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The study analyzes the professional ability of teachers to accurately perceive
and evaluate the student’s personalities. Teachers with varying levels of pro-
fessional experience (1—4 years and 5 years and above) as well as individuals
without teaching experience were recruited for this study. Video recordings of
the behavior of six posers (three women and three men) during an interview
were used as stimuli. From the video recordings, fragments lasting 1 minute
were extracted, containing the poser’s speech and their responses to the in-
terviewer’s questions. The audio track in the video clips was removed. Par-
ticipants, both with and without pedagogical experience, evaluated the posers
using a specially designed semantic differential that included 25 scales. These
scales describe various aspects of personality as self-regulation, organiza-
tional and communication skills, empathy, and more. Prior to this evaluation,
participants had been assessed using the same semantic differential scales.
Subsequently, they were asked to rate, on a ten-point scale, the success
of their current or potential professional activity as a teacher in high school,
college, and university. The forecast of potential teaching activities was also
conducted in relation to the posers being assessed. The results of the study
in all groups showed that the mean scores on the scales did not differ sig-
nificantly. The method of semantic universals made it possible to identify the
characteristics of each of the posers. The sets of semantic universals varied,
but participants with different professional backgrounds highlighted different
sets of characteristics. However, a number of characteristics were consistently
emphasized in all groups. A similar factor structure was obtained, containing
four common factors: factor 1 “responsiveness”, factor 2 “discipline”, factor 3
“activity” and factor 4 “stress resistance”, i.e. we can say that the perception
of an unfamiliar poser by all individuals is based on the same latent variables.
However, factor 4 “stress resistance” has the greatest weight in the group of
teachers with extensive teaching experience (5 years and more).

Keywords: nonverbal communication; teacher’s professional experience; first
impression; semantic differential.
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MpencTaBneHHoe B cTaTbe MCCefoBaHMe NOCBSLLEHO NpobneMe yMeHu ne-
Jarora BOCMpUHMMATb M OLEHMBATb NIMYHOCTb yyallerocs. Ero yyactHukamm
6bIn Negarorn ¢ pasHbiM npodgeccroHanbHbiM onbitom (1—4 roga; 5 net
1 BbILLE) W KOHTPOJSIbHAs rpynna MUcnbiTyeMbix 6€3 negarorMyeckoro onbita.
B kayectBe CTUMyNbHOro matepuana MCnonb3oBanvMcb BUOEO3anucu no-
Be[eHWs1 LLeCTU HaTYPLUMKOB (TPEX XXEHLLUMH U TPeX MY>X4WH), NMPOXOASLLMX
cobecenoBaHue. M3 monyyeHHbIX BuAeo3anvcen BblAENSNUCh hparMeHTbl
ONUTENbHOCTbIO 1 MUWH., cofepxaLlue peyb HaTypLinKa U ero oTeeTbl Ha BO-
npockl MHTEPBblOEPaA. 3BYKOBasi OPOXKA B BuaeodparmeHTax 6bina ygane-
Ha. Y4yacTHvKM (6€3 nefarorm4eckoro onbita u ¢ negarorm4ecknm OnbiToM)
OLleHMBanM HaTYPLUMKOB MO creumarnibHO pa3paboTaHHOMY CEMaHTUYECKOMY
avddepeHumany, cogepxatlemy 25 wkan. Lkanel onvceiBaloT pasnuyHbie
acrnekTbl JIMYHOCTWU, CBA3aHHbIE C camoperynﬂu,welh, opraHn3aunoHHbIMK
N KOMMYHUKATUBHBIMU CMOCOBHOCTSIMU, amnaTtven n ap. MNpensaputensHo
6bina Npov3BefeHa CaMOOLIeHKa YYaCTHMKOB MO TEM Xe LKanam CeMaHTu-
Yeckoro auddpepeHumana. [danee yy4acTHMKaM npegnaranock Mo AecaTu-
6annbHON LUKane OLEHWUTb YCMELLUHOCTb CBOEW TeKyLUen (Mnv gatb NporHo3
BO3MOXHOW) NpodheccnoHanbHoM AesTeNIbHOCTU Kak neparora B o6pasoBa-
TENbHbIX YYPEXAEHUAX PA3HOrO YPOBHSA — B CPEOHEW LLKOMe, B Konnemxe u
B By3e. [1porHo3 BO3MOXHOW Nefarornyeckon [edaTenbHOCTU BbIMOSHANCS U
MO OTHOLLEHUIO K OLlEHMBAEMbIM HaTypLLMKaM. Pe3ynsraTtsl uccnegosaHusi BO
BCEX rpynnax UcnbITyeMbIX, HE3aBUCUMO OT OMbiTa Nefarorn4eckon gesTenb-
HOCTU, FOBOPSIT O TOM, YTO CpefHWe Npodusiv OLEHOK Mo LKanaMm 3Ha4Mmo
He pasnuyarTcd. MeTon ceMaHTMYeCKUX YHUBepcanuii No3BONWA BbIAENUTb
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XapaKTePUCTUKN KaXO0ro U3 HaTypLUMKOB, OAVUHAKOBO OLEHMBAEMbIX 3HA4N-
MbIM 60MbLUMHCTBOM OQHOPOAHON rpynMbl UCMbITyeMbIX. Habopbl cemaHTuye-
CKWUX YHMBEpCcanuii BapbupyrT B 3aBUCMMOCTM OT KOHKPETHOIO HaTYpLLMKA,
HO MpY 3TOM YYaCTHWKM C pa3HbiM NMPOeCcCnOoHarnbHbIM OMbITOM BbIAENSAOT
pasHble Habopbl XapakTeEPUCTUK HaTypLLUMKOB. BMecTe ¢ TeM psp xapakTepu-
CTUK CTabUIIbHO BbIAENSAETCS B OLeHKaX HaTypLUMKOB BCEMU rpynnamm Uchbl-
TyeMmblIx. [lony4veHa cxofgHas akTopHas CTpyKTypa, cogepXatias no Yyetbipe
o6LWmx hakTopa: PakTop 1 «0T3bIBUMBOCTb», (PAKTOP 2 «QUCLUMIIUHUPOBAH-
HOCTb», (pakTop 3 «akKTUBHOCTb» U PakTop 4 «CTPeCCOyCTOMYMBOCTb», T.€.
MOXHO rOBOPUTL O TOM, HTO BOCTPUSATUE HE3HAKOMOrO HaTypLLMKa BCEMU UC-
NbITYyEMbIMW MPOUCXOAUT C OMOPON HA OOHW U T€ Xe NaTEHTHbIE NEPEMEHHbIE.
OpHako hakTop 4 «CTPECCOYyCTOMYMBOCTL>» MMEET HaMbOMbLUMIA BEC B rpynne
negjaroros ¢ 60MbLUMM MeJarorm4ecknmM onbiTom (5 net n 6onee).

KnrodeBble cnioBa: HeBepbasibHas KOMMYHMKauUMs; MNpodecCuoHasbHbIN
OnbIT Negarora; NepBoe BrevaTtrieHe; ceMaHTu4ecknin guddepeHuman.

Onsa uutatbl: Koposibkosa O.A., Xo3e E.I"., JlyneHko E.A. XapakTepuCTUKMN JINYHOCTU HE3HAKOMOTO
YenoBeka B OLeHKax HabnopaTenel ¢ pa3HbiM Neparorniyeckum onbitom // MNerxonornyeckas Hayka
1 o6pasosaHune. 2024. Tom 29. Ne 6. C. 205—220. DOI: https://doi.org/10.17759/pse.2024290614

Introduction

The studies of interpersonal communica-
tion in the course of professional activity hold
a special place in psychological science, as
it indicates the communicative competence
of specialists in a wide variety of professions.
Thus, in pedagogical occupation, a teacher
needs to monitor constantly the situation in
the classroom and make a variety of decisions
that mainly depend on the behavior of students
[17]. Some researchers even note that the
main specificity of a teacher’s work lies in the
need to continuously observe students’ behav-
ior and track their reactions [19; 32]. Based on
this, of particular interest to researchers is the
ability of a teacher to perceive and adequately
interpret not only the students’ behavior, but al-
so their individual and personal characteristics.

A number of authors have studied how ac-
curately teachers assess the characteristics
of students, with the main focus on judgments
about their individual cognitive or motivational
and affective characteristics [28]. The studies
have shown that teachers assess students’
academic knowledge more accurately than

their general cognitive abilities, self-esteem,
or interest. In addition, teachers tend to per-
ceive students holistically and to mix up dif-
ferent student characteristics when asked to
evaluate, for example, only student perfor-
mance or motivation [35].

In other studies, student profiles obtained
from teacher assessments were compared
with student self-assessments [27; 35]. These
studies have shown that teachers consis-
tently tend to rate their students’ performance
in a predominantly homogeneous manner,
as “generally strong”, “generally weak”, and
most often “generally average”. However, the
profiles obtained from student assessments
are much more varied, including contradic-
tory patterns such as underestimation, over-
estimation, or lack of interest [27].

The studies of the accuracy of teachers’
assessment of individual characteristics of
students have shown that teachers assess
self-esteem, motivation for learning, and
positive and negative emotions of students
with low to moderate accuracy [18; 25; 34].
No evidence was found for a general ability to
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accurately assess students’ personality traits:
most correlations between different compo-
nents of accuracy within a trait, and the same
components between traits, were insignificant
[34]. Four factors have been revealed based
on the description of personal characteristics
of students by their school teachers: behavior
in the classroom; dominance; physical health;
sense of beauty [26].

The first impression that a teacher forms
of students, as well as their expectations and
prejudices, can affect further interaction dur-
ing the educational process and the academic
performance of students.

As the length of teaching experience in-
creases, a number of personal characteristics
of teachers can change significantly [6]. In
particular, in the first years of service, school
teachers have a reduced tendency to expe-
rience the emotion of joy, but an increased
tendency to experience sadness, fear, and
anger. As the length of service increases, this
tendency changes to the opposite [13]. Also,
as the length of service of school teachers
increases, their empathy increases, but emo-
tional burnout becomes more pronounced,
and latent aggression increases [10].

The present study was conducted in the
paradigm of “thin slices” of human behavior
and activity [15; 16; 29]. This approach is
well-established in psychology, sociology,
medicine and communication studies [14; 30;
33]. It is based on the phenomenon that an
adequate representation of an unfamiliar per-
son’s personality can be formed on the basis
of a short-term exposure to their non-verbal
behavior. Such thin “slices” of behavior provide
evolutionarily significant and ecologically valid
information about the possibility of interaction
and communication with a given interlocutor,
or the need to avoid them [36; 37]. Significant
theories of interpersonal perception, such as
the lens model, the ecological approach, and
others, consider the “thin slices” approach as
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an effective and adequate way to study a per-
son in specific life situations. It has been shown
that key personality traits are unconsciously
manifested in nonverbal behavior [20—24;
31]. According to studies, thin sections allow
for a reliable and valid assessment of the be-
havior of an unfamiliar person [30].

Unlike previous studies, our aim was to
study the peculiarities of perception and as-
sessment of personal traits of strangers made
by teachers with different professional experi-
ence. The importance to study the first im-
pression of teachers is in the first impression
of students that the teacher forms, as well as
their expectations and prejudices, that can af-
fect further interaction during the educational
process and the academic performance of stu-
dents. A set of personality traits that, according
to experts, are significant during the educa-
tional process, were used as individual psy-
chological characteristics. We were interested
in whether the perception and assessment of
personality would change depending on the
length of professional service of a teacher. If
the professional experience indeed changes
the first impression, we expect to obtain dif-
ferences between the groups of novices and
experienced teachers. If the first impression
is not related to the professional experience
of a teacher, similar assessment profiles are
expected for all groups of participants.

Methods

Participants. One-hundred and five
people (115 women and 20 men aged 19 to
71 years, median age 35 years) took part in
the study. They were students and teachers
of Moscow universities, and had normal or
corrected-to-normal vision. Based on their
teaching experience, the participants were
divided into three groups:

e participants with no teaching experience
(84 people: 71 women and 13 men; age 19—
53, median 32 years);
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e participants with less than 5 years of
teaching experience (23 people: 20 women
and 3 men; age 24—50, median 38 years);

e participants with 5 years or more of
teaching experience (28 people: 24 women
and 4 men; age 29—71, median 40 years).

Stimuli and apparatus. We recorded
videos of six people (three women and three
men) who were interviewed by a researcher.
They were students of second higher educa-
tion (Psychology), and had different occupa-
tions. We aimed at recording their natural
non-verbal behavior during an autobiographi-
cal interview. They answered questions asked
by the interviewer, who sat in a chair in front
of them at a distance of 150 cm. We used
Panasonic HC-V720MEE video cameras (Full
HD, shooting frequency 50 Hz) to record the
communication process from different points
of view. The camera filming the interviewee’s
face was located at a distance of 200—250
cm at their eyes level. The face and shoulders
of the interviewee were filmed at three-quar-
ter. We extracted 1-minute fragments from
the resulting video recordings, that included
the interviewee’s answers to the interviewer’s
questions. The sound track in the video frag-
ments was deleted. As the main objective of
the current study was to examine the ability of
teachers with different teaching experience to
determine the individual psychological char-
acteristics of unfamiliar people based on their
non-verbal behavior, the interview was used
as a model communication situation in which
the non-verbal component of communication
is expressed clearly. Therefore, the particular
content of the interview is not a significant
factor in the study.

Procedure. The study was conducted on-
line using jspsych 6.3.0. The stimuli were pre-
sented via a web browser in full-screen mode,
and the participants’ responses were record-
ed. The technical requirements included a
minimum screen resolution of 800 600 pixels

and usage of a computer or laptop. The pro-
cedure included two parts. First, participants
provided information about their gender, age,
occupation, and teaching experience. Then
they were asked, using scale from -3 to +3, to
complete a self-assessment on bipolar scales
that were prepared on the basis of scientific
literature about the leading professionally im-
portant qualities of a teacher [5]. The scales
describe various aspects of personality as-
sociated with self-regulation, organizational
and communicative abilities, empathy, etc.
[7]. The scales for the semantic differential
were selected based on the ideas about the
leading professionally important qualities of
a teacher. Initially, the widest possible list of
such qualities was formed, then synonyms
were excluded from it. Then the list was re-
viewed by experts (experienced teachers),
and the least relevant qualities were exclud-
ed. Despite the fact that formal validation was
not carried out, we conducted a pilot study to
refine the initial list. The final list included the
following 25 bipolar seven-point scales: “at-
tentive — inattentive”; “disciplined — undis-

AT

ciplined”; “friendly — unfriendly”; “initiative —

uninitiative”; “critical — uncritical’; “loving
children — not loving children”; “observant —
unobservant”; “sociable — unsociable”;

“objective — inobjective”; “optimistic — pes-
simistic”; “responsible — irresponsible”; “re-
sponsive — unresponsive”; “far-sighted —
short-sighted”; “independent — dependent”;
“able to see the potential of others — unable
to see the potential of others”; “capable of
self-regulation — incapable of self-regula-
tion”; “empathetic — lacking empathy”; “able
to lead — unable to lead”; “fair — unfair”;
“striving for self-development — not striving
for self-development”; “stress-resistant — not
stress-resistant”; “tactful — tactless”; “de-
manding — undemanding”; “sensitive — in-
sensitive”; “energetic — passive”. Then the

participants were asked to rate on a ten-point
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scale the success of their current (or give a
forecast of possible) professional activity as a
teacher in educational institutions of different
levels: at school, college and university.

Next, the participants were sequentially
shown video clips of people undergoing in-
terview, in randomized order. The video clips
lasted 1 min and were shown without sound.
The participants’ task was to assess each
interviewee using the same scales that were
used at the first stage of the study, and to
predict the success of the person’s possible
professional activity as a teacher. Each video
was shown only once. The linear dimensions
of the stimuli were 500x500 pixels. Before the
video clips began, a fixation cross was shown
in the center of the screen (duration 1 s), and
after the end of the video clip, a blank light-
gray screen was shown (duration 200 ms).

Data analysis. We used Statistica 10 and
R 3.6.3 to analyze the data. In each of the three
groups of participants, the structure of the as-
sessments was revealed using Factor analysis
(Principal components method) with Varimax
normalized rotation. A comparison of assess-
ments between different groups of participants
was conducted using the Mann—Whitney U
test with the Benjamini—Hochberg correction
for multiple comparisons. Additionally, we used
the method of semantic universals to analyze
the responses [2; 12]. A semantic universal
for a given stimulus is a list of evaluations that
are rated similarly by a significant majority of a
homogeneous group of subjects [12, p. 259].
It is a data-driven structure of presenting ex-
perimental data, which has an advantage over
formal mathematical models, based on the
properties of a set of real numbers and the
conditions for the applicability of quantitative
methods [12, p. 22].

Results

Self-assessment of personal qualities,
performed by teachers with different profes-
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sional experience, were compared using U
Mann—Whitney test. The results showed
significantly higher results in the most expe-
rienced teachers, compared to participants
with no experience, on the following scales:
“observant — unobservant” (U = 1522; p =
.012); “objective — inobjective” (U = 1504;
p = .017); “fair — unfair” (U = 1454.5; p =
.039), however, after applying the correction
for multiple comparisons, the differences
became non-significant. Also, compared to
participants with no experience, teachers with
the most experience rated higher the success
of their professional activity as a university
teacher (U = 738.5; p = .003). No significant
differences were found between the groups of
participants with little and much experience,
as well as between teachers with little experi-
ence and the control group.

The semantic universals were identi-
fied based on the results of self-assessment.
Two of them coincide in all groups of partici-
pants: “striving for self-development” and “not
stress-resistant”. Additionally, in the group
of participants without teaching experience,
we revealed the universals “responsible” and
“empathetic”.

The comparison of personality assess-
ments of the interviewees between different
groups of participants using the Mann—Whit-
ney U criterion did not reveal any significant
differences (all ps>.05).

The method of semantic universals al-
lowed us to identify the characteristics of each
of the interviewees, similarly assessed by a
significant majority of the homogeneous group
of subjects. The results are presented in Table
1. As in our previous work [8], the sets of the
semantic universals vary depending on the
poser. Participants with different professional
experience identify different sets of charac-
teristics of the unfamiliar people. At the same
time, a number of characteristics are consis-
tently identified by all groups of subjects.
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Factor analysis revealed four factors
common for all groups of participants. The
results are presented in Tables 2—4.

Factor 1 (contribution to the total variance:
22.6% — control group; 20.3% — teachers with
1 to 4 years of experience; 20.0% — teachers
with 5+ years of experience) is interpreted as

“responsiveness”. It includes high loadings on
the variables: “friendly — unfriendly”, “loving

"«

children — not loving children”, “responsive —
unresponsive”, “empathetic — lacking empa-
thy”, “sensitive — insensitive”.

Factor 2 (contribution to the total vari-
ance: 17.8% — control group; 16.0% —

Table 1

Semantic universals identified during the assessment of the interviewees

by participants with different professional experience

Inter- . .
viewee Control group Experience 1—4 years Experience 5+ years
S01 Sociable Sociable Sociable
Energetic Optimistic Optimistic
Uncritical Uncritical Energetic
Undemanding Uncritical
Unable to lead
Undemanding
S02 Friendly Disciplined Capable of self-regulation
Objective Stress-resistant Stress-resistant
Responsible Pessimistic Unable to lead
Independent Unable to lead
Fair Passive
Stress-resistant
Tactful
Passive
S06 Responsible Attentive Friendly
Independent Disciplined Critical
Fair Critical Objective
Tactful Observant Responsible
Passive Responsible Capable of self-regulation
Independent Fair
Passive Tactful
Pessimistic
Passive
508 Friendly Friendly Friendly
Empathetic Tactful Unable to lead
Tactful Uninitiative
Unable to lead Unable to lead
Undemanding Undemanding
S11 Responsible Observant Attentive
Far-sighted Responsible Responsible
Independent Tactful Capable of self-regulation
Unsociable Unable to lead Striving for self-development
Passive Pessimistic
Unable to lead
S12 Responsible Disciplined Disciplined
Insensitive Insensitive Responsible
Far-sighted
Pessimistic
Note. For each interviewee, the universals that coincide in the three groups of observers are shown in bold.
211
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teachers with 1 to 4 years of experience;
20.6% — teachers with 5 years of experience
and above) is interpreted as “discipline” and
includes high loadings on the variables: “at-
tentive — inattentive”, “disciplined — undisci-
plined”, “observant — unobservant”, "respon-
sible — irresponsible”.

Factor 3 (contribution to the total variance:
14.5% — control group; 23.4% — teachers
with 1 to 4 years of experience; 15.6% —
teachers with 5+ years of experience) is inter-
preted as “activity” and includes high loadings

on the variables: “initiative — uninitiative”,
“sociable — unsociable”, “able to lead — un-
able to lead”, “energetic — passive”.

Factor 4 (contribution to the total vari-
ance: 1% — control group; 1% — teachers
with experience from 1 to 4 years; 12.8% —
teachers with 5+ years of experience) is in-
terpreted as “stress resistance”. It includes
high loadings on the variables: “capable of
self-regulation — incapable of self-regu-
lation” and “stress-resistant — not stress-
resistant”.

Table 2
Factor loadings (control group)
' G @
FE 2| gp | 8%
Scales 52 3 -§ 3 % N g
@ s

Attentive — Inattentive 189127 .800778 127447 | —.035043
Disciplined — Undisciplined .189795 .763324 118751 .079760
Friendly — Unfriendly 775085 .103556 265396 | —.035213
Initiative — Uninitiative 192875 .330917 | .758442 151555
Critical — Uncritical —.305026 581412 166947 298543
Loving children — Not loving children .746768 .106162 318212 .028706
Observant — Unobservant .241363 .743902 172912 .133233
Sociable — Unsociable 1401998 .067045 777842 .022192
Objective — Inobjective .509103 .368349 | —.116839 | .346865
Optimistic — Pessimistic 541728 .049059 .649760 .094215
Responsible — Irresponsible 331119 .668633 .064527 .237607
Responsive — Unresponsive .780421 101679 .323812 .069600
Far—sighted — Short-sighted .047595 .667822 .046510 .256036
Independent — Dependent .046896 .509971 241157 486098
Able to see the potential of others — Unable to see the 463689 .395504 .249183 .302784
potential of others

Capable of self-regulation — Incapable of self-regulation 314748 .301940 .104693 .601070
Empathetic — Lacking empathy 793781 A11711 .311594 .036688
Able yo lead — Unable to lead 115507 .320639 | .667242 1464015
Fair — Unfair .645805 132416 | —.033432 | .504923
Striving for self—-development — Not striving for self- .382025 417704 .328682 .268636
development

Stress—resistant — Not stress-resistant .003022 .196362 .198488 744447
Tactful — Tactless 724632 .101819 | —.078396 | .185486
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1 =m 3
B8 | o2 | op | B
Scales 52 § -g -§ % + g
gg | "¢ %7 | g%
o w
Demanding — Undemanding —.283578 523383 .385268 .275964
Sensitive — Insensitive .783184 .079176 .293706 | —.017936
Energetic — Passive .225160 178543 | .843361 .162687
Contribution to total variance 22.6% 17.8% 14.5% 1.0%
Note. Loadings >.6 are highlighted in bold.
Table 3
Factor loadings (group of teachers with experience from 1 to 4 years)
-2 R o :2 o, < :8
s 58w | 535 | 85 | 88§
w g w5 Lo w g
Attentive — Inattentive .153970 .744808 416895 .019330
Disciplined — Undisciplined .215076 .817902 | —.016460 | .116818
Friendly — Unfriendly 734277 .376838 151815 | —.191996
Initiative — Uninitiative .226424 .365308 738019 .082911
Critical — Uncritical —.552224 | .281560 199711 .337001
Loving children — Not loving children .635600 .235330 404453 | —.084583
Observant — Unobservant .072781 .656888 .376918 .104751
Sociable — Unsociable .418271 .047721 732936 | —.042405
Objective — Inobjective 453063 .576166 114291 .370816
Optimistic — Pessimistic 511444 112287 712360 .133267
Responsible — Irresponsible .261894 746237 .266842 191513
Responsive — Unresponsive .835957 170221 .251073 | —.052340
Far—sighted — Short-sighted —.006753 | .599303 .560450 .221681
Independent — Dependent —.090293 | .365759 622664 .286981
Able to see the potential of others — Unable to see the .364235 197101 .569291 .227065
potential of others
Capable of self-regulation — Incapable of self-regulation .120595 189574 441726 665174
Empathetic — Lacking empathy 724957 .107460 .314902 .000465
Able yo lead — Unable to lead .039009 .316246 743263 .314661
Fair — Unfair .567035 212129 .211958 .383371
Striving for self—-development — Not striving for self- .290226 .233124 722945 .163904
development
Stress—resistant — Not stress-resistant —.069709 | .156521 .160905 .848333
Tactful — Tactless 739757 .051961 | —.017181 | .254288
Demanding — Undemanding —.372628 | .414107 .482560 .396782
Sensitive — Insensitive .672320 .141881 .355307 .000638
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Energetic — Passive .256024 .110019 .861131 166065
Contribution to total variance 20.3% 16.0% 23.4% 1.0%

Table 4

Factor loadings (group of teachers with 5+ yea

rs of experience)

:tn =>- [}
§ N g g »
52 | 35| & | st
Scales E g E 8 o g .g
Q. T o a5 o
N ['8
Attentive — Inattentive .228923 687531 144332 .145281
Disciplined — Undisciplined .208167 .809103 | —.004106 | .135618
Friendly — Unfriendly 752899 .056986 .226978 .061285
Initiative — Uninitiative 214697 .349507 724145 .240076
Critical — Uncritical —.165299 | .675062 .365994 .054627
Loving children — Not loving children 766301 .067815 .230816 .105651
Observant — Unobservant .266289 .655465 .329604 194472
Sociable — Unsociable .490751 .065169 749772 .104051
Objective — Inobjective .287317 463307 .079460 .541366
Optimistic — Pessimistic .503702 .077122 .699580 .161659
Responsible — Irresponsible .223220 .684853 .061433 461298
Responsive — Unresponsive .820304 .018108 .268887 .183207
Far—sighted — Short-sighted .126238 .699954 .154864 .428606
Independent — Dependent .039406 499152 .281667 .610443
Able to see the potential of others — Unable to see the 487225 .341664 464316 .304995
potential of others
Capable of self-regulation — Incapable of self-regulation .045789 .379426 .273549 .605972
Empathetic — Lacking empathy 794871 191337 .150730 | —.046349
Able yo lead — Unable to lead .089923 377697 .638200 447061
Fair — Unfair .500685 .243452 .094673 .633649
Striving for self—-development — Not striving for self- .243685 622941 .308808 .226135
development
Stress—resistant — Not stress—resistant —.048202 | .126189 .303223 .805641
Tactful — Tactless .602163 .502724 | —.180308 | .079714
Demanding — Undemanding —.047604 | .570110 435102 .286522
Sensitive — Insensitive .816434 .223828 .108250 .041499
Energetic — Passive .257108 .228093 792186 .238113
Contribution to total variance 20.0% 20.6% 15.6% 12.7%
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Since the contribution of a factor to the
total variance of results is an indicator of its
power, we can say that for the control group
(participants without teaching experience),
the most important is factor 1 “responsive-
ness”, i.e. the characteristics included in this
factor are the most important and essential
for pedagogical activity, according to the
participants. For the second group (teach-
ers with 1—4 years of experience), the most
important characteristics are those included
in factor 3 “activity”. For the group of expe-
rienced teachers (teaching experience of 5
years or more), the most important are the
characteristics included in factor 2 “disci-
pline” and factor 1 “responsiveness”. Thus,
as the duration of teaching experience in-
creases, the ratio of the contribution of each
of the identified factors changes.

Notably, factor 4, which has a low con-
tribution to the total variance (1%) in the
group of participants without experience
and in the group with 1—4 years of teach-
ing experience, becomes more powerful in
the case of experienced subjects (5 years
of teaching experience or more), i.e. such
characteristics as stress resistance and the
ability to self-regulate are more important
qualities to this group of subjects, and more
experienced teachers pay attention to them.
We assume that these same individual psy-
chological characteristics, which are part of
the representation of another person, are
important for the professional activities of
teachers. This factor was also identified in
our previous work [8] when using the “Per-
sonality Differential” method on a group of
teachers with 5+ years of experience. Thus,
since the same factor is identified with dif-
ferent versions of the semantic differential,
it can be assumed that the results obtained
in the current study reflect a stable semantic
structure of the perception of an unfamiliar
person by experienced teachers.

Discussion

The results of the current study indicate
that in all groups of participants, regardless
of their teaching experience, the average pro-
files of assessments do not differ significantly.

A similar factor structure is distinguished
in all groups, containing four common factors:
factor 1 “responsiveness”, factor 2 “disci-
pline”, factor 3 “activity” and factor 4 “stress
resistance”, i.e. we suggest that the percep-
tion of an unfamiliar model by all subjects is
based on the same latent variables. However,
when analyzing the contribution of each fac-
tor to the overall dispersion of the results, we
revealed differences as the length of teaching
experience increases. In particular, factor 4
“stress resistance” has the greatest weight in
the group of teachers with extensive teach-
ing experience (5 years or more), i.e. it can
be assumed that the variables included in this
factor become more important for this group
than for the control group and the group with
low professional experience (1 to 4 years),
which is consistent with previously obtained
data [8].

The key role of stress resistance in the
effectiveness of the professional activity of
teachers is confirmed by a number of other
studies. Stress resistance, or emotional sta-
bility, is considered a professionally impor-
tant quality that influences the productivity
of pedagogical activity and contributes to the
personal realization of the teacher [1; 3; 11].
The structure of stress resistance of teachers
includes such components as balance, activ-
ity, desire for self-development, ability to set
goals and achieve results, communication
skills, etc. [4]. Teachers who are highly suc-
cessful in their professional activity have a
more effective adaptation to stress, while less
successful ones experience “pseudo-adapta-
tion” [3]. It has also been shown that young
teachers with up to three years of experience,
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who have a higher level of stress resistance,
implement more productive styles of peda-
gogical activity, which indicates a higher level
of their professional realization [9].

Semantic universals, which reflect for a
given stimulus a set of scale ratings, equally
assessed by a significant majority of a ho-
mogeneous group of subjects, indicate that
in all groups of subjects, different posers are
assessed differently, but the distinguished in-
dividual characteristics of a particular model
are present in all three groups of subjects.
We suggest that such characteristics remain
stable in the perception of a given person.

Conclusion

1. Observers are able to assess the per-
sonality of a stranger based on their video
recording during an interview.

2. The set of semantic universals ob-
tained in the assessments of varies with
the teaching experience. At the same time,
a number of semantic categories, such as
“sociable”, “friendly”, “stress-resistant”, re-
main unchanged for individual posers, as in
our previous study.

3. A similar structure of assessment of
posers in all study groups was obtained. Four
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