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The article is devoted to the problem of the functional structure of communicative action. Based on
theoretical analysis and many years of pedagogical experience of working with children with affective
pathology (autism spectrum disorders), the author recreates and refines the studies of cultural-historical
theory and answers its main question — a method problem: the influence of holistic interfunctional analysis
on overcoming semantic bias (central defect and syndrome-forming factor of psychopathology) and the
development of a more universal communication form — verbal communication in non-speaking children
with autism spectrum disorders in preschool age (by means of restructuring the way the impaired function
is realized). The described conditions can be taken into account when constructing an intermediary (lively
communicative action) both in the practice of general education (to prevent the occurrence of motivational
disorders and increase the age limit) and in working with children with affective pathology (especially with

children with autism spectrum disorders).
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he modern practice of working with children with

affective pathology (especially with ASD children)
and motivational disorders presents a very multi-sided
picture: a kaleidoscope of approaches and correction
technologies becomes a prism of the specialists’ subjecti-
vation, makes it possible to satisfy a wide social request,
but does not always solve the main issue — the need to
provide quality assistance to a child and their families.
The replication in the national educational space of the
crippled foreign methods based on psychoanalysis [5],
behavioral analysis [44—47], biologization direction in
science [1; 26; 28; 33]; the impossibility of recreating
the meanings inherent to the interdisciplinary field of
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“In the beginning was the Word.” The Riddle is

from the first lines. Did I understand the hint? ...

“In the beginning, there was a Thought.” Here is a translation.
It conveys this verse the closest...

“There was Power in the beginning.” That is the point.

But after a little hesitation

I reject this interpretation.

As T see, I was baffled again:

“In the beginning was the Deed” — the verse reads”

Faust, by Goethe

knowledge — developmental psychology, result in failure
to fully realize a child’s cultural potential. After all, the
evidence-based practices, albeit based on big data, a dou-
ble placebo-controlled study, in the absence of complete-
ness of meaningful theoretical analysis, do not take into
account the individual history and context of the child’s
development, complex intrafunctional connections and
relationships that are formed in this situation, also fail,
in contrast to a holistic systemic cross-functional analy-
sis that subordinates the analysis of external manifesta-
tions and makes it its integral part, but not limited to it.
As, for example, in the non-classical paradigm of educa-
tion, which makes it possible to personify learning on a
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more complete basis and even build alternative routes
[11, p. 105]. The practice also demonstrates such limita-
tion. So, for example, in behavioral therapy, the formed
child’s actions are situational, incomprehensible, formal,
limited only to robotic (mechanistic) execution, and in
some cases, children show an aggressive reaction, but in
the worst cases — an autoaggressive reaction in response
to the instrumental nature of communication. After all,
behavioral therapists, unlike the followers of the activ-
ity approach — the developmental psychologists, do
not pay due attention to the experiences, the subjective
world of the child, their personal history, context, but
focus only on external (formal) performance. They orga-
nize their work based on a primitive and easily replicable
functional analysis without paying attention to complex
interfunctional connections and relationships that allow
building alternative routes of the development, so many
children with a lack of verbal communication remain us-
ers of alternative communication. The followers of the
psychoanalytic direction put the child mirroring at the
forefront, but it is also insufficient for the completeness
of their development and the formation of an existen-
tial component. In this context, it is possible to recall
N. Chomsky’s criticism of F. Skinner, about a distance
polemic of L. Vygotsky with Z. Freud, which reached
the stage of rivalry between scientific programs back in
1932, when the possibility of rethinking classical psy-
choanalysis in the context of the ideas of L.S. Vygotsky,
namely, the idea of consciousness as a dynamic semantic
system, the idea of a semantic field, was discussed [17].
The popular biologization direction also creates a de-
ceptive impression of helping a child, while stimulating
the child’s natural activity, it does not in any way for-
mulate its semantic content. Notwithstanding the fact
that a decisive step in resolving these methodological
contradictions was made by L.S. Vygotsky back in 1927
in his work “The Historical Meaning of the Psychologi-
cal Crisis” [17], despite the need to study the conditions
leading to the prevention of motivational disorders, the
normalization of the state under emotional-volitional
disorders, the experts have not yet realized the possibili-
ties of non-classical psychology — developmental psy-
chology, and “clinical developmental psychology which
has arisen on the verge of developmental psychology and
child psychiatry is in the period of its formation. Though
the first studies in this area began to appear more than
100 years ago” [8, p. 3]. The stressed topics allow to hope
that the spontaneously formed supporters of foreign
technologies who are based on fragmentary, not always
specialized training! will critically treat their experience
and the inert routine nature of the practices introduced,
and their focus on systemic cross-functional analysis
and interdisciplinarity of knowledge, in-depth study of
the historical context in resolving the issue, a reflexive
dialogue with scientific schools will lead them to under-

standing the ideas outlined earlier by domestic research-
ers [4; 9—14; 25; 31; 37—42]. The choice of a work meth-
od should be determined not by its newness, modernity,
foreign origin, and majority, but by the work content,
the way to achieve a given result, the productive and
negative effects of work, the formation of consciousness
and regulatory forms of activities in combination with
speech communication, not only imitative (reflected),
formalized child’s activity and alternative communica-
tion. After all, the key question — to be or not to be? —
is central in the the theory of L.S. Vygotsky and arises
before us when interacting with other people and before
the experimental genetic method?, it is especially acute
for ASD children as resolving unsuccessfully in most
cases due to the unformed subjectivity (consciousness
(mental model)). So far it has not been problematized, as
evidenced by the conducted experiments [33], although
it was earlier indicated by L.S. Vygotsky as a method
question [13, p. 25]. Let us illustrate the statement with
a typical example from the practice: the primary visit of
a primary school Grade 4 student with his parents. The
child copes with the program requirements, but, mostly
due to mechanical memorization. The parents have tra-
ditional and predictable complaints of his aggressive be-
havior: “we learn the program, but the situation with be-
havior it is very bad, he got out of hand”. A child, seeing
that a specialist opens a math textbook in front of him,
begins to shout, throw everything off the table, push the
specialist, looking into his eyes, and repeating in a reflec-
tion: “Vova, what do you want?”, “Vova, what do you
want?” — a phrase repeated by his mother in confusion
in such situations. Needless to say, the parents them-
selves did not know what the child wanted. Or they
didn’t want to know: in their opinion, the substantive
results are more important. However, the child with pre-
served articulation capabilities and readiness to recite
the multiplication table, could not say anything: he was
never taught the most important things. Inconsistency
in relationships, insufficient conditions for personal self-
determination and sense generation led him to a conflict
with the world, fencing off, which is a non-existance.
The ASD children of preschool age require special at-
tention, since their development is characterized not only
by the contact specificity, but also by a decrease in the
level of development of speech understanding, as well as
by a practical absence of communicative tools (approxi-
mately 65% of ASD children in preschool age do not
speak) [2]. It should be noted that their communication is
very specific. The following is observed in a number of
cases: the action of an adult’s hand, vocalizations or a bird’s
language that do not carry a semantic load. The affect of
inadequacy [31, p. 21], which is expressed in screaming,
crying, aggression, autoaggression or in the isolation of
children (autostimulation) is more often observed. The
close ones, when characterizing the interaction with such

! Tt would be more correct to say that this work includes parents who have learned from foreign experts, replicating the technology of work
according to a certain template without correlating this technology with other scientific data (that is, without a holistic methodological analysis)

and, often without practical work experience with children.

2 Here the words of A.A. Puzyrei ring the bell: "cultural-historical psychology is a possible thing, but not inevitable” [30, p. 10].
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a child, say: “got sick again”, “flew away”, and often call
these children as “foreigners”, “aliens”. The special litera-
ture characterizes a contact of such children as inadequate,
negativistic, absent, and formal. How else can you charac-
terize them when hear from a five-year-old kid: “I am here
in Russia ... you are great that you live in Russia ... an eleva-
tor ... an elevator.” Gradually, human relations and the so-
cial world for such children cease to exist, since they ceased
to exist for this world: blind imitation to foreign experts
working within the framework of quantitative reflexologi-
cal concepts that have long lost their relevance led to the
fact that only reflective thinking was formed in children,
but “the seven-star crisis symptoms” [12, p. 374] were built
up, revealing its new features. Until we see the child’s per-
sonal action, we do not form his “self-action” [40, p. 163],
associative and reflexive thinking [9], we will not provide
them with the opportunity to experience the joy of experi-
ence from designing the reality [24], -we will not be able to
grow up a Human, Personality focused not only on self,
but also on Another: complex forms and motives of cul-
tural behavior are not formed in reflexological work, prim-
itive motivation aimed at manipulating the child’s needs
will only aggravate the emotional-volitional defect.
A child’s life will be accompanied by a conflict of contra-
dictions® [25, p. 273], which each of us can become a hos-
tage under a situation of the conflict of interests or a situa-
tion of the collision of two internal motives reflected in
consciousness in the form of independent opposite values.
The conflict of contradictions in ASD child is aggravated
by the syncretic nature of his* thinking (unformed speech
generalizations), insufficient development of the “concept
comprehension field”™ [19, p. 221] and is critically en-
hanced by the presence of a semantic barrier [31, p. 10].
After all, it is difficult to understand a child with ASD,
even a speaking one. To understand him /her, it is neces-
sary to know the history of their development, to see what
they have “absorbed from the entire context” [9, p. 347].
Then, instead of the phrase: I am here in Russia ... you are
great that you live in Russia ... an elevator ... an elevator”,
one can catch: “Hello, I came, let’s go play, let’s build an
elevator from soft blocks again.” Considering that speech
syncretes used by a child with ASD are captured on the
basis of random similarity (“I am here in Russia ..” and
“Hello, I am here ...” — as a sign of greeting, meeting with a
loved one), external closeness (“shoe “ — “boot ), emo-
tional reaction (“The postman” instead of “has frightened”
in a situation where the child is frightened by a stranger
(the postman), and the mother designates the situation as
the “postman”, but not with the word” frightened”), it be-
comes clear that “there is a sense in his nonsense” [19,
p. 224]. Therefore, “I am here in Russia” has a completely

different meaning for a child than for an adult. The mean-
ing of this phrase will be clear to anyone who studies his
personal history and social context. A child, like a word,
“acquires the meaning only in the phrase, and the phrase
itself — only in the context of a paragraph, a paragraph —
in the context of a book, a book — in the context of the
author’s work” [9, p. 347]. Addressing an adult: “I am here
in Russia ... you are great that you live in Russia ... an eleva-
tor ... an elevator,” the child expects an answer. If we ana-
lyze his personal history, it will become clear that the de-
scribed dialogue is constantly repeated by him with his
closed ones, and then they pay attention to him, laugh, re-
peat his words, give him an answer, but without correcting
his addressing and setting a pattern of action. Meanwhile,
the child’s activity, like “... the meaning of the word, is a
complex phenomenon, mobile, constantly changing in
connection with the circumstances” [9, p. 347]. However,
the child does not change here because of the context as a
social situation is unchangeable, not adapted to the child
specifics, and due to lack of special conditions and a com-
municative model given on behalf of the child and ap-
proved by the adult. The personal history of each child is
unique, as is the situation in which he lives and acts. The
mediator must “read” this peculiarity: “The success of the
educational influence can be ensured only if the real reason
for this or that act (offense) is established ... in many cases,
aggravating it ... Limiting himself to external manifesta-
tions ... the teacher often acts “by trial and error”, not elim-
inating the cause of deficiency, and in many cases exacer-
bating it ... One and the same manifestation ... may have
different reasons and require different effects” [31, p. 9].
A holistic analysis of the social situation and developmen-
tal history of a child with ASD helps the mediator in re-
thinking the child’s message, allows the child to be given
an adequate orientation in the use of a communicative
tool, prevents the emergence of a semantic barrier [31] and
the formation of a semantic bias [29] which aggravates af-
fective disorders, making work with children not evidence-
based and imitation, but a truly personified practice. It is
important to remember in this work about the conflict of
insufficiency [25, p. 273], which may also lead to an affec-
tive explosion. We talked about it when “the subject is not
able to perform a difficult task, especially if he considered
it achievable for himself. It is as a result of the collision of
an attempt to act with the impossibility of performing it a
state arises that is characterized by confusion, affect and
disorganization of behavior” [25, p. 273], rejection of activ-
ity, and passive aggressiveness. The impossibility of per-
forming an action is due to the lack of orientation [14,
p. 278] in the methods of its implementation or the impos-
sibility of its implementation (overload, leading to satiety

3 The term used by A.R. Luria, but transformed into the mutually exclusive tendencies in behavior in his work "The Nature of Human Con-
flicts: An Objective Study of the Disorganization of Human Behavior.” The conflict of contradictions accompanies the daily life of the ASD child
and manifests itself when the parents want to intensively get rid of the painful manifestations of the child, which the child does not consider
painful, but are HIS individual NORM. In situations where the ASD child cannot fulfill a requirement (for example, not able clapping hands), the
conflict of contradictions is aggravated by the insufficiency conflict: the disorganization of the child's behavior becomes more marked.

4 Syncretism of thinking is the initial stage of the generalization formation. The term was introduced by Claparede, and P.P. Blonsky called it
"the incoherent connection of children's thinking." The study of the thinking formation stages (from syncretic thinking to thinking in complexes,
and then to thinking in concepts) is described in the methodology for studying the development of concepts by L.S.Vygotsky - L.S. Sakharov.

5 The term first used by L.S. Vygotsky, which will later be transformed into the concept of the semantic field.
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of the child, mismatch of requirements, etc.) [20]. Consid-
ering the fact that ASD is a spectral disorder with a wide
range of manifestations, and any child from this spectrum
is disharmonious in his/her development, the search for
opportunities for the formation of his/r orientation is im-
possible without a holistic cross-functional analysis. What
can become a pier for one is not at all suitable for another,
therefore the use of template technologies and functional
analysis in work with ASD children, like a mix of ap-
proaches, is unacceptable from the viewpoint of scientific
theory and systemogenesis®, because the interest concen-
tration on individual, although very significant work as-
pects with a child turns out to be unjustified from the
viewpoint of the generally recognized systemic methodol-
ogy and results in the under-disclosure of the child’s re-
sources and the aggravation of affective pathology. The
conflict of insufficiency is most often found in the process
of the “act of mediation” [37, p. 123] — in situations of
teaching a child to use a communicative tool. Introducing
an ASD child with a communicative tool (photography,
writing, speaking), it is important to take into account the
fact of his being in symbiosis with a parent (the “Pra-we”
situation according to Vygotsky [12, p. 300—310]).
A child in this situation, as a rule, acts with the hand of an
adult, or without highlighting it at all climbs over it to
reach the object of his need. It is important for the media-
tor in this situation to set a boundary for the child’s action
(for example, not to complete his action), forming in him
an awareness of the limits of his capabilities and the need
to turn to the mediator. When forming “self-action”, it is
important to ensure that the child has formed the idea of
“his action in the situation as an action with the situation”
[37, p. 123] based on a communicative tool (photography,
writing, speaking). The adult’s response to the child’s
speech (at the level of sound, syllable, word, phrase) solves
this problem.

The dialogism of non-classical theory opens additional
horizons in overcoming the effect of inadequacy [41]. The
nature of the construction of a mediating (living’” com-
municative) action as a “method to include and involve
an individual into a life situation” [4; 38; 39] influences
not only the appearance of qualitative neologisms (of ver-
bal communication [2; 24], not alternative communica-
tion%, comprehension), but also the child’s experiences: it
can either encourage openness, mutual communication,
increase the boundaries of one’s capabilities, or cement
the child’s obsession on some action, form an emasculat-
ed, formal performance or lead to an affective breakdown
and refusal of action. To build up an appropriate dialogue

with the child and prevent the emergence of “crisis symp-
toms” [12, p. 374], it is important to consider the “transi-
tions between different forms” [38] of the work: it should
be constructed with a view of a contact dosing at its early
stages with a gradual intensification of the interaction in
subsequent stages with an increase in the activity of the
mediator through the variability of his tentative-orien-
tational actions and the regulation of conflicts of insuf-
ficiency and contradictions, and aimed at building a com-
mon space and forming the cultural behavior forms. The
adult’s insensitivity to the child’s responses leads to the
fact that the disorganization of his behavior only intensi-
fies. In some cases, for example, when a child’s endurance
reduces, he may demonstrate an aggressive response to
addressing or, even worse, an autoaggressive reaction (as
a response to excessive pressure from the outside world,
inconsistent or uncoordinated attitude from the social
environment [20]). Transformation of the child’s person-
al action into “self-action” [40, p. 163] is often difficult.
Not only parents, but also practitioners do not go out of
the clinical paradigm into the developmental plane, say-
ing about the child: “he does not want anything at all” or
“he agrees with everything (disagrees)”, “I do not know
what he likes ...”. Moreover, the child himself, with a rigid
external organization of behavior, can demonstrate op-
posite tendencies, adjusting to the environment. In this
situation, we are helped by a reference point for analyzing
the child’s activity and reading his response to the pro-
posed interaction options. At the same time, it is impor-
tant to observe ethologically important characteristics
of the child’s behavior: facial expressions, gestures, loco-
motions, vegetative reactions to events while correlating
them with the child history and the social situation of his
development. After all, a conversation with parents does
not always reveal the completeness of the problem and,
more importantly, the possible piers of development. In
the process of development of the child’s “self-action”, it
is important to change the nature of the child’s/adult’s’
thinking (from mirroring to reflexive/transformative,
from functional to interfunctional) [24] and to form a
way of using a communicative tool /method, as well as to
form a conditioned position'’, planning a transition from
egocentrism (centralization) to decentration (when a
child with ASD, leaving the position of “Pra-we”, begins
to indirectly (through a communicative tool) influence
the mediator, initiate his actions, reflexively refers to
them, developing the completeness of orientation in the
situation, comparing the result with an image standard,
to understand a different way of acting and limiting self

6 Systemogenesis is a selective maturation of functional systems and their individual parts in the process of ontogenesis. The term was intro-
duced by P.K. Anokhin: Systemogenesis as a general pattern of the evolutionary process. Bull. exp. biol. and med. 1948, V. 26, No. 8, p.

7L.S. Vygotsky called it “melting down” [10, p. 109], and V.P. Zinchenko - "a live movement" [21, p. 255].

8 It is important to note that the replicated examples of successful work with children within this technique are based on the functional chil-
dren category (potentially speaking children): a child with apraxia will never be able to talk based only on alternative communication, they need

the qualitatively different ways of working to help overcome also a defect.

9 As to thinking of adults, we judge by their assimilation of the mode of action, and of a child - of the speech tool.

10D.B. Elkonin has been writing about the possibility of overcoming cognitive egocentrism. His students and him realized a special experi-
mental program for the formation of a conditional position - the ability to move arbitrarily from the factual to the conditionally admitted point
of view. According to the book by B.D. Elkonin "The Introduction to the Developmental Psychology” (in the tradition of the cultural-historical

theory by L.S. Vygotsky). M .: Trivola, 1994. 168 p., Ill. [10, p. 109].
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due to which the process of reality perception acquires a
meaningful character, and the dialogue is built on the ba-
sis of positional vision and a spatio-temporal model, and
the parents are motivated not by a clinical diagnosis, but
by the content of a social situation.

The preliminary data obtained allow us to draw a
positive conclusion that the work within the framework
of “melting down” [10, p. 109], “living movement” |21,
p. 255] gives good results: taking into account the se-
mantic component allows us to form a child as a subject

References

1. Ajres Je.Dzh. Rebenok i sensornaja integracija.
Ponimanie skrytyh problem razvitija. [Child and sensory
integration. Understanding hidden developmental issues].
Moscow: Terevinf, 2009. 272 p. (In Russ.).

2. Alehina S.V. Soldatenkova EN. Tehnologija
razvitija kommunikacii detej s RAS kak sostavljajushhaja
inkljuzivnoj praktiki [Technology for the development of
communication in children with ASD as a component of
inclusive practice]. Sbornik materialov 11T Mezhdunarodnoj
nauchno-prakticheskoj konferencii “Inkljuzivnoe obrazovanie:
rezul’taty, opyt, perspektivy” = Collection of materials from the
III International Scientific and Practice Conference “Inclusive
Education: Results, Experience, Prospects”. In Alehina S.V.
(ed.). Moscow: MSUPE, 2015, pp. 470—478. (In Russ.).

3. AnohinP.K.Sistemogenezkak obshhajazakonomernost’
jevoljucionnogo processa [ Systemogenesis as a general pattern
of the evolutionary process]. Bjulleten’ jeksperimental'noj
biologii i mediciny = Bulletin of Experimental Biology and
Medicine, 1948. Vol. 26, no. 2, pp. 81—99. (In Russ.).

4. ArhipovB.A.Jel'’koninB.D.Jazykantropotehnicheskogo
(posrednicheskogo)  dejstvija ~ [The  language  of
anthropotechnical (intermediary) action]. Antropopraksis.
Ezhegodnik gumanitarnyh issledovanij Anthropopraxis.
Humanities Research Yearbook. In Jel’konin B.D. (ed.).
Izhevsk: Publ. ERGO, 2011. Vol. 3, pp. 5—16. (In Russ.).

5. Bettel’hejm B. Pustaja krepost’. Detskij autizm i rozhdenie
Ja [An empty fortress. Childhood Autism and the Birth of I].
Moscow: Publ. Akademicheskij proekt, 2017. 484 p. (In Russ.).

6. Bugrimenko E.A. Znak i pozicija v jeksperimental'no-
geneticheskom metode [Sign and position in the experimental
genetic method]. Voprosy psihologii = Psychology Issues,
2004, no. 1, pp. 80—91. (In Russ.).

7. Valenurova N.G. Matvejchev O.A. Sovremennyj
chelovek: v poiskah smysla [Modern man: in search of
meaning]. Ekaterinburg: Publ. of Ural University, 2004. 260 p.
(In Russ.).

8. Venger A.L. Morozova E.I. Klinicheskaja psihologija
razvitija: sostojanie i perspektivy [Clinical developmental
psychology: state and prospects]. Voprosy psihologii
Psychology Issues, 2007, no. 5, pp. 3—12. (In Russ.).

9. Vygotskij L.S. Sobranie sochinenij: v 6 t. T. 2. Problemy
obshhej psihologii [Collected Works in 6 volumes. Volume 2.
General Psychology Issues]. In Davydov V.V. (ed.). Moscow:
Publ. Pedagogika, 1982. 504 p. (In Russ.).

10. Vygotskij L.S. Sobranie sochinenij: v 6 t. T. 3. Problemy
razvitija psihiki [Collected Works in 6 volumes. Volume 3.
Problems of Psychic Development]. In Matjushkina A.M.
(ed.). Moscow: Publ. Pedagogika, 1983. 368 p. (In Russ.).

11. Vygotskij L.S. Sobranie sochinenij: v 6 t. T. 5. Osnovy
defektologii [Collected Works in 6 volumes. Volume 5. The
Basis of Defectology]. In Vlasova T.A. (ed.). Moscow: Publ.
Pedagogika, 1983. 368 p. (In Russ.).

55

of his own activity, with a reflexive attitude to what is
happening, while forming cultural forms of action and
difficult motives [18, p. 279]. Later we will give a de-
scription of psychotechnics: It should be clear to the me-
diator which factors of the pedagogical element need to
be fixed and put under control. Indeed, the child is no
longer a “prisoner standing in the middle of the freest
and widest of the roads, He is a Passenger ... a prisoner of
the Passage.” But “the land to which his ship will moor”
is already known [34, p. 32].

12. Vygotskij L.S. Sobranie sochinenij: v 6 t. T. 4. Detskaja
psihologija [Collected Works in 6 volumes. Volume 4. Child
Psychology]. In Zaporozhec A.V. (ed.). Moscow: Publ.
Pedagogika, 1984. 432 p. (In Russ.).

13. Vygotskij L.S. Psihologija iskusstva [Psychology of
art]. In Jaroshevskiy M.G. (ed.). Moscow: Publ. Pedagogika,
1987. 344 p. (In Russ.).

14. Gal’perin P Ja. Lekeii po psihologii: uchebnoe posobie
dlja studentov vuzov [Psychology Lectures: A Study Guide for
University Students]. Moscow: Knizhnyj dom “Universitet”:
Vysshaja shkola, 2002. 400 p. (In Russ.).

15. Dejatel'nostnyj podhod v obrazovanii [Activity-
based approach in education]. Agapov A. M. et al. Moscow:
Nekommercheskoe —partnerstvo sodejstvija nauchnoj i
tvorcheskoj intelligencii v integracii mirovoj kul’tury
“Avtorskij Klub”, 2019. 304 p. (In Russ.).

16. 1Zavershneva EJu. Issledovanie rukopisi
L.S. Vygotskogo «Istoricheskij smysl psihologicheskogo
krizisa» [Study of the manuscript by L.S. Vygotsky “The
historical meaning of the psychological crisis”]. Voprosy
psihologii = Psychology Issues. 2009, no. 6, pp. 119—138. (In
Russ.).

17. Zavershneva E.Ju. Vygotskij vs Frejd: o pereosmyslenii
psihoanaliza s tochki zrenija kul’turno-istoricheskoj psihologii
[Vygotsky VS Freud: on rethinking psychoanalysis from the
point of view of cultural-historical psychology]. Kul'turno-
istoricheskaja psihologija = Cultural-Historical Psychology,
2016. Vol. 12, no. 4, pp. 14—25. d0i:10.17759 /chp.2016120402
(In Russ., Abstr. in Engl.).

18. Zankov L.V. Ocherki psihologii umstvenno otstalogo
rebenka. Jemocii i volja // Psihologija anomal’nogo razvitija
rebenka: Hrestomatija v 2 t. T. 2. [Essays on the psychology
of a mentally retarded child. Emotions and will. Psychology of
abnormal development of a child: Chrestomathy in 2 volumes.
Volume 2] In. Lebedinskiy V.V & Bardyshevskaya M.G.
Moscow: MGU, 2002, pp. 272—290. (In Russ.).

19. Zapisnye knizhki L.S. Vygotskogo [Notebooks of
L.S. Vygotsky]. In Zavershneva E. & van der Veer R. (eds.).
Moscow: Kanon-pljus, 2017. 608 p. (In Russ.).

20. Zaharov A.I. Preduprezhdenie otklonenij v povedenii
rebenka. 3-e izd. ispr. [Prevention of deviations in child
behavior. Third corrected edition]. Saint-Petersburg: Sojuz:
Lenizdat, 2000. 222 p. (In Russ.).

21. Zinchenko V.P. Psihologija predmetnogo dejstvija
[The psychology of objective action]. Moscow: Publ. Centr
gumanitarnyh iniciativ, 2018. 856 p. (In Russ.).

22. Tlenkov Je.V. <Lekcija o soznanii> [Lectures on the
consciousness]. With a preface and a note by A.D. Majdanskiy.
Filosofskij zhurnal=The Philosophy Journal, 2021. Vol.14,
no. 1, pp.1 62—172. (In Russ.).

23. Kagan V.E. Autizm u detej. 2-¢ izd. dop. [Autism in
children. Second corrected edition] Moscow: Smysl, 2020.
384 p. (In Russ.).




Soldatenkova E.N. Overcoming the Semantic Barrier...

Condamenxosa E.H. ITpeodoenue cmoicio6020 bapvepa...

24. Konstantinov F.V. Sub’ektivnaja dialektika. Dialektika
voshozhdenija soznanija ot otrazhenija dejstvitel'nosti k
ee preobrazovaniju [Subjective dialectics. Dialectics of the
ascent of consciousness from the reflection of reality to its
transformation]. Available at: https://fil.wikireading.ru/13919
(Accessed 22.05.2021). (In Russ.).

25. Lurija A.R. Priroda chelovecheskih konfliktov:
Ob’ektivnoe izuchenie dezorganizacii povedenija cheloveka
[The Nature of Human Conflict: An Objective Study of the
Disorganization of Human Behavior]. In Belopol'skiy V.I.
Moscow: «Kogito-Centrs, 2002. 527 p. (In Russ.).

26. Metod audiotrenirovki A. Tomatisa [The method of
audio training by A. Tomatis]. Available at: http://audiofit.
ru/o-metode (Accessed 22.05.2021). (In Russ.).

27. Nezhnov P.G. Oposredstvovanie i spontannost’ v
modeli «kul’turnogo razvitija» [Mediation and spontaneity in
the model of “cultural development”]. Vestnik MGU. Serija 14.
Psihologija=Moscow State University Bulletin. Episode 14.
Psychology, 2007, no. 1, pp. 33—146. (In Russ.).

28. Nejropsihologicheskaja  korrekcija ~ pri autizme
[Neuropsychological correction in autism]. Available at:
http://www.cdkrn.ru/cdkrn-sensorimotor-correction. URL
(Accessed 22.05.2021). (In Russ.).

29. Pervichko E.I. Priroda narushenija myshlenija pri
shizofrenii po B.V. Zejgarnik [The nature of thought disorder
in schizophrenia according to B.V. Zeigarnik]. Available
at:  https://www.psysovet.ru/threads/4909/  (Accessed
22.05.2021). (In Russ.).

30. Puzyrej A.A.  Kul'turno-istoricheskaja  teorija
L.S. Vygotskogo i sovremennaja psihologija [Cultural-
historical theory of L.S. Vygotsky and modern psychology].
Moscow: Publ. MGU, 1986. 115 p. (In Russ.).

31. Slavina L.S. Trudnye deti [Difficult Children]. In
Chudnovsky V.Je. (ed.). Moscow: Institut prakticheskoj
psihologii, 1998. 400 p. (In Russ.).

32. Suvorov A.V. Ja zhivu: dnevnik slepogluhogo [I Live:
Diary of the Deaf-Blind]. Moscow: Publ. «Jeksmo», 2015.
288 p. (In Russ.).

33. Frit U. Autizm i «Model’ psihicheskogo» [Autism and
the “Theory of Mind”]. Available at: http://www.aspergers.ru/
node/117 (Accessed 22.05.2021). (In Russ.).

34. Fuko M. Istorija bezumija v klassicheskuju jepohu
[The history of insanity in the classical era]. Saint-Petersburg:
“Universitetskaja kniga”, 1997. 576 p. (In Russ.).

35. Hrestomatija po logopedii: Izvlechenija i teksty: v 2 t.
T. 2 [Speech therapy reader. Extracts and texts in 2 volumes.
Volume 2]. In Volkova L.S. & Seliverstova V.I. Moscow:
VLADOS, 1997. 656 p. (In Russ.).

36. Jelektrostimuljacija, kak nemedikamentoznyj
metod lechenija autizma. Pokazanija i protivopokazanija.
Jelektrostimuljacija mozga [Electrical stimulation as a non-
drug treatment for autism. Indications and contraindications.

56

Electrostimulation of the brain] Available at http://ladyvenus.
ru/articles/zdorove-i-dolgoletie/fizicheskoe-zdorove/
elektrostimulyatsiya-kak-nemedikamentoznyi-metod-I
(Assessed 22.05.2021). (In Russ.).

37. JeI'konin B.D. “Vvedenie v psihologiju razvitija”
(v tradicii kul’turno-istoricheskoj teorii L.S.Vygotskogo)
[“Introduction to developmental psychology” (in the
tradition of the cultural-historical theory of L.S. Vygotsky).
Moscow: Trivola, 1994. 168 p. Available at http://pedlib.ru/
Books/4/0292/4 0292-123.shtml#book page top (Assessed
22.05.2021).

38. Jel'’konin B.D. O fenomenah perehodnyh form dejstvija
[About the phenomena of transitional forms of action].
Voprosy psihologii=Psychology Issues, 1994, no. 1. pp. 47—54.
(In Russ.).

39. Jel'’konin B.D. L.S. Vygotskij— D.B. JeI'’konin: znakovoe
oposredstvovanie i sovokupnoe dejstvie [L.S. Vygotsky —
D.V. Elkonin: sign mediation and cumulative action]. Voprosy
psihologii=Psychology Issues, 1996, no. 5, pp. 57—63. (In
Russ.).

40. Jel'konin B.D. Oposredstvovanie. Dejstvie. Razvitie
[Mediation. Act. Development]. Izhevsk: Publ. ERGO, 2010.
280 p. (In Russ.).

41. Jel’konin B.D. Posrednicheskoe Dejstvie i Razvitie
[Mediation and Development]. Kul’turno-istoricheskaja
psihologija = Culture-Historical Psychology, 2016. Vol. 12,
no. 3, pp. 93—112. DOIL:10.17759/chp.2016120306 (In
Russ.).

42. Jel'koninova L.I. Edinstvo affekta i intellekta v
sjuzhetno-rolevoj igre [The unity of affect and intellect in a
role-playing game]. Kul'turno-istoricheskaja psihologija
Culture-Historical Psychology, 2016. Vol. 12, no. 3, pp. 247—
254. DOI1:10.17759/chp.2016120314 (In Russ.).

43. Alekhina S. Soldatenkova E. The development of
communication as a condition for inclusion of children with
autism in education // Proceedings of 9th International
Technology, Education and Development Conference
(Madrid, 2nd-4th March, 2015) / In Géomez Chova L. et al.
(Eds.) Madrid: IATED Academy, 2015. pp. 3331—3336

44. Bondy A., Frost L. Educational Approaches in
preschool: Behavior techniques in a public school setting. In
E. Schopler & G.Mesibov (Eds.), Learning and Cognition in
autism. New York: Plenun, 1995. pp. 311—333.

45. Lovaas O.I. Behavioral treatment and normal
educational and intellectual functioning in young autistic
children //. Journal of Consulting and Clinical Psychology,
1987, no. 55, pp. 3—9.

46. Skinner B.F. Verbal Behavior. New-York: Appleton:
Appleton-Century, 1957. 470 p.

47. Sundberg M.L. Partington J.W. Teaching language
to children with autism or other developmental disabilities.
Pleasant Hill, CA: Behavior Analysts Inc., 1998. 246 p.




KYJbTYPHO-UCTOPUYECKAA IICUXOJOTUA 2021. T. 17. Ne 3
CULTURAL-HISTORICAL PSYCHOLOGY. 2021. Vol. 17, no. 3

IIpeonosienne CMbICIOBOro 0apbepa H pasBUTHE
CIIOCOOHOCTH K UCIOJIb30BaAHUIO
KOMMYHHKATHBHBIX CPE/ICTB
Yacrs I. IIpodaema. Mertoz

E.H. ConnareHkoBa
MockoBckuil rocyiapcTBeH bl icuxosoro-neparorudeckuii yuusepcuretr (OIHOY BO MITIILY),
r. MockBa, Poccuiickast Denepariust
ORCID: https://orcid.org/0000-0001-6901-4396, e-mail: Elenasol08@mail.ru

Crarbs nocssiiieHa mpobseme (PyHKIMOHATIBHON CTPYKTYPbl KOMMYHHUKaTUBHOTO Aeiicteus. Ha ocHo-
B€ TEOPETUYECKOrO aHAIN3a ¥ MHOTOJIETHETO IIEJaroruuecKoro onbira paboTsl ¢ AeTbMu ¢ apPeKTUBHON
narosorueil (paccTpoiicTBaME ayTUCTHUECKOTO CIIEKTPa) aBTOP BOCCO3MAET ¥ AopabaThiBaeT UCCIIEN0Ba-
HUS KyJbTYPHO-UCTOPUYECKON TEOPUH, OTBEYas Ha ee TJIAaBHBII BOIPOC — IIPOOJIeMy METO/a: BAUAHUA
1EJIOCTHOTO MeK(DYHKIIMOHATIBHOTO aHAJIN3a Ha TPEO/I0JIEHIE CMBICJIOBOTO cMelieHust (IeHTPaIbHOTO Jie-
(ekra 1 cunapoMoobpasyiomiero (pakropa MCUXONATOJIOMNN) U pasBUTHs GoJiee YHUBEPCATbHON (HOPMBbI
KOMMYHUKAI[I — PEYEBOTO OOIIEHNS Y HETOBOPSIIINX JETEH ¢ PACCTPONCTBAMU ay THCTHYECKOTO CIIEKTPa
B JIOIIKOJILHOM Bo3pacte (I0CPEICTBOM MEPeCTPOMKH criocoba peaiusaliu HapyeHHo GyHkiuu). Omnu-
CaHHbIE YCJIOBUSI MOTYT ObITh YUTEHBI IIPK MOCTPOEHUU MTOCPEAHUYECKOTO (JKUBOTO KOMMYHUKATUBHOTO)
JENCTBUs, KaK B MPaKTUKe 001ero obpaszoBanus (¢ HeIbIO TPEAYIPEKACHIS BOSHUKHOBEHMS MOTHBAIIM-
OHHBIX HAPYIIEHWIT 1 MOBBINIEHUSA IPAHUIIBI BO3pACcTa), Tak 1 B paboTe ¢ AeThMHU ¢ apheKTHUBHOI MaTOJOTH-
eif (B 0COGEHHOCTH € IETHMH ¢ PACCTPONCTBAME ay THCTHYECKOTO CIIEKTPa).

Knrouesvte cnoea: cnxoJornst pa3BUTHS, 9KCIIEPUMEHTAIBHO-TEHETHUECKUI METO/I, TTOCPEAHNYECKOe
(’KMBOE KOMMYHUKATUBHOE) JIeHCTBHE, eI TeIbHOCTHBIN MOAX0/ B 06pa30BaHUU, HMOIMOHATIEHO-BOJIEBbIE
HapylIeHus, pacCTPONCTBA Ay TUCTUYECKOI0 CIIeKTpa.
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