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The aim of the work was to identify the features of psychological defenses and
coping strategies among teachers of preschool educational institutions with
different levels of psychological well-being. The study involved 62 educators of
preschool educational institutions in the city of Rostov-on-Don, the city of Aksai
and the village of Rassvet, Rostov Region. The following methods were used:
“Scale of psychological well-being” by K. Riff, technique for measuring psy-
chological defense by E.R. Pilyugina, R.F. Suleimanov, questionnaire “Types
of orientations in difficult situations” by E.V. Bityutskaya, A.A. Korneeva. As a
result of the study, it was found that teachers with a high level of psychological
well-being more often use adaptive psychological defenses, teachers with an
average level of psychological well-being more often use psychological de-
fense of the infantile type, teachers with a low level of psychological well-being
more often use psychological defense of the psychotic, as well as infantile and
neurotic types. Teachers of preschool educational institutions with a high level
of psychological well-being are distinguished by their preference for coping
strategies related to the type “Orientation towards rapprochement, interaction
with difficulty.” Teachers of preschool educational institutions with an average
and, especially, a low level of psychological well-being tend to be more inclined
to use coping strategies related to the type “Orientation towards leaving and
moving away from difficulties.” It is recommended to use the results of the study
in psychoprophylactic and psychocorrective work with preschool teachers.
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MpencraBneHbl Matepuansl UCCNeAoBaHWs, LEefbio KOTOPOro 6bi0 BbiSB-
neHne OCOBEHHOCTEN MCUXONOrMYECKUX 3alynT M KOMUHIr-CTpaTeruin y ne-
[aroroB OOLLUKOMbHbIX 06pa3oBaTefibHbIX YYPEXAEHUIN C pa3HbiM YPOBHEM
ncuxonorn4eckoro 6naronony4ms. Beibopky coctaBunm 62 Bocnurarens go-
LLIKOSIbHbIX 06pa3oBaTenbHbIX yupexaeHun ropoga Poctosa-Ha-[oHy, ropo-
na Akcanm n nocenka PacceeT PocTtoBckon obnactu. icnonb3oBanucb cne-
ayowme metofmkm: «Llkana ncuxonormnyeckoro 6narononyyms» K. Pudd,
MeToaMKa U3MepPEHUS ncuxonornydeckon 3awwmtsl E.P. MunioruHon, P.®. Cy-
nenmaHoBa, ONPOCHUK «TuMbl OpMeHTauni B TPYAHbIX cutyauusax» E.B. bu-
Tioukon, A.A. KopHeeBa. Nony4eHHble pe3ynbTaTbl oKasanu, 4To negarorn
C BbICOKMM YPOBHEM MCUXOJNIOMMHYECKOro 6naronony4ms yaiie npuMeHsoT
ajanTuBHbIE NMCUXONorn4yeckue 3aLiunTbl, negarorn oLKOSIbHbIX o6pasoBa—
TENbHbIX YYPEXOEHUA CO CPeOHUM YPOBHEM MCUXOSIOrMHYECKOro 6naromno-
nyuuns Yalle NPUMEHSIOT MCUXOSIOTMYECKYIO 3aLlLMTy MHAHTUIIBHOro TUNa,
nefarorv OOLKOMbHbIX 06pa30BaTeNbHbIX YHPEXOEHUA C HUSKUM YPOBHEM
NCUXONOrM4ecKoro 61aronosnyyms Yatle NprYMEHSsIIOT NCUXONMOrM4ecKyo 3a-
LUNTY NMCUXOTUHECKOro, a Takxe I/IHdI)aHTI/IJ'IbHOFO M HEeBPOTUHECKOro TUNOB.
[enaeTcsa BbIBOA O TOM, YTO Mefarorn AOLIKOJbHbIX 06pa3oBaTenbHbIX Y-
PEXAEHUI C BbICOKMM YPOBHEM MCMXOSIOrMYECKOro 6naronony4ms oTnmya-
10TCS NPEANOYTEHNEM KOMMHI-CTPATErNiA, OTHOCSALLIMXCS K TUNy «OpureHTaums
Ha cobnuxeHve, B3anMOLENCTBUA C TPYAHOCTbIO». [egarorn AOLLKONMbHbIX
o6pas3oBaTenbHbIX YYPEXAEHUA CO CPegHUM U OCOBEHHO C HU3KMM YpOB-
HEM MCUXONOrM4YecKoro 6narononyyms CKIOHHbI K 60MnbLIEMY NPUMEHEHWIO
KOMUHr-CTpaTeruin, oTHocALLmMXcs K Tuny «OpueHTaums Ha yxopn v yaaneHue
OT TpygHOCTU». PekomeHayeTcs UCMonb30oBaTh Pe3ynbTaThl UCCeQoBaHMs
B MCMXONPOMUNAKTUYECKOM N MCUXOKOPPEKLMOHHONM paboTe ¢ negaroramu
[OLLKONbHbIX 06pa30BaTeNbHbIX YYPEXAEHUIA.

Knro4eBble crnioBa: neparory OOLUKOMbHBIX 06pa3oBaTesibHbIX YHPEXAEHNN;
MNCYXOMNOrnyeckoe 6naromnony4mne; KonuHr-CTpaTerum; NCUxonornyeckme 3atmTbl.
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Introduction

Interest in the problem of psychologi-
cal well-being is growing all over the world,
and studies have shown that psychological
well-being includes components such as self-
efficacy, life satisfaction, financial stability,
emotional and physical health, and autonomy
[3; 14; 22; 283; 32]. The PERMA model of well-
being, developed by M. Seligman, contains
components such as positive emotions, in-
volvement (passion for one’s work), relation-
ships, meaning in life, and achievements [36].
Data from a large-scale Russian online study
of the psychological well-being of teachers
in preschool educational institutions using
the adapted PERMA-Profiler questionnaire,
constructed based on M. Seligman’s model
of psychological well-being, have been pub-
lished. It has been shown that the level of psy-
chological well-being of teachers of preschool
educational institutions exceeds that for the
control group and is higher when teachers
have their own children and with increasing
work experience [3].

Psychological well-being is closely re-
lated to a person’s mental health, and the
latter is understood primarily as the ability to
adapt to social changes and self-realization
[21; 33]. Particularly relevant is the issue of
the health of teachers of preschool educa-
tional institutions, since they experience seri-
ous mental stress associated with changing
requirements for the performance of work
duties, conflict situations with students and
their parents, responsibility for the life and
health of children, and the need to master
new technologies and methods. work, im-
prove skills and solve difficult pedagogical
problems [14; 15; 17; 33; 41]. A teacher of
a preschool educational institution must
strictly observe the implementation of routine
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tasks in a group of children, conduct classes
with students in accordance with the require-
ments of educational standards, using com-
puter and other modern technologies, know
the legislation, legal aspects of the work of
a teacher, regulatory documentation in the
field of preschool education [ 3]. While psy-
chological well-being is high, as measured
by love of work and self-efficacy, a signifi-
cant number of early childhood educators
experience problems both psychologically
(e.g., feeling stressed at work, depressive
symptoms) and with regard to physical well-
being [ 13; 28]. Meta-analysis showed that
the morbidity level of teachers is influenced
by psychosocial factors such as low social
support, heavy professional workload, high
noise levels, high demands to the quality of
work [13; 17; 43]. Manifestations of anxiety
and stress in the educational environment
affect both teachers and their pupils of dif-
ferent age categories — from preschool
children to students [15; 20; 26; 27; thirty].
In recent years, issues of the psychological
well-being of teachers and their students,
types of psychological defenses and coping
behavior have been studied in the aspect of
overcoming the restrictions imposed by the
COVID-19 pandemic and climate change [6;
18; 24; 25; 29; 40].

There are contradictions: despite the high
demands and workload on teachers of pre-
school educational institutions, society notes
the low status of this profession and low wages.
Such contradictions have a negative impact on
the physical and psychological health of spe-
cialists, which reduces the level of their psy-
chological well-being. To cope with the nega-
tive consequences of emerging situations and
to perform their job duties efficiently, teachers
of preschool educational institutions resort to
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various psychological defenses and coping
strategies. In modern psychology, much atten-
tion is paid to the study of psychological de-
fenses and coping strategies of the individual
in the context of psychological well-being [1; 2;
4;7; 8; 37]. Modern studies of defense mecha-
nisms and coping behavior are based on the
model of R. Lazarus and S. Folkman, within
which problem-focused and emotion-focused
strategies are distinguished [21].

In the work of teachers of preschool edu-
cational institutions, their emotional intelli-
gence and positive thinking style play an im-
portant role [41; 43]. Emotional intelligence
is considered as a predictor of psychological
well-being in various fields of activity, among
representatives of various professions, and
in stressful situations allows one to choose
more effective coping strategies [9; 19; 39].
Emotional balance, along with other person-
al qualities such as empathy and emotional
intelligence, on the one hand, can be devel-
oped, on the other hand, associated with
genetic characteristics [38]. The emotional
balance of preschool teachers is of great im-
portance for the psychological well-being of
children and the development of their think-
ing [11; 16].

In our work, the psychological well-being
of teachers of preschool educational institu-
tions is the subject of research and is under-
stood as the actual experience of the degree
of satisfaction with oneself and one’s own
life. We consider coping strategies as behav-
ior that is aimed at adapting a person to the
requirements of the situation; psychological
defenses are a system of regulatory mecha-
nisms aimed at eliminating or reducing nega-
tive experiences associated with states of
anxiety and internal conflicts.

Purpose of the study: to establish the
characteristics of psychological defenses
and coping strategies among teachers of pre-
school educational institutions with different
levels of psychological well-being.

Subject of the study: psychological de-
fenses and coping strategies among teachers

of preschool educational institutions with dif-
ferent levels of psychological well-being.

Research hypothesis: teachers working in
preschool educational institutions and having
different levels of psychological well-being
may differ in psychological defenses and
choice of coping strategies.

Characteristics of the sample
and research methods

The study involved 62 teachers of pre-
school educational institutions in the city of
Rostov-on-Don (kindergarten No. 215), Aksai
(kindergarten No. 26 “Rosinka”), Rassvet vil-
lage of the Rostov region (kindergarten No.
38 “Rainbow”, kindergarten No. 12 “Corn-
flower”). All participants were women, the av-
erage age was 32.5 years, and the average
work experience was 9.2 years.

To assess psychological well-being, we
used the Ryff's Psychological Well-being
Scale (adapted by T.D. Shevelenkova, P.P.
Fesenko), which allows us to assess the gen-
eral indicator of psychological well-being and
its components such as positive relationships
with others, autonomy, control of the environ-
ment, personal growth, purpose in life, self-
acceptance [10; 35].

To identify types of psychological defense,
the technique of E.R. Pilyugina, R.F. Suley-
manov was used, the use of which makes it
possible to assess the severity of psychotic
(dissociation, regression, hypochondria, iso-
lation, repression), infantile (replacement/
transfer, projection, compulsive behavior,
passive aggression, denial), neurotic (ratio-
nalization, avoidance, reactive formation,
compensation, omnipotent control), adaptive
(sublimation, altruism, suppression, anticipa-
tion, humor) defense mechanisms [34].

To assess coping strategies, the question-
naire “Types of orientations in difficult situa-
tions” by E.V. Bityutskaya, A.A. Korneev was
used, aimed at identifying types of orientation
in difficult situations: orientation to approach-
ing difficulties (striving for difficulties (drive),
orientation to high labor intensity (thorough-
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ness), orientation to threat signals, orientation
to opportunities, orientation to obstacles) and
orientation to care and removal from difficulty
(avoiding difficulties, conserving resources
and inaction, ignoring difficulties (careless-
ness)) [1].

To process the results obtained, methods
of mathematical statistics were used: descrip-
tive statistics, Mann-Whitney U test.

Results

The average values of indicators of psy-
chological well-being of teachers of preschool
educational institutions, assessed using
the Ryff's Psychological Well-being Scale,
correspond to the average level: positive
relationships with others (58.2+9.7), auton-
omy (56.8+9.4), environment management
(55.8+10.8), personal growth (60.9+9.8),
purpose in life (60.2+11.4), self-acceptance

(57.2+10.7), general indicator of psychologi-
cal well-being (359.4+50.8) [10].

The entire sample of teachers of pre-
school educational institutions was divided
into three subgroups: with a high (group 1,
50%), with an average (group 2, 33%) and
with a low (group 3, 17%) level of psychologi-
cal well-being.

To identify differences in the psychological
defenses of teachers of preschool educational
institutions with different levels of psychologi-
cal well-being, we will consider assessing the
reliability of statistical differences using the
Mann-Whitney U test between teachers with
high, average, and low levels of psychological
well-being (Table 1).

Table 1 shows that an assessment of
the reliability of differences in the severity
of types of psychological defenses between
subgroups of teachers with a high (group 1)

Table 1

Results of assessing statistical differences using the Mann-Whitney U test
in protective mechanisms among teachers of preschool educational institutions
with different levels of psychological well-being

Subgroups of teachers who were compared
Protective mechanisms Groups 1—2 Groups 1—3 Groups 2—3
U p U p U p

Dissociation 58,05 0,002 58,0+ 0,048
Regression 58,5 0,002 53,0% 0,028
Isolation 44 Q% 0,000 41,0 0,006
Repression 49,55 0,001 49,5% 0,017
Psychotic defense mechanisms 35,03 0,000 42,05 0,007
Replacement/transfer 48,5% 0,015
Projection 58,0+ 0,048
Passive aggression 85,0+ 0,03 52,0+ 0,025
Infantile defense mechanisms 37,0+ 0,003
Avoidance 210,5% 0,03 36,05 0,000 41,0%x* 0,006
Compensation 59,5% 0,05
Neurotic defense mechanisms 85,5% 0,03 40,5%x* 0,005
Sublimation 174,0% 0,005 86,0%* 0,04
Altruism 167,5%x* 0,005
Suppression 215,5% 0,04
Adaptive defense mechanisms 173,0%* 0,004

Note: * — p<0,05, ** — p<0,01, *** — p<0,001.
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and average (group 2) level of psychological
well-being showed the presence of significant
differences in the severity of infantile psy-
chological defenses (avoidance (U=210.5,
p=0.03)) and adaptive (sublimation (U=174.0,
p=0.005), altruism (U=167.5, p=0.005), sup-
pression (U=215.5, p=0.04)) types. Teach-
ers with an average level of psychological
well-being, compared to teachers with a high
level of psychological well-being, are prone
to refusal and avoidance of situations and
sources of unpleasant influence (protective
mechanism of avoidance). Teachers with a
high level of psychological well-being in dif-
ficult situations more often use adaptive psy-
chological defense.

An assessment of the reliability of differ-
ences in the severity of types of psychological
defenses between subgroups of teachers with
a high (group 1) and low (group 3) level of psy-
chological well-being showed the presence of
significant differences in the severity of psy-
chotic psychological defenses (dissociation
(U = 58.0, p = 0.002), regression (U=58.5,
p=0.002), isolation (U=44.0, p=0.000), re-
pression (U=49.5, p=0.001)), infantile (pas-
sive aggression (U=85.0, p=0.03)), neurotic
(avoidance (U =36.0, p=0.00)), adaptive (sub-
limation (U=86.0, p=0.04)) types. Teachers
with a low level of psychological well-being,
compared to teachers with a high level of
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psychological well-being, in difficult situations
more often use psychological defense of pre-
dominantly psychotic, as well as infantile and
neurotic types. Teachers with a high level of
psychological well-being — psychological de-
fense of the adaptive type.

An assessment of the reliability of dif-
ferences in the severity of types of psy-
chological defenses between subgroups of
teachers with an average (group 2) and low
(group 3) level of psychological well-being
showed the presence of significant differ-
ences in the severity of psychotic psycho-
logical defenses (dissociation (U = 58.0, p =
0.048), regression (U=53.0, p=0.028), isola-
tion (U=41.0, p=0.006), repression (U=49.5,

p=0.002)), infantile (replacement-transfer
(U=48.5, p=0.15), projection (U=58.0,
p=0.048), passive aggression (U=52.0,

p=0.25)), neurotic (avoidance (U=41.0, p=
0.006), compensation (U=59.5, p=0.005))
types. Teachers with a low level of psycho-
logical well-being compared to teachers
with an average level of psychological well-
being in difficult situations more often use
psychological defense of psychotic, infan-
tile and neurotic types.

The results of assessing the coping strat-
egies of teachers of preschool educational in-
stitutions with different levels of psychological
well-being are presented in the figure.

mGroupl mGroup2 mGroup3

Fig. Results of a study of coping strategies of teachers of preschool educational institutions with different levels
of psychological well-being (Group 1 — high level of psychological well-being, Group 2 — average level
of psychological well-being, Group 3 — low level of psychological well-being)
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To identify differences in the coping strat-
egies of teachers of preschool educational
institutions with different levels of psychologi-
cal well-being, let us consider the results of
assessing the reliability of statistical differenc-
es using the Mann-Whitney U test between
subgroups of teachers with high, average,
and low levels of psychological well-being
(the table shows only coping strategies with
significant differences obtained between sub-
groups) (Table 2).

From the table Figure 2 shows that the
subgroup of teachers with a high level of
psychological well-being (group 1) differs sig-
nificantly from the subgroup of teachers with
an average level of psychological well-being
(group 2) in the severity of coping strategies
such as “Orientation towards getting closer
to difficulties” (drive (U = 202.0 , p=0.02),
threat signals (U=218.5, p=0.04), opportuni-
ties (U=152.0, p=0.001)) and “Orientation to-
wards leaving and moving away from difficul-
ty” (avoidance ( U=211.5, p=0.03)). Teachers
with a high level of psychological well-being
have more pronounced coping strategies
such as “Orientation towards getting closer
to difficulties”, while teachers with an average
level of psychological well-being have more
pronounced coping strategies such as “Orien-
tation towards leaving and moving away from
difficulties”.

The subgroup of teachers with a high
level of psychological well-being (group 1)
significantly differs from the subgroup of
teachers with a low level of psychological
well-being (group 3) in the level of expres-
sion of coping strategies such as “Orienta-
tion towards getting closer to difficulties”
(opportunities (U=70.0, p= 0.01), obstacles
(U=85.5, p=0.03)) and “Orientation towards
leaving and moving away from difficulties”
(avoidance (U=48.0, p=0.001), careless-
ness (U=83, 5, p=0.03)). At the same time,
teachers with a high level of psychological
well-being show a greater tendency to cop-
ing strategies such as “Orientation towards
getting closer to difficulties”, teachers with a
low level of psychological well-being tend to
use coping strategies such as “Orientation
towards leaving and moving away from dif-
ficulties” in difficult situations.

Differences were identified between sub-
groups of teachers with an average (group 2)
and low level (group 3) of psychological well-
being in the coping strategy of the type “Ori-
entation towards leaving and moving away
from difficulties” (carelessness (U = 55.0, p =
0.048)). Teachers with a low level of psycho-
logical well-being, compared to teachers with
an average level of psychological well-being,
are more likely to ignore difficult situations
and be unwilling to resolve problems.

Table 2

Results of assessing statistical differences using the Mann-Whitney U test in coping
strategies among teachers of preschool educational institutions with different
levels of psychological well-being

Subgroups of teachers who were compared
Coping strategies Groups 1—2 Groups 1—3 Groups 2—3
U p U p U P

Striving for difficulties (drive) 202,0* 0,02
Threat signals 218,5* 0,04
Opportunities 152,0** 0,001 70,0* 0,01
Obstacles 85,5" 0,03
Avoidance 211,5* 0,03 48,0** 0,001
Carelessness 83,5* 0,03 55,0* 0,048

Note: * — p<0,05, ** — p<0,0.
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The discussion of the results

Our results on the presence of differences
in the manifestation of psychological defenses
among teachers of preschool educational in-
stitutions with different levels of psychological
well-being indicate that teachers with a high
level of psychological well-being in difficult
situations use psychological defenses of an
adaptive type (sublimation, altruism, suppres-
sion). Teachers with average and low levels
of psychological well-being in difficult situa-
tions more often use psychological defense
of psychotic, infantile and neurotic types. In
the work of G.E. Vaillant also obtained simi-
lar data that a higher level of psychological
well-being corresponds to a higher tendency
to use such psychological defense as subli-
mation [37].

Our work revealed differences in cop-
ing strategies among teachers of preschool
educational institutions with different levels
of psychological well-being. Teachers with
a high level of psychological well-being are
distinguished by a greater preference for
coping strategies related to the type “Ori-
entation towards rapprochement, interac-
tion with difficulty.” In difficult and stressful
situations, they can assess the complexity of
such a situation or anticipate possible diffi-
culties; a difficult situation can evoke in them
positive emotions and a surge of strength
and help intensify the search for resources
to achieve goals. Teachers with a low level
of psychological well-being tend to choose
coping strategies of the “Orientation towards
leaving and moving away from difficulty”
type; when they perceive a difficult situa-
tion, they tend to evaluate it as more difficult,
requiring a lot of effort and resources to re-
solve it, and tend to avoid it.

Research on the psychological well-being
of teachers in preschool educational institu-
tions is being conducted in various countries,
as there is a growing understanding that only
a teacher who feels his own well-being will be
able to have a positive impact on preschool

children. These works note the presence of
stressful situations in the work of teachers
working with preschool children, as well as the
resulting emotional burnout and exhaustion
among teachers [42]. Teachers of preschool
educational institutions use active coping
strategies to overcome difficulties that arise in
their work. Teachers of preschool educational
institutions who use avoidant coping strate-
gies evaluate stressful situations that arise at
work negatively and do not consider them as
conducive to personal growth [27].

The data obtained in our work is con-
firmed by the results of other studies, which
also indicate that the psychological well-
being of teachers working with preschool
children depends on the extent to which they
themselves perceive the stressful conditions
of their work as useful for themselves and
encouraging self-development [31]. Studies
have found that the higher the level of psy-
chological well-being, the more a person is
focused on a strategy for resolving the situa-
tion [2; 10]. The use of adaptive coping strat-
egies and a positive attributional style helps
to increase the psychological well-being
and job satisfaction of teachers [6]. Persons
with a low level of psychological well-being
are characterized using maladaptive cop-
ing strategies and a pessimistic attributional
style [4]. Teachers with high levels of psycho-
logical well-being and a positive assessment
of opportunities for self-development in the
professional field show inclinations towards
more productive coping behavior aimed at
directly resolving emerging problem situa-
tions [5]. A meta-study of factors influencing
the psychological well-being of teachers,
including those working in preschool educa-
tional institutions, showed that such factors
include personal abilities, social-emotional
competence, reaction to working conditions
and professional relationships, with a high
level of self-efficacy [32].

Based on the data we obtained and on
the work of other authors, it can be noted that
the predominance of coping strategies aimed
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at resolving a difficult situation or avoiding it
can act as an important predictor of the psy-
chological well-being of teachers of preschool
educational institutions [12].

The prospects for our work include as-
sessing the age dynamics of the character-
istics of psychological well-being, defense
mechanisms and coping strategies of teach-
ers of preschool educational institutions.

Conclusion

The conducted research allowed us to
conclude that teachers of preschool educa-
tional institutions with different levels of psy-
chological well-being may differ in psycho-
logical defenses and coping strategies.

Teachers with a high level of psycho-
logical well-being more often use adaptive
psychological defenses, such as sublima-
tion, altruism, and suppression. Teachers
with an average level of psychological well-
being more often use infantile-type psy-
chological defenses, such as avoidance.
Teachers with a low level of psychological
well-being more often use psychological de-
fense of psychotic (dissociation, regression,
isolation, repression), as well as infantile
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