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In English

In the educational realm, creativity has been defined as
a set of articulated behaviors and skills that have had a long-
standing and significant relationship to gifted students
across grade levels and subject areas. Specifically, the
importance of creativity and its association to the education
of gifted students is replete in both the classic and contem-
porary literature as an essential component of curricular
design and instructional pedagogy. In 1964, Phenix identi-
fied the importance of a set of curricular areas of emphasis
which he identified as “realms of meaning,” including:
symbolics, empirics, synnoetics (personal knowledge), eth-
ics, synoptics, and esthetics. The realm of esthetics focused
on creativity as the study of the arts and their ramification to
society and the development of the individual [2]. The con-
tributions of Paul Torrance and the tests he created to mea-
sure creativity brought light on the question of “Who is
creative?” and “How do educators foster the development
of creativity in reference to fluency, flexibility, and original-
ity?” [3]. Historical relevance to creativity has been the
platform for educators today to promote and develop cre-
ativity within the context of curriculum. While the concept
of teaching and learning creativity has been considered a
goal to be included in the education of all students, the ori-
entation and implementation of creativity appears to have
had greater curricular emphasis for gifted students. The
specific ends to be accomplished by gifted students have
been defined by short and long term objectives of achieve-
ment and contributions to self and society.

Regardless of the value creativity has for gifted students,
the array of academic and social responses to the teaching
and learning of creativity have been and continue to be
sources of deliberation. Issues with respect to the why,
when, and how creativity is to be taught has been fodder for
discussion and decisions among educators of the gifted.
There are multiple perspectives that have the potential to
impact the teaching and learning of creativity as an integral
feature of gifted education: the study of creativity as a pre-
requisite to the learning and practice of creativity skills, the
issue of the compatibility between the acquisition of the
skills of creativity and their relationship to the basic skills of
the disciplines, the effects of classroom environments on the
teaching and learning of creativity, and the awareness of the
societal roles and differences to support the outcomes from
the practice of creativity.

Creativity AS A Subject of Study

The introduction of creativity as a subject of study is
related to developing an awareness of the situations that
precipitate the needs for creativity and the individuals that
assume the creative process to respond to these situational
needs. Essential to the study of creativity as a subject is the
gifted students’ development of an appreciation for the pur-
pose, context, and outcomes aligned to creativity. Too often
the skills of creativity are taught and practiced independent
of the social, economic, and political factors that were the
catalysts or inhibitors for the acts of creativity. Similarly, too
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often the time, effort, and knowledge of the individuals who
are engaged in creativity are awed for their outcomes with-
out commensurate regard for the efforts that lead to these
creative outcomes. The study of creativity is not confined to
any subject; in fact, the impact of creativity on all topics and
subjects is a critical feature that illustrates the expansive role
creativity assumes in acquiring understanding and knowl-
edge of all subject matter. An essential component of teach-
ing creativity as a subject of study is the opportunity it
affords gifted students to become immersed in the study of
the context and the individuals whose creative endeavors are
significant to the subject matter currently under study. The
following set of questions can guide gifted students’ involve-
ment in “creativity as a subject of study”:

What environmental factors promote or inhibit the need
and expressions of creativity in a subject?

What are the philosophical, psychological, and socio-
logical traits that help or hinder an individual’s skills and
expressions of creativity in a subject?

What is the interaction between the acquisition of the
knowledge of a subject and the individual’s abilities to
engage in the creative process in a defined subject-related
situation?

How do elements such as opportunity, time, fiscal or
emotional support, and prior academic success affect the
individual’s creativity in the study of a subject?

Relationship Between Skills of Creativity
and the Basic Skills of the Disciplines

Gifted students learn and apply the skills of creativity
with the understanding that these skills uniquely evoke cre-
ative thinking and responses. Creativity skills have been
developed by many individuals including Bob Eberle
(SCAMPER). SCAMPER is a mnemonic for the following
creativity skills; S — substitute, C — combine, A — adapt,
M — magnify or minify, P — put to other uses, E — elimi-
nate, R — reuse or rearrange [1] The SCAMPER creativity
skills are often introduced and taught as a set of skills sepa-
rated distinctly from other types of skills. One of the effects

of the isolated teaching and implementation of creativity
skills is their perceived independence from other types of
skills. A consequence of the isolated teaching of creativity
skills is the lack of transfer and reinforcement creativity
skills have to other discipline-related skills. The alignment
to other skill types could maximize the value of the teaching
and application of creativity skills. The skill sets in every
discipline have been defined by discipline related standards
and objectives articulated by theoreticians, state, and coun-
try documents and curricular structures. Following is a
chart depicting the relationship of basic or fundamental
skills to the disciplines (tab. 1).

Teaching and implementing creative and basic skills in
tandem provide gifted students with the understanding that
skills representative of different types or purposes can
strengthen rather than diffuse their operational and imple-
mentational value.

The relationships between creative and basic skills can be
presented to gifted students in several formats (fig. 1.). Each
of the formats shifts the emphasis between the role of a skill
as either dominate or subordinate. The importance of the
relationship between creative and basic skills is that the skills
complement each other and facilitate gifted students’
understanding that skills can work together to complete a
task or define the solution to a problem.

The relationship of creativity skills to basic skills also
can be taught in a cluster format. The cluster configuration
is used to depict how a single skill of creative thinking can
be operationalized by a collection of basic skills or con-
versely, how a single basic skill can be operationalized by a
set of creativity skills. One advantage of the cluster
approach is the realization that creativity skills can be uti-
lized in various dimensions (alone and together) to facili-
tate learning (fig. 2, fig. 3.).

Creativity As An Interdisciplinary Tool
While the skills of creativity are often a feature in what is
termed “differentiated” curriculum for gifted students, cre-

ativity is often relegated to the implementation of the arts,

Table 1

The relationship of basic or fundamental skills to the disciplines

Disciplines

Related Examples of Basic Skills

Language Arts

identify, describe, compare, summarize

Social Studies

relate, cite, distinguish, organize, match, judge with criteria

Science investigate, hypothesize, prove with evidence, examine
Arts interpret, discover, justify, name, classify
dominate creative skill combine
subordinate basic skill relate
dominate basic skill relate
subordinate creative skill combine

Fig. 1. The relationships between creative and basic skills
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Fig. 2. Cluster Grouping: Creativity Skill to Basic Skills

@

Fig. 3. Cluster Grouping: Basic Skill to Creativity Skills

literature, and science in the design of contemporary cur-
riculum. The presence and impact of creativity across the
disciplines or creativity as an interdisciplinary tool should
be an essential component of a curriculum designed for
gifted students. The relevance of creativity as an interdisci-
plinary feature has many merits for gifted students across
the grade levels. The following chart depicts the multiple
relationships of a creativity skill to the study of the disci-
plines (tab. 2).

Gifted students’ ability to comprehend the interdisci-
plinary application of creativity skills can be directly or
indirectly related to the acquisition of knowledge across
disciplines and facilitates the impetus and value to know and
apply creativity skills.

Effects of Classroom Environment on Teaching
and Implementing Creativity

The presence of creativity in the curriculum should be
accompanied by an environment that is conducive to its
presence. The implementation of creativity is dependent
on the existence of classroom norms that underscore the
positive implementation of creative thinking. The hesi-
tancy of some gifted students to readily engage in the
application of creativity is sometimes a consequence of
academic, social, and personal classroom expectations and
behaviors that can thwart rather than encourage the cre-
ative process. Gifted students need to understand why and
how the classroom environment supports creativity. There

Table 2
The multiple relationships of a creativity skill to the study of the disciplines
Creativity Skill Interdisciplinary Relationships
Modify Literature History Science Mathematics
Character’s traits of Leader’s role in a decision | Effects of a scientific Quantity of substance in a
behavior outcome problem
Linguistics Sociology Climatology Economics
Meaning of a sentence or | Dynamics in a group Effects of weather Cost benefits of a stock
phrase
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are several ways that educators can develop a classroom
environment that readily conveys a value and respect for
the acts of creativity. The following statements represent a
collection of classroom norms that were designed to pro-
mote an atmosphere that respects the process and practice
of creativity:

In this classroom, we respect individual differences.

In this classroom, we appreciate different approaches to
the same task.

In this classroom, we value situations and learning when
there is no one right answer.

In this classroom, we can share and pool ideas to reach a
conclusion or complete a task.

Regardless of the age of the gifted students or the lessons
being taught, some elements of the classroom environment
can be designed to support actions that appropriately under-
score a range of creative behaviors (fig. 4).

In Conclusion

The significance of teaching and learning creativity for
gifted students is acknowledged. The necessity to teach creativ-
ity in relationship to all skills, subjects, and disciplines is essen-
tial to ensure that creativity is not isolated but considered as a
predominate feature in the curriculum taught to gifted students.

Boards that stimulate creative
thinking and problem solving to
encourage a range of student
responses.

What are
the mulﬁpte

LV\EQVFVEE&ELOHS
of this symbol?

E=_

Learning centers or areas in the
classroom that enable students to
dabble in a variety of pictures,
objects, and books to “explore an
interest.”

Explore at the
Learning Center

See Touch Talk

i ) ineh %

Area of current newspapers and magazines that have the potential to exemplify
contemporary creative actions or objects.

Opportunity for a virtual trip to various types of museums and historic venues.

Fig. 4. Some elements of the classroom

In Russian

KpeaTuBHOCTb, WM TBOpPYECKUII MOTEHUMAT, TPaau-
LIMOHHO paccMaTpuBaeTcsl B cdepe 0o0pa3zoBaHUsI Kak
COBOKYITHOCTb OMNpee/ieHHbIX (hOPM TMOBEICHUS U HABbI-
KOB. B cBo10 ouepesp, 3TU (PopMbI Ha TPOTSIKEHUU MHOTUX
JIET CUMTAIOTCS MpU3HAKaMU OJAPEHHOCTU YyYalluxcs B
Pa3HbIX BO3PACTHBIX TPYTIIAX U MPOSBISIONINX CE0s B pa3-
JIMYHBIX TIPEAMETHBIX 001acTsX 3HaHui. KoHKpeTusupys,
MOXHO CKa3aTh, YTO 3HAUMMOCTb PACKPBITUS TBOPUYECKOTO
TOTEHLIMAJIa U BOBJEYEHUSI 3TOTO pecypca B 0Opas3oBa-
TeJIbHBIN MpPoIlecC B Xoe 00yUYeHUs OfapeHHbBIX yYallUXCs
TMOJYEPKUBAETCI BO MHOTUX KJIACCUYECKUX U COBPEMEH-
HBIX JIMTEPATYPHBIX UCTOYHUKAX KaK BaXKHbII KOMITOHEHT
y4eOHOro TmjaHa W IIKOJbHOW MEeAaroruku B ILIEJIOM.
B 1964 r. ®enukce (Phenix) B cBoeM UCCIIeI0BAHUH BbIJIE-
JIWJT HauoOoJiee 3HaYMMble OJIOKUA (KOMIOHEHTHI) Y4eOHOM
MPOrpaMMBbl, TOJTYYUBIIUE OMpeaeaeHue «chep cMbICaar;
TaKMMU 3HAYMMBIMU KOMITOHEHTaAMU CTAJIM CUMBOJIMKA,

SMITUPYKA, CHHHOATHKA (JITYHOE 3HAHWUE), STUKA, CHHOII-
TUKa U 3CTETUKA.

O01acTh 3CTCTUIKMA HAIIPABJICHHO M3y4aeT TBOPYECTBO B
HWCKYCCTBE M €r0 BO3ICMCTBME KaK Ha OO11IECTBO B LIEJIOM, TaK
1 Ha pa3BUTHE KOHKpeTHOro mHamsuaa [2]. MccnemoBanus
ITona Toppanca (Paul Torrance) 1 ero TeCTHI 1T ©3MEPEHUS
KpPEaTMBHOCTU TMO3BOJISIIOT IMOJYYUTh OTBET HA BOIPOCHI
«Koro MoxxHO Ha3BaTh KpeaTUBHBIM?» 1 «Kak memaroru pas-
BUBAIOT TBOPYECKUE CITOCOOHOCTU, CTUMYJIPYS Y IIKOJIbHU-
KOB TaKye JJMYHOCTHbIE CBOMCTBA, KAK CKOPOCThb, TMOKOCTb U
OpPUTUHAILHOCTL?» [3]. OOpaleHre K UICTOPUU UCCIIeI0Ba-
HUI TBOPYECKOTrO MOTEHLMAJa CTaJIO JUISI COBPEMEHHBIX
MeJaroroB CBOEro pojia CTapTOBOM TUIOLIAAKOM, MO3BOJISIIO-
11Iel pa3BUBaTh U LIMPOKO MPUMEHSITh KOHLUEIIIMIO TBOpYE-
CTBa U TBOPYECKOTO MOTEHIIMAIA U €€ MPUKIIATHbIE MOMEHTBI
B paMKax ILIKOJIbHBIX 00pa3oBaTeIbHbIX MporpaMM. Bmecte ¢
TeM, MO-BUAMMOMY, Ha (DOHE MPU3HAHMSI OOYYeHUsI TBOpUE-
CTBY CO IIKOJIbHOWM CKaMbWU BaXKHOM 3aa4€id U BKITIOUYECHUS
9TOro (popmara B yueOHbI€ IJIaHbI OAABISIOLIETO OOIbILIMH-
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CTBa 00pa30BaTEIbHBIX YUPEXKACHUIN, HAauOObIllee BHUMA-
HUE BTON 3amave yaensieTcsl Mpu OOYyYeHUU OHapeHHBIX
IIKOJIBHUKOB. KOHKpETHBIE pe3y/IbTaThl, KOTOPbIE B 3THX
YCIIOBUSIX TOJDKHBI OBITh JOCTUTHYTHI ONAPEHHBIMU yJalll-
MUCSI, OTIPENEISTIOTCSl KPAaTKO- M JTOJITOCPOYHBIMU TIEIISIMU
Y4eOHBIX TIPOTPaMM U BKJIAZIOM, KOTOPBIM yJarmecst T0JK-
HbI BHECTU B COOCTBEHHOE Pa3BUTHUE U B Pa3BUTHE OOLIECTBA.
He3zaBucuMo oT TOro, HaCKOJIbKO CYOBEKTUBHO LIEHHA
KPEeaTUBHOCTh ISl OJapeHHbIX YUEHUKOB, MpoodsieMa (op-
MMPOBaHUSI TBOPYECKMX HAaBBIKOB B 00pa3oBaTeIbHOM
cpelie MPOMOJIKAET aKTUBHO AUCKYTUPOBATHCS B HAYYHOM
coo01iecTBe U colmyme. Borpockl o0 ToMm, moueMy, Koraa u
Kak cjeryeT 00y4aTh TBOPUYECTBY, CTAIM MTPEIMETOM 00CYXK-
JNEHUST U PEUIEHUI Cpeau MeaaroroB, padoTalolIUX C Ofa-
peHHbIMU yyanumucs. CyliecTByeT MHOXeCTBO MHEHUI 1
KOHIICTIIINIA, KOTOpBIC B TIPUHIIAIIE MOTYT IIOBIUSTH Ha
MnpernoaaBaHue U 00y4YeHUE TBOPUYECTBY KaK HEOThEMJIEMOM
yacTu 00pa3oBaHus U OJapeHHbIX Jrofaeit. OHU OTHOCST-
CsI: K M3YYEHUIO TBOPUYECTBA (KPeaTUBHOCTH, TBOPUECKOTO
MOTeHIIMala) KaK TPEANOoChUIKA ISl (POpMUpOBaHUS B
rpoiiecce O0yueHUs U TTPAKTUIECKOTO TIPUMEHEHUST TBOP-
YECKUX HaBBIKOB; K MPOOJeMe COBMECTUMOCTU MpUOOpe-
TEHHBIX TBOPUYECKIX HABBIKOB C 0a30BBIMU HABBIKAMM BEIy-
IIUX YYEeOHBIX AUCLUMILIMH; K BAUSHUIO 00pa3oBaTeIbHOMN
cpenbl (aTMocdephl) B KJ1acce Ha KaueCcTBO MpernoaaBaHus U
00yUYeHMS TBOPUYECTBY; K OCO3HAHUIO 3HAYNUMOCTHU COLIMAITb-
HOTO KOHTEHTA (COLMATbHBIX POJICi M pa3InIuii) B CONeii-
ctBUM 2(MGEKTUBHOCTH  TIPAKTUYECKUX PE3YIbTaToB,
JIOCTUTHYTBIX B TOM YKCJI€ TIOCPEICTBOM KPEaTUBHOCTH.

KpeatuBHOCTH (TBOpYECKHUII MOTEHIMAI)
KaK MpeaMeT u3ydeHus

IMpunanue craryca npeaMera U3y4eHust KpeaTUBHOCTH,
WY TIOTeHIIMATbHON CTIOCOOHOCTH K TBOPYECTBY, CBSI3aHO
¢ yIIyOJIsSIIolMMcsl OCO3HaHMeM (pakTa, YTO MOTPeOHOCTh
B TBOPYECKOM ITO/IXO/Ie BOBHUKAET BCe Yallle U BCce OOJIbIle
TTOSIBJISIETCS JTIO/Iel, TBOPYECKHU, TO €CTh HECTaHAapTHO,
OTBEUAIONINX TaKWM CUTYaTUBHBIM ITOTPEOHOCTSIM.
BaxxHoe 3HaueHMe ISl TIOXO/Ia K TBOPYECTBY KakK Ipeni-
MEeTy M3y4eHUs] UMEET Pa3BUTHE Y ONApEHHBIX YUEHUKOB
TTOHUMAaHMS 11eJT1, KOHTEKCTa U pe3yJIbTaTOB, CBSI3aHHBIX C
TBOPYECTBOM M HAJIMYMEM Yy ce0sl TBOPUYECKUX HABBIKOB.
CIMIIIKOM YacTO HaBBIKKM TBOPYECTBA MTPETIOIAIOTCSI U BBO-
JSTCS B TIPAKTUKY B OTPBIBE OT COLIMAIbHBIX, 9KOHOMUYE-
CKUX W TOJUTUIECKUX (DAKTOPOB — KaTaau3aTOpOB WU
WHTUOUTOPOB (CTUMYJIOB WM TOPMO30B) MO OTHOIIEHUIO
K aKTaM TBOPYECTBA.

B paBHOIT Mepe CJIMIITKOM YacTO BpeMsI, YCWIINS U 00beM
3HAHWI TBOPUYECKUX IMIHOCTEN OCTAIOTCS Oe3 COpa3MepHO-
TO BO3HArpaxaeHusi, KOTOPOTO OHW MOIJIM OBl OXWJATh,
TTOCKOJIbKY YCWINS OBbUIM Pe3YJIbTATUBHBIMU W JEHCTBU-
TEJIbBHO TBOPUYECKMMU 1O CyTU. M3yuyeHne KpeaTMBHOCTH,
WY TIMYHOCTHBIX TBOPYECKUX PECYPCOB, HE OTPAaHUUMBAET-
Csl KaKoW-11M00 mpeaMeTHOR 00J1acThlo; (haKTUUeCKM, BCe-
o0BeMJTIONIee BIUSIHUE TBOPYECTBA SIBJISIETCST €r0 BasKHEM-
IIeH TAKTUYECKOU XapaKTEPUCTUKOWM, MO3BOJISIIONIECH MPO-

JIEMOHCTPUPOBATh KITIOUYEBYIO POJIb TBOPYECKOTO pecypca B
MPUOOPETEeHNN KavyeCTBEHHOTO M IIMPOKOTO Juaria3oHa
3HaHW. BayXHBIM KOMIIOHEHTOM TTpoliecca O0yueHusI ofa-
PEHHBIX YYalllUXCSl TBOPUYECTBY SIBJISIETCSI BO3MOXHOCTD
TIOTPY3UTHCSl B M3YYeHHE KaK TeOpPeTUYeCKOTO KOHTEKCTa
MPOOGJIEMBI, TAK 1 KOHKPETHBIX UCTOPUIA JTIOJIEH, Y61 TBOP-
yeckre YCWIMS yXe BHECIM BKJIal B M3ydaeMblil Y3KWI
TpeaMeT Ha MOMEHT O3HAKOMJICHUS C HUM.

Crenyrol1uii HA00Op BOMPOCOB MOXET IMOMOYb MPUBJIE-
YEHUIO OAPEHHBIX yJalIuxcs K paboTe Hall y9eOHOM auc-
IMTUIMHON «TBOPYECTBO KaK MpeaMeT 00yUeHUSI»:

+ Kakue akrtopsl OKpyXKalieil cpefbl BBI3bIBAIOT
WY YTHETAloT TOTPEOHOCTH U BHIPAXKEHHOCTh TBOPUYECKO-
ro MmoTeHIuana (KpeaTUBHOCTH) MPUMEHUTEIBHO K TIPO-
11eccy M3y4eHusT Kakoro-inbo mpeamera?

+ Kakue dunocodcekue, NCUX0I0TMYECKe U COLUO-
JIOTUYECKUE COCTABJISIIONIME B CTPYKTYpE TICUXOJIOTHYE-
CKOTO TIOpTpeTa JIMYHOCTH JTMOO CIIOCOOCTBYIOT Pa3BUTHUIO
HaBBIKOB M TBOPYECKUX CITIOCOOHOCTEH MPUMEHUTENBHO K
MpeaMeTy U3yYeHUs, MO0 MEIIaloT 3TOMY?

+ KakoB xapakTep B3aMMOCBSI3aHHOCTU TTPUOOPETEH-
HBIX TIPEIMETHBIX 3HAHWI M CTIOCOOHOCTEi ueoBeka yJa-
CTBOBAaTh B TBOPUECKOM TIpOIlecce B OIPeNeIeHHON Mpei-
MEeTHOI objactu?

+ KakuMm 00pa3oM Takue 371eMEeHTbI, KaK BO3MOXHO-
cTH, Bpems, (hMHaAHCOBas MW dMOIIMOHAIbHAS TIOIEPXK-
Ka, a TakKe MpeabUIylIre YCrexu B ydeOe, BIUSIOT Ha
TBOpPYECKHE CIIOCOOHOCTM TMPUMEHUTETbHO K M3YyYeHUIO
KOHKPETHOI mpenMeTHol obaactu?

B3anMocBsi3aHHOCTb TBOPYECKUX HABBIKOB
¢ 0a30BbIMH HABBIKAMH, MPHOOPETEHHBIMH
MpU U3YYeHUH NPeAMETHBIX JUCIUIIHH

OmapeHHbIe yyalyecs U3yJaloT v IPUMEHSIOT HaBbIKU
TBOPYECTBA, TOHUMAas, YTO 3TU HaBBIKW OJHO3HAYHO (hop-
MHPYIOT Y HUX KpPEaTMBHOE MBIIUICHWE W TTOBBIIIAIOT
OTBETHYIO BOCITIPUUMYNBOCTD K BO3eiicTBUIO. TBOpUeckue
CITOCOOHOCTU OBUTM Pa3BUTHI y ceOsl MHOTUMU JIIOIbMU, B
ToM uucie bodom B6epiu (SCAMPER). SCAMPER —
5TO MHEMOHMKA, WJIKN CUMBOJIMYECKasi CXeMa COBOKYITHO-
CTU TBOPYECKMX HaBBIKOB: S — 3amelneHue, C — o0beau-
HeHue, A — agantanuys, M — yBeJlMdeHUe WA yMEHbIIIe-
Hue, P — ncnonb3oBaHue ais apyrux ueieit, E — uckio-
yeHne, R — MoBTOpHOE MCTIOJIb30BaHWE WU TTEPECTAHOB-
ka [1]. TBopueckue HaBbiku B cTpykType SCAMPER
4acTo BBOISATCS W TIPETOJAIOTCSl KaKk Habop HaBBIKOB,
OTIEJIEHHBII OT IPYTUX TUIIOB HaBBIKOB. OTHUM U3 CJIe/I-
CTBUIf TOTO, YTO TBOPYECKWE HABBIKM W WX peayn3alius
TIPETTOIAIOTCSI «M30JIMPOBAHHO», SIBJIIETCS UX KaXKyIasics
HE3aBUCUMOCTb OT JPYTUX TUIIOB HaBBIKOB. CleACTBUEM
MU30JIMPOBAHHOTO OOYYEHMST TBOPUECKMM HaBbIKAM SIBJISI-
€TCSI OTCYTCTBME Tiepenauyu (TPaHCISLUMU) U YCUJICHUS
TBOPYECKMX HABBIKOB JPYTMM HAaBBIKOM, CBSI3aHHBIM C
U3y4yaeMbIMU TPEeIMETHBIMU auciuruimHamu. Cora-
COBaHME OJHUX THUIIOB HaBBIKOB C IPYTMMHM MOTJIO OBl
MaKCHUMaJIbHO TIOBBICUThH IIEHHOCTh O0YYeHUsI U TIPUMEHe-
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HUSI TBOPYECKUX HaBLIKOB. « Habopbl» HABBIKOB B KaxKIOi
TUCUUTUIMHE ObLTU OTpeAesIeHbl CTAaHIapTaMU U 3aa4aMu
JUCUUTUIMHBI, CPOPMYIUPOBAHHBIMU TEOPETUKAMU, TOCY-
JApCTBEHHBIMU U HALIMOHAJIbHBIMUA HOPMATUBHBIMU JOKY-
MEHTaMM U CTPYKTypaMU y4eOHbIX nmporpamm. Huske mpu-
BOJUTCS IMarpaMma, MoKa3blBarollas B3auMOCBsI3b 0a30-
BBIX, WIM (PYHIaMEHTAIbHbIX, HABBIKOB C MPEAMETHBIMU
JUCUMIUIMHAMU (Tab. 1).

OO0yyeHMre TBOPYECKUM U 6a30BbIM HaBBIKAM U UX pea-
nu3anuu B hopMare «TaHAeMa» JaeT OJapeHHbIM YYeHU-
KaM MOHUMAaHUE TOTO, YTO HaBBIKM, OTHOCSIIMECS K pa3-
JIMYHBIM TUMAM W OTBEYAIOIIME Pa3HbIM LIEJSIM, B COBO-
KYMHOCTU MOTYT YCWJINUTh, & HE PACCEsATh CBOIO MPaKTUYe-
CKYIO IIEHHOCTb.

B3anmocBs3u MexXay TBOPYECKUMU U 0A30BBIMU HaBbI-
KaMU MOTYT OBbITb MPEACTaBICHbl OTAPEHHBIM YUEHUKAM B
Heckosbkux (opmarax (puc.l). Kaxnpiii u3 gopmaTton
CMEILAET aKLEHT MEXIY POJIbIO HaBbIKa KaK JOMUHUPYIO-

1IETO WM TTomunHeHHoro. KirtoueBoe 3HaueHre B3auMOC-
BSI3W MEXIY TBOPUYCCKUMU W 0a30BBIMU HAaBEIKAMH B TOM,
YTO HABBIKM JIOTIOJHSIOT APYT IPYyra U TTIOMOTAIOT OJapeH-
HBIM YyYalIUMCSI ITOHSTh, YTO HABBEIKM MOTYT paboTaTh
COBMECTHO, «B CBSI3KE», 00€CIIeurBasi BHITOJIHEHUE 3a/1a91
WJIN YCIIeX TTOMCKa pa3peleHus Tpo0IeMblI.

B3anmocBsI3b TBOpYECKUX U 0A30BbIX HABBIKOB TaKXKe
MOXHO TIPOJIEMOHCTPUPOBATh YYalllUMCSl B KJIACTEPHOM
dopmate. KoHpurypauusi kiaactepa MCIOJb3YETCS s
OINMMCAHMUSI TOTO, KaK OTAEJbHBII HaBBIK TBOPYECKOTO
MBIIIJIEHUSI MOXET ObITh pealu30BaH ¢ MOMOUIbI0 Habopa
0a30BBbIX HABBIKOB WJIU, HA0OOPOT, KaK OTAEJbHbINA 0a30-
BBIIf HABBIK MOXET OBITh peaIn30BaH C TTOMOIIIbIO Habopa
TBOPYECKUX HAaBBIKOB. OHUM M3 TIPEUMYIIECTB KJIacTep-
HOTO TMOAX0a SIBJIIETCS] OCO3HAHKWE TOTO, YTO TBOpPUECKHUE
HaBBIKA MOTYT UCITOJIb30BAThCS B PA3JIMYHBIX U3MEPEHMSIX
(IO OTAENbHOCTU U BMECTE) JJIs1 ONTUMM3aluK 00pa3oBa-
TeJIbHOTO mpolecca (puc. 2, puc. 3).

Taonumnoa 1

B3aumocss3b 6330BHX, HIN (byH,Z[aMeHTaJleI)IX, HABBIKOB C MPE€AMETHBIMH TUCIHUILIMHAMHA

Jlucoumimza

Hpnmepu OTHOCSIIINXCSA K JUCIHUILTHHE 0a30BbIX TBOPYE€CKHUX HABBIKOB

OcBoeHME SI3bIKA

MIICHTI/I(I)I/IHI/IPOBBTI), OIIMChIBATh, CPABHUBATL, PE3IOMUPOBATDH

ColuanbHble HAyKU
110 KPUTEPUSIM

CBs13bIBaTh, IUTUPOBATh, pa3auyaTh (IuddepeHIMpoBars), CUCTEMAaTU3UPOBATh, BUIETh AHAJIOTUU, CYIUTh

HayuHoe 3HaHMe
(BOCTIPOU3BOIUTD)

MCCJ’[EIIOBEITI), BbIABUTATb pa601me TUITIOTE3bI, obecrieunBaTh J0Ka3aTCJIbHOCTb, aHAJIM3UPOBATh, ITPOBEPATH

WckyccTBa

WuTepripetupoBatb, 00HAPYXUBATh, 00OCHOBBIBATD, HA3bIBATh, KIACCU(MULIMPOBATD

JloMHUHUpOBaHNE

mmmp 1 BOPUCCKUM HABBIK

CoBMelneHne

Tloguunenue

JloMHUHUpOBaHUE

ba30BEIi HaBBIK

==p Da30BBIN HABBIK

YcTaHoBJIEHHE CBA3U

mmmp Y CTAHOBJICHUE CBA3U

ITogunnenue

TBOpUECKUIT HaBBIK

CoBMelrienue

Puc. 1. B3auMocBsI31 MeX1y TBOPYECKMMU U 0a30BbIMU HaBbIKAMU

KnacrepHblii moaxoa K pacCMOTPEHHIO B3aHMOCBSI3aHHOCTH HABBIKOB
(KIacTepHoe rpynnupoBaHne 0a30BbIX H TBOPYECKHUX HABBIKOB)

bazosnii
HABBIK

3aMeHa

[Tpaan-
Ha/enen-
CTBHC

Puc. 2. KnactepHblii MOAXO: OT TBOPUYECKOTO HaBbIKa K 0A30BbIM HaBbIKAM
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Pestommpo-
BaHHE, MOJ-
BCICHHE
HTOTOB

Puc. 3. KJIaCTeprIﬁ MOJIXOM: OT 0a30BOr0 HaBbIKa K TBOPYECKMUM HaBbIKaM

KpeatuBHocTh (TBOpYECKHii MOTEHIUAAT)
KaK MeKIUCIMILTMHAPHbINA MHCTPYMEHT

B To Bpems Kak TBopuecKre HaBBIKW YaCTO SIBJISTIOT-
cs 0COOEHHOCTBIO TaK Ha3biBaeMoOU «auddepeHuunpo-
BaHHOI» y4eOHO TIpOrpaMMbl IS OJApEHHBIX ydya-
KUXCs, KpeaTUBHOCTDH (TBOPUECTBO) YaCcTO CBOAUTCS K
UCMOJb30BAHUIO 3JIEMEHTOB UCKYCCTBA, JTUTEPATYPHl U
HayKd TIpU pa3paboTKe COBPEMEHHOU ydyeOHOUW mpo-
rpaMmbl. Hanuuue v BAusiHUE 2JIEMEHTOB TBOPYECTBA B
Y4eOHBIX TUCUMIIMHAX WU WMCMOJb30BaHUE TBOPYE-
cTBa (TBOPYECKOTO TOTEHIIMAa) KaK MEXIUCIIUTLIN-
HApHOTO MHCTPYMEHTA JOJIKHO OBITh BaXKHBIM KOMITO-
HEHTOM Y4YeOHOUl mporpaMMmbl, pa3pabOTaHHOU IJs
OJIAaPEHHBIX CTYIAEHTOB. AKTyaJIbHOCTh TBOpPUECTBA KakK
MEXIVMCUUIUIMHAPHOM COCTaBISIIONIEl MMEeT MHOTO
JIOCTOMHCTB JIJISI OJJapEHHBIX yYalluXCsl Ha BCEX yPOB-
HSX OOy4YeHUS.

OtoOpaxkeHrne MHOXECTBEHHO!N CBSI3aHHOCTHM TBOpYE-
CKOTO HaBbIKa C U3yUYEHUEM TPAIULIMOHHBIX YIYeOHBIX THC-
LUTUTMH TIpeJCcTaBieHo B Ta0JI. 2.

CnocoOHOCTh ONapeHHBIX CTYIEHTOB IMOHUMATh
CYIIHOCTbh MEXIUCUUIIIMHAPHOTO (MHOTOMPOGWILHO-
ro) TPUMEHEHUsS TBOPUYECKUX HABBIKOB MOXET OBITh
MpsSIMO UM KOCBEHHO CBs3aHa C MPUOOPETEHUEM 3Ha-
HUI TI0 TpeIMETHBIM TUCIUIIJIMHAM M CITOCOOCTBYeT
CTUMYJUPOBAHUIO TPUOOPETEHUS UEHHBIX 3HAHUU U
YMEHUS [JIs1 TOTO, YTOOBI 3 (PEKTUBHO TPUMEHSITH TBOP-
YeCKMe HaBbIKU.

Bimsinne oopa3oBaTeibHO aTMOChepbl HA YPOBHE
KJIacca Ha MpenoJaBaHue U peajn3anuio
TBOPYECKHX CIIOCOOHOCTEI

[TpucyrcTBUEe TBOpUecTBa (KpeaTUBHOCTU) B yU4EOHOM
MporpaMMe JTOJIDKHO COIPOBOXKIATHCS KauyecTBOM O0Opa-
30BaTeJIbHON Cpelbl, B CBOIO OYEpeab CIOCOOCTBYIOIIEH
TaKoOMy TIPUCYTCTBUIO. Peanu3alins TBOpYECKUX CITOCO0-
HOCTEIl 3aBHUCHUT OT HaJW4us B KJacce MOBEICHUYECKUX
YCTAHOBOK, KOTOpbIE TOAYEPKUBAIOT TMO3UTUBHOCTD
BOTLIOIIEHUS TBOPYECKOTO MBIIIJIEHUS .
HepemmrebHOCTh U KOJIEOAHUSI HEKOTOPBIX OJlapEHHBIX
YYEHUKOB, HUBEJIMPYIOIINE UX TOTOBHOCTh y4aCTBOBATh B
TBOPYECTBE, WHOTMAA SIBJISIIOTCS CJEJACTBUEM aKaJeMuye-
CKHUX, COLIMATbHBIX ¥ TUIHBIX OKUAAHUI 1 (BBIYyYEHHOTO)
TOBEIEHUS Mepe JIMIIOM COYYeHUKOB, YTO MOXET Topas-
110 OOJIbIIe MeIIaTh TBOPYECKUM IIPOSIBICHUSIM, HEXEIU
TTOOUIPSIT UX.

OapeHHBIM YyJ9aIIuMCsl HE0OXOIUMO TTIOHUMATh, TToYe-
My 1 KakK aTMocdepa B KJiacce ToIIepK1uBaeT TBOPYECTBO.
EcTh HECKOJIbKO CITOCOOOB, C MOMOILIBIO KOTOPBIX MPerno-
JlaBaTesIi MOTYT CO3[aTh B KJIacce Cpey, JIETKO mepeaaro-
IIyl0 IIEHHOCTh M YBaXeHWe K aKTaM TBOpYECTBa.
Crenylolue yTBEpPXKAEHUST MPEACTaBISIIOT coboil Habop
IIKOJIbHBIX YCTAaHOBOK, KOTOPbIe OBLIM pa3paboTaHbl IS
coznaHust aTMOcdephbl YBaKEHMS K TIPOLIECCY U TTPaKTHUKeE
TBOPYECTBA.

* B aTOM KJ1acce MBI yBaxkaeM WHIMBHIYyaTbHbIE pa3-
JIAYUS.

Tabnuuma 2

MHokecTBeHHas CBA3aHHOCTh TBOPYECKOro HaBbIKA C U3YYCHHUEM
TPAAUITUOHHBIX y‘leﬁﬂb]X JUCIHUILIHH

TBopyecKuii HAaBbIK

Me)KIlHC].lPIHJ'll/lHapHaﬂ B3aUMOCBSA3AHHOCTDH

OnpeneneHust Jlumepamypa Hcemopus Hayxu Mamemamuxa
JInuHOoCTHBIE 0cOOeH- | Ponb munepa B ipuHITHN | DD GEKTHI OT pe3yabraToB | KonmmuecTBeHHBIN aHATN3
HOCTHU TIOBEIACHUS peleHuin Hay4YHBIX UCCIIEIOBAHUIN | COIEpXKATEJIbHOW YacTU MPo-
Os1eMbl
Jluneeucmuxa Couyuonoeus Kaumamonoeus DkoHomuka
CMBICIT U3pEUYCHUST BuyTtpurpynnosas nuHa- | BiusiHue moromHbix PenTabenpHOCTD akiuu (TOro
nm dbpasbl MMKa yCJIOBUI WJIM MTHOTO AEMCTBUS)
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* B aTOM KItacce MbI IIeHUM pa3HbIe TTOIXO/BI K OHOM
U TOM XKe 3amaye.

* Boarom kimacce Mbl IIeHUM BapuaTUBHOCTH 00pa3oBa-
TEJTbHBIX CUTYallMii, KOrJa HeT eMMHCTBEHHOTO MPaBUJIb-
HOTO OTBETa (M €ro HaJao HalTH).

* B aToM Kki1acce MBI MOXEM TIOJEIUTHCS MIEIMU 1
00BEIMHUTD UX, YTOOBI IPUITH K BEIBOAY WJIN BEITTOJTHUTH
3a1a4y.

HeszaBucuMo oT Bo3pacTa OfapeHHBIX YICHUKOB WU
TperoIaBaeMbIX TUCIUTIIIMH, HEKOTOPBIE 2JIEMEHTHI yueo-
HOI cpefbl MOTYT OBITh pa3pabOTaHBI ISl TTOMIEPXKKU
NENCTBUIA, HAIJIEXKAIIUM 00pa3oM MOTIePKUBAIOIINX T1a-
na3oH (MHOrooopasue) TBOpUECKOro roBeaeHus (puc. 4).

3aKkimoyeHue

B maHHOM MaTepuaje MPU3HAEeTCs BaXKHOCTh MPEIo-
JaBaHUsI U OOy4eHUs] TBOPUECTBY (PACKPBITUIO U MPHU-
MEHEHHUI0 TBOPUYECKOTO IMOTEHILMAaNa) A OJapeHHBIX
ctyaeHToB. Heo6xoauMocTh 00ydeHUsT TBOPUYECTBY BO
B3aMMOCBSI3M CO BCEMU HAaBbIKAMU, MMPEeIMETAMU U TUC-
UUIJIMHAMU Ha MPOTSXKEHUU 00pa30BaTEIbHOTO MEPU-
o/la UMeeT BaxkHOe 3HaueHue AJisi o0ecrnevyeHus: Toro,
4TOOBI TBOPYECTBO HE OBLIO M30JUPOBAHHBIM, a pac-
CMaTPUBAIOCh KaK Mpeobaafalomuil 3JIeMEHT B yueb-
HOW TMporpamMme, KOTOPYIO MPEMOOaloT OJapeHHBIM
yU4eHUKaM.

JIOCKH, CTUMYJIUPYIOLINE TBOPUESCKOE
MBIIIJICHHUE U ITIOMOT'aOIIINe
penreHuto mpobieM, modyKaarT
YYaIUXCsl K COCTABICHHIO
pa3HOOOpPa3HBIX OTBETOB

What are
the mulkiple

interpretations
of this symbol?

-—lr

YueOHbIe IEHTPHI WIIN
WHTCPaKTUBHEIC 30HEI B KJIacce,
KOTOPBIE MO3BOJISIIOT yYaIUMCS
M3y4YaTh Pa3In4HbIC
JIEMOHCTPAIIMOHHBIC MaTCPUAITEI,
MPEIMEThI U KHUTH, YTOOBI BRIOUPATH
U «UCCIEeIOBATh 10 HHTEpecam,
MOJTB3YSCH ONMIHUSAMH (BBIOCpH
rJIa3aMu, HaXKMH, TOBOPH)

Explore at the
Learning Center

See Touch Talk

@ ) g s

CoOTBeTCTBYIOIIUE Pa3/ieibl TEKYIUX NEPUOANYECKUX U31aHUH ( ra3eT u
JKYPHAJIOB), KOTOPBIE MOTYT CIIY)KHTh IPUMEPOM COBPEMEHHBIX TBOPUECKUX
JICHCTBUI MPUMEHUTEIHHO K TOMY WJIM HHOMY OOBEKTY JeHCTBUI.

HCTOPUYICCKUM MECTaAM

Bo3MoxxHOCTH JUIA BUPTYAJIbHOI'O ITYTEIIECTBUS 110 Pa3HbIM MY3€sIM U

Puc. 4. DneMeHTbI yueOHOI cpeabl
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