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Interest in the work of A.V. Bakushinsky stems from the significance of his psycho-aesthetic concept
for contemporary developmental psychology. This concept outlines the stages of mental development as-
sociated with a child’s perceptual capabilities within the context of global fine art. The article presents an
argument supporting A.V. Bakushinsky’s commitment to the cultural-historical approach in evaluating
ontogenesis. A.V. Bakushinsky illustrates the parallels between the means of global fine art and the use of
artistic symbols by children in their visual activities, following the developmental patterns of the child’s
psyche. The article also offers a comparative analysis of the approaches taken by A.V. Bakushinsky and
A.V. Zaporozhets. They assess the evolution of perception. The similarities and differences in the conclu-
sions of A.V. Bakushinsky and O.M. Dyachenko regarding the formation of images as symbolic means in on-
togenesis are examined. A.V. Bakushinsky’s ideas hold practical significance for elucidating the perception
of the diversity of information, which the scientist called the “multiplicity of the world.” The findings of this
study can be used by specialists in the design and evaluation of a developmental educational environment.
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Wurepec k tBOopuectBy A.B. Bakymmuckoro o6ycJaoBIeH 3HAYEHHEM €0 MCHXO0ICTETHIECKON KOH-
HETIHUN [T COBPEMEHHOM TICUXOJIOTUN Pa3BUTHS. B JIaHHON KOHIIEIIMK TTOKA3aHbl 3TAIIbl CTAHOBJICHUS
HCUXUUYECKUX CPEJCTB, CBSI3aHHBIE C BO3SMOKHOCTSIMU BOCIIPUSATHS PeGEHKA B KOHTEKCTE MUPOBOTO U30-
6pa3uTeIbHOrO UCKYCCTBa. B cTaThe MPUBOAUTCS apryMeHTAIst B I10JIb3Y [TPUBEPKEHHOCTH B3IJISLIOB
A.B. Bakymunckoro kyabTypHo-uctopnieckomy nozaxoay JI.C. Beirorckoro B orerke ontorenesa. [Tapai-
JIEJIA CPEJICTB MUPOBOTO M300PA3UTENIFHOTO MCKYCCTBA U UCIIOJIb30BAHUSI IETHMHU XYA0KECTBEHHBIX CHM-
BOJIOB B M300pPa3UTEIbHON JAESTENBbHOCTH TIOKA3aHbl UM B JIOTUKE 3aKOHOMEPHOCTEH Pa3BUTHS TICHXUKH
pebenka. B craTbe 1pesioskeH cpaBHUTEIbHbII aHamu3 110Ax0108 A.B. Bakymuackoro u A.B. 3anoposx-
I[a B OIICHKE Pa3BUTUS BOCIPUATHUS. BbIABICHDBI CXOACTBA U pasyinuus B BbiBogax A.B. BakymmHckoro n
O.M. /Ips1u€HKO OTHOCUTEIBHO CTAHOBJIEHsE 00pa3a Kak CUMBOJIMYECKOTO CPeCTBa B OHTOreHe3e. A.B. ba-
KYHIMHCKAN 00paTijl BHUMAHUE HA TO, YTO B JKUBOIMCH €CTh YePeJOBaHNe M300Pa3UTENbHbIX CTUIIEH; B
006IINX YepTax 9TO YepefloBAaHUE CBOIUTCS K CMEHE XAOTUYHOTO YIIOPSIIOYEHHBIM, POTECKHOTO YMEPEH-
HO-CITOKOIHBIM. Takyio cMeHy n306pa3uTesbHBIX CTHJIEH OH 0OHAPYKUI U B IETCKUX PUCYHKAX B PasHbIe
nepuojbt gerctsa. OGHAPYKEHO YepeloBaHUE IIUKJIOB BOCIIPUSITHS, KOTAa PEOEHOK TO CTPEMUTCS K CTPYK-
TYPUPOBAHUIO 1TO3HABAEMOI UM MHOKECTBEHHOCTH MUPA, TO IPUHUMAET ero XaoTnyHbiM. A.B. Bakymn-
CKUIi CPABHMJI 3TO Yepe/l0OBaHNe CMEHSIEMOCTBIO CTUJICH B JKIBOIIMCH, KOT/IA 9KCIIPECCUOHU3M BBITECHSETCS
UMITPECCOHU3MOM, 6apoKKo — kiaccunusmom. Vgen A.B. BakylmmHCKOro MMEIOT CEro/Hst IIPUKJIAIHOE
3HaYeHuUe [ OOBSICHEHUsT BOCTIPUATUSI MHOT00OPasust HHMOPMAIMHT, HA3BAHHOTO YUCHBIM «MHOKECTBEH-
HOCTBIO MUPa». Pe3ysibTarhl MCCIe0BaHMsT MOTYT OBITh MCIIOJIb30BAHBI CIIEITATUCTAMU B TPOEKTHPOBA-
HUM U OLIEHKE Pa3BUBAOIIEH 00pa3oBaTEIbHON CPE/IbL.

Knioueewvte cnosa: KYJIbTYPHO-UCTOPUYECKaA IICUXOJIOTUA, TICUXO3CTETUYECKadA KOHIEI A, CTaHOB-
JIEHNEe BOCIIPUATHUA pe6eHKa, CUMBOJINYECKasA (byHKL[I/IH, Cpe/ICTBa MUPOBOT'O MCKYCCTBaQ, EpUOnU3aliud
OHTOreHesa.
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Introduction

In our opinion, by addressing the history of psychol-
ogy, we not so much resist oblivion, but rather seek a
new opportunity to solve methodological problems of
psychology. In this context, the psychological ideas of
Anatoly Bakushinsky appear to be more than just un-
deservedly forgotten, but to be unfairly ignored, despite
their resource of explaining, from a new perspective, the
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development of mental tools in ontogenesis through
the prism of artistic techniques of world art. This idea
is extremely relevant for developmental psychology and
modern educational practices, as we are still unclear
about the instrumental effects of the influence digitaliza-
tion has on the child development. Bakushinsky focused
his analysis of the psyche formation on the assessment of
the world art techniques that a child is able to use as its
mental tools.
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Anatoly Bakushinsky is known as an art critic, or-
ganizer of folk crafts and teacher, actively engaged in
the theory and practice of aesthetic education. At the
State Academy of Artistic Sciences , created in 1922,
he headed the Physical-Psychological Department.
In those years, in the humanitarian circles, art history
and psychology conducted active communication dem-
onstrating real collaboration (Zhdan, 1998). The fa-
mous scientists Lev Vygotsky, Aleksei Losev, Nikolay
Zhinkin and Moses Rubinstein took part in the Semina-
rium held by the aforementioned Physical-Psycholog-
ical Department. Analyzing the work of Bakushinsky,
Natalia Poleva identifies three areas of his art criticism:
definition of the periods and phases of mental develop-
ment, psychology of artistic perception and methods of
artistic education (Poleva, 1999). During the years of
collaboration with the State Academy of Artistic Sci-
ences, Bakushinsky wrote a number of works devoted
to the analysis of children’s creativity (Bakushinsky,
1923; Bakushinsky, 1924; Bakushinsky, 1925). Psy-
chology is undoubtedly interested in the most impor-
tant aspect of Bakushinsky’s work, in his research of
the child’s psyche development in interaction with fine
arts, which the scientist himself directly described in
the following way: “I'm establishing parallelisms in the
typical development of a person, individual and gener-
ic, as well as in the character and features of the artis-
tic form conditioned by this development, individual
and generic” (Bakushinsky, 1925, p. 3). In our opinion,
these parallels are much broader and more multifacet-
ed, representing the author’s systemic vision, covering
both the features of the child’s cognitive sphere and the
resource of its use of symbolic means of art.

Anatoly Bakushinsky’s fundamental work “Artis-
tic Education. An Experiment in Research Based on
Spatial Arts,” published almost a hundred years ago in
1925, is an example of a cultural-historical interpreta-
tion of ontogenesis (Bakushinsky, 1925). This work
provides a generalized understanding of the develop-
ment of mental tools in childhood, the result of Bakush-
insky’s years of experience in the psychological analysis
of children’s drawings. As an artist, he described his
study of child psychology as follows: “I study the de-
velopment of the child’s psyche, the ways in which it
perceives the world, its creative expression, and, as a
function of these factors, the artistic form in its evolu-
tion” (ibid., p. 5). At the same time, Bakushinsky open-
ly admitted that he was a supporter of the biogenetic
theory, according to which ontogenesis repeats phylo-
genesis. However, a thorough analysis of his research
results proves that his psycho-aesthetic theory is a viv-
id expression of the cultural-historical understanding
of ontogenesis. Having studied the formation of artistic
means in world art, Bakushinsky introduced an origi-
nal interpretation of the instrumental component of
the child’s psyche. His psycho-aesthetic theory shows
that at each stage of their development, children, due

105

to the cognitive capabilities of their perception process,
are able to use certain artistic means of world culture.
As a nod to the biogenetic law, is the part of his theory
where Bakushinsky describes parallels between the in-
dividual and the generic aspects. For example, accord-
ing to the artist, motor-tactile perception, character-
istic of early childhood, is inherent in the generic and
ancient culture, using such artistic means as primary
ornament, stereotype, composition made up of several
objects, complex frieze and color. Perceiving an object,
a young child explores it with its hands, thus synthesiz-
ing a generalized image. According to Bakushinsky, ar-
tistic techniques of impressionism would be accessible
to the child’s perception at later stages, since light, in
his opinion, required more advanced cognitive capabili-
ties than motor-tactile perception.

Our analysis of Bakushinsky’s psycho-aesthetic
theory shows that the author considered the means, the
instrument of psyche, to be the determining source in
the child development. Bakushinsky’s theory focuses
precisely on the instruments in explaining ontogenesis,
which emphasizes his commitment to the ideas of the
cultural-historical approach. It is no coincidence that
Alexei Leontiev, discussing Vygotsky’s work, noted that
the creator of the cultural-historical theory initially
called it first ‘instrumental’, then ‘cultural’, then ‘histori-
cal’ (Leontiev, p. 41).

Bakushinsky gave the following definitions of his
psycho-aesthetic theory: “ways of perceiving the world,”
“artistic content,” “artistic form” and “design of the
world.” He wrote directly that for him the functional
connection between the ways of perceiving the world
and its creative design with artistic form and artistic
content in art was becoming increasingly clear (Bakush-
insky, 1925, p. 125).

The conceptual nature of Bakushinsky’s views lies in
the fact that he found ground for explaining the entire
ontogenesis, not a separate fragment of development, re-
lying on the means as an instrument of the psyche. “The
individual creative evolution of a child and a cultural
or low-cultural adult”, — he wrote, “is an organic series
with typical similar phases, their duration depending on
age and the level of their general development. However,
neither age nor cultural level essentially change either
the nature of the phases or their sequence” (ibid.).

An additional and very interesting argument in favor
of Bakushinsky’s commitment to the cultural-historical
conception is his description of the internal dynamics of
ontogenesis. As we know, for Lev Vygotsky, the inter-
nal movement of development was the presence of crises.
One recalls his classic metaphor that if crises were not
discovered empirically, they would have to be invented
theoretically (Vygotsky, 1984).

Bakushinsky also explained development by objec-
tive internal processes immanent to the psyche, in par-
ticular, by a special rhythm. In one period of its devel-
opment, the child’s perception accepted the spontaneity
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and chaos of the world; while in the next period, it strove
to structure and organize the perceived space. This ten-
dency, according to which the psyche alternately put the
world of its existence in order, while later allowed for
the emancipation and chaos of this world, according to
Bakushinsky, represented a special rhythm of the dia-
logue between the child and the world. Then, the logic
of the regulation development in ontogenesis was seen
in a new way, when, for example, the arbitrariness of a
primary school student was replaced by adolescent love
of freedom.

When Vygotsky assessed the evolution of children’s
drawings, he also distinguished periods, in which the
rhythm of alternation, indicated by Bakushinsky, was
visible. Thus, Vygotsky distinguished four periods of
children’s drawing development: the first stage was
“scribbles”, the second stage was “diagrams and lines”,
the third one was the stage of a plausible drawing, and
the fourth was the stage of a plastic image, where there
was perspective and light (Vygotsky, 1997, pp. 63—64).
In general, Vygotsky noted the special value of drawing
in the development of mental resources and imagination.
“The main trend of the child’s evolution is that the role
of vision in mastering the world begins to increase, from
a subordinate position it passes into a dominant one and
the motor-tactile apparatus of the whole child’s behav-
ior is subordinated to the visual one” (Vygotsky, 1991,
p. 72). Vygotsky presented the formation of children’s
drawing means as a “struggle of two opposing attitudes”
(ibid.). This is the similarity of Vygotsky and Bakushin-
sky’s views on the formation of ontogenesis of means not
as a linear, but as a dialectical process.

If the unity of the world is perceived through con-
templation, multiplicity requires emotions and will: “ra-
tionalism” collides with “romanticism”, “impressionism”
with “expressionism”. Thus, Bakushinsky saw the func-
tional interaction of man and the world as an alternation
of “..the law and the norm of a human over the super-
human, over the shapeless mass of impressions” (ibid., p.
102). This attribute of the rhythm of unity and multi-
plicity, noticed by Bakushinsky in the evolution of world
art, where expressionism with its brightness of a variety
of colors is replaced by impressionism, where light or-
ganizes the unity of the world through perspective, was
used by Bakushinsky to interpret the alternating ways of
the child’s world perception (Bayanova, 2009).

Bakushinsky’s idea about the rational perception of
the world by adults is very timely and interesting, it is
about the complex diversity that reigns around destroy-
ing unity, so a special effort is required to maintain this
unity of the world. He wrote about the crisis of modern
culture, when the world disintegrated in individual con-
sciousness, atomized to become multiple again (Baya-
nova, 2009). “The modern highly developed personality,
rooted in the tradition of post-Renaissance culture,” he
wrote, “loses all ground. Alien, hostile forces of titanic
extrapersonal tension in the area of material and spiri-
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tual processes that build up modern life in its orienta-
tion toward the future, split and break up the personal-
ity with a mass of internal growing contradictions. The
personality becomes increasingly powerless in its desire
to grasp the unity of the world through a creative act”
(ibid., p. 133). Many modern-day scientists, working in
the field of philosophy, psychology and pedagogy, write
about the information space, eclecticism and diversity,
which requires special efforts from a person in the per-
ception and selection of knowledge. The perception of
information today is one of the complex humanitarian
problems, its emergence was anticipated by Bakushin-
sky. The diversity and expanding volume of information
increasingly complicate the possibility of its structuring
and selection, probably giving rise to difficulties in the
dialogue of a person with the perceived world.

Child’s perception development: From touch
to contemplation

For Bakushinsky, perception was a cognitive pro-
cess that determined development. He identified several
stages formed by the patterns of interaction, developed
within each stage, between the cognitive capabilities of
perception and the tools, used by the child in learning
about the world.

In Bakushinsky theory, the first stage in the devel-
opment of perception is the period of the motor-visual
installation (from birth to the age of three). The author
calls this stage pre-pictorial, the phase of a disjointed
scheme. The turning point here is the age of four months,
at which time the primary chaos of the external world
for the child is replaced by images of specific things.
Muscular-cutaneous sensations are supplemented by vi-
sual ones, and this process allows the creation of an im-
age of a thing with its constant properties. At this stage,
the child, according to Bakushinsky, is an “egocentrist”,
since “the world exists only for him/her” (Bakushinsky,
1925, p. 18).

Among Russian psychologists, who studied the de-
velopment of the perception process in ontogenesis, Al-
exander Zaporozhets is the most well-known. He argued
that a child’s perception is connected with its sensory
learning and acquisition of sensory standards developed
by society — the color spectrum, the system of geometric
figures, the generally accepted scale of musical sounds,
etc. “Such standards,” wrote Zaporozhets, “become op-
erational units of perception, mediate the child’s per-
ceptual actions, just as its practical activity is mediated
by a tool, and its mental activity by a word” (Zaporo-
zhets, 1986, p. 113). Zaporozhets, like Bakushinsky,
associated the creation of an object image with child’s
physical interactions with a thing, when “simulation”
and “modeling” of those material and ideal objects with
which the child acts occurred, which led to the creation
of adequate ideas or concepts about these objects (Za-
porozhets, 1986). Perception, according to Zaporozhets,
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was functionally connected with specific orienting- ex-
ploratory, perceptual actions.

In line with these ideas, Bakushinsky pointed out
that at the earliest stages of the perception development,
a child used ornament and believed that this was nothing
more than “mastering a surface with the help of rhyth-
mic movement on it” (Bakushinsky, 1925, p. 59). The
idea of the connection between the movement and the
creation of an image in early childhood is quite implicit
today, presented in various methods of teaching fine arts
to children.

The second stage in the development of perception,
identified by Bakushinsky, was the period of the visual-
motor integration/ ‘eye-hand coordination (from three
to five or six years). The author called this period the
phase of the scheme and semi-scheme. At this age, the
child’s egocentrism was overcome, “... in the process of
active cognition of the world, in the dynamic experience
of the results of this cognition, it forgets about itself. All
its cognition is directed at external objects — things,
later — at their interrelation, even later — at their quali-
tative and quantitative changes” (Bakushinsky, 1925,
pp. 18—19).

Zaporozhets noted a qualitative change in the child’s
perception as early as from the second year of life. Thus,
taking into account the results of his experimental stud-
ies, he wrote: “At this genetic stage... the images of per-
ception lose the globality and fragmentation that were
characteristic of the previous stage, at the same time
acquiring a clearer and more adequate structural orga-
nization of the perceived object. So, for example, in the
area of form perception, a general contour configuration
gradually begins to stand out, which, firstly, distinguish-
es one object from another, and secondly, determines
some possibilities of their spatial interaction (approach-
ing, overlapping, grasping one object by another, etc.)”
(Zaporozhets, 1986, p. 115).

Bakushinsky noticed that between the ages of 3
and 6, “two-dimensional spatial representations” were
formed, owing to them the child developed the ability to
comprehend in visual perception “...the textural richness
of matte surfaces, the shine of roughness, the smoothness
of the perceived surface” (Bakushinsky, 1925, p. 22).

Referring to the research by a number of authors, Za-
porozhets noted a qualitative change in the perception
of a child at the age of 3—7 years, the age range corre-
sponding to preschool childhood, when children “...de-
velop complex types of visual analysis and synthesis, the
ability to dismember a visible object into parts and then
combine them into a single whole, before such opera-
tions are implemented in practice. Accordingly, percep-
tual images of form acquire new content. In addition to
further clarification of the object’s contour, its structure,
spatial features and relationships of its constituent parts
begin to stand out, the things to which the child previ-
ously paid almost no attention” (Zaporozhets, 1986,
p. 115).
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The third stage of perception development, described
in Bakushinsky’s psychoaesthetic theory, is the period of
visual attitude (from 10—12 to 14—15-year olds). Point-
ing to the distinctive features of this stage, Bakushinsky
called it the phase of individual image, expression of re-
lations. In general, it is noteworthy that Bakushinsky
believed that the development of a child’s perception
was structured in such a way that the visual element
displaced the motor element in him/her. At the age of
15—16 to 19—20, the perception of a young man became
the same as that of an adult. Rationalism of perception
suppressed impressionism and expressionism, character-
istic of the perception of the previous stages.

Following Bakushinsky, Zaporozhets pointed to
qualitative changes in the nature of perception, as re-
flected in his generalizations based on experimental
studies: “The available experimental data suggest that
at this stage the externally orienting-exploratory ac-
tion turns into an ideal action, into the movement of at-
tention across the field of perception. Some features of
‘ideal’ perceptual actions are highlighted by the studies
dealing with the perception of a stabilized image” (Za-
porozhets, 1986, p. 118). Characterizing the later stages
of the perception development, Zaporozhets, pointed
out that “...children acquire the ability to quickly, with-
out any external orienting-exploratory movements, rec-
ognize certain properties of objects, distinguish them
from each other, discover connections and relationships
between them, etc.” (Zaporozhets, 1986, pp. 117—118).

For Zaporozhets, the ontogenesis of perception de-
pended on the nature of practical activities. It may seem
that according to Bakushinsky, perception developed
spontaneously. However, this is not entirely true. Here,
we rather discuss the similarities in the assessment of
perception in the conclusions made by Zaporozhets and
Bakushinsky. However, the paths leading to these con-
clusions were different. Thus, Bakushinsky formulated
his conclusions mainly on the basis of his observations
and analysis of children’s drawings, while Zaporozhets —
on experimental studies (Dubovis, Khomenko, 1996).

Mental means as a product of transposition
of art symbols

Olga Dyachenko considered culture to be a source
of instrumental amplification of the child’s imagination.
Dyachenko pointed out that the process of mastering
the means “... can occur through interaction with the ob-
jects of universal culture that are created by the power
of imagination, as well as through the development of
the symbolic function in various types of children’s ac-
tivities that they master with the help of an adult who
conveys to them the forms and methods of ‘signifying’
reality” (Dyachenko, 1988, p. 59). The similarity of Ba-
kushinsky and Dyachenko’s views in the assessment of
instrumental means is manifested in the fact that both
authors considered these means to be developing in on-
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togenesis. Thus, Dyachenko proposed her periodization
of imagination, in which the logic of development was
associated with extra-subjective markers in the same
way as Bakushinsky believed it to be. This periodization
suggested three stages of development. Describing the
imagination of 2.5 to 3- year-old children, Dyachenko
noted that at the first stage, their imagination was con-
nected from the very beginning with the use of symbols
(Dyachenko, 1988, p. 55).

When generating the idea of an imaginary product,
a specific feature of using an image was constructing it
by the action of “objectification”. Separate impressions
from reality were completed to make a certain objective
whole, occupying a central position in this whole. For
example, while finishing the drawings of indefinite im-
ages, children turn a square into a house, a television, a
doghouse, etc. (Dyachenko, 1988, p. 56).

At the third stage, for 6—7-year-olds, the possibili-
ties of choosing these techniques were directly related to
their learning characteristics, primarily to the way they
mastered the culture of play and the elements of artistic
creativity during their preschool childhood (ibid., p. 57).
Examining Dyachenko’s picture of the imagination
means evolution, we clearly see how the symbols, used
by children in their preschool childhood, undergo trans-
formations. These changes are not spontaneous, but are
related to children’s cognitive capabilities and an insepa-
rable connection between the child and the culture that
provides them with a resource of instrumental means.

A comparative analysis of the child’s processes of
perception and imagination development theories, pro-
posed by the Russian psychologists Alexander Zaporo-
zhets and Olga Dyachenko, and the psychoesthetic con-
cept of Anatoly Bakushinsky allows us to see how much
the child’s psyche is instrumentally determined by the
cultural and historical context. Bakushinsky offered a

new perspective on assessing ontogenesis, on its being
determined by external circumstances represented by
culture. With attention to the history of psychology in
university education noticeably fading, we should em-
phasize the importance of interest in texts written in the
historical past, which is not at all an excessive and idle
activity (Zhdan, 2021). Lev Vygotsky said it very well:
“Modernity is too stingy about harvesting ideas. Every-
one somehow seems to be too confident about knowing
everything” (Vygotsky, 2017, p. 47). Bakushinsky’s psy-
choaesthetic concept essentially offers one of the ver-
sions of assessing ontogenesis, where the formation of
perception and methods of designing perceived images
occur in a certain sequence. The holistic picture of the
psychoaesthetic concept is presented through the rela-
tionship between the stages of ontogenetic development
and the techniques of world fine arts (Table 1).

Bakushinsky’s psychoaesthetic theory is based on
the interrelationship between the modes of perception,
the stages of world art, artistic techniques and concep-
tualization of the world (Bayanova, 2009). According to
this theory, ontogenesis is determined by the instrumen-
tal capabilities of the psyche, formed in the process of
perception. It is the interrelationship between this basic
function at the origins of cognition with cultural images
that underlies the argumentation of Bakushinsky’s psy-
choaesthetic theory.

Several bases can be distinguished in determining
ontogenesis. Firstly, the causes of development can be
internal. If we recall the well-known periodizations of
mental development, most of them explain the source of
development based on internal factors. Thus, according
to Z. Freud, the stages of development are determined
by sexual energy and its localization in the body. The de-
velopment of intelligence, according to J. Piaget, is de-
termined by biological maturation, which is also related

Table 1
Psychoaesthetic concept of ontogenesis(according to Bakushinsky)
“ Stages of Mear'ls'of Stages of world art Basic pictorial techniques Trends in the design
general mental perceiving .o, ” A ”
» (“artistic content”) (“artistic form”) of the world
development the world
Childhood Motor-tactile Tribal culture - Primitivism (Primary ornament, ste- | Unity of the world
attitudes Antiquity reotype).
Expressionism (Contrasting col-
ors, sharp lines, rough brushstrokes,
deformation of objects, composition of
several objects, complex frieze, color)
Adolescence Visual-motor at- | Barbarian culture Impressionism (Use of light, chiar- Plurality of the world
titudes oscuro, absence of sharp lines, thin
brushstrokes)
Youth age Visual attitudes | Medieval culture Baroque Unity of the world
(Contrast, dynamism of images, combi-
nation of reality and illusion, expres-
sion, grandeur of images)
Adulthood Thinking New time Classicism Plurality of the world
(Moderation, harmony, academicism,
romanticism)
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to internal determination. P. Blonsky’s periodization is
known to use the fact of the appearance and change of
teeth as an objective criterion.

Secondly, the interaction of the child and the envi-
ronment is defined as the source of development. This
approach is a fundamental thesis of the cultural-histori-
cal theory, in which the social situation of development,
as a specific system of relations between the child and
the surrounding world, determines the emergence of
new psychological formations. In the psychosocial theo-
ry, proposed by E. Erikson, the formation of personality
is determined by its conflict with the environment. In
the process of ontogenesis, under optimal environmental
conditions, the personality acquires hope, will, purpose,
confidence, loyalty, love, care and wisdom. Finally, the
third circumstance, explaining the source of ontogenet-
ic development, is external factors independent of the
child. It was the external factors, by which the periods
of development are determined, that Bakushinsky ex-
plored in his psychoaesthetic theory. In connection with
the analysis of Bakushinsky’s psychoaesthetic concep-
tion, the ideas of organizing children’s educational space,
which have been developed in recent years, are seen in
a new way, highlighting an important place given to
the special formation of the subject environment. Here,
we take into account the educational environment as a
component of the socio-cultural environment, which is a
complex system including the integrity of specially orga-
nized psychological and pedagogical conditions for the
development of the individual.

The ideas of the cultural-historical conception
about the importance of environment in the develop-
ment of the child’s psyche, are further developed with
the aim of creating a space for children’s self-realiza-
tion (Veraksa, 2018). Undoubtedly, the subject-spatial
environment is a necessary condition for the child de-
velopment. This idea is supported by the postulates of
the cultural-historical theory. The importance of in-
strumental amplification through the interiorization
of cultural instruments — the means of world art, is
also highlighted by Bakushinsky. However, the spatial
environment, being a necessary condition for develop-
ment, remains an insufficient basis for it. It is the space
of children’s self-realization, as a necessary condition
for their development in ontogenesis, that allows us to
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shift the focus of psychology from the sphere of the nec-
essary to the sphere of the possible (Ivanchenko, 2011).
In the context of creating a subject-developing envi-
ronment and a space for children’s self-realization, the
views of Anatoly Bakushinsky enable us to understand
ontogenesis in a new way.

Conclusions

1. The views of Anatoly Bakushinsky represent a
systemic theory of psychoaesthetic evolution based on
the parallelism in the stages of the ways we perceive the
world and the stages of world art development, its artis-
tic content and artistic form. Bakushinsky presented the
interaction of man and culture in terms of ontogeny.

2. Bakushinsky’s psychoaesthetic theory consists
not only in identifying parallels between autonomous
systems (the individual development of a child and
the formation of art), but also in revealing the pos-
sibilities of mastering the means of art as tools of the
psyche. In cultural-historical psychology, one of the
key points in arguing the cultural determination of
mental development is precisely the process of media-
tion formation.

3. The child’s knowledge of the world is based on
the process of perception. The methods of perception
are associated with the techniques of fine arts, where
expressionism is replaced by impressionism; the con-
trast and dynamism of images are replaced by modera-
tion and harmony. The alternation of techniques of fine
arts, used in the perception of the objective world, is
projected onto the structuring of this world, where or-
der is replaced by chaos.

4. Bakushinsky was the first to demonstrate the pos-
sibility of analyzing ontogenesis through external mark-
ers, quite clearly presented in fine arts. Each stage of on-
togenesis initiates the use of certain tools, appropriated
by the child and based on the capabilities of its cognitive
sphere.

5. A comparative analysis of the views of Lev Vy-
gotsky, Alexander Zaporozhets and Olga Dyachenko in
the context of Bakushinsky’s psychoaesthetic concept
reflects the unity of the methodological approach to the
assessment of mental means in ontogenesis.
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