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The article describes the main learning difficulties primary school students face
in communication. To identify these difficulties we useda digital adaptation of
the School Anxiety Test (Phillips Test). Primary school students from 5 subjects
of the Russian Federation were recruited for this study (The Republic of Ta-
tarstan, Lipetsk Region, Volgograd Region, Chuvash Republic, Samara Region).
2031 4th grade students aged 9—11 years participated in the research. The
data obtained revealed a significant percentage of primary school students with
increased and high levels of anxiety and fears associated with school, which can
be predictors of educational difficulties and school failure. Experimental testing of
the developed diagnostic program proved that: 1) our initial theoretical assump-
tions about the forms of manifestations of learning difficulties of primary school
students in the communicative area were reasonable; 2) the diagnostic method
of some specific manifestations of learning difficulties is valid.
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B cTtaTbe onvcaHbl OCHOBHbIE TPYAHOCTW Yy MiafLUMX LLUKOMbHUKOB B O6y4e-
HWKW, KOTOpble MPOSIBMSIOTCH B KOMMYHVMKATUBHOW cchepe. [ns BbiABNeHWs
paccmartpvBaeMblx TPyAHOCTEN MCnonb3oBaHa Ludposas agantaumns MeTo-
OVKW «TecCT LLKOMbHOM TpeBOXHOCTM dunnunca». B uccnegosaHnm npuHsnm
y4actve mMnagwme LUKONbHUKM M3 5 cybbekToB Poccuiickon ®epepaumu:
Pecnybnuka TartapcTtaH, Jluneukas o6nacte, Bonrorpagckas o6nacts, Yy-
Ballckas pecny6nuka, Camapckas obnacte. Belbopky coctasun 2031 o6y-
yarowmncs 4 knacca B Bos3pacte 9—11 net. [Nony4eHHble faHHblE BbISBUIN
3HAYUTENbHBIA MPOLEHT LUKOSIbHUKOB C MOBbILLEHHbIM U BbICOKUM YPOBHAMM
TPEBOXHOCTM U CTPaxoB, CBA3AHHBIX CO LUKOSIOW, YTO MOXET ABAATLCA Mnpe-
AVKTOpamu MOSIBAEHUS y4eOHbIX TPYAHOCTEN W LUKOMbHOW HEeyCreLUHOCTU.
OKcnepumeHTanbHas anpobauus pa3paboTaHHON NporpaMMbl AMArHOCTUKM
pokasana: 1) 060CHOBaHHOCTb MCXOAHbIX TEOPETUYECKUX MPEAMONOXEHN O
chopmax NposBNeHNI TPYAHOCTEN B 06yHEHUN Y MNaALLMX LUKOSIbHUKOB B KOM-
MYHVKaTUBHOW cdepe, 2) BanmMAHOCTb METOAMKN AUArHOCTUKN KOHKPETHbIX
NPOosiBAEHNI TPYOQHOCTEN.

Knro4eBbie cnoBa: TPyOHOCTU B oéyquvm; KOMMYHUKaTUBHbIE TPYOHOCTU;

Mnaglune WKOJIbHUKKU; nporpaMmma onarHoCTuku prﬂHOCTeVl B Oﬁy‘-leHVIVI.
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cTBa npoceelueHns Poccuiickon ®epgepauun ot 30.05.2022 Ne 073-00110-22-04 «[OuarHoctuka
TPYyOHOCTEN B 06YHEeHMUMN Yy 06YHaIOLLIMXCA Ha4asIbHOW LLKOSbI».
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Introduction

The phenomenon of learning difficul-
ties belongs to the category of educational
phenomena that is a major focus of interest
of specialists dealing with this sphere. Origi-
nal psychological and pedagogical research
studies dedicated to the problems of school-
children’s learning difficulties state that 15 to
40% of students somehow experience diffi-

culties in learning [1, 5]. One of the reasons
for these difficulties might be in the deviation
from the normal course of communicative ac-
tivities employed in the educational process.
As a rule, these said deviations lead to ad-
verse implications of a socio-psychological
and personal nature. The students may re-
veal difficulties in the communicative sphere
in their interaction with peers as well as with
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teachers and parents. A contributor to the de-
cline in the motivation for learning and dem-
onstrating academic progress is that parents
or teachers might be reluctant to recognize
the student’s right to express his own opinion
and prove his point of view. There is a wealth
of examples for when parents or teachers at a
based on their life experience and knowledge,
conclude that they are to know, and their child
or student is to simply listen and follow direc-
tions without objection. However, this con-
stitutes the restriction of the independence
of thought. It is important to realize that the
educational process is an interaction in which
students have the opportunity to ask ques-
tions, express their assumptions, and reason
for their views [13, 14].

The research conducted proves that a
significant percentage of primary school
teachers experience trouble with identifying
and understanding the causes of students’
difficulties, including those of the commu-
nicative sphere [3, 7, 16]. Such an insuf-
ficient level of troubleshooting awareness
of teachers is due to the fact that theoreti-
cally grounded methods for identifying the
causes of educational difficulties based on
psychological and pedagogical diagnostic
data is not available in the practice of orga-
nizing the educational process in primary
general education.

The purpose of the study is to identify,
document and analyze the main difficulties
in the communicative sphere among prima-
ry school students and to justify the choice
of diagnostic method.

The stated purpose required the de-
lineation of the main difficulties of primary
school children revealed in the communi-
cative sphere. Diagnostic procedures were
analyzed and selected to identify the main
communicative difficulties in primary school
students. The diagnostic program regarding
communicative difficulties in primary school
children obtained an experimental validation.

Methods

Sample description.

2031 4" grade students took part in an
experimental validation of the diagnostic
program regarding communication difficul-
ties in younger schoolchildren. The study
involved primary school children from 5
constituent entities of the Russian Fed-
eration, namely, from the Republic of Ta-
tarstan, Lipetsk region, Volgograd region,
the Chuvash Republic, and Samara region.
The sample consisted of primary school
students aged 9—10 years, of which boys
comprised 51.0% (1036), and girls com-
posed 49.0% (995). The distribution of
study participants by the constituents of the
Russian Federation is presented in Table 1.

Methods and procedures.

The accomplishment of the stated study
purpose involved methods like the analysis
of domestic and foreign scientific literature on
the problem of communicative learning diffi-
culties in primary school children, the analysis
of existing psychodiagnostic tools, a psycho-
logical and pedagogical diagnosis of difficul-

Table 1
Distribution of Study Participants by Constituents of the Russian Federation
Constitu:nt of t!\e Russian Frequency Percentage Valid Accumulated
ederation percentage percentage

Republic of Tatarstan 417 20,5 20,5 20,5
Lipetsk region 335 16,5 16,5 37,0
Volgograd region 406 20,0 20,0 57,0
Chuvash Republic 455 22,4 22,4 79,4
Samara region 418 20,6 20,6 100,0
Total 2031 100,0 100,0
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ties in primary school children that manifest
themselves in the communicative sphere.

Based on the analysis of existing psy-
chodiagnostic tools [10, 12], the “School
Anxiety Test (Phillips test)” was selected
to be included into the diagnostic portfolio
to identify the main learning difficulties in
primary school students in the communi-
cative sphere. Pursuant to the study, the
selected method was exposed to a digital
adaptation. Study participants were offered
consistent survey questions in an electron-
ic format with 15 minutes, which were dis-
tributed by the 8 factors of school anxiety
according to Phillips [12].

The analysis of the results of the Phillips
School Anxiety Test allowed for the identifica-
tion of the reasons for the student-adult and
student-peer communication impairment with
a substantial description of those reasons.

Description of Communicative Difficul-
ties in Teaching Primary Schoolchildren

In an attempt to figure out the difficul-
ties in teaching primary school children,
the authors took “cultural development” as
the fundamental concept of learning [2].
This concept presumes that active cultural
capability (skill, competence) is only pos-
sible when the student assimilates the sign
structures that are the ultimate expression
(landmarks) of the cultural way to behave.
The cultural method is mastered through
participatory action. Communication with
adults or peers constitutes the ontological
basis of a child’s development. In this case,
evolving educational practice takes the
form of the integrity and interconnection of
activity, cognitive, communicative and in-
teractive processes [4, 8]. This view of the
educational process envisages the learning
difficulties to be manifested in communica-
tive, general educational and universal
activities, or socially adaptive areas of the
students’ life. The basic communicative dif-
ficulties in teaching primary schoolchildren
are depicted below.

Typical learning difficulties in the com-
municative sphere might reflect the result
of the student’s impaired communication

1) with teachers, 2) with peers, 3) with
parents. Deficiency in the development of
means of speech and means of information
and communication technologies leads to
difficulties in solving not only communica-
tive, but also cognitive tasks [2].

The relationship with teachers identifies
the following main communication difficulties.

1. The inability to follow the code of
behavior in lessons and during breaks.
Students failure to follow the rules of con-
duct or so-called disciplinary violations put
the teacher under the necessity of disciplin-
ary measures. Such disciplinary actions by
the teacher, firstly, distract other students
from completing educational tasks, and
prevent the establishment of cooperation
between the teacher and the student. Diffi-
culties in learning can manifest themselves
in the disruption of the teacher’s contacts in
educational activities.

2. The student fears negative assess-
ment from the teacher and feels help-
less. A younger schoolchild, especially at
the initial stages of his school life, strives
for a positive assessment of his educa-
tional results, expressed in high, typically
excellent grades. This tendency may not
be overcome by the practice of abolishing
grades in the first grade of primary school.
Expressing the fear of getting a low grade
leads to helplessness when completing a
new academic topic, concerns of being un-
able to cope with the educational task and,
as a result, being exposed to difficulties in
mastering the educational material.

3. The inability to properly commu-
nicate with the teacher in educational
activities. The inability to build a commu-
nication procedure during the course of the
learning process can be caused by the stu-
dent’s underdeveloped speech skills. The
student’s poor command of the language
of instruction impedes him from address-
ing the teacher. This includes a misunder-
standing of the essence of a learning task
as well. The student is unable to recognize
the causes of learning problems and ask
for help. In this regard, the younger student
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is unable to involve the teacher in coopera-
tion in finding ways to be active in learning
, or make a specific request for missing in-
formation. The student’s inability to be re-
flective in assessing a learning problem or
constructing an at of speech in accordance
with the task at hand precludes the student
from verbally addressing the teacher.

4. The difficulties of inclusion into
shared (frontal and group) educational
activities organized by the teacher. Dif-
ficulties of inclusion in shared activities are
manifested in the lack of initiative in estab-
lishing and maintaining good cooperation
based on educational interests, and in ac-
cepting educational cooperation. The inabil-
ity to consider any other standpoint, to agree
on points of view, to show respect for the
interlocutor, to follow the rules of dialogue
and discussion lead to difficulties in learning.

5. The individual psychological char-
acteristics of the student. Difficulties in
communication with the teacher are also
vested in the individual characteristics of
the student: timidity, shyness, speech de-
fects (for instance, stuttering) and others.

In relationships with peers, the fol-
lowing main communication difficulties
may be detected.

1. The inability to argue with one’s
point of view, or to defend one’s posi-
tion. Peer-to-peer communication suggests
the presence of a partnership and equality
of positions. Peers tend to preserve these
conditions. Attempts to impose one’s point
of view, one’s opinion in communication
and interaction with peers destroys educa-
tional cooperation and leads to difficulties
in mastering educational material.

2. The communication difficulties
associated with the specific cultural
norms and rules in the family where the
child lives. Complicated communication
with peers, which causes learning difficul-
ties, may be associated with the student’s
foreign culture. The difference in cultures
is clearly manifested in verbal communica-
tion, in its lexical content and social prag-
matics of speech. The inability to perceive
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and formulate judgments and express
emotions in accordance with the goals and
conditions of communication adopted in
another culture leads to mutual misunder-
standing and learning difficulties.

3. The failure to maintain a productive
dialogue, of getting on the same page
and to successfully interact with peers.
Students-peers recognize each other as
partners in educational activities and leisure
forms of activity. The ability to conduct a
productive dialogue and express one’s at-
titude towards a presented point of view
are integral attributes of the educational
activities of primary school children. Imma-
ture communication skills lead to difficulties
when accepting or setting an educational
task, or with planning ways to solve it.

4. The lack of skills to collaborate with
peers in educational, research, project
and other types of activities. Commu-
nication skills are of particular importance
when carrying out educational, research
and project activities. These types of edu-
cational activities are usually employed in
group work. A lack of communication and
interaction skills in these types of activities
hampers an effective completion of the re-
search tasks and project assignments.

5. The difficulties in building commu-
nications with peers in educational and
extracurricular activities, determined
by individual psychological character-
istics. Difficulties in communication with
peers, leading to learning difficulties, lie
in the individual psychological character-
istics of the student. Peers avoid commu-
nication and educational cooperation with
classmates that are distinct in character
traits and manifest themselves as arrogant,
boastful, aggressive, unassertive, etc.

In relationships with parents, the fol-
lowing main communication difficulties
are identified.

1. The child’s puerility in relations
with parents. The student’s parents par-
ticipate as much as possible in his studies
and life, by helping out with homework, ex-
plaining something, searching for material,
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organizing events at school and monitoring
classroom life on a day-to-day basis. Such
parent attitude slows down the develop-
ment of independent educational goal set-
ting and responsibility for its results.

2. Loose contact with parents, a fear
of negative assesment or punishment
for bad grades. Parents express a formal
attitude towards how their child does at
school. The main attention is paid to the
grades that the child receives, and while
positive grades are rewarded, bad grades
are frowned upon and punished. A short-
age of parental support in the form of gentle
encouragement and participation in the
child’s school life reduces the internal moti-
vation of learning and deprives educational
activities of personal meaning.

All of these difficulties manifest them-
selves in the communicative sphere and,
most often, they are paid attention to by
teachers or concerned parents. A psycholo-
gist builds up interaction with the child and
his family during the course of discussing
problematic situations. However, most often
described symptoms reflect a poor organi-
zation of the educational process and a lack
of productive communication between all of
its participants. It has been established that
the context for the development of proactive
behavior in the cognitive sphere is a group
of equals or peers, jointly solving a problem
[9]. Therefore, when organizing the educa-
tional process based on the principles of
developmental education, the main task of
the teacher is to organize the class in a form
of learning community that capable of co-
operation in carrying out the tasks that are
beyond the capabilities of each individual
participant in the common work. In the con-
text of educational cooperation, emotional
support is provided for the student who
expresses his thoughts about something
unknown. The social and functional connec-
tions and relationships of all participants in
educational work are supposed to share the
motivation to get involved in the educational
process instead of dropping out of it [6, 9].
The cooperation with adults and peers is a

proven area of activity where cultural ways of
acting are mastered with the most success
[11, 15]. Collaboration in a group of equals
is a source of development of a reflective
and decentering way both in the intellectual,
emotional and personal spheres [9].

Developmental education can also be
considered as the diagnosis object, while the
subject of diagnosis of individual develop-
ment in education is the educational process
as the unity and integrity of the processes
of communication, cognition, and interaction
in joint educational activities. The unit of di-
agnostics of development is the child-adult
alliance in the educational context.

In this regard, the basic tool for over-
coming the onset of communicative difficul-
ties in learning among younger schoolchil-
dren is the improvement of the didactic and
methodological competence of the teacher.

Results

Descriptive statistics. The evaluation
of the sample comprising 2031 students of
4™ grade, demonstrates that the majority of
children experience not only general school
anxiety, but also specific anxiety symptoms
that indicate certain problems. Additional
data presented in Table 2 detail the results
for all scales.

As shown in Table 2, distributions on
the scales 1. General anxiety at school, 2.
Experience of social stress, 3. Frustration
of the need to achieve success, 6. Fear of
not meeting the expectations of others and,
in particular, 7. Low physiological resis-
tance to stress of the School Test Phillips’
anxiety scores have a pronounced right-
sided asymmetry (the sign of A is negative,
the module A is a multiple of the standard
error of the asymmetry), which means that
higher indicators are predominant in the
sample. All distributions differ from normal
(Kolmogorov-Smirnov test, p = 0.000, p <
0.001). The distribution of respondents ac-
cording to the levels of severity of these
indicators of school-related anxiety in
children of primary school age makes one
think (see tables below).
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Table 2
Descriptive statistics for the Phillips School Anxiety Test (N = 2031)
= Asymmetry (A) | Excess (E)
2 | D¢
o G2~ o o
N |Min. [Max. | @ |2ES S5 85
5 S3> A c E E c =
> no suw s uw
< 7] »n
Overall anxiety at school (point) 2031 | 0,00 | 22,00 | 13,14 5,70 —-,269 ,054 -,810 |,109
Experience of social stress (point) 2031 | 0,00 | 11,00 | 7,10 2,26 -,329 ,054 -503 |,109
Frustration of the need to achieve 2031 | 2,00 | 13,00 | 8,38 2,02 -336 | ,054 | —285 [,109
success (point)
Fear of self-expression (point) 2031 | 0,00 | 6,00 | 3,22 1,77 —,024 | ,054 |-1,009 |,109
Fear of knowledge testing situation | 2031 | 0,00 | 6,00 | 2,94 1,81 ,039 ,054 [ -1,021 |,109
(point)
Fear of failure to meet the 2031 | 0,00 | 5,00 | 2,80 1,41 -219 | ,054 | —869 [,109
expectations of others (point)
Low physiological resistance to 2031 | 0,00 | 5,00 | 3,47 1,48 -,719 ,054 —494 |,109
stress (point)
Problems and fears in relationships | 2031 | 0,00 | 8,00 | 4,40 1,40 -,026 | ,054 -292 |,109
with teachers (point)

Tables 3—10 present the distributions
of indicators by severity levels for all 8 sub-
scales of the Phillips test.

Data analysis presented in Tables 3
through 10, allows for several observations.
Firstly, it turned out that 18.2% of primary
school children experience a high or increased
level of frustration when it comes to achiev-
ing success. This means that these children
almost constantly express frustration or dis-
satisfaction with their academic performance.
Moreover, 23.6% of children are exposed to
social stress. This may be due to difficulties in

communication with peers or situations where
the child feels insecure. It was also found that
24.7% of children have a low physiological
resistance to stress. 38.6% of children face
overall school anxiety. This may be due to the
feeling of constant tension or anxiety that they
experience staying at school.

More than 40% of children (41.1%) expe-
rience fear of failure to meet the expectations
of others. This concern might be related to
not living up to the high expectations of their
parents or teachers. More than half of the
students (52.1%) experience problems and

Table 3

Distribution of Primary School Children by Levels of General Anxiety
at School According to the Phillips test (N = 2031)

1. General anxiety at school: level of anxiety

Frequency | Percentage | Valid percentage A:::;?:::;Zd
Valid | 1. High level of anxiety 227 11,2 11,2 11,2
2. Increased level of anxiety 557 27,4 27,4 38,6
3. Normative level of anxiety 587 28,9 28,9 67,5
4. Absence or low degree of anxiety 660 32,5 32,5 100,0
Total 2031 100,0 100,0
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Table 4

Distribution of Primary School Children by Levels of Severity
of Experiencing Social Stress According to the Phillips test (N = 2031)

2. Experiencing social stress: level of anxiety
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 52 2,6 2,6 2,6
2. Increased level of anxiety 427 21,0 21,0 23,6
3. Normative level of anxiety 926 45,6 45,6 69,2
4. Absence or low degree of anxiety 626 30,8 30,8 100,0
Total 2031 100,0 100,0
Table 5

Distribution of Primary School children by Levels of Frustration of the Need
to Achieve Success According to the Phillips test (N = 2031)

3. Frustration of the need to achieve success: level of anxiety
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 24 1,2 1,2 1,2
2. Increased level of anxiety 346 17,0 17,0 18,2
3. Normative level of anxiety 1018 50,1 50,1 68,3
4. Absence or low degree of anxiety 643 31,7 31,7 100,0
Total 2031 100,0 100,0
Table 6
Distribution of Primary School Children by the Degree of Fear
of Self-Expression According to the Phillips test (N = 2031)
4. Fear of self-expression: level of anxiety
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 394 19,4 19,4 19,4
2. Increased level of anxiety 723 35,6 35,6 55,0
3. Normative level of anxiety 367 18,1 18,1 73,1
4. Absence or low degree of anxiety 547 26,9 26,9 100,0
Total 2031 100,0 100,0

fears in relationships with teachers. This may
be due to insufficient support from teachers,
conflicts or misunderstandings, which can
negatively affect the learning process. In ad-
dition, 55.0% of children experience a fear
of self-expression. This may be associated
with a lack of confidence in their abilities or
a fear of being judged or rejected by others
if they express their opinions or disclose

their individuality. And finally, almost 60% of
children (59.9%) experience a fear of getting
their knowledge tested. A possible reason for
that is a fear to fail or to receive a low grade,
which can create additional pressure and
anxiety during the learning process.

The findings above suggest that many
younger students experience various types of
stress and anxiety in the school environment.
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Table 7

Distribution of Primary School Children by Levels of Fear of Knowledge
Testing Situations According to the Phillips test (N = 2031)

5. Fear of knowledge testing situations: level of anxiety
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 518 25,5 25,5 25,5
2. Increased level of anxiety 698 34,4 34,4 59,9
3. Normative level of anxiety 359 17,7 17,7 77,5
4. Absence or low degree of anxiety 456 22,5 22,5 100,0
Total 2031 100,0 100,0
Table 8
Distribution of Primary School Children by Levels of Fear of Not Meeting
the Expectations of Others According to the Phillips test (N = 2031)
6. Fear of not meeting the expectations of others: level of anxiety
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 421 20,7 20,7 20,7
2. Increased level of anxiety 413 20,3 20,3 411
3. Normative level of anxiety 461 22,7 22,7 63,8
4. Absence or low degree of anxiety 736 36,2 36,2 100,0
Total 2031 100,0 100,0
Table 9
Distribution of Primary School Children by Levels of Low Physiological
Resistance to Stress According to the Phillips test (N = 2031)
7. Low physiological resistance to stress: anxiety level
. Accumulated
Frequency | Percentage | Valid percentage percentage
Valid | 1. High level of anxiety 259 12,8 12,8 12,8
2. Increased level of anxiety 243 12,0 12,0 24,7
3. Normative level of anxiety 393 19,4 19,4 441
4. Absence or low degree of anxiety 1136 55,9 55,9 100,0
Total 2031 100,0 100,0

The research conducted, aimed at di-
agnosing communicative learning difficul-
ties in 4" grade primary school students,
allows for a conclusion on the feasibility
of the assumptions regarding the forms of
manifestation of learning difficulties in the
communicative sphere of primary school
students. The method for diagnosing the
specific manifestations of difficulties in
the communicative sphere is valid. The
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study revealed five action levels of primary
school children in an experimental situa-
tion, including a high level corresponding to
the age reference, slightly below the norm,
a low level and a very low level of commu-
nicative development. Henceforth, the di-
agnostic results facilitate the classification
of students to a certain level of communi-
cative development based on completed
tasks. The students with below-norm lev-
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Table 10

Distribution of Primary School Children by Levels of Severity of Problems
and Fears in Relationships with Teachers According to the Phillips test (N = 2031)

8. Problems and fears in relationships with teachers: level of anxiety
Frequency | Percentage | Valid percentage A::rl::r:::;id
Valid | 1. High level of anxiety 187 9,2 9,2 9,2
2. Increased level of anxiety 871 42,9 42,9 52,1
3. Normative level of anxiety 848 41,8 41,8 93,8
4. Absence or low degree of anxiety 125 6,2 6,2 100,0
Total 2031 100,0 100,0

els of communicative development, or a
low level and very low level of it, should be
placed into a special focus. These results
indicate the presence of difficulties in the
communicative sphere which require dif-
ferentiated psychological assistance and
individual pedagogical work.

I's also worth noting that a large per-
centage of schoolchildren from this sample
possess increased or high levels of anxiety
and fears associated with school, a fact that
can’t help but raise certain concerns. This is
precisely the area of school life which often
is out of the teacher’s attention, but which is
of a significant importance, acting as factor
and predictor of the emergence of educa-
tional difficulties and performance failure.

The description of students’ difficulties,
which manifest themselves in the communica-
tive sphere united with the diagnostic method,
enables the identification of existing develop-
mental deficits in students’ communicative
competencies, as well as the development
of a program for the formation of metadisci-
plinary educational results (in terms of the for-
mation of communicative competencies) and
improvement of the educational process.

Conclusion

Difficulties in the communication sphere
may occur at the very initial stage of school-
ing. Advanced communication between
students, teachers and peers significantly
conditions personal development, cogni-
tive activity and educational output.

Difficulties in the communicative sphere
in communicating with peers can manifest
themselves in the inability to argue their
point of view, achieve mutual understand-
ing and successfully interact with peers; to
build a productive interaction when carrying
out educational, research and project ac-
tivities; to be on the same wavelength with
peers in educational and extracurricular
activities. All possible impediments in this
case are determined by individual psycho-
logical characteristics, as well as generally
by the inability to defend one’s position and
conduct a constructive dialogue.

Difficulties in communication with
teachers often take the form of the inability
to follow the rules of conduct in class and
during breaks, a failure to build commu-
nications with the teacher in educational
activities, to participate in joint (frontal and
group) educational activities organized by
the teacher, or in the student’s fear of a
negative assessment by the teacher, in a
feeling of helplessness.

In relations with parents, the following
main communication difficulties are interre-
lated with the child’s immaturity in relations
with parents and a lack of good interaction
with parents, as well as a fear of negative as-
sessment and punishment for bad grades.

Difficulties in learning are attributed, first
of all, to the learning process itself. Devel-
opmental education is built on the basis of
a productive student-teacher communica-
tion as well as student-student interaction

151




Canunna C.I1., Pactopryesa M.[.

KOMMYHMKaTVBHbIE TPYAHOCTY B 06YHEHUN MAaALLIMX LLKOMbHUKOB
Mcmxonornyeckasn Hayka n obpasosaHue. 2023. T. 28. Ne 5

in joint educational activities. This way, ev-
erything that happens in the learning pro-
cess is the product of joint actions. Once
the teacher timely identifies the emerging
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