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The purpose of this study was to investigate the relationship between English as Foreign Language
(EFL) teachers' beliefs and practices using ICTs for self-initiated professional development (SIPD).
The study was carried out in Ethiopia, where teachers are encouraged to engage in self-initiated
professional development (SIPD). Similarly, English teachers in Ethiopian higher education institutes
are encouraged to engage in self-initiated professional development by assessing and reexamining
their teaching beliefs and practices. This can be carried out using information and communication
technologies (ICTs). The study participants were EFL teachers from Addis Ababa Science and
Technology University. In the study, 35 teachers were selected using total population sampling.
Descriptive and correlation methods were employed to analyze the data. Accordingly, although
teachers' beliefs were positive, their practice in the use of ICTs for self-initiated professional
development was somehow moderate or did not match the level of their beliefs. Therefore, teachers
should improve their practice in regard to their strong beliefs about the use of ICTs. All in all, they
need to update themselves using the available technologies at their disposal since these technologies
provide them with a wide range of ELT's latest developments.
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Llenpt0o MaHHOTO WCCIENOBaHUS OBUIO HM3YYCHHE B3aMMOCBS3UM MEXAY YOSKICHHSIMU
IpernoiaBaTeneil aHrmMUCKoro s3bika kak nHocTpaHHoro (EFL) u npakTukoii ucrosnb3oBaHus
UKT mns camocrositensHOro nipodeccuonansHoro passutus (SIPD). UccnenoBanue ObLI0
IpoBeIeHO B OQUONUU, TJle YUUTENIM PEKOMEHIYETCsl CaMOCTOSATENIbHO 3aHUMAaThbCA
npodeccuoHanbHbiM  pa3zButieM (SIPD). AmnanmormuHeiM 00pa3oM, TNpenoJaBaTessiM
aHIVIMHCKOTO sI3bIKa B BBICIIMX YYEOHBIX 3aBEICHUAX OQHONMH PEKOMEHAyeTCs
CaMOCTOSITEJIbHO 3aHUMAThCS TPO(ECCHOHANIBHBIM Pa3BUTHEM ITyTEM OLIEHKH M IIepecMoTpa
CBOMX TMEJarorn4eckux YOEKACHUH U NPAKTUKU. ODTO MOXKET OBITh OCYILECTBIEHO C
MCTOJIb30BaHNEM HH(POPMALIMOHHO-KOMMYHUKaMOHHBIX TexHonoruil (MKT). YyactHuKamu
uccnenoBanus Obuin npenogaBatenu EFL u3 Anauc-A6e6ckoro HayduHO-TEXHHYECKOI'O
yHHBepcHuTeTa. B Xozme uccienoBanus 35 yuureneid ObUIM OTOOpaHBI C MCHOJIB30BAHUEM
obmieil BbIOOpKM HaceneHus. [l aHamu3a MOJMYYEHHBIX JAHHBIX OBUTM HCIOJIBb30BaHbI
ONHCcaTeNbHBIA U KOPPEISALUOHHBINA MeTObl. COOTBETCTBEHHO, XOTs YOEXKACHUS yUUTENnen
ObUIM TO3UTHBHBIMM, WX HpakTuka wucnonaszoBanuss HWKT 118 camocTosTensHOro
NpopEeCCHOHAIIBHOTO pa3BUTHs OblIa B KAaKOW-TO CTEMEHM YMEPEHHOW WIh He
COOTBETCTBOBAJIAa YPOBHIO UX yOexxaeHui. [1o3ToMy yuuTensm cienyeT COBEpLIEHCTBOBATh
CBOIO NPAKTHKY B COOTBETCTBUM CO CBOMMH TBEpPJbIMU YOEKICHUSIMH B OTHOIIECHUU
ucnonb3oBanus MKT. B nenxom, M HE0OX0JMMO OOHOBIIATHCS, UCIIOIB3YsI UMEIOIINECS B UX
paciopsKEHUH TEXHOJIOTHH, TMOCKOJIBKY 3TH TEXHOJIOTUM MPENOCTABISAIOT UM IIUPOKUN
CHeKTp HoBelmux pa3padorok ELT.

Knroueswie cnosa: yoexnenus, npakruka, UKT, SIPD, npenonaBatenu EFL.

dunancupoBanue. Hacrosiiee rccneoBanre peain30BaHoO MPH NOEPKKE YHUBEpCUTETa AIHC-
AOeOBbI.

BuaarogapHocTu. ABTOp BBIpaXaeT 6J1arolapHOCTh HAYYHOMY PYKOBOJHUTEIIO, a TAKXKe
Y4aCTHUKAM HCCIIETOBaHMUSI.

Jast uurupoBanusi: Teccema M.I'., benuxy I'.I". YOeX1eHUs 1 IPAKTHKA: B3aUMOCBSI3b TIPH
ucnonszoBanuu UKT mns camocTosrensHoro npodeccuoHanbHoro passutus // Ilcuxonoro-
nenarornyeckue uccaempoBanus. 2023. Tom 15. Ne 1. C. 85-97. DOI: 10.17759/psyedu.2023150106

Introduction
No matter how effective pre-service training is for teachers, it cannot be expected to adequately
prepare them for all of the difficulties they will face throughout the course of their employment.
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Consequently, it is crucial to pursue ongoing professional growth. [30; 32] argued in favor of this
notion by stating that the need for ongoing professional skill and knowledge renewal is simply a
response to the fact that not all of the information teachers require is frequently provided at the pre-
service level. This professional development need is not only a result of insufficient training. It is also
that the knowledge and skills domain of teaching are constantly changing.

The MOoE's education policy includes continuous professional development (CPD) as a key
component [18]. Teachers at all educational institutions are expected to participate in CPD, [19]. All
instructors must actively participate in their learning process, collaborate with their peers, identify
their own needs, and participate in a variety of formal and informal activities. This will enhance both
their profession and the practice of other colleagues, according to the [20].

As to [22], Ethiopia's Higher Diploma Program (HDP) is a significant opportunity for teacher
educators and other university instructors. This helps them to strengthen their skills in areas like action
research, active learning, reflective teaching, and continuous evaluation. The English Language
Improvement Program (ELIP), according to researchers [15; 31], was also introduced to improve all
higher education teachers in Ethiopia; however, this program has scarcely been implemented in many
of the institutions.

In Ethiopian higher education institutions, English teachers are expected to participate in self-initiated
professional development by evaluating and reevaluating their teaching philosophies and methods
[19]. They can also benefit from information and communication technologies (ICTs), which let
teachers learn at anytime, anywhere. As a result, they can better serve their 21st-century students, [6;
10]. In this study, the use of ICTs in self-initiated professional development is examined in relation
to EFL instructors' practices and beliefs.

Statement of the Problem

Scholars such as [33] have argued that professional development is crucial in the twenty-first century
because information and communication technologies have an impact on teachers' and students'
regular educational activities. There are many advantages and benefits for the countries of the world
from the usage of technology in education. For instance, the efficient application of technology in the
teaching and learning process has considerably helped industrialized nations. After taking a lesson
from the industrialized nations, developing nations like Ethiopia are attempting to incorporate
technology into their educational systems [20; 21].

Teachers of English as a foreign language can also take advantage of many chances that advance their
careers. For teachers who want to advance their careers, technology has made it possible to have
online training and a variety of courses, local, national, and international professional networking,
and open resources including books, software, research papers, articles, journals, etc., [11]. As a
result, it is up to the English teachers to make the most of these opportunities, [29].

According to [15], there aren't any options for English teachers to have clearly focused professional
development in higher education in Ethiopia. As a result, English teachers lack the opportunity
necessary to grow professionally and adapt to the changing demands of their students. The traditional
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teaching-learning model causes a mismatch between what and how students are currently required to
learn and what teachers are doing in the classroom.

Teachers and students in many different countries now have better access to numerous technical tools
as compared to they did a few years ago as a result of continual technological progress in our fast-
paced environment. Similar to this, today, teachers in Ethiopia's higher education institutions have
more opportunities and access than they did in the past to use technological tools including computers,
laptops, tablets, smartphones, and the Internet for teaching learning purposes. The same may be said
for the Addis Ababa Science and Technology University's EFL instructors' who are exposed to ICTs
in their everyday professional activity.

As far as the researcher reading is concerned, neither higher education teachers generally nor EFL
teachers specifically have access to any explicitly designated chances for professional development.
The ICTs can help EFL teachers in advancing their careers by assisting themselves, identifying and
correcting any professional shortfalls they may have. Therefore, teachers have the opportunity for
self-initiated professional development using these technologies. The purpose of this study was to
examine EFL instructors' practices and beliefs related to the use of ICTs for self-initiated professional
development.

Research Questions
The research questions of the study are the following.

1. What beliefs do EFL teachers hold about the use of ICTs in self-initiated professional
development?

2. How often do EFL teachers practice ICTs for self-initiated professional development?

3. What is the relationship between EFL teachers’ beliefs and practices regarding the use of
ICTs in their self-initiated professional development?

Literature Review
Beliefs are considered to be a broad term. It includes attitudes, values, judgments, opinions,
ideologies, perceptions, conceptions, conceptual systems, dispositions, implicit theories, explicit
theories, internal mental processes, action strategies, rules of practice, and perspectives, [27].

In an educational context, beliefs are defined as one’s convictions, philosophy, tenets, or opinions
about teaching and learning, Haney et al., 2003, cited in [28]. The concept of teacher beliefs also
refers to comprehensive and multiple belief systems. These include knowledge construction, learning,
and teaching. They can also contain the examination of these froms of a specific viewpoint, such as
pedagogical ideologies, values, and attitudes regarding instructional strategies.

According to [28], teachers' beliefs about learning to teach or professional development are the
educational beliefs teachers hold about their profession. Teachers who see teaching as a lifelong
process will be more likely to reflect on his or her teaching. Moreover, they experiment with different
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methods of teaching. On the contrary, the teachers who passively see teaching as a required and fixed
task will be more likely to stay in a stagnant state of teaching and seek no change in their teaching
style.

Teachers' beliefs about themselves are significant factors in predicting their behavior in their
classroom teaching or professional development practices. Teachers' beliefs are usually consistent
with their professional practice. Sometimes there is an inconsistency between teachers' beliefs and
professional practices. To summarize, the relationship between teachers' beliefs and classroom
practices is an inconclusive issue.

Similarly, the beliefs teachers hold about the utilization of ICTs are expected to determine their usage
of these technologies. Teachers who have positive beliefs are likely to use ICTs in their professional
development efforts. On the other hand, teachers with negative beliefs about ICTs are unlikely to use
them in their daily professional activities. What is more, teachers' beliefs and practices about the use
of ICTs may not be consistent. Therefore, studying the relationship between EFL teachers' beliefs,
and practices in using ICTs for self-initiated professional development is important.

Professional Development for Teachers
Teachers’ professional development is an inevitable issue in the teaching-learning process. That is
why many educators explain what it is and why it is important for teachers. According to [9] and [32],
teachers' professional development is defined as a lifelong process by which teachers learn to update
or upgrade their skills and knowledge. This helps them to meet their students' changing needs for
knowledge and skills over time. Likewise, [12] defines it as a practice or program that brings
significant change to teachers' attitudes, beliefs, instructional practices, and student performance.

For [30], teachers' professional development refers to the overall professional growth of an individual
or a teacher. Teachers do not only grow professionally, but they also understand what teaching is and
who they are as teachers. Therefore, teachers are expected to grow comprehensively. This can be
achieved by engaging themselves in a continuous variety of professional development activities. This
helps them to expand their knowledge base, reflect on their practice, adapt or change their practice,
or prepare themselves for new responsibilities. This indicated that teachers should adapt new
classroom practices in order to improve students' learning outcomes, [8; 32].
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Professional Development in ELT Environment

According to [30], the area of language teaching is undergoing significant transformations because
the profession adapts to new educational paradigms, and trends. What is more, as institutions face
new challenges, as a result of changes in curriculum, national assessments, and student need,
professional development in ELT is inevitable. Instructors require regular opportunities to upgrade
their professional knowledge and abilities, or professional development opportunities. If teachers are
to continue to find language teaching rewarding, they must expand their roles and responsibilities
over time, and it is the responsibility of schools and other educational institutions to provide
opportunities for teachers to develop longer-term career goals and opportunities over time.

The objective of professional development in the ELT environment is comparable to what the
aforementioned scholars have indicated. Continuing professional development (CPD) is a prominent
tradition in the English language instruction around the world. It positions instructors as knowledge
users, [3]. As he further stated, teachers are introduced to new ideas, information, and practical advice
in a short-term training or workshop. After that, teachers are expected to apply what they have learned
in their classrooms. The other type of CPD involves extended in-service training courses. These
courses require instructors to attend classes, participate in exams, and complete various theoretical
and practical assignments to become qualified or certified teachers.

Self- initiated Professional Development

The professional development approach can be top-down, which gives all the responsibilities to the
Ministry of Education. In this approach, all the training issues, manuals, and trainers are managed by
officials from the institution. On the contrary, the self-initiated professional development approach
deals with teachers' initiatives to develop their profession. As [5; 16; 30] stated, in self-initiated
professional development, instructors take the initiative and design their programs. They further
explained that teachers are generally interested in adding to their professional knowledge, keeping up
to date with theory and practice in the field, and improving their teaching skills. Therefore, they feel
more confident about what they teach, and they achieve better results with their students.

Definition of Information Communication Technologies

Scholars defined information and communication technologies in relation to the advantages,
components, and purposes they hold. Some focus on how information is created, stored, and shared
using telecommunications technology, while others define it with information technology tools and
services. According to [25], the term "ICT" refers to a form of technology that is used to transmit,
store, create, share, or exchange information. This broad definition of ICT comprises technologies
such as radio, television, DVD, and telephones (both fixed and mobile). It also comprises satellite
systems, computer networks, hardware, software, equipment, and services associated with these
technologies. For example, video conferencing and electronic mail are also included in this category,
[17].

The document printed by [34, p.3] defines ICTs as "forms of technology that are used to transmit,

process, store, create, display, share, or exchange information by electronic means. [4] defines ICT

as "technologies that provide access to information" through telecommunications. It is similar to
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information technology (IT), which includes the Internet, wireless networks, cell phones, and other
communication mediums. This can be a general definition of ICT with a focus on communicational
aspects. It is also an integral base for learning and teaching. Generally, ICT can be defined as an
emerging communication technology that eases human information exchange with time and place.

Information Communication Technologies for EFL Teachers' Professional Development
The education industry, like any other profession, deals with information exchange. ICT is also
extremely useful in enabling knowledge, skill, and pedagogical information for stakeholders. This
can be carried out by connecting mobile technologies such as phones, tablets, and laptops to the
Internet. Having access to these technological tools can provide many benefits to the English language
instructors with sufficient opportunities for professional development, according to [2; 4]. Moreover,
both English teachers and students can learn on their own at any time and in any location. ICTs also
provide access to a variety of the English language learning lessons, exercises, questions, techniques,
and the most recent educational advancements in the target language's culture.

Currently, using information and communication technologies has become the new normal to develop
English teachers' language teaching knowledge, skill, and pedagogy, as it is the latest technological
innovation in teaching English. These technologies are also being widely used in ELT due to their
convenience, omnipresence, effectiveness, and economical advantages. They are also helpful in
saving time, energy, and money. As a result, they play an important role in the English language
learning and teacher professional development [4]. As a result, EFL teachers can advance their careers
without having to wait for institutionally-led professional development events sponsored by the
teacher's top management.

Method

A descriptive and correlational research design was employed in this study. A quantitative data
collection method was employed to collect the data from the teachers under the study. Based on this
method, EFL teachers' beliefs and practices about the use of ICTs in their professional development
relationships were described. The researcher also used the correlational method, which involves
observing the two variables (beliefs and practices) to establish a statistically corresponding
relationship between them. The study was conducted at Addis Ababa Science and Technology
University, which was founded as Ethiopian Science and Technology University in 2011.

In this study, 40 respondents were supposed to participate. But only 35 teachers were able to fill out
the questionnaire and send it back to the researcher. All of them were EFL teachers from Addis Ababa
Science and Technology University. Twelve of them held PhDs, while the remaining 23 held MAs.
Their teaching experience ranges from 3-15 years.

All the teachers were included in the study, as they were relatively few in number. This was done
based on the recommendation given by [5], who proposed to include the whole population when the
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wider population is small. Therefore, total population sampling was used in this study to fill out the
questionnaire.

A five-section Likert-type questionnaire was used to gather information from all teachers
participating in the study. Thus, based on research questions and a review of related literature, a set
of questionnaires was prepared in the English language in relation to the participants' academic status.
Many of the questionnaire items were adapted from previous similar studies conducted by [1; 13; 24;
26]. The adapted questionnaire was administered to the English teachers under the study.

The data collected via the questionnaires were entered into SPSS 24, a statistical package program.
As for the data analysis of the questionnaire, the mean, standard deviation, and grand mean were used.
The data was analyzed using tables and verbal descriptions. Finally, the quantitative data were
discussed, and a conclusion was made.

Presentation and Analysis of the Data

The analyses of the study were presented in three sections. The first section describes teachers’ beliefs
about the use of ICTs for SIPD. The second section discusses teachers’ practices with ICTs for SIPD.
And the third section shows the relationship between EFL teachers’ beliefs and practice in ICT usage.

Tablel
Teachers' beliefs on the use of ICTs for SIPD
Std.
Mean Deviation
. It helps me update myself with new knowledge and skills in ELT issues. 4.46 505
. It gives me relevant information for my professional development needs. 451 .562
. It enhances my initiatives for self-professional development. 4.26 611
. It provides me with wide-ranging self-improvement activities. 4.34 591
. It makes me practice professional development activities by myself. 4.40 .604
. It makes me involved in online professional development programs. 4.11 832
. It enables me to share ideas, and experiences with my colleagues. 4.43 .608
. It helps me access ELT materials anytime, anywhere. 4.17 857
. It enables me to make changes over traditional instructional practices. 4.23 598
Grand mean 4.32
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According to the data, presented above, the teachers agreed that ICT assisted them in keeping up with
new ELT developments. In addition, they believed that it made them practice a wide range of
professional development activities independently, without time and location limitations. They also
believed that they could participate in online training, which helped them come up with new
instructional practices. All in all, the above table indicated that EFL teachers had positive beliefs
about the use of ICTs, as all the items' mean score indicated above 4. The grand mean (M = 4.32) also
indicated that teachers have positive beliefs about the use of ICTs in their professional development
activities.

Table2
Teachers’ practices of ICTs for SIPD
Std.

Mean  Deviation
1. 1 use the Internet or attend online learning or class. 3.26 1.146
2. | read ELT e-books, publications, and articles... 3.57 1.145
3. | participate in professional development webinars. 2.34 1.211
4. | use mobile digital devices like laptops, iPods, tablets, and 3.91 1.067
smartphones.
5. I use interactive whiteboards (smart boards). 2.49 1.269
6. 1 use Web 2.0 applications: blogs, social media, YouTube, etc. 2.26 1.039

2.97
Grand mean

N=35

Concerning the frequency of ICTs usage for professional development, EFL teachers stated the
following. As the mean score showed (M = 3.91), many of the teachers often use digital devices such
as smartphones, tablets, laptops, or iPods for their professional development. Then, as evidenced by
the mean score (M = 3.57), EFL teachers frequently read ELT e-books, publications, and articles.
Teachers also sometimes attend online classes using the Internet. The mean score also showed (M =
3.26), which is an evidence for this claim. Teachers rarely use Web 2.0 apps such as blogs, YouTube,
and social media. The mean score (M = 2.26) attested to this statement. Teachers' participation in
webinars for professional development and using whiteboards were also rarely practiced by the
teachers. This claim is true as their mean scores indicated (M = 2.34 and M = 2.49, respectively).
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Table 3
Correlations between ICTs use beliefs and practices
ICTs
ICTs use beliefs  practice(usage)

ICTs use beliefs | Pearson Correlation 1 390"

Sig. (2-tailed) 021

N 35 35
ICTs practice | Pearson Correlation 390" 1
(usage) Sig. (2-tailed) 021

N 35 35

*, Correlation is significant at the 0.05 level (2-tailed).

The above table presents the results of the Pearson correlation coefficient. Concerning the relationship
between EFL teachers' beliefs and practices regarding the use of ICTs in self-initiated professional
development, the results are (r (35) is equal to 390, and the P value is equal to 0.021. It is less than
the correlation significant value of 0.05; see the table). This indicated that there was a statistically
significant relationship between EFL teachers' beliefs and practices regarding the use of ICTs for
professional development. In other words, teachers' beliefs about the use of ICTs were explained in
their practice or use of ICTs for professional development. Although the relationship was not strong,
it was statistically significant.

Discussion and Conclusion
The main purpose of the study was to investigate the relationship between EFL teachers' beliefs and
practices about the use of ICTs in self-initiated professional development. So, to identify what
relationship exists between their beliefs and practices, a questionnaire was employed. In addition,
each variable was described and two variables were checked for their relationship using Pearson
correlation coefficients.

According to the data, the majority of the EFL teachers' beliefs were positive about the use of ICTs
in self-initiated professional development. They stated that ICTs provide them with a variety of self-
improvement ELT activities for their professional development. The Pearson correlation indicated r
(35) =.390, and P value 0.021, 0.05. (See table). In addition, they believed that ICTs helped them
practice self-initiated professional development anywhere and at any time. These beliefs about ICT
use were similar to the findings of [14; 26]. Generally, teachers believed that ICTs have a great role
in EFL teachers' self-initiated professional development.

Moreover, as stated in the data analysis, many EFL teachers use ICTs such as the Internet,
smartphones, laptops, tablets, and desktops too frequently, but a few teachers use them rarely.
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Interactive whiteboards, webinars for professional development, and Web 2.0 applications seemed
not to be used by many EFL teachers. In general, some teachers use ICTs most of the time while
others don't, [14; 17]. All in all, many EFL teachers, according to the data, use ICTs for their
professional development.

Concerning the relationships between EFL teachers' beliefs and practice in the use of ICTs for SIPD,
the correlation analysis indicated the following. Teachers' beliefs and practices were moderately
correlated. This relationship is witnessed by [28]. Teachers' beliefs and practices can have
relationships, but the strength of the relationship is varied. In this study, the relationship was
statistically significant, but it was not as strong as it should have been in spite of the increasing
importance of ICTs in professional development because these technologies were believed to provide
teachers with a variety of opportunities to improve their profession without time and place restrictions
[14].

All in all, teachers in general and EFL teachers in particular need to update themselves using the
available technologies. These technologies are important in providing them with a wide range of
ELT's latest developments. Moreover, 21st-century students' needs are changing, and they prefer to
learn using ICTs rather than the "talk and chalk™ approach. Therefore, EFL teachers need to use
technology for their professional development, as they believe ICTs are useful. This helps them meet
their students' changing needs. What is more, the university should provide the EFL teachers with
short-term training on how to effectively use the available ICT facilities. This can enhance teachers'
use of ICTs. As this study deals only with Addis Ababa Science and Technology University EFL
teachers, further investigation is recommended to involve other local university EFL teachers. This
helps to provide a general picture of the situation of ICTs' use for professional development in
Ethiopian higher institutions.

References

1. Birhanu S. EFL Teachers' Self-Initiated Professional Development: Perceptions and Practices,
Educational Research and Reviews Academic Journals, 2014. VVol.9 (21), pp. 1109-1114. DOI:
10.5897/ERR2014.1898

2. British Council. Technology for Professional Development: Access, Interest, and Opportunity for
Teachers of English in  South Asia. British Council, 2015. Available at:
www.britishcouncil.org. (Accessed 2.6.2022)

3. Borg S. Researching Language Teacher Education: The Continuum Companion to Research
Methods in Applied Linguistics. In Paltridge B., Phakiti A. (eds.), 2" ed. London:
Bloomsbury, 2015, pp. 541-560.

. Christensson P. ICT Definition. 2010, January 4. http://techterms.com (Accessed 2.6.2022)

. Cohn L., Manion L., Morrison K. Research Methods in Education. New York:

Taylor & Francis e-library, 2007.

6. Craft A. Continuing Professional Development: A Practical Guide for Teachers and Schools. 2"
ed. London, Rutledge, 1996.

7. Davis FD, Bagozzi RP, Warshaw PR.User Acceptance of Computer Technology: A Comparison
of Two Theoretical Models. Management Science, 1989. Vol. 35 (8), pp. 982-1003

95

o1 b~


http://www.britishcouncil.org/

Teccema M I, benuxy I'T" Tessema M.G., Belihu G.G.
Y6€)K,I[€HI/I${ 1 IpaKTUKa: B3aMMOCBA3b IIPpHU . . . .. .
ucronbsopatun UKT 15 caMOCTOATEBHOTO Beliefs and Practices: Relationship in Using ICTs for

MPO(ECCHOHATHHOO PA3BHTHS Self-initiated Professional Development

I[Ncuxosoro-nemarorundeckue uccnempoanus. 2023. Psychological-Educational Studies. 2023.
Tom 15. Ne 1. C. 85-97. Vol. 15, no. 1, pp. 85-97

8. Day C. The Teachers Development Program.Oxford; Oxford University Press, 1999.
9. Diaz-Maggioli G. Teacher-Centered Professional Development. Association for Supervision and
Curriculum Development publishers: Alexandria, Virginia USA, 2004.
10. Galaczi E. et. al. Cambridge Assessment English Perspectives: Teacher Professional
Development. Cambridge: United Kingdom, 2018.
11. Gladwin R. The Top 20 Free Online ESOL Resource Websites: ELT WorldOnline.com, 2016.
Retrieved from http://blog.nus.edu.sg/eltwo (Accessed: 15.8.2022)
12. Guskey T. Closing the Knowledge Gap on Effective Professional Development. Educational
Horizons, 2009. Vol. 87, pp. 224-233
13. Hirpa B. Rural School Teachers’ Personal Initiative in Improving Professional Competences:
Unpublished MA thesis. Addis Ababa University: Addis Ababa, 2015.
14. Khali A., Ahmad, I.B. Importance of ICT in Teachers’ Professional Development. Journal of
ISOSS: The University of Lahore, 2018.Vol.4 (2), pp.113-127.
15. Kefyalew B. An Investigation of ELT Professional Development Practices: Higher Diploma
Program in Focus. Unpublished Ph.D. dissertation Addis Ababa University, 2016.
16. Knowles M. Self-Directed Learning. Chicago: Follet., 1975.

17. Livingstone S. Critical Reflections on the Benefits of ICT in Education. Oxford Review of
Education, 2012.Vol. 38 (1), pp. 9-24.

18. MoE. Education and Training Policy: Ministry of Education, 1994.

19. MoE. Education Sector Development Program 111 (ESDP-II1). Addis Ababa: Ministry of
Education, 2005.

20. MoE. The professional standard for Ethiopian school teachers: National professional standard for
teachers. Addis Ababa: Ministry of Education, 2009.

21. MoE. Education Sector Development Program V (ESDP V). Addis Ababa: Ministry of Education,
2015.

22. MoE. Ethiopian Education Development Roadmap (2018-30): Education Strategy Center (ESC)
Draft for Discussion: Ministry of Education, 2018.

23. Murray D. and Christison M.A. What English Language Teachers Need to Know. New York,
and the United Kingdom: Rutledge Publisher Understanding Learning, 2011.Vol. .

24. Nagy and Habok. Use of ICT Tools Questionnaire, URL:
https://www.researchgate.net/publication/336770916_Use of ICT_Tools_Questionnaire_N
agy_Habok 2018 (Accessed: 7.3.2022)

25. National Academy of Science. Enhancing Professional Development for Teachers' Potential Uses
of Information Technology: Report of a Workshop, Washington DC, the National Academy
Press, 2007.

26. Nazari N. Evaluating Novice and Experienced EFL Teachers’ Perceived TPACK for their
Professional Development, 2019. Vol. 6 issuel.

27. Pajares M.F. Teachers‘Beliefs and Educational Research: Cleaning Up a Messy Construct.
Review of Educational Research, 1992. Vol. 62, 3, pp. 307-332.

28. Qiu Q., Xie Z., Xiong Y. Belief Change Before and After the Teaching Practicum among
Chinese Pre-Service ELT Teachers. Jiangxi Normal University, Nanchang, China, March
31, 2021. DOI:10.1177/21582440211004934

29. Raza A.Z. The Impact of Continuing Professional Development on EFL Teachers Employed in

96


http://blog.nus.edu.sg/eltwo
https://www.researchgate.net/publication/336770916_Use_of_ICT_Tools_Questionnaire_Nagy_Habok_2018
https://www.researchgate.net/publication/336770916_Use_of_ICT_Tools_Questionnaire_Nagy_Habok_2018

Teccema M.I", benuxy I'I". Tessema M.G., Belihu G.G.
Y6e)!<I[eHI/[${ nu HpaKTI/IKa: B3aUMOCB3b HpI/I

ucnionb3oBannu UKT [yist caMOCTOSTEILHOTO
poQEeCCHOHATEHOTO Pa3BUTHS
I[Ncuxosoro-nemarorundeckue uccnempoanus. 2023. Psychological-Educational Studies. 2023.

Tom 15. Ne 1. C. 85-97. Vol. 15, no. 1, pp. 85-97

Beliefs and Practices: Relationship in Using ICTs for
Self-initiated Professional Development

Federal Universities in the United Arab Emirates: Ph.D. Dissertation, 2010. Retrieved from
http://sore.exeter.ac.uk repository bit stream handle10036118807Jafri N.

30. Richards J.C., Farrell T.S.C. Professional Development for Language Teachers: Strategies for
Teacher Learning Cambridge: Cambridge University Press, 2005.

31. Tamirat G.G., Chen X. Review Study of Teachers and Teacher Educators’ Professional
Development in Ethiopia: School of Education. Shaanxi Normal University, Xi’an, China,
December 2020. DOI:10.5281/zenodo.4393129

32. Villegas-Reimers E. Teacher Professional Development: An International Review of Literature,
International Institute for Educational Planning, UNESCO, 2003.

33. Washington B. The Importance of Professional Development in the 21st Century,2019.
https://www.graduateprogram.org/2019/09/the-importance-of-professional-development-in-the-21st-
century/ (Accessed: 17.9.2022)

34. UNESCO. ICT in Education in Asia-Pasific Region: Progress and Plans. Bankok, Thiland: UNESCO,
2007.

Information about the authors

Mitiku G. Tessema, PhD, Addis Ababa University, Addis Ababa Ethiopia, ORCID: http://orcid.org/
0000-0003-3144-4416, e-mail:mandella2006 @gmail.com

Girma G. Belihu, Associate Professor of ELT, Certified Professional Teacher Educator, Addis
Ababa University, Addis Ababa Ethiopia, ORCID: http://orcid.org/ 0000-0002-2985-8057, e-mail:
girmagb@gmail.com

Hugpopmayusa 06 asmopax

Teccema M.I'., PhD, Annuc-A6e0ckuii yauBepeutet, Anauc-Aode6a, Dduonuss, ORCID:
http://orcid.org/ 0000-0003-3144-4416, e-mail: mandella2006 @gmail.com

Benuxy I'.I"., Anproakt-npodeccop ELT, cepruduimpoBannsiii mpodeccuoHanbHbIM
MpernojaBaTelb-BOCIUTaTeNb, Aqarnc-AOGedckuil yauBepcuret, Anauc-Abeba, Dpuonus, ORCID:
http://orcid.org/ 0000-0002-2985-8057, e-mail: girmagb@gmail.com

[Monygena 14.02.2023 Received 14.02.2023
[TpunsTa B nevars 21.03.2023 Accepted 21.03.2023

97


http://sore.exeter.ac.uk/
https://www.graduateprogram.org/2019/09/the-importance-of-professional-development-in-the-21st-century/
https://www.graduateprogram.org/2019/09/the-importance-of-professional-development-in-the-21st-century/
mailto:girmagb@gmail.com
mailto:girmagb@gmail.com

