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This work presents results of a study of the correlations between indicators of
subjective well-being of parents with their assessments of an inclusive environ-
ment and satisfaction with school. 1583 parents of children with disabilities
(4,2%) and without disabilities (95,8%) studying in schools in the city of Tyu-
men and the south of the Tyumen region were recruited for this work. The
author’s questionnaires “Subjective well-being”, “Assessment of the inclusive
environment”, “Satisfaction with the school” were used. As a result, a stable
relationship between the well-being of parents and their assessments of the
inclusive environment and satisfaction with the school was empirically con-
firmed. The study showed that parental subjective well-being is characterized
by a state in which it is possible to show agency and control over situations
that arise, a sense of satisfaction, emotional comfort, and a level of meaningful
life. The association of subjective well-being with the level of involvement in
the inclusive process at school, understanding of inclusion, acceptance of the
ideas and values of inclusion was revealed. Parents with a high level of subjec-
tive well-being have a significantly higher level of school satisfaction, they also
value inclusion resources more and note a higher level of inclusion risks.
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MpepcTaBneHsbl pedynbTaThl UCCNEA0BaHNSA B3aMMOCBA3M Nnokasartesnen cy6ob-
€KTMBHOro 61aronofyyns poauTenen ¢ ux oLeHKaMy UHKI3UBHOM cpedbl
YOOBMIETBOPEHHOCTbLIO LLKOSIOW. B uccnegosanum npuHanu yvactne 1583 ye-
noseka — pogutenu geten ¢ OB3 (4,2%) n 6e3 OB3 (95,8%), oby4atoLmxcs
B LUKonax r. TiomeHu u tora TioMmeHckon obnactu. Mcnonb3oBanuck aBTop-
CKune onpocHukn «CyobekTuBHOe 6Gnarononyymne», «OueHka WHKITH3UBHOMN
cpedbl», «YOOBNETBOPEHHOCTb LUKOMON». B pesynsrate amnupuyecku nog-
TBEpAuIach yCTon4mBas cBsdb 611aronony4ns poautenen ¢ ux oLeHKamMm nH-
KIMIO3MBHOW Cpefbl Y yOOBNETBOPEHHOCTHIO LLIKOMOW. BbISBNEHO conpsikeHve
CYOBEKTMBHOIO 61aronosyyms ¢ YpoBHEM BOBJIEHEHHOCTU B WHKIO3UBHbIN
npouecc B LLKOME, MOHMMaHWEM WHKIMIO3UW, MPUHATUEM VMAEW U LIEHHOCTEWN
WHKN03UKN. 3Ha4Mmo 6o5ee BbICOKWUIA YPOBEHb YAOBNETBOPEHHOCTYU LLKOMOM
Y pOAuTENEW C BbICOKMM YPOBHEM CYOLEKTUBHOIO 61aromnony4umsi, OHU Takxe
60ree BbICOKO OLEHMBAIOT PECYPChbl MHKIIO3MN 1 OTMEeYatoT 605ee BbICOKMIN
YPOBEHb PUCKOB MHKITIO3UN.

KnroueBble cnoBa: cy6beKTVBHOE 611arononyyme; poguTenn yqalumxcs; WH-
KINO3VBHOE 06pa30oBaHNe; NHKIIO3MBHASA cpela; YLOBNETBOPEHHOCTb LLIKOSION.

®duHaHcupoBaHue. /iccnegosaHne BbIMOMHEHO Npu hHaHCOBOW noaaepxke PODU n TiomeHckomn
obnacTv B paMmkax Hay4Horo rnpoekrta Ne 20-413-720012 «Yenose4eckoe namepeHne NHK3NBHON
TpaHcdopMaLmm LLKOMbI: CYyOBEKTUBHOE 61aronony4me B yCNoBUSAX FreTeporeHHOCTU ».
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Introduction [15]; stress caused by feelings of anger, fear,
Raising a child with special needs can be- anxiety and grief [18; 19; 20; 23]; neuropsychic
come a prerequisite for social and personal ill- and physical stress, fatigue, tension, uncer-

being for many families. Research shows that tainty about the development of their child [1;
this is caused by many factors: low quality of life  5; 14]; difficulties in the professional and family

51




Kykyes E.A., MNatpywesa M.B., OropogHosa O.B.

Cy6beKTUBHOE 6n1aronosyyme poamTenen B yCOBUAX MHKITO3NBHON LLKOMbI
Mcmxonornyeckasn Hayka n obpasosaHue. 2024. T. 29. Ne 2

spheres, stigmatization, lack of time and energy
[10].

Parents face many difficulties and problems
when they need to introduce their child in the
formal education system. The task of choosing
between inclusive and correctional education,
learning at home or at school, combining re-
habilitation activities with educational activities,
and other issues arise. As previous studies have
shown, in our country these issues still remain
an area of concern for parents and great deal of
difficulty [8; 11]. Today, the relationship between
school and parents is often formal, sometimes
even conflicting [2; 13].

However, in the general education system,
the role of parents is increasing: they can par-
ticipate in the creation of a student’s individual
educational path, an inclusive educational envi-
ronment, and in the educational work of the orga-
nization [12]; parents play a key role in supporting
students with special educational needs [6].

According to numerous studies, subjec-
tive well-being (SWB) is a person’s subjective
assessment of his life, which includes various
parameters: a person’s satisfaction with his own
life, the degree of achievement of goals, the ab-
sence of negative feelings, mental well-being,
safety and sufficiency of resources [17; 21].
Researchers have concluded that SWB consists
of cognitive and affective components. The cog-
nitive component refers to satisfaction with life
in general or specific areas, while the affective
component relates to emotional reactions to life
events and happiness [16].

The inclusive transformation of schools, ac-
cording to many scientists, is becoming a stress
factor today for both parents of children with
disabilities and those of children with normal
development. Their concerns about teaching
children in an inclusive class together, as well as
their anxieties about the quality of education and
the psychological well-being of their children,
are noted [3; 23]. Often, parents are poorly in-
formed, not involved in the educational process,
and do not accept the values of inclusion, nor
are they ready to interact with schools [7; 11].
At the same time, it is important, from a posi-
tive psychological perspective, to study not only
problems but also resources within families and
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individuals that lie outside the individual’s exter-
nal environment, as well as the internal psycho-
logical strengths of individuals [4]. Parents see a
positive emotional climate, organization of com-
munication in the classroom and with teachers,
access to specialist consultations and additional
types of assistance as the main resources for
their children [9].

Research program

The purpose of this study is to identify the
correlation between indicators of parents’ sub-
jective well-being, their assessments of the
inclusive school environment, and satisfaction
with school.

The study was conducted in the Tyumen Re-
gion of the Russian Federation, in schools in cit-
ies such as Tyumen, Ishim, Tobolsk, Zavodou-
kovsk, and Yalutorovsk. It also included the dis-
tricts of Tyumen, Ishim, Zavodoukovsk, Tobolsk,
and Yalutorovsk. The empirical basis for the
study consisted of data collected from a survey
conducted with 1,583 parents whose children
attend secondary schools. The data collection
took place between April and May 2022.

The author's questionnaires “Subjec-
tive Well-Being”, “Assessment of an Inclusive
School Environment”, and “Satisfaction with
School” were used as diagnostic tools. Statisti-
cal analysis was carried out using the statistical
software package SPSS 23.0. Factor analysis
was performed using the principal component
method and varimax rotation. The subjective
well-being questionnaire consists of 51 ques-
tions, and points are awarded as follows:
1. Additional information is required. 2. | do
not agree. 3. Rather, | disagree. 4. | somewhat
agree. 5. | fully agree.

The sample of participants consisted of
parents of children with disabilities (4.2%) and
parents of children without disabilities (95.8%),
which generally corresponded to the ratio of chil-
dren in the inclusive school. There participated
parents of 7—11 grade students. Most of the
parents were from urban areas (1453 people),
although the opinion of rural residents was also
represented (130). Mostly women took part in
the survey (95.5%) The distribution of parents
according to their child’s gender was approxi-
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mately equal: 49.7% were parents of boys and
50.3% were parents of girls. Most families had
two children (53.4%); 20% had one or three, and
a small number had more than three. 91% of the
parents had professional education, with 62.7%,
having higher education and 28.3% having sec-
ondary vocational training.

Results

The mean subjective well-being score was
4.17, with a standard deviation of 0.19, reveal-
ing a high level of well-being and high stability
in the results.

Of particular interest are the extreme posi-
tions in the assessment of statements. The
highest-scoring statements were: “I am always
aware of the natural beauty of my environment”
(4.51) and “I strive to act without remorse” (4).
The lowest scores were given to the statements
“l am satisfied with my income level” (3.66) and
“rarely feel anxious” (also 3.66).

It is encouraging that the statement on the
perception of nature’s beauty has the highest

score, as only a subjectively prosperous person
can have the value of perceiving beauty in his
value system. However, the lower income satis-
faction results are realistic, given the geographi-
cal scope of the sample (see Figure 1).

The analysis did not reveal statistically sig-
nificant differences in the level of SB between
parents from different localities (p=0.163). How-
ever, a trend is visible that the SB of parents in
rural areas is generally higher (except for Zavo-
doukovsky District). When combining samples
into “urban/rural” categories, this trend becomes
statistically significant (p = 0.030), as shown in
Figure 2.

Taking into account the fact that the aver-
age lies within the same interval (more than 4 —
rather agree), this finding is not significant for
qualitative differences. Qualitative differences
will be described below.

Let us analyze the factor model of subjec-
tive well-being for the entire sample of parents.
The factor model includes three factors with an
explained total variance of 53.9%: 1. Agency
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Fig. 1. SB indicator taking into account respondents’ place of residence
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(18.5%) — This factor includes statements gree to which they are able to take a subjective

that position subjective well-being in control-
lable contexts: “I feel generally in control of all
aspects of my life” (0.57), “I always act in accor-
dance with my goals” (0,592), “l never let a dark
situation rob me of my sense of humor” (0. 529)
2. Life satisfaction (18,1%) — Parents in sub-
jective well- being note characteristics of satis-
faction: “Usually | am in good mood” (0 .758), “I
am satisfied with income level” (0 ,434), “satis-
fied with successes and achievements” (0.482)
3. Values and meanings (17,3%) — this factor
combines statements expressing a positive at-
titude towards values: “I'm always aware of
natural beauty environment” (0 689), | try to find
positive things in various life situations (0.575).
Despite the difficulties, | always look forward to
the future (0.626).

Therefore, the subjective well-being of the
parents interviewed is a state that can be de-
scribed as the ability to manage one’s life, a
feeling of contentment, emotional comfort, and
meaningful fulfilment. If this model of subjective
well-being is applied to the educational process,
the following can be assumed. The nature of the
subjective well-being of parents can be influ-
enced by several factors, including: 1) The de-
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position, participate, and control (be involved in
the organization, receive information, and have
the opportunity to influence). 2) The extent to
which the school can meet their current needs
“here and now”. 3) Whether school situations
provide positive emotional support and have a
basis in values.

The next significant area of research is the
analysis of subjective well-being assessments
by parents with different socio-psychological
profiles. First, we analyzed differences in SWB
levels between parents of students residing in
rural (8.2%) and urban (91.8%) settings. Of the
51 items, statistically significant differences were
found in 12 (23.5%), with SB being significantly
higher among rural parents. These differences
apply to all three dimensions of well-being, with
most related to the “Agency” dimension. That is,
partially, but for each factor, parents from rural
areas feel more prosperous. In particular, par-
ents of students from rural areas believe that
the context of well-being is to a greater extent
provided by the possibility of their agency and
control in life.

In the course of analyzing the findings from
the assessment of the inclusive educational
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environment, we identified three key factors,
which we have conventionally referred to as:
“communication”, “principles and values”, and
“organization”.

The “communication” factor includes such
characteristics as: involvement of students and
parents in the life of the school; participation in
extracurricular activities; interaction of all sub-
jects of education with each other; availability
of specialists who can help (psychologist, etc.);
cooperation with other organizations; psycho-
logical and physical safety of the educational
environment; support from the school adminis-
tration, and so on.

The “principles and values” factor includes
the following indicators: absence of discrimi-
nation, availability of social support, a positive
emotional atmosphere, a caring attitude towards
all, equal requirements, consideration of indi-
vidual characteristics, respect and tolerance,
and so on.

The “organization” factor includes the follow-
ing characteristics of an inclusive educational
environment: openness to education, adapta-
tion of the learning environment to each student,
barrier-free organization and material and tech-
nical conditions to ensure accessibility of the
environment, organizing additional classes to
develop everyone’s abilities, fair distribution of
resources, availability of trained personnel such
as tutors, assistants, educational psychologists
and speech therapists, inclusion of parents and
students in decision-making processes, etc.

These factors, with a total explained cumu-
lative variance of 48.2% among parents of stu-
dents living in the city, are distributed as follows:
The first factor is “communication” (21.3%), the
second — “principles and values” (15.6%), and
the third is “organization” (11.3%). Thus, when
assessing the inclusive environment, parents
primarily focus on communication, such as “The
school informs...”, “The school explains...”, and
“...brings parents and teachers together.” This is
an essential component of a barrier-free and in-
clusive educational space. Second in importance
are the principles underlying an inclusive environ-
ment. Third are organizational conditions.

For parents from rural areas, an inclusive
environment is primarily determined by prin-

ciples and values (first factor — 25.3%). How-
ever, in this factor, principles and values are
complemented by organizational conditions.
Thus, the first factor for parents of students
from rural areas conditionally represents
“principles and values ensured by organiza-
tional conditions.” It is interesting that these
values appear specifically in the rural sample.
According to the analysis of variance, state-
ments about the organization of the educa-
tional process do not differ significantly from
those chosen by parents of students in urban
areas. The association of statements regard-
ing inclusive principles and values with or-
ganizational conditions in the factor model
indicates that parents from rural students are
not only mentally closer to inclusive values
but also consider the significance of organiza-
tional infrastructure.

This is more accurately evidenced by the
results of the interview. M.L. (age 36, child 8th
grader): “The teachers have known all of our
children since childhood, and we know all of
the kids, so we help the school to prevent any
quarrels.” N.N. (age 41, child 9th grader) “Of
course, we don’t have enough equipment for
children with special needs like in the city, not
everything is modern in the schools, it's a pity.
But our teachers are professionals.” That is,
compactness of residence, intensity and dura-
tion of communication, sufficient autonomy are
important conditions for inclusion in education.
At the same time, the significance of organiza-
tional conditions is determined from the position
of awareness of their deficiency.

Data analysis made it possible to calculate
the level of parents’ subjective well-being ex-
pression (Fig. 3).

The results obtained allow us to analyze the
relationship between SB and the characteristics
of inclusion in school (Table 1).

As we can see, parents with high levels of
subjective well-being are more actively involved
in the inclusive process at school (Pearson Chi-
square=44.119, p=0.000). This is especially
evident in the positions “involved in organizing
events and planning” (almost 9 times), “par-
ticipating in decision-making together with the
school” (4 times). However, there was no signifi-
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Fig. 3. Level of expression of subjective well-being of parents

Table 1

Correlations between parents’ SWB and their involvement in the inclusive process
in school (N=1583)

Level of involvement in the inclusive process at school SB level
short average high
not involved at all yet 48 287 100
38.1% 29.0% 21.7%
informed about existing programs and activities 52 434 201
41.3% 43.8% 43.7%
| take part in events, but to a limited extent 23 205 91
18.3% 20.7% 19.8%
involved in event organization and planning 1 40 36
0.8% 4.0% 7.8%
| participate in decision making together with the school 2 25 32
1.6% 2.5% 7.0%
cant association between subjective well-being Although no statistically significant
and the presence of a child with a disability association was found (Pearson Chi-

(Pearson Chi-square = 0.881, p = 0.644).

We consider this question to be one of the
most important when analyzing the position of
parents regarding inclusion: “How do you feel
about your child studying in an inclusive environ-
ment?” Because this statement should be per-
ceived and assessed by parents as realistically
and objectively as possible (Table 2).

56

square=10.251, p=0.114), a trend can be
seen. In particular, among parents with a
high level of subjective well-being, the larg-
est number (165 people) chose the answer
“positive.” This is another argument for un-
derstanding the connection between par-
ents’ subjective well-being and their position
on inclusion in education.
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Table 2

Correlations between parents’ SWB and their attitude towards the child’s education
in an inclusive environment (N=1583)

How do you feel about the fact that your child will SB level
study in an inclusive environment? short average high
| feel anxious 9 54 thirty
9.7% 58.1% 32.3%
negative 16 113 43
9.3% 65.7% 25.0%
neutral 69 533 222
8.4% 64.7% 26.9%
positive 32 291 165
6.6% 59.6% 33.8%

Let us clarify the identified trend by analyz-
ing questions regarding understanding inclu-
sion and acceptance of its ideas and values
(Table 3).

A statistically significant correlation between
subjective well-being (SWB) and parents’ under-
standing of inclusion was revealed (Pearson chi-
square = 23.525, p = 0.000), as shown in the ta-
ble below. This is especially clear in quantitative
terms, where over 90% of respondents choose
the “l understand well” answer. This proves that
subjective well-being and inclusion are linked,
despite the fact that SWB is an individual char-
acteristic and is influenced by a person’s social
environment.

To clarify the parents’ position, the question-
naire asked the question “Do you accept the
ideas and values of inclusion?” (Table 4).

Based on the data obtained, a statistically
significant rcorelation was revealed between
SWB (subjective well-being) and parents’ ac-

ceptance of the ideas and values of inclusion
(Pearson Chi-square=41.052, p=0.000). In other
words, prosperous parents subjectively under-
stand inclusion better and accept its ideas and
values.

The data obtained and the identified trends
allow us to move on to the study of differences
in the assessment of inclusion in education of
different samples of parents. The first question-
naire concerned parents’ assessment of the
school’s inclusive environment. The question-
naire for parents clarified the concept of an inclu-
sive school environment as an organization that
creates conditions for the education of children
with disabilities (Fig. 4).

The observed tendency towards higher as-
sessments of the inclusive school environment
by parents with high SWB was confirmed by
the Mann-Whitney U test, when comparing low
and high levels of SWB for all 36 statements
(p=0.000).

Table 3
Correlations between parents’ SWB and their understanding of what inclusion is (N=1583)
Do you understand what SB level
inclusion is? short average high
no, | don’t understand 27 94 58
15.1% 52.5% 32.4%
| find it difficult to answer 38 269 102
9.3% 65.8% 24.9%
| understand it well 61 628 300
6.2% 63.5% 30.3%
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Table 4

Correlations between parents’ SB and their acceptance of ideas and values
of inclusion (N=1583)

Do you accept the ideas and SB level
values of inclusion? short average high
No 20 74 66
12.5% 46.3% 41.3%
| find it difficult to answer 68 565 192
8.2% 68.5% 23.3%
Yes 38 352 202
6.4% 59.5% 34.1%
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Fig. 4. Assessment of the inclusive school environment by parents with different levels of SWB
(in the legend, the lines represent the average values for each statement in the questionnaire)

The second questionnaire examined the
characteristics of parental satisfaction with the
school (Fig. 5).

The Mann-Whitney U test confirmed signifi-
cant differences in the assessment of satisfac-
tion with school by parents with low and high
levels of subjective well-being (for all 20 state-
ments, p=0.000). Parents with high SWB are
significantly more satisfied with schools.

We will analyze the questionnaire about re-
sources and risks of inclusion according to these
blocks (Fig. 6).
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The Mann-Whitney U test confirmed signifi-
cant differences in the assessment of resources
and risks of inclusion by parents with low and
high levels of SWB (for all 21 statements,
p=0.000). Interestingly, on the one hand, parents
with high SWB evaluated the resources of inclu-
sion higher, demonstrating an understanding
of their potential and significance. On the other
hand, they also noted a higher level of inclu-
sion risks. This confirms the previously identi-
fied phenomenon that resources and risks are
not opposite contexts of inclusion. If a person
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Fig. 5. Assessment of school satisfaction by parents with different levels of SWB
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Inclusion Resources Risks of inclusion
4,50 -
3,40
4,00 320 -
i} 5]
= =
i o 3009 B
E S
m m
& - E
3504 "
T £ 280
= L 2 L
w LE]
o - o
O O
2 604 -
3,00 -
» 2,40
2,50
2,204
T LI LI T T T
HA3RAA CpeaHuit BBICOKHIA HM3KWE cpepHui BBICOKM
CB_ypoBeHb CE_ypoBeHb

Fig. 6. Assessment of resources and risks of inclusion by parents with different levels of SWB
(in the legend, the lines represent the average values for each statement in the questionnaire)

notes the resourcefulness of inclusive educa- balanced position of a person who is really in-
tion, this does not mean that he does not see volved in the educational process. In this case,
its risks. These results reflect the conscious and  the position of parents with a low level of SWB
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looks much weaker, as they do not sharpen their
understanding of the risks of inclusion at school,
but also do not allocate its resources.

The results obtained indicate the need to
analyze factor models for assessing the inclusive
school environment among samples of parents
with high and low SWB levels. A comparison of
the factor models reveals, on the one hand, simi-
larities in structure, but on the other, differences
both in terms of loadings and content. Let us ana-
lyze these models according to the previously ac-
cepted factors: “Principles and Values”, “Commu-
nication”, and “Organization”. The model for eval-
uating an inclusive environment for parents with
low SWBs shows the following order of factors:
Principles and Values — Organization — Com-
munication. That is, the inclusive environment is
determined by the values accepted at the school,
followed by what organizational conditions have
been created and how communication has been
ensured. The model for assessing the inclusive
environment by parents with high SWB is unique
in terms of the loadings of the first factors (the
first — 25.122%, the second — 22.467%, the
third — 5.204%). In terms of content, it is repre-
sented by the following hierarchy: principles and
values (first), communication (second), including
statements related to the “organization” factor.
That is, the organizational component for parents
with high SWB is associated with both “principles
and values” and “communication” in assessing
an inclusive environment. The resulting fact of
contingency can be indirectly confirmed by the
results of the factor model of subjective well-
being; the first factor was defined as “Agency”.
Therefore, in assessing an inclusive environment,
the “organization” factor can be a characteristic of
agency, and is included in the contexts of inclu-
sive principles, values and communication.

Conclusions

The study traces a strong connection be-
tween the subjective well-being of parents and
their assessment of the inclusive school environ-
ment and satisfaction with school. At the same
time, it should be noted that this relationship was
found as a result of an empirical study.

The qualitative characteristics of the data
obtained allow us to conclude that subjective

60

well-being for parents is a state which is ex-
pressed in such factors as the ability to control
life, a sense of satisfaction, emotional comfort
and a meaningful fulfillment of life. In our opin-
ion, this understanding of subjective well-being
among parents has a practical orientation: creat-
ing conditions to update these factors at school
could help support and increase the level of pa-
rental subjective well-being.

It was revealed that subjective well-being is
significantly higher among parents living in rural
areas. This is associated with several character-
istics of inclusion in school, such as the level of
involvement in the process, understanding of in-
clusion, acceptance of ideas and values related
to inclusion. The differences in the priorities of
factors for evaluating an inclusive educational
environment can serve as a guide for building
partnerships with parents. For example, since
communication with families living in urban ar-
eas is a priority, schools need to develop vari-
ous information channels to prevent them from
becoming clogged or overloaded. Providing
feedback during the implementation of inclusive
processes is also essential. It is important to cre-
ate platforms for friendly communication, leisure
groups and associations that can generate and
implement solutions to improve the school en-
vironment. These efforts should be supported.
The school can also improve basic communica-
tion within families through training for children
and parents to understand communication pat-
terns, transform them, and develop basic com-
munication skills. For parents from rural areas,
the inclusive environment is determined primar-
ily by the principles and values provided by or-
ganizational conditions. Therefore, the priorities
of the school’s inclusive policy should include
events aimed at creating an inclusive culture,
promoting home and school participation of par-
ents through awareness of the benefits of such
involvement, establishing supportive structures
and communities, and creating inclusive spaces.

The study recorded a significantly higher
level of school satisfaction among parents with a
high level of SWB (subjective well-being). In ad-
dition, they appreciate the resources of inclusion
more, thereby demonstrating an understanding
of its potential and significance of its values.
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They also understand the risks associated with
inclusion. Therefore, parents with high levels of
SWB can form a pillar of support for the imple-
mentation of inclusive policies and practices at
school. This task can be achieved through the
targeted involvement of parents with a high level
of SB in the process of decision-making and
participation in inclusive educational policy at
the school and neighborhood level.

The study proves, firstly, the importance of
taking into account and paying attention to the
“voice of parents” when designing and orga-
nizing an inclusive educational environment.
This will lead to increased satisfaction with
school and ensure that special educational
needs are taken into consideration. Secondly,
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