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The article points out the need to record new childhood phenomena as well as to
study the influence of parents and significant adults, their communication with the
child in the process of interaction on the development of children’s independence
in modern reality. Cross-cultural aspects of the formation of child independence
in Russia and Vietnam are considered. Also presented are the main results of
one assessment from the study on the dynamics of the formation of child in-
dependence at the age of 2 years in the process of interaction with the subject
and in communication with an adult. Forty-three dyads (mother and child) from
Russia and Vietham took part in the study. The purpose of the study was as fol-
lows: to determine the stage of child independence formation by the age of 2 in
the process of interaction with the subject and in communication with an adult;
to determine the level of social, emotional and adaptive development of children
in Russia and Vietnam. The methodological basis of the study is the approach
of M.I. Lisina. The study of the child’s communicative signals was carried out in
the process of a fifteen-minute parent-child interaction (spontaneous play) us-
ing video recording, followed by analysis in the program “The Observer XT-16".
Research methods: 1) assessment of child-parent interaction on the scale “Com-
municative signals of the child” of the technique “Evaluation of child-parent inter-
action” [ECPI-II]; 2) assessment of the social and emotional development of the
child was carried out according to the Bayley Development Scales-IIl (BSID-III).
The results showed that the level of independence in children from the Russian
sample is generally higher than that from the Vietnamese sample. Statistically
significant differences were revealed on the scales: “Functions of the pre-learning
period” and “Self-care” of the Bailey scale (BSID-IIl). Children from the Russian
sample are in the middle of transition between the second and third stages of
the dynamics of child independence development in the process of interaction
with the subject and the adult, whereas children from the Vietnamese sample
demonstrated a more pronounced repertoire of indicators related to stage 2. Also,
in the Russian sample the duration of manifestation of the following indicators
significantly dominates: “Sensitivity to the influence of an adult ‘+” and “Sensitivity
to the influence of an adult -
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ABTOpPbI (hOKYCUPYIOT BHUMaHNE Ha HE06X0AMMOCTU OMKCMpPOBaTb HOBbIE dhe-
HOMEHbI [eTCTBa, a TakxXe uU3yyaTb BAUSHWE poauTenein U 3Ha4nMbIX B3POC-
NbIX, UX 06LLEeHNs ¢ pebeHKOM B npoLecce B3aMMOAEeNCTBUA Ha CTaHOBNEHNE
OEeTCKOW CaMOCTOSITENbHOCTU B YCMNOBUSX COBPEMEHHOW peanbHocTu. Pac-
CMaTpUBAIOTCS KPOCC-KYIbTYPHbIE aCNEKTbl CTAHOBMEHUS CAMOCTOATENBHOCTH
neteli B Poccum n BoeTHame. Takxe npefctaBneHbl OCHOBHble pe3ynbTathbl
OfHOro cpesa MCCefoBaHUa OMHAMUKW CTaHOBJIEHUS CAMOCTOATENBHOCTU
pe6eHka B BO3pacTe 2-X fleT B nNpoLecce B3aNMOAENCTBUS C NPeAMeToM U B
obLeHnn co B3pocsbiM. BbibopKy coctaBunu 43 guappl (Mama v pe6eHoK) u3
Poccun n BeetHama. Llenb nccnepgosanus: onpegeneHne ctagun cTaHoBre-
HWS CaMOCTOSITENbHOCTU pebeHKa K 2-neTHeMy BO3pacTy B npouecce B3awu-
MOJENCTBUA C NPeAMeTOM 1 B O6LLEHUN CO B3POCTbIM, OnpeaesieHe ypoBHSA
coumanbHO-3MOLMOHANbHOMO M afanTUBHOMO passuTus geten B Poccun u
BbeTHame. MeToAonorn4yeckyto OCHOBY WUCCRefoBaHUsi COCTaBNseT NOAXOL
M.WN. NucrHown. N3yyeHne KOMMYHUKATMBHbIX CUrHaNoB pebeHKa NpoBOAMIIOCH
B npouecce NATHaAUATUMUHYTHOrO AEeTCKO-POAUTENbCKOro B3aMMO[ENCTBUSA
(CMOHTaHHOW Urpbl) C UCNOMNBb30BAaHNEM BUAEOCHEMKM C MOCeAyoLLMM aHanu-
30m B nporpamme «The Observer XT-16». MeToabl nccnegoBanus: 1) oueHka
[EeTCKO-poANTENLCKOro B3aMMOAENCTBUS MO LiKane «KOMMYyHUKaTUBHbIE CUT-
Hanbl pebeHka» metoguku «Evaluation of child-parent interaction» [ECPI-II];
2) oueHka coumanbHO-3MOLMOHaNbHOro pa3BuTusa pebeHka npoBoamnachk no
LLikanam passutusa Bayley-lll (BSID-IIl). Pe3ynbtatbl nokasanu, 4To ypOBEHb
CaMOCTOSITENbHOCTU Yy AETEN U3 POCCUINCKON BbIGOPKM B LENOM BbILLE, YeM
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13 BbETHAMCKOW. BbIBNEHbI CTaTUCTUYECKUN 3HAYMMbIE Pa3NNYUA MO LIKanam
«DyHKUMM [oyHe6HOro nepuofda» u «Yxon 3a coboi» Lwkansl Bennu (BSID-
Ill). et 3 poccuickoin BbIGOPKM HAXOAATCA B MpoLEcce nepexoda Mexnay
BTOPO/ W TpeTber CTagusaMn OMHAMUKWM CTAHOBJIEHUS CAMOCTOSATENIbHOCTU
pebeHka B npolecce B3aUMOAENCTBUA C NPeAMETOM U B3POCSbIM, AeTU 13
BbETHAMCKOW BbIGOPKN MPOAEMOHCTPUPOBANM 60Mee BblpaXXeHHbIW penepry-
ap MHOWKATOPOB, OTHOCHALLMXCS KO 2 cTagun. Takke B POCCUIACKOW BblOOPKe
3HAYUTENBHO NpeobnafaeT ANUTENbLHOCTb MPOSIBIIEHUS MHAOMKATOPOB: «YyB-
CTBUTENbHOCTb K BO3OENCTBUIO B3POCIONO «+» U «YyBCTBUTENBHOCTb K BO3-
OEVCTBUIO B3POCIIONO «—>».

KnrouyeBble cnioBa: paHHWI BO3pacT, 06LLeHWe, OTHOLLEHUS MaTepu 1 pebeHka,
nccnepoBartenbckas akTMBHOCTb, BOCMUTAHUE, POAUTENLCTBO, CTaAUN CTaHOB-

NeHnsi caMoCTOosTeNbHOCTH, BuaeoaHanms, The Observer XT-16.
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Introduction

The transformation of modern childhood
is currently being studied by psychologists,
neuroscientists, sociologists, anthropologists,
teachers and the researchers of children’s
subculture. The need to registrate new child-
hood phenomena and to study the influence
of parents and the significant adults on the
formation of children’s independence in the
conditions of modern reality is growing [31].
In the field of developmental psychology [2;
13; 32], research focuses on the search for
predictors of formation of independence,
self-control, self-esteem, as well as on the
early identification of the risks of problems
in child’s mental development [17; 22; 28;
33; 35]. Focus on the early childhood deter-
mines the research boundaries and tools for
assessing independence level and research
activity of the child, the formation of which oc-
curs in the interaction with a significant adult.
In this regard, the issue of improvement of
the quality of interaction in the dyad “signifi-

52

cant adult — child” in the early age becomes
important [26]. “Interaction in the broadest
sense means the process of organizing joint
activities between the child and the parent.
It is a precisely defined behavior or a set of
behavioral habits that can be observed and
measured” [9, p. 39]. Participation in social in-
teraction requires from a child a certain level
of analysis of sensorimotor behavior in a com-
plex dynamic system, where social partners
constantly adapt to each other and influence
each other with their actions [13; 36; 38]. The
quality of communicative signals (gestures,
physiological manifestations of emotions,
verbal accompaniment) of an adult when in-
teracting with a child during early childhood
determines the development of a certain
emotional phenotype of a child, which can
persist a lifetime [6; 7; 8]. It is noted that the
behavioral manifestations of an adult when in-
teracting with a child, affect the development
of prefrontal cortex, as well as formation of a
certain type of interaction between emotional
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and cognitive processes [19; 27]. According
to transactional and bioecological models of
development, the child him- herself also plays
an active and significant role in his or her own
development [18; 32; 37]: not only parents in-
fluence the development of children, but also
the characteristics of children influence the
behavior of parents [20; 25]. Thus, studies of
the development of communication between
a child and an adult have shown that not only
direct care from an adult is important for a
child, but also a partnership in communica-
tion. In this regard, an important direction of
research is designing a model of qualitative
characteristics of the process of interaction
between a young child and a significant adult,
the standardization of behavioral indicators
of the child to “decipher” his communicative
signals with access to the construction of an
“‘independence profile” [5; 14; 15].

Cross-cultural environment

of interaction

In the context of studying the factors af-
fecting the development of the child’s inde-
pendence, the research of the characteris-
tics of the child’s interaction with a significant
adult (parent, educator) in the socio-cultural
context of the child’s mental development,
including socio-demographic characteris-
tics, are of particular interest [4; 24; 29; 34].

Comparing the Western and Russian
approaches to the communication of a sig-
nificant adult with a child, it can be noted
that Russian culture is characterized by
establishing subject-object relations with
children of the early age. Subject-subject
relations affect the activity of the child and
the appeal to his or her sense of personal
responsibility for the consequences of his or
her actions are typical for Western culture
[1]. At the same time, in the Russian cultural
tradition, parents establish a subject-subject
relationship with the child later than in the
West: of in Russia they talk about the crisis
of three years, in the West they describe the
phenomenon of the crisis of two-year age.

For Vietnam, as well as for other coun-
tries of the East Asian region, several fea-
tures that characterize the interaction of par-
ents with children in early childhood can be
identified [39]. Vietnam, like Russia, is char-
acterized by a patriarchal family, but mother
plays a fundamental role in the upbringing of
the child [4; 23; 30]. During infancy, mother,
as a rule, provides a fairly liberal (permis-
sive) approach to upbringing: the child is al-
lowed a lot, but as the child is growing up, a
more authoritarian style of upbringing com-
pared to the Western countries is being es-
tablished in the family [16]. Often, mothers
use non-physical disciplinary techniques to
cultivate a sense of responsibility and duty
to the family: psychological manipulations
such as inducing feelings of guilt and shame
are widely used, especially when the child’s
behavior does not meet the expectations of
the parent [4; 23]. If a child commits a signifi-
cant misdemeanor, the father is included in
the educational process [23].

Approaches to the study

of child-parent interaction

The social situation of early childhood
development includes a system of significant
relationships of the child with the environ-
ment and determines the direction, content
and nature of further mental development
[23]. Adults plan and direct the child’s ac-
tions to master the objective world, culture,
values and norms [10]. Nowadays there is a
growing interest in “microanalytical” studies
of what happens in the direct interaction in
the child-adult dyad [21]. This new approach
relies on the study of the dynamics of the
behavior of interacting social partners in
real time: eye movements, head turns, hand
gestures, the nature of the coordination of
partner interaction.

For five years (2016—2022), we have
been conducting video studies based on this
approach and have been developing a cod-
ing system that allows us to record commu-
nicative signals in the process of interaction
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between a child and an adult [5; 6; 7; 15].
When coding, initiative acts and responses
of the child to the object and to the adult are
being noted. Fig. 1 shows an example of a
graphic profile of the child’s communicative
signals “Research Independence-Sensitivi-
ty” encoded in the computer program “The
Observer XT-16". Using such a profile, the
dynamics of the behavior of interacting so-
cial partners is being recorded.

The system of fixing the child’s commu-
nicative signals is based on the periodiza-
tion of the ontogenesis of communication
introduced by M.I. Lisina and her followers
[9; 11; 12]. It allows us to consider specific
forms of communication between the child
and the adult. We rely on two main lines
of behavior of a toddler, due to age char-
acteristics: communicative and substantive
activities. The first is aimed at communicat-
ing with an adult, the second — at studying
the subject. Each indicator has a positive
and negative value. The indicator coding
system “Child — Object” (“O”) includes ten

MA - MoznasaTeAbHAR AXTHBHOCTE K PORMTEIO
B 8KTMBHOCTL pomTENS +
MA - HaCTORUMBOCTE M HHTEPEC K AGHCTEMAM € I
B axTMBHOCTL NpeaMer -
VP - Unuumatiea pebenxa K npeamery
Vinmunatues +
S WP . UyBcTBMTERLHOCT, K BO3AHCTRAM BIPOCA
W “yBCTBMTENEHOCTE +
W UyscTeutenuHocTs -
COP - Cpeactea oBuienun HEBEPBANBHBIE
B HesepSanchue +
RS na- Aciicrama /
Pebenox B ManMnyn. aeAcTeNA -
WCENN0BAT DEACTENA +
an-
3HOLL NEPEXHBOHMA +
B 3MOU NepexvBBHHA~ iz}

indicators, of which five are positive: O1.
The focus of attention on the object “+”;
02. Initiative towards the object “+”; O3.
Objective activity “+”; O4. Communication
means (verbal) “+”; O5. Emotional experi-
ence (non-verbal) “+” and five are negative:
06. The focus of attention on the object
“—” object; O7. Initiative towards the ob-
ject “—”; O8. Objective activity “—”; O9.
Communication means (verbal) “—”; O10.
Emotional experience (non-verbal) “—".
The Child-Adult indicator coding system
(“A”) includes ten indicators, of which five
are positive: A1. The focus of attention
on the adult “+”; A2. Initiative towards the
adult “+”; A3. Sensitivity to the adult’s influ-
ence “+”; A4. Communication means “+”;
A5. Emotional experience “+” and five are
negative: A6. The focus of attention on the
adult “—”; A7. Initiative towards the adult
“—”. A8. Sensitivity to the adult’s influence
“”. A9. Communication means “—”; A10.
Emotional experience of “—". A detailed
description of the coding system, indica-

Fig. 1. Graphic profile of the child’s communicative signals “Research Independence-Sensitivity”
encoded in the program “The Observer XT-16” (the interface of the program is in Russian)
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tors and characteristics is presented in the
article by T.V. Shinina and O.V. Mitina [15,
pp. 20—21].

As a part of our research we analyzed
the real contact between the child and the
parent and tried to identify the strategies for
development of child’'s personality, taking
into account his or her needs. In this cross-
cultural study, the main focus of our atten-
tion was on indicators of communicative
signals that allowed us to register the “inde-
pendence — dependence” of a twenty-four-
month child in the process of game interac-
tion with a parent. Based on the objectives
of the study, we used a new combination of
communicative indicators (8 indicators out
of 20) leading to the new fixation model in
two dimensions: (1) independent manifesta-
tion of signals to the object and (2) interac-
tion with adults. The encoding model is pre-
sented in Fig. 2.

In our opinion, the scale of dynamics of
development of child’s independence in the
process of interaction with the object and the
adult, presented in Fig. 3, includes 3 stages:
Stage 1. “Child dependence” (indicators:

07; 08; A3; A7); Stage 2. “Becoming an
independent child through an adult and an
object” (indicators: A2; A3; O2; O3); Stage
3. “Independence of the child” (indicators:
02; O3; A8; A7). At the Stage 1. “Child’s
dependence” the child shows an object po-
sition: he or she does not show research
interest in the object, manipulates with dif-
ferent objects, waits for initiative and support
from an adult and shows increased sensitiv-
ity to any proposals of an adult. In stage 2.
“The formation of the child’s independence
through an adult and an object” the child
begins to actively explore the object, shows
initiative to the adult, involves him or her in
joint activities and demonstrates sensitivity
to what the adult introduces to the child in
the process of game interaction. At stage 3.
“Independence of the child” the child has his
or her own point of view. He or she under-
stands exactly what he or she wants, takes
the initiative while interacting with an object,
explores it and actively interacts with it. At
the same time, in the case of adult interfer-
ence in the game activity, the child defends
his or her boundaries.

Object
t

07. Initiative towards
the object«—»

02. Initiative towards
the object «+»

08. Objective
activity «—» ‘

Adult + Object

03. Objective
activity «+»

Child's addiction

«=-»

A3. Sensitivity to the
adult’s influence «+»

Independence of the
child «+»

A8. Sensitivity to the
adult’s influence «—»

A2. Initiative towards ‘
the adult «+»

A7. Initiative towards
the adult «—»

Adult

Fig. 2. Model of coding of communicative signals of the child “Research independence-sensitivity”
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Adult Adult + Object Object
A3. Sensitivity to the A2. Initiative towards 02. Initiative towards
adult’s influence «+» the adult «+» the object «+»

A7. Initiative towards
the adult «+»

A3. Sensitivity to the
adult’s influence «+»

03. Objective activity
«»

07. Initiative towards
the object «—»

02. Initiative towards
the object «+»

A8. Sensitivity to the
adult’s influence «—»

08. Objective activity
«=»

03. Objective activity
«+»

A7. Initiative towards
the adult «—»

l

]

l

Child's addiction
«=-»

Stage 1 >

The process of game interaction of the child with the adult and the object

Stage 2 >

Independence of the
child «+»
Stage 3

Fig. 3. Scale of dynamics of the formation of the child’s independence in the process of interaction
with the subject and the adult

Research program, sample
characteristics and applied methods

As a part of the longitudinal study of
the interaction of parents and children from
Russia and Vietnam, the relationship be-
tween the child’s behavior in the process of
game interaction with a significant adult (in
this case, with the mother) and the level of
social and emotional development of tod-
dlers has been studied. The article presents
the main results of a part of the research of
dynamics of child’s independence devel-
opment in the process of interaction with
the subject and in communication with an
adult at the age of two years. The aim of
the research is to determine the stage of
formation of a child’s independence by the
age of twenty-four months, in the process
of interaction with the subject and in com-
munication with an adult and to determine
the level of social, emotional and adaptive
development of children in Russia and Viet-
nam.

The study involved 43 dyads (mother +
child): 22 dyads from Russia and 21 dy-
ads from Vietnam, Nha Trang. In total, the
study involved 43 typically developing ba-
bies aged 22 to 26 months (mean value
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M = 23.35, standard deviation SD = 1.35), of
which 19 boys (44.2%) and 24 girls (54.8%).

The project involved families who met the
following criteria: (1) a complete family with bi-
ological parents, (2) the absence of malforma-
tions of the brain, heart and other internal or-
gans, (3) the absence of prematurity, perinatal
and postnatal injuries, (4) the Russian-speak-
ing environment in which the child develops in
Russia and (5) the Vietnamese environment in
which the child develops in Vietham.

In the study, we used the following tech-
niques:

1) Method for studying the social and
emotional development of the child — Bay-
ley Scales of Infant and Toddler Develop-
ment (BSID-IIl)). The study procedure in-
cluded a survey of a significant adult on all
blocks of the methodology with the introduc-
tion of data into the answer form.

2) Method of assessing child-parent in-
teraction “Evaluation of child-parent interac-
tion” (ECPI-2 ed.) — Scale “Communicative
signals of the child”, including a combination
of indicators that allow to record the inde-
pendent research activity of the child in rela-
tion to the subject and a significant adult in
the process of spontaneous play [4; 15; 36].
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Studies were conducted in a multifunc-
tional environment: significant objects of the
child with which he or she likes to interact
in his or her free time and towards which
he or she could show an active position,
have been chosen by the parents. We did
not standardize the set of items and took
into account the individual characteristics
and preferences of the child. The study
procedure included instructions for the par-
ent: “Play with the child the way you play
at home.” Fifteen minutes of child-parent
interaction were recorded. Then the video
case was analyzed, the micro-actions of the
child were noted. Next, the child’s signals
were encoded using the computer program
“Observer XT-16". The analysis of the video
recordings was carried out by two behavior-
al analysts who underwent special training
and achieved, with an independent analysis
of the same records, the coefficients of con-
sistency of expert assessments of indicators
for a child of an 87% level of coincidence of
results [5].

Statistical processing of the data ob-
tained was carried out in the program IBM
SPSS Statistics 26.0. The following meth-
ods of mathematical processing of empiri-
cal data were used: correlation and factor
analysis, determination of the statistical
significance of the differences in paired
measurements based on the U-criterion of
Mann-Whitney.

Outcomes

To identify the differences in communi-
cative signals manifested by children in the
process of interaction with an adult in Russia
and Vietnam, the values of the Mann-Whit-
ney U-criterion were calculated (table 1).

Statistically significant differences de-
pending on the country of residence were
identified by the following communicative
indicators of the child: O8. Objective activ-
ity “—” (U=4, p<0.001), A3. Sensitivity to
the adult’s influence “+” (U = 1, p<0.001)
and A8. Sensitivity to the adult’s influence
“—” (U =7, p<0.002). The manifestations of

Table 1

Descriptive statistics and values of the Mann-Whitney U-test on the child’s
communicative signals for two independent samples (N = 43)

Descriptive statistics* Val fth level
e - — alues of the p-leve
Research variables Russia (N=22) | Vietnam (N=21) Mann-Whitney | Impor-
M (SD) Me M (SD) Me U-test tance
(cek.) | (cek.) | (cek.) |(cek.)
O2. Initiative towards the object | 252 (133) | 247.5 | 328 (134) | 328 58.5 0.30
4>
O7. Initiative towards the object | 43 (36) 36 29 (82) 4 21.5 0.07
03. Objective activity «+» 418 (90) | 471.5 | 442 (117) | 462 53 0.57
08. Objective activity «-» 60 (48) 42 6 (10) 0 4 0.001
A2. Initiative towards the adult 41 (40) 34 54 (26) 45 57.5 0.34
«4>»
A3. Sensitivity to the adult’s 258 (87) | 254 | 61 (33) 58 1 0.001
influence «+»
A8. Sensitivity to the adult’s 80 (53) 65 14 (19) 7 7 0.002
influence «-»

Symbol: * — duration of manifestation of the indicator for 15 minutes, averaged by dyads.

57




LLinHuHa T.B., MoposoBsa W.I"., HryeH T.J1.

CTaHoBeHMe CaMOCTOATENbHOCTM pebeHKa paHHero Bo3pacta: KpOoCC-KynbTypHbIe acneKTbl
Mcmxonornyeckasn Hayka n obpasosaHue. 2022. T. 27. Ne 3

the Indicator A3. Sensitivity to the adult’s
influence “+” in the Russian sample lasted
longer (M = 258; SD=61) than in the Viet-
namese one (M=61; SD=33). The manifes-
tations of the Indicator A8. Sensitivity to the
adult’s influence “-” in the Russian sample
lasted longer (M = 80; SD=53) than in the
Vietnamese one (M=14; SD=19). The data
obtained allowed us to talk about the domi-
nance and strengthening of the behavioral
pattern of sensitivity over initiative in the
process of child-parent interaction. It was
important for the child to be responsive to
the parent’s signals and meet his expecta-
tions, which was especially evident in the
sample from Russia.

To identify differences in the level of so-
cio-emotional development and the forma-
tion of skills necessary in ordinary everyday
life, the values of the U-criterion of Mann-
Whitney were calculated between samples
from Russia and Vietnam (table 2).

Statistically significant differences de-
pending on the country of residence are
identified on the following scales: “Functions

of the pre-school period” (U = 140.5, p<0.03)
and “Self-care” (U = 125, p<0.01).

Discussion of the results

The fundamental role of the interaction
of a child of the early age with a significant
adult acquires today a new meaning from the
point of view of the formation of research ac-
tivity and independence of the child. Despite
the high and constant interest to the topic of
early development, child-parent interaction at
the initial stage of ontogenesis has not been
studied fully enough; it is often presented de-
scriptively, through the enumeration of devel-
opment standards. This study presents the
way of identification of significant behavioral
indicators of children’s independence and of
stages of the child’s independence develop-
ment in the process of interaction with an
object and in communication with an adult,
as well as determination of the levels of so-
cial, emotional and adaptive development of
young children from Russia and Vietham.

The obtained results show that chil-
dren from the Russian sample are in the

Table 2

Descriptive statistics and values of the Mann-Whitney U-test on the BSID-III
scales for two independent samples (N=43)

Descriptive statistics Values of the
Scale BSID-lI Russia (N=22) | Vietnam (N=21) | Mann-Whitney | _P-'€ve!
Importance
M (SD) | Me M(SD) |Me U-test

Socio-emotional 107.6 (7.9) | 108 | 105.1 (13.7) | 109 213.5 0.67
Communication 46.0 (11.9) | 41.5 | 44.95 (13.51) | 44 219 0.77
Living in the community 22.8(9.3) | 22 | 26.2(16.4) | 28 250.5 0.64
Functions of the pre-school 18.1 (104) | 14 122(8.3) | 10 140.5 0.03
period

Life at home 455(10.1) | 445 | 41.9(15.7) | 46 2135 0.67
Health & Safety 40.5(8.5) | 40 | 36.1(12.6) | 35 186 0.27
Leisure 447 (7.9) | 435 | 441 (8.8) | 44 229 0.96
Self-care 50.8 (7.6) | 50 44.0 (9.4) 45 125 0.01
Self-regulation 47.1(8.0) | 47.5| 45.2(13.2) | 44 215 0.69
Social environment 443(8.7) | 415 | 415(10.6) | 40 189.5 0.31
Motor skills 62.7 (4.1) | 635 | 63.2(7.9) |62 228.5 0.95
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process of transition between the second
and third stages of the scale of the child’s
independence development in the process
of interaction with the object and the adult.
Children from Russia show initiative to the
object, explore the object, show initiative to
the adult, involving him or her in joint ac-
tivities and demonstrating sensitivity to what
the adult introduces in the process of game
interaction, which is typical for the second
stage. At the same time, the Sensitivity to
adult “-” indicator in the Russian sample
manifests itself much longer than in the Viet-
namese one, and that allows to register the
transition to the third stage. In their turn, the
children from Vietnam demonstrate a more
pronounced repertoire of indicators related
to the second stage of the scale of forma-
tion of child’s independence in the process
of interaction with the subject and the adult:
O2. Initiative to the subject “+”; O3. Subject
activity “+”; A2. Initiative to the adult “+”; A3.
Sensitivity to the effects of an adult “+”.

Manifestations of indicator A7. The initia-
tive to the adult “-” has not been registered
in any of the samples. This indicator is
characterized by the exclusion of the par-
ent from the game and the manifestation of
autonomy in the process of interaction with
the object. Such a result may indicate an un-
formed need to play independently, due to
age or increased activity and directiveness
of the parent in the process of interaction.
Previously, we have found that Russian
mothers use didactic and spontaneous play
strategies independently of each other, and
Vietnamese mothers are more likely to use
both strategies simultaneously. Indicators
on the frequency of using educational toys
in relation to traditional ones in the Russian
sample are higher than in the Vietnamese
one. No significant differences have been
revealed in the sets of presented toys [4].

It should me mentioned separately that
a high level of sensitivity to an adult “+” in-
volves switching the child’s attention from
an object to an adult and reducing, up to the

cessation, of the child’s objective (research)
activity. The objective activity “-” character-
izes the moments when the parent interrupts
the child’s initiative act and offers another
type of activity; this difference is observed
in the Russian sample, and it is possible to
registrate low values for this indicator in the
Viethamese sample. That has been con-
firmed by the statistical data.

The results on the Bailey scales (BSID-
lll) confirm the results obtained by the
ECPI, i.e. the level of independence in chil-
dren from the Russian sample is generally
higher than in children from the Vietnamese
sample. Statistically significant differences
of the following scales have been revealed:
“Functions of the pre-school period” and
“Self-care”, which reflects the development
of skills and allow us to talk about forma-
tion of the operational and technical block
of independence. In general, according to
the Bailey scales (BSID-IIl), in both samples
there is a fairly high (above average) level
of formation of socio-emotional skills and
behaviors in ten skill areas.

It should be noted that according to our
previous research, the toys and games of
Vietnamese children are associated with
orientation to everyday life and are aimed at
the formation of social and household skills.
This is confirmed by the data obtained on
the Bailey’s “Life in the Community” scale
(BSID-IIN): the indicators of the Viethamese
sample are generally higher than of the
Russian one. Toys and games of Russian
children are mainly developmental in nature,
which is confirmed by high scores on the
scale “Functions of the pre-school period”
Bailey (BSID-III).

Main results of the study

1. Children from the Russian sample are
in the process of transition between the sec-
ond and third stages of the scale of child’s
independence development in the process
of interaction with an object and the adult.
It should be noted that the duration of the
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manifestation of the indicators A3. Sensitivi-
ty to the effects of adult “+” and A8. Sensitiv-
ity to the effects of the adult “-” significantly
prevails in the Russian sample.

2. Children from the Viethamese sample
show a more pronounced repertoire of in-
dicators related to the second stage of the
scale of child’s independence development
in the process of interaction with the subject
and the adult.

3. No manifestations of the indicator A7.
The initiative to the adult “-” have been reg-
istered. It indicates that such need has not
been formed yet and none of the respon-
dents has reached the third stage of the
scale of child’s independence development
in the process of interaction with the object
and the adult. We can explain this fact by
the early age of the participants (from 22
to 26 months) and suggest that it emerges
later. So, we hope to find it at the next stage
of the longitudinal study (at the age of 36
months).

4. The level of independence in chil-
dren from the Russian sample is generally
higher than in children from the Vietnamese
sample. Statistically significant differences
of the following scales have been revealed:
“Functions of the pre-school period” and
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