090407 (In Russ.). 

2. Bondarenko I.N., Tsyganov I.Yu., Morosanova V.I. Rol' osoznannoj samoregulyatsii v 

dinamike poznavatel'noj aktivnosti i shkol'noj vovlechennosti uchashchikhsya v period 

perekhoda iz osnovnoj v starshuyu shkolu: longityudnoe issledovanie [The Role of Conscious 

Self-Regulation in the Dynamics of Cognitive Activity and Cognitive Engagement of Students 

during the Transition from Secondary to High School: A Longitudinal Study]. Vestnik 

Moskovskogo universiteta. Seriya 14. Psikhologiya [Moscow University Psychology Bulletin], 

2022, no. 4, pp. 200–224. DOI:10.11621/vsp.2022.04.09 (In Russ.). 

3. Gordeeva T.O., Sychev O.A., Gizhickij V.V., Gavrichenkova T.K. Shkaly vnutrennej i vneshnej 

akademicheskoj motivacii shkol'nikov [Intrinsic and extrinsic academic motivation scale for 

schoolchildren]. Psihologicheskaja nauka i obrazovanie = Psychological science and education, 

2017. Vol. 22, no. 2, pp. 65–74. (In Russ.). 

4. Morosanova V.I. Razvitie teorii osoznannoj samoregulyatsii: differentsial'nyj podkhod [The 

conscious self-regualtion theory development: differential approach]. Voprosy psikhologii 

[Questions of psychology], 2011, no. 3, pp. 132–144. (In Russ.). 

5. Morosanova V.I. Samoregulyatsiya i individual'nost' cheloveka: 2-e izd. [Self-regulation and 

human individuality]. Moscow: Nauka, 2012. 519 p. (In Russ.). 

6. Morosanova V.I. Osoznannaya samoregulyatsiya kak metaresurs dostizheniya tseley i 

razresheniya problem zhiznedeyatel’nosti [Conscious self-regulation as a metaresource for 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

19 

achieving goals and solving the problems of human activity]. Vestnik Moskovskogo 

Universiteta. Seriya 14. Psikhologiya [Moscow University Psychology Bulletin], 2021, no. 1, 

pp. 4–37. DOI:10.11621/vsp.2021.01.01 (In Russ.). 

7. Morosanova V.I., Fomina T.G. Osoznannaya samoregulyatsiya v sisteme psikhologicheskikh 

prediktorov dostizheniya uchebnykh tselej [Conscious self-regulation in the system of 

psychological predictors of achieving educational goals]. Voprosy psihologii [Questions of 

psychology], 2016, no. 2, pp. 124–135. (In Russ.). 

8. Morosanova V.I., Bondarenko I.N., Fomina T.G. Osoznannaya samoregulyatsiya i lichnostno-

motivatsionnye osobennosti mladshikh podrostkov s razlichnoi dinamikoi psikhologicheskogo 

blagopoluchiya [Personality and Motivational Features and Conscious Self-Regulation in Early 

Adolescents with Different Dynamics of Psychological Well-Being]. Psikhologicheskaya nauka 

i obrazovanie = Psychological Science and Education, 2019. Vol. 24, no. 4, pp. 5–21. 

DOI:10.17759/pse.2019240401 (In Russ.). 

9. Morosanova V.I., Potanina A.M., Tsyganov I.Yu. Lichnostnye osobennosti i akademicheskaya 

uspevaemost' u shkol'nikov s razlichnymi profilyami osoznannoi samoregulyatsii uchebnoi 

deyatel'nosti [Personal characteristics and academic performance of students with different 

profiles of conscious self-regulation of educational activities]. Pedagogika [Pedagogics], 2020. 

Vol. 84, no. 9, pp. 29–44. (In Russ.). 

10. Morosanova V.I., Fomina T.G., Tsyganov I.Yu. Osoznannaja samoreguljacija i otnoshenie k 

ucheniju kak resursy akademicheskoj uspeshnosti [Conscious self-regulation and attitude to 

learning as resources of academic success]. Voprosy psihologii [Questions of psychology], 2017, 

no. 4, pp. 64–75. (In Russ.). 

11. Morosanova V.I., Filippova E.V. Ot chego zavisit nadezhnost' dejstvij uchashchihsya na 

ekzamene [What ensures reliability of a student's actions in an examination]. Voprosy psihologii 

[Questions of psychology], 2019, no. 1, pp. 65–78. (In Russ.). 

12. Potanina A.M., Morosanova V.I. Regulyatornye i lichnostnye resursy uspeshnosti shkol'nogo 

obucheniya: individual'no-tipologicheskie aspekty [Regulatory and personal resources of school 

success: individual typological aspects]. Voprosy psihologii [Questions of psychology], 2021. 

Vol. 67, no. 5, pp. 65–75. (In Russ.). 

13. Fomina T.G., Potanina A.M., Morosanova V.I. Vzaimosvyaz' shkol'noj vovlechennosti i 

samoregulyatsii uchebnoj deyatel'nosti: sostoyanie problemy i perspektivy issledovanij v Rossii 

i za rubezhom [The Relationship Between School Engagement and Conscious Self-Regulation 

of Learning Activity: The Current State of The Problem and Research Perspectives in Russia and 

Abroad]. Vestnik Rossijskogo universiteta druzhby narodov. Seriya: Psikhologiya i pedagogika 

[RUDN Journal of Psychology and Pedagogics], 2020. Vol. 17, no. 3, pp. 390–411. 

DOI:10.22363/2313-1683-2020-17-3-390-411 (In Russ.). 

14. Fomina T.G., Filippova E.V., Morosanova V.I. Longityudnoe issledovanie vzaimosvyazi 

osoznannoj samoregulyatsii, shkol'noj vovlechennosti i akademicheskoj uspevaemosti 

uchashchihsya [Longitudinal study of the relationship between conscious self-regulation, school 

engagement and student academic achievement]. Psikhologicheskaya nauka i obrazovanie = 

Psychological Science and Education, 2021. Vol. 26, no. 5, pp. 30–42. 

DOI:10.17759/pse.2021260503 (In Russ.). 

15. Fomina T.G., Potanina A.M., Morosanova V.I. Mediatornye effekty samoregulyatsii vo 

vzaimosvyazi shkol'noj vovlechennosti i akademicheskoj uspeshnosti uchashchihsya raznogo 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

20 

vozrasta [Mediation Effects of Self-Regulation in the Relationship between School Engagement 

and Academic Success of Students of Different Ages]. Psihologiya. Zhurnal Vysshej shkoly 

ekonomiki [Psychology. Journal of the Higher School of Economics], 2022. Vol. 19, no. 4, pp. 

835–846. DOI:10.17323/1813-8918-2022-4-835-846 (In Russ.). 

16. Fomina T.G., Filippova E.V., Ovanesbekova M.L., Morosanova V.I. Osoznannaya 

samoregulyatsiya i shkol'naya vovlechennost' kak resursy ekzamenatsionnoj uspeshnosti: 

longityudnoe issledovanie [Conscious Self-Regulation and School Engagement as Resources for 

Exam Success: A Longitudinal Study]. Rossijskij psikhologicheskij zhurnal [Russian 

Psychological Journal], 2022. Vol. 19, no. 4, pp. 110–121. DOI:10.21702/rpj.2022.4.7 (In 

Russ.). 

17. Baars M., Wijnia L. The relation between task-specific motivational profiles and training of self-

regulated learning skills. Learning and Individual Differences, 2018. Vol. 64, pp. 125–137. 

DOI:10.1016/j.lindif.2018.05.007 

18. Bae C.L., DeBusk-Lane M. Middle school engagement profiles: Implications for motivation and 

achievement in science. Learning and Individual Differences, 2019. Vol. 74, pp. 101753. 

DOI:10.1016/j.lindif.2019.101753 

19. Cleary T.J., Slemp J., Pawlo E.R. Linking student self‐regulated learning profiles to achievement 

and engagement in mathematics. Psychology in the Schools, 2021. Vol. 58, no. 3, pp. 443–457. 

DOI:10.1002/pits.22456 

20. Dai W., Li Z., Jia N. Self-regulated learning, online mathematics learning engagement, and 

perceived academic control among Chinese junior high school students during the COVID-19 

pandemic: A latent profile analysis and mediation analysis. Frontiers in Psychology, 2022. Vol. 

13, pp. 1042843. DOI:10.3389/fpsyg.2022.1042843 

21. Fomina T.G., Burmistrova-Savenkova A.V., Morosanova V.I. Self-Regulation and 

Psychological Well-Being in Early Adolescence: A Two-Wave Longitudinal Study. Behavioral 

Sciences, 2020. Vol. 10, no. 3, pp. 67. DOI:10.3390/bs10030067 

22. Kriegbaum K., Becker N., Spinath B. The relative importance of intelligence and motivation as 

predictors of school achievement: A meta-analysis. Educational Research Review, 2018. Vol. 

25, pp. 120–148. DOI:10.1016/j.edurev.2018.10.001 

23. Magnusson D., Stattin H. The person in context: a holistic-interactionistic approach. In W. 

Damon (Eds.). Handbook of child psychology. John Wiley & Sons Inc., 2006, pp. 400–465. 

24. Morosanova V.I., Fomina T.G., Bondarenko I.N. Academic achievement: Intelligence, 

regulatory, and cognitive predictors. Psychology in Russia, 2015. Vol. 8, no. 3, pp. 136. 

DOI:10.11621/pir.2015.0311 

25. Morosanova V.I., Fomina T.G., Kovas Y., Bogdanova O.Y. Cognitive and regulatory 

characteristics and mathematical performance in high school students. Personality and Individual 

Differences, 2016. Vol. 90, pp. 177–186. DOI:10.1016/j.paid.2015.10.034 

26. Morosanova V.I., Bondarenko I.N., Fomina T.G. Conscious Self-regulation, Motivational 

Factors, and Personality Traits as Predictors of Students’ Academic Performance: A Linear 

Empirical Model. Psychology in Russia, 2022. Vol. 15, no. 4, pp. 170. 

DOI:10.11621/pir.2022.0411 

27. Niemivirta M., Pulkka A.-T., Tapola A., Tuominen H. Achievement goal orientations: A person-

oriented approach. In K.A. Renninger (Eds.). The Cambridge handbook of motivation and 

learning. Cambridge University Press, 2019, pp. 566–616. DOI:10.1017/9781316823279.025 



Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

21 

28. Lei H., Cui Y., Zhou W. Relationships between student engagement and academic achievement: 

A meta-analysis. Social Behavior and Personality: an international journal, 2018. Vol. 46, no. 

3, pp. 517–528. DOI:10.2224/sbp.7054 

29. Lee J., Stankov L. Non-cognitive predictors of academic achievement: Evidence from TIMSS 

and PISA. Learning and Individual Differences, 2018. Vol. 65, pp. 50–64. 

DOI:10.1016/j.lindif.2018.05.009 

30. Robson D.A., Allen M.S., Howard S.J. Self-regulation in childhood as a predictor of future 

outcomes: A meta-analytic review. Psychological bulletin, 2020. Vol. 146, no. 4, pp. 324. 

DOI:10.1037/bul0000227 

31. Schmidt J.A., Rosenberg J.M., Beymer P.N. A person‐in‐context approach to student 

engagement in science: Examining learning activities and choice. Journal of Research in Science 

Teaching, 2018. Vol. 55, no. 1, pp. 19–43. DOI:10.1016/j.lindif.2020.101922 

32. Stajkovic A.D., Bandura A., Locke E.A., Lee D., Sergent K. Test of three conceptual models of 

influence of the big five personality traits and self-efficacy on academic performance: A meta-

analytic path-analysis. Personality and individual differences, 2018. Vol. 120, pp. 238–245. 

DOI:10.1016/j.paid.2017.08.014 

33. van Alten D.C., Phielix C., Janssen J., Kester L. Secondary students’ online self-regulated 

learning during flipped learning: A latent profile analysis. Computers in Human Behavior, 2021. 

Vol. 118, pp. 106676. DOI:10.1016/j.chb.2020.106676 

34. van Rooij E.C., Jansen E.P., van de Grift W.J. Secondary school students' engagement profiles 

and their relationship with academic adjustment and achievement in university. Learning and 

Individual Differences, 2017. Vol. 54, pp. 9–19. DOI:10.1016/j.lindif.2017.01.004 

35. von Eye A., Bogat G.A. Person-oriented and variable-oriented research: Concepts, results, and 

development. Merrill-Palmer Quarterly-Journal of Developmental Psychology, 2006. Vol. 52, 

no. 3, pp. 390–420. DOI:10.1353/mpq.2006.0032 

36. Wang M.-T., Peck S.C. Adolescent educational success and mental health vary across school 

engagement profiles. Developmental psychology, 2013. Vol. 49, no. 7, pp. 1266–1276. 

DOI:10.1037/a0030028 

37. Wang M.-T., Fredricks J., Ye F., Hofkens T., Linn J.S. Conceptualization and assessment of 

adolescents’ engagement and disengagement in school: a multidimensional school engagement 

scale. European Journal of Psychological Assessment, 2019. Vol. 35, no. 4, pp. 592–606. 

DOI:10.1027/1015-5759/a000431 

38. Xie K., Vongkulluksn V.W., Lu L., Cheng S.L. A person-centered approach to examining high-

school students’ motivation, engagement and academic performance. Contemporary Educational 

Psychology, 2020. Vol. 62, pp. 101877. DOI:10.1016/j.cedpsych.2020.101877 

 

Информация об авторах 

Потанина Анна Михайловна, научный сотрудник лаборатории психологии саморегуляции, 

ФГБНУ «Психологический институт РАО» (ФГБНУ «ПИ РАО»), г. Москва, Российская 

Федерация, ORCID: https://orcid.org/0000-0003-4358-6948, e-mail: a.m.potan@gmail.com 

Моросанова Варвара Ильинична, доктор психологических наук, заведующая лабораторией 

психологии саморегуляции, ФГБНУ «Психологический институт РАО» (ФГБНУ «ПИ РАО»), 

г. Москва, Российская Федерация, ORCID: https://orcid.org/0000-0002-7694-1945, e-mail: 

morosanova@mail.ru 

mailto:petrov@yandex.ru


Потанина А.М., Моросанова В.И. 

Психологические ресурсы успеваемости подростков: 

дифференциальные аспекты  

Психолого-педагогические исследования. 2023. 

Том 15. № 3. С. 6–22. 

 

Potanina A.M., Morosanova V.I. 

Psychological Resources of Adolescents' Achievement: 

Differential Aspects 

Psychological-Educational Studies. 2023.  

Vol. 15, no. 3, pp. 6–22. 

 

 

22 

 

Information about the authors 

Anna M. Potanina, Research Fellow, Department of Psychology of Self-Regulation, Psychological 

Institute of Russian Academy of Education, Moscow, Russia, ORCID: https://orcid.org/0000-0003-

4358-6948, e-mail: a.m.potan@gmail.com 

Varvara I. Morosanova, Doctor of Psychology, Head of the Department of Psychology of Self-

Regulation, Psychological Institute of Russian Academy of Education, Moscow, Russia, ORCID: 

https://orcid.org/0000-0002-7694-1945, e-mail: morosanova@mail.ru 

 

Получена 17.05.2023 Received 17.05.2023 

Принята в печать 01.09.2023 Accepted 01.09.2023 
 

mailto:petrov@yandex.ru

