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Educational isolation, as a consequence of the global pandemic, has become an obstacle for guiding activ-
ity of pre-school age for a period of over one year. Online education did not include collective playing activ-
ity; actually, simultaneous modality of sessions was not at all applied in many public and private pre-school
institutions in Latin America. The goal of the article is to show a unique experience of organizing collective
sessions of playing with social roles by a preschool institution in Mexico. The results show the necessity of
modification of some of the elements of the structure of playing activity, such as the means and the orientation
of the activity. A broad variety of means at concrete, perceptive and verbal level were used for online playing.
The part of orientation of action was separated from the part of realization of playing to guarantee the process
of collective playing. The favorable and negative aspects of organization of online playing activity with social
roles are discussed. The conclusions claim for the necessity of profound analysis of online modality of educa-
tion for psychological development together with urgent re-conceptualization of the content of pre-school

period as a period of affective communication and preparation for studying at school.
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Introduction

According to cultural historical psychology, preschool
age is an essential period for development of child’s per-
sonality [1; 2]. The central line of development is the line
of affective communication and social relations, while the
accessory line is the line of operational practical and in-
tellectual development [3]. Concrete direct relations with
the mates of the same psychological age emerge at the end
of this period. According to Vigotsky, the main qualita-
tive consequence of positive development at preschool
age culminates in acquisition of reflected emotional expe-
rience of a child, which was determine by Vigotsky with
Russian word “perezhivaniye” [4].

From education point of view, preschool age should
be understood as the period of development of commu-
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“The playing activity is the source of and the mean of satisfaction

of cognitive necessity of preschool child”.
Bezrukih, Dubrovinskaya & Farber, 2005

nication with the children of same psychological age.
Communication process doesn’t happen spontaneously
but should be introduced by adults in correspondent
social situations of development. It is well known that
the term of social situation of development was intro-
duced by Vigotsky [4] and is related to particular kind
of relation conformed between the child and society. In
our opinion, it’s possible to understand the term of social
situation of development in a more concrete way, as par-
ticular forms of activities directed to the child from the
adults. This term should differ from the term “guiding
activity of psychological age” [3; 5], which it the kind
of own activity of the child, which guarantee his or her
psychological development by acquisition of new psy-
chological formations at the end of the age [6].

As for preschool age, playing activity is considered as
guiding activity of psychological age. This activity is a
cultural determined activity and cannot be understood
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as a “natural expression of child’s inner world” or as a
necessary biological stage of development [3]. Playing
activity is a manifestation of cultural historical achieve-
ment of development of human society. In this activity,
the children may openly practice social communication
with the help of different symbolic actions of representa-
tion of collective and individual actions and situations of
joint narration [7; 8; 9].

Guiding activity of the age is closely connected to the
social situation of development of the same age. Social
situation of development of preschool children should
include organization of space and time of the children, al-
lowing them to take part in collective playing with social
roles and rules. As each cultural activity, playing activity
needs proper spatial and temporal organization and be-
come an integral part of child’s day-to-day life. This as-
pect is not clearly understood by preschool educators or
psychologists, so that in very few pre-school institutions
such kind of collective activities really take place [10].

Psychologists have to admit that different historical
and social circumstances may produce obstacles for con-
formation of optimal social situations of development.
Social situations of development might be disturbed not
only by mistakes of concrete adults or concrete school
institutions, but also because of negative global social
events. A clear example of such negative social event is
happening at the present day in the whole world. This
situation is global crisis of public health together with
global crisis of educations system.

Since the year of 2020, sudden health crisis covered
the entire world. Generalized Pandemic caused by virus
COVID-19 obliged the whole society to take decisions
of isolation of individuals from participation in pub-
lic activities. Education system was included into this
decision. The relatively new modality of online educa-
tion was obligatory implied for all levels of education.
In some special occasions, this modality of education has
become the only kind of accessible educational activity
for children and students at primary school, college, and
university levels. This occurred in many countries of La-
tina America.

In the case of Mexico, online education was implied
for all educational levels, starting from preschool educa-
tion up to post graduated education, which started on
March 23, 2020. Till the present moment, this situation
continues in the whole country, with exceptions of some
states, where permitted traditional way of education
in limited conditions for preschoolers and for primary
school was permitted by local authorities, starting from
April 2021. Similar situation takes place in other coun-
tries of Latin America.

Such difficult non-expectable condition of education
became an obstacle for proper organization of life and
activities for all children, but especially for preschool
children. Social situation of development, correspondent
for this psychological age, changed into drastic obstacle
for children’s development. Cultural situations, which
guarantee emotional involvement of children in play-
ing activity were suddenly interrupted. Playing activ-
ity, which involves collective communication and emo-
tional exchange between children and adults is absence
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for most children in Mexico and other Latin American
countries. Joint collective activity of playing social roles
became a rare and even impossible activity in all con-
texts of social life during the pandemic.

The limitations or total absence of playing activity
may have drastic consequences for psychological devel-
opment. We are convinced that such negative conse-
quences in psychological development will be discov-
ered and reported in psychological literature in a nearest
future; psychological science has a real opportunity for
assessment of such severe negative consequences. This
opinion was expressed in recent publications [11; 12]. It
was already noticed, that learning at home conduct to
difficulties in self-regulation [13]. The absence of play-
ing activity with social roles and rules, together with
limited possibilities of direct interactions with children
of same or similar age means the absence of necessary
level of development of imagination, of self-reflection,
symbolic function, consolidation of broad cognitive mo-
tives in child’s personality and self-regulation [2; 14; 15].
The authors claim for the necessity of participation of
an adult as organizer of playing activity, at least at the
stages of initial introduction [15].

All these qualitative features of preschool develop-
ment are known as new psychological formations of pre-
school age [4] and conform the basis of preparation for
learning at school [16]. Such new psychological forma-
tions never appear spontaneously according to chrono-
logical age or living in society but might be formed during
child’s participation in specific activity, useful for acquisi-
tions of these features. The guiding activity of preschool
age, the activity of thematic play with social roles is the
one activity, which allow to introduce the appropriate
level of preparation of children for learning at school [3;
17; 18]. As specialists in developmental psychology and
neuropsychology, we should admit that social isolation
during pandemic has negative developmental effect and
that decision of Secretary of Public Education in Mexi-
co to apply online modality for preschool age was wrong
from developmental point of view. At the same time, some
examples of original application of programs of preschool
education according to cultural historical psychology and
activity theory exits in Mexico.

The goal of this article is to show original methodol-
ogy of organization of online playing activity with so-
cial roles. The authors provide the experience of small
private educational institution in Mexico, which was
able to continue with guiding activity of preschool age,
plays with social roles in online modality. The article is
of qualitative nature and design and is based on unique
pedagogical experience of collective and shared activity
between teachers, children, and parents.

Method

The application of original methodology of playing
activity with social roles and rules has taken place in a
small private educational center in the City of Puebla,
Mexico. In this institution, methodology of playing ac-
tivity has been used for 10 years as basic developmental
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activity in daily group sessions with children of three
levels of preschool education [9; 19]. The playing ac-
tivity is understood as essential kind of activity, which
helps to guarantee psychological preparation of children
to school, from affective and intellectual point of view
[16; 20]. Preschool educators were prepared for this ac-
tivity by taking specialized, 120-hour long courses and
master classes to familiarize themselves with the concept
of cultural historical development, psychological age,
and preschool guidance activity.

Playing activity was organized according to psycho-
logical structure of cultural activity, including relation
between objective and motive of activity and a variety
of means and operations: concrete, perceptive and sym-
bolic materialized and symbolic perceptive; verbal and
corporal means. Essential element of the structure of
this activity always was orientation (orientation base
of action) provided by an adult. The adult was always
simultaneously participant and organizer of the playing
activity, especially during initial stage of introduction,
in groups of children between three and four years old
and in cases of children with special developmental need.

At the beginning of social isolation and impossibility to
go on with classes off-line, the teachers, academic advisers
and directors had to take very quick decision to switch all
created methods to work in online modality. The changes
were applied in practically a week or even a few days to
start the online sessions. The decision of our institution
was related to continuation of all kinds of joint collective
activities of preschool age such as: formative introduction
of drawing and analysis of fairy tales and stories as cen-
tral activities used in this institution. The situation with
collective playing with social roles was the most difficult
because of interactive and communicative specificity of
this activity and we hoped to return to face-to-face classes
modality in September of 2020. The decision of applica-
tion of online playing with social roles was taken during
the August of 2020, because of notification of Secretary of
Education about the impossibility of returning to face-to-
face classes in autumn 2020. We would like to stress that
such activities are unique in Mexico and are only applied
in this preschool institution in Puebla (www.colegioke-
pler.edu.mx).

The sessions of academic discussion about the possi-
bility of realization of these sessions were organized with
the teachers immediately after official notification of
obligatory online classes on March 23, 2020. It’s impor-
tant to mention that nobody imagined or analyzed the

possibility to use this online activity before. In the case
of organization of playing with social roles, some neces-
sary modifications for online modality were provided.

The College attends 26 children from three levels of
preschool education, between three and six years old.
There are 6 children of first (from three to four years
old), 9 children of second (from four to five years old)
and 11 children of third (from five to six years old) levels
of preschool education. Online playing with social roles
takes plays three time per week in session of 40 minutes.
All children and the teacher connect by zoom in estab-
lished time. Sometimes and according to possibility,
the children’s parents or relatives take part in these ses-
sions. The participation of the parents is not obligatory.
In cases of children with developmental difficulties, the
parents participate with more frequency. According to
each family’s possibilities, children use computers, tab-
lets, or mobile phones for classes. There practically no
home tasks for preschool children.

The table 1 shows the distribution of children ac-
cording to three grades of pre-school institution and the
quantity of sessions with online playing.

Before starting the online work, the general online
meeting with the parents of preschool children was orga-
nized, during which basic explanation about the content,
schedule and dynamic on the sessions of online playing
of social roles. The parents have expressed their agree-
ment to continue with online classes, and to take part in
experimental assessment and observation of the sessions
by psychologists, neuropsychologists, and post-graduate
students from other countries of Latin America.

Procedure of the online sessions

At the beginning of each session, the teacher greets
the children and asks them to switch on their cameras
and their microphones. In cases of interference, only one
child or only the teacher uses their microphones. The
children may choose between be seated or be standing
in front of the camera. The teacher advises them to be
standing, because it’s easier to use the objects, toys and
symbolic means, to show the gestures and the move-
ments according to each social role of the play. At the
same, such active standing position guarantees optimal
level of general brain activation during the sessions and
even for longer periods during the day. Such activation
suffers strongly if the child remains in same corporal

Table 1
Distribution of participants
Children with Sessions of online playing
Age | developmental Groups September 2020 — Duration of sessions
difficulties June 2021

3—4 2 First grade: 6, no previous experience of 44 3 times per week for
playing with social roles 45 minutes

4—5 1 Second grade: 9, one year of previous 44 3 times per week for
participation in playing with social roles 45 minutes.

5—6 2 Third grade: 11. two years of previous 40 3 times per week for
participation in playing with social roles 45 minutes
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position for long hour, which became a routine during
pandemic.

The changing of corporal positions is very important
for all ages, but it’s crucial for preschool age, as functional
systems appear in the process of continues development.
The obligatory social isolation became a real obstacle for
corporal and emotional flexibility of preschool children.

After accommodation of standing position, the
teacher proposes the children the topic (argument) for
the play. If children want and can, they also propose the
topic for the play or discuss different possibilities of top-
ics in group. Following decision of the topic or simulta-
neously, the roles (the characters) of the argument are
identified during comments and discussion. The chil-
dren agree who will represent different concrete roles in
the play. The whole session of 45 minutes is required to
introduce orientation for realization of the playing with
understanding of the topic and distribution of the roles
(characters) of all participants.

On the following two sessions, the play is realized
with variety of dialogues and actions with the toys,
objects, and symbolic means. All these objects are used
by each child at home, and the child shows in the cam-
era his or her toys and objects for all participants. The
teacher takes part as organizer of the play who proposes
and explains everything during the play and, also as a
participant of the play. At the end of the second session,
the teacher always takes some minutes for reflection in
group about all details, procedures, and funny moments
in the play.

The types of arguments of role plays, which were used
during the period from September 2020 to June 2021 in
the first grade of pre-school education were as follows:
the hospital, the pizzeria, the ice cream café, car wash-
ing, watch repair, bakery, cooking of cakes, hair cutting,

dentist, restaurant, small shop, school, jewelry, concert,
vegetable shop.

The arguments of the plays used in second grade
were: the hospital, the restaurant, the painters, the ex-
plorers, the constructors, the firemen, the costumers,
the pizzeria, the show store, lavatory, the concert, the
bakery, watch repair, ice cream café, toy store, the cir-
cus, hair cutting, dentist clinic, the breaking news, the
school, the veterinary clinic, the small shop.

As for the third grade, the arguments were: veterinary
clinic, the supermarket, medical consulting, restaurant,
reparation of watches, unusual restaurant, the circus, the
breaking news, the Zoo, the school, the dry-washing, the
airport, the sculptures, the concert, the ice cream caf,
the bakery, cooking of cakes, the spa, the toy store, the
show store, the constructor burrow, the flower market,
the park, ophthalmology clinic, aquarium, explorers, de-
signers of shoes, the jewelry, hair cutting.

The same argument was repeated for several occa-
sions in each grade, so that different participant might
represent different social roles for same argument.

Some aspects of procedure might be mentioned for
each one of three levels of pre-school education in rela-
tion to procedure and the content of online playing so-
cial roles.

The following example of playing with social roles is
presented below.

The content of online the sessions of plays
with social roles
Online playing activity might be considered as
unique variation of playing activity in traditional condi-

tions, as collective activity. Online playing with social

Example 1

Online play with social roles “The bakery”

- Colegio

aKepler

Aprendizaje para toda la vida

JUEGO DE ROLES
“LA PASTELERIA"




KYJbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 2021. T. 17. Ne 2
CULTURAL-HISTORICAL PSYCHOLOGY. 2021. Vol. 17, no. 2

roles shares same structure as the structure of cultural
activity in general: motive (concretization of necessity of
activity), goal (direction of activity), means (verbal and
non-verbal means of expression) and external or inter-
nal orientation. During organization of online sessions
of playing with social roles and rules it was possible to
observe all structural elements of playing activity. The
surprising fact is that online playing is really a kind of
collective and not individual activity of preschool child.

The motive starts as the general need for social com-
munication with the other children and adults. Together
with continues participation in the playing with social
roles, children might present concrete and special mo-
tives for organization of one or another concrete argu-
ment with specific characters. Such concretization of the
motives appears in the oldest preschool group, while the
younger children normally agree to organize the play ac-
cording to teacher’s suggestions. In this case, it’s possible
to speak about different levels of concretization of chil-
dren’s motive according to their shorter of longer experi-
ence of participation in playing activity.

The goal of playing activity is related to understand-
ing of the content of playing imaginary situation: actions
of each role of the argument.

The means of this activity are different operations of
each participant with concrete objects and symbolic, ac-
cording to chosen social role inside the argument. Verbal
means are the dialogues and short verbal expressions of
the children according to the actions of each roles. It’s
important to stress, that especially the means of the play
change strongly during online playing. The children
must show all objects in camera, which makes conscious
each movement. The children must pay attention to the
actions of the other participant and adequate own ac-
tions to the actions of the others. In the case of verbal
expression, important changes also take place. The chil-
dren must respect the turns of each affirmation or ques-
tion or an adult or other participant. They must be very
clear with their expressions and must try hardly to hear
and to understand the oral speech of everyone in the

group. Specific means such as attributes of each social
role also became an essential support during social play-
ing in line. It’s possible to mention that such attributes
are means of orientation at the same time.

The orientation is the form of external presentation
of the whole situation with roles and actions to the chil-
dren. Orientation is an essential element of each activity
[21], but it converts in real need of educational work in
online modality. It even is possible to say that without
orientation of an adult, the online play with social roles
will never take place. In the cases of this modality, ori-
entation might be shared between the educator and the
parent of each child. The adult organizes the whole ac-
tivity of the child; the actions of the child become cha-
otic or lose the sense of the action. Without adult’s ori-
entation, the actions of the play disappear. The means of
orientation, which are used during online sessions are as
followers: attributes of each social role, explanations of
the educator and of the parents, questions of the teach-
er, examples of the parents given as the answers to the
educator, showing of the objects and toys useful for the
argument of the play. The use of the attributes helps for
recognition of each character through the camera during
the actions of each participant of the play.

The structure of the playing activity with social roles
was showed in our previous publication [9]. In this case,
we propose the structure of the playing activity in online
sessions with modifications, according to observations.
The table 2 shows the structure of online playing activity.

According to the table 2, the most notable changes
in the structural content of online playing activity is re-
lated to the means and orientation of activity. The whole
orientation becomes even more conscious, as the teacher
has to achieve active participation of each child through
the screen. The children have to recognize every partici-
pant of the play, here and understand the questions and
expressions and fulfil the actions according to the play.
Emotional involvement of each child might be guaran-
tee only by emotional involvement of the adult. This in-
volvement isn’t casual and is not the same as in might

Table 2
Structure of playing activity
Struc.:tural cqmpone.n‘ts of Description of content
online playing activity
Necessity Broad social communication with adults and other children.
Motive Representation of imaginary communicative situations.
Objective Representation of concrete social roles according to established argument.
Means Producing and listening to verbal expressions in turns with the help of microphone.
(operations) Gestures and corporal movements, accessible in camera.
Emotional expressions and reactions, accessible in camera and microphone.
Using of objects and toys according to the social role.
Using of materialized and perceptive (drawn) symbols. according to the rules of acting in the play.
Wearing of concrete or symbolic attributes, according to each chosen social role.
Orientation Dialogical conversation in turns.
Presentation of examples of acting with the objects, toys and symbols.
Questions about acting of each character.
Answers of the adults (teacher and parents).
Wearing of the attributes of each social roles.
Result Procedure of the play with emotional involvement of all children, teacher, and the parent.
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be in common day-to-day practical experiences. During
online sessions of playing, the children have a chance to
be the observers of emotional involvement of the others.

The difficult or even negative aspects of organization
of online sessions of playing activity include the absence
of direct close corporal contact together with the ab-
sence of direct eye contact between all participants and
the teacher. The real corporal and eye contact is only
possible with the parent, if the one would be present
during the playing. Our observations allow to precise the
necessity of direct visual contact between participants
of playing with social roles, which makes this activity so
special for children.

Orientation in online playing activity

The great theorists of cultural historical psychology,
as P.Ya. Galperin, D.B. Elkonin or N.F. Talizina couldn’t
imagine the necessity of organization of online playing
with social roles, but their proposals remain useful or
even become more useful and more urgent for us in con-
ditions of online work with the children. In these condi-
tions, absence of orientation means absence of the whole
process of activity.

Orientation, as essential part of each activity, in-
cludes specific elements (Galperin, 1998): presentation
of the global situation, consideration of meaningful ele-
ments of the situation, possibility of planning of the steps
for fulfillment of the action, possibility for realization of
reflexive control of the action in case of difficulties. In
our previous publication, we have exposed proposal for
analysis of the content of orientation for playing activity
(Solovieva & Quintanar, 2019). According to our expe-
rience of organizing of online playing activity with social
roles, it’s possible to precise the content of orientation
for this kind of collective activity.

In online sessions, the whole process of orientation
has become very long, and the whole session of approxi-
mately 45 minutes was used to provide expanded ori-
entation for the topic. Such situation never happened
while organizing face-to-face sessions of playing with so-
cial roles, according to our previous experience [8]. In all
year of our practice, the part of orientation was the ini-
tial part of each session of playing, after which the proce-

dure of fulfilment of the playing takes plays. The sessions
were concluded by the part of collective reflection about
behavior of each participant during the playing and the
planning of the next possible session.

This modification of the process of orientation was
necessary for teachers and children to achieve the under-
standing, initiative, and emotional involvement of chil-
dren for participation in online social play. The table 3
shows possible content of each element of orientation
within playing activity.

According to the content of table 3, it’s possible to
notice important differences in orientation during orga-
nization of online play in comparison with organization
of play face-to-face. One of the differences is the con-
stant combination of different means for orientation: im-
ages, objects, videos, explanations. The second difference
is inclusion of attributes of social roles as one of the most
important aspects of general orientation. The attributes
allowed the children to recognize and remember each
role of the game and to organize own behavior accord-
ing to the roles. The third difference in the content of
orientation is double participation of adult as a narra-
tor and as an organizer of the play during the whole pro-
cedure. Verbal narration, together with questions and
answers were obligatory conditions for fulfilment of the
play. It’s probably that such narrative participation of
an adult allowed to establish a kind of relation with the
understanding of play activity as drama or narration [1;
15]. This experience has convinced us once again that no
kind of proper narration or self-realization would appear
simultaneously from the child’s nature, but the whole
process of organization of playing activity may support
development of imagination and creativity at preschool
age [22; 23; 24; 23].

In general, we stress that the part of orientation be-
came obligatory reference for all teachers at the college
and helped them to understand better the importance
of adult’s participation in the children’s activity. The
whole activity remained as collective activity, including
the part of orientation. This orientation allows the child
to achieve own imagination as essential element of play-
ing activity [26].

During playing online activity line, orientation re-
mains as an open and flexible element of activity. At the
same time, orientation becomes more dependent from

Table 3

Orientation in online playing activity

Elements of content of general
orientation

Observed of orientation
in online playing

Presentation of the global situation.

Presentation of example of social situation with roles with the help of explanation,
power point presentation, showing of objects, toys, pictures, photograph.

Consideration of meaningful elements
of the situation.

Presentation of each social role with broad possible actions, possible usage of objects,
symbolic means, curtesy phrases and dialogues of the roles. The use of videos,
presentation, explanations, photographs, objects and toys.

Possibility of planning of the steps for
fulfillment of the action.

Agreement of participation of each child, election of the roles with election of each
concrete attributes of social character (role).

Possibility for realization of reflexive

ties.

Inclusion of constant replicas, questions, and answers with verbal characterization of
control of the action in case of difficul- | the whole imaginary situation of the play, constant narration of the adult as reflection
of each event of the play.
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the adult’s participation, professional knowledge, emo-
tional involvement and understanding of the elements of
plays with social roles and rules.

The table 4 includes modifications of the components
of orientation during online play sessions.

Such kind of broad orientation, as shown in the table
4 allows children to imagine and to understand what
may happen during the play. According to orientation,
the child can start to have reflection of how he or she
may play collectively. The children can imagine how to
play, whom to play with, what to use, what to show and
what to say, how to show and how to say, so that every-
body may see and hear clearly. We may say that reflec-
tion starts in the very beginning together with orienta-
tion. Adult’s constant narration of all details and actions
converts in important mean of orientation.

The level of narration appears as the latest stage of play-
ing activity, after experience of social plays [14] with vari-
ety of external means and corporal and visual direct contact.
We may suppose that the absence of this possibility of direct
exchange of corporal and visual contacts becomes an obsta-
cle for profound development of children’s dialogues. The
only possibility to avoid this is to include the adult’s narra-
tion in all moments of the play. Narration of an adult helps
to achieve advanced level of dialogues of the children dur-
ing the play, which takes place in the children of the third
grade. In this case, the situation is inverted in comparison
with face-to-face playing with social roles. We propose to
consider means of communication, which should be includ-
ed in organization of playing with social roles in online ses-
sions. The table 5 resumes this means.

According to the table 5, we show that different lev-
els of means of orientation and communication must be
used to achieve the process of online play. The platform
is used and manipulated by the teacher. Actions with
concrete objects and toys are shared between adult and
the children. The adults (teacher and parents) show the
possible actions, so that the children may reproduce and

modify these actions creatively according to each par-
ticular social role in the argument. The adult (teacher)
narrates all the events, which happen in the play, asks,
and answers the questions, so that children may repro-
duce and change expressions and achieve the short or
long dialogues according to the role in the argument.

Discussion

The presented experience shows the possibility of or-
ganization of playing games with social roles in online
sessions. All participants of online playing, the teachers,
children, and parents were able to take in this activity in
our institution. Our article has presented some new con-
siderations about the elements of the structure of online
playing with social roles. The main differences concern
the elements of the means and orientation of playing ac-
tivity. The absence of direct corporal and visual contact
was established as dominant difficulties and negative as-
pects of online sessions for preschool children. The part
of the orientation of activity has become an independent
session of each play argument, as it was necessary to at-
tract the children to the topic of the play, explain the
content with clear explanation and presentation of ver-
bal and non-verbal actions of each character. The part
of orientation included active participation of parents of
some of the children, especially in cases of children with
developmental difficulties and neurological syndromes.

The main developmental achievements were noticed
in the third grade of preschool education, as the children
were able to take part in organized dialogues and inde-
pendent decisions about the arguments, roles, actions and
means of each play. All these children had experience of
playing activity face-to-face before pandemic in the same
school. The small children from the first and second grade
showed yet dependent fulfilment of the content of plays.
All children have demonstrated high level of emotional in-

Table 4

Components of orientation for online play

Elements of content of
orientation in playing activity

Options and possibilities of content of online orientation

Examples of imaginary social
situation.

Detailed explanation and presentation by different means (objects, toys, actions, images,
videos, narration) of the argument of the play.

Possible social roles with actions,
objects, and symbolic means.
diverse means.

Suggestions, offers and propositions of adult related to characters, what they usually do
and don’t do, and how and by what mean they might do it. Presentations and examples by

Agreement of participation.

Collective and reflexive consideration of various possibilities and options for the process of
the play for the next session.

Inclusion of reflection during and
after the process of the game.

realization of the play).

Constant narration of the adult with questions, answers and description of all events,
actions, and comments of the play future (during planning of future play and during

Table 5

Means of communication in online playing

Use of platform

Actions with objects and toys

Verbal expression

Visual representation of actions and
movements of adults and of all participants of
the play, images, photographs, videos.

Concreate level, using of object and
toys by adult and of the children
simultaneously.

Narration of the adult, description, ques-
tions and answers of the teacher, parents
with involvement of the children.
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volvement and positive general attitude towards playing
activity. We would like to stress that it was unique oppor-
tunity for them to stay communicated to each other dur-
ing obligatory educational isolation. All parents have ex-
pressed their agreement and proper understanding of the
importance of playing activity, provided by the college.
The positive effect of online play with social roles was
that this activity gave opportunity for guided and ori-
entation emotional communication for children. Nega-
tive situation of online playing was also observed in our
study as the absence of direct eye and corporal contact
between children and adults, situation, which was no-
ticed in a recent publication [13]. Preschool age is the
age of communication in groups guided by adults, which
require constant interchanges of corporal position, ges-
tures, eyes contact, movements, and actions with objects
between all participants of playing activity. Direct eye
contact is considered as one of powerful means for psy-
chological development [27]. Playing activity should
not only include established rules, but also flexibility
with possibility of creation of new rule and own variants
of plays. “This guarantees development of creative capa-
bilities of the child and formation of own programs of
behavior and self-regulation of attention” [28, p. 175].
At the same time, this was unique experience of on-
line playing sessions in Mexico. The general position ad-
opted by public and private preschool institutions were
suspension of simultaneous collective online classes. The
teacher, following indications of educational admin-
istration, preferred to send tasks by videos, whatsapp
or phone calls to parents. The common work consisted
only in obligatory monotonous fulfilment of home tasks,
which children had to fulfil with the help of the parents.
Frequently these tasks were to makes patrons of lines in
the notebooks, copying of graphic simple given designs,
letters, numbers, which had to be sent punctually in spe-
cific days and hours pointed by the teacher. The other
option of homework was realization of constructions of
models, preparing of meals or home tasks. Very usual
task was of watching of video with explanations of social
behavior during pandemic, such as washing of hands, re-
specting of the distance avoiding of touching hands and
external objects, wearing of sanitary masks properly and
so on. It’s even possible to say that any kind of computer
tasks was advised as the only useful was of teaching dur-
ing pandemic in many countries with no kind of analysis
pf psychological content of the tasks. Such analysis was
substituted by analyses of usage of technological com-
plex and simple means [29; 30]. Kim [13] proposed the
usage of videos as useful strategy during pandemic for
preschool education. At the same time, it’s known that
not all kinds of computer tasks are useful for psycho-
logical development and for physiological activation
[13]. Previous studies have shown that not all kinds of
computer or video games are favorable for cooperation
between adult and child [32]. In our proposal, the chil-
dren have an opportunity not only to see the objects on
the screen, but also to use them haptically. Even more,
the children can see as the others (adult and children)
use the objects simultaneously. Such situation of online
playing avoids the difficulty of recognition of an object
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and actions (visual-haptic discrepancy) with the object
as a result of constant online learning process, which was
pointed out in a recent study [33].

Not all kinds of online tasks might be considered as ap-
propriate for preschool children have nothing to do with
psychological development. The tasks are based on con-
stant repetition of same copy or same video. The authors
of recent publications claim that online teaching requires
different methods and different strategies [13], but it’s
still not clear, which are these method and strategies.

In Mexico, as in many other countries, the parents
were declared as responsible agents of their children ed-
ucation with having no kind of experience or knowledge
of how to guide them. The parents were always responsi-
ble for their children’s tasks, as the teachers have openly
expressed in the interviews about their practice during
the last year [34]. Most of the teachers of normal and
special education in Mexico, in the states of Puebla and
Tlaxcala, who took part in the interviews have answered
that education of children during pandemic should be
provided by the parents at home. Very few teachers
have expressed necessity of changes in existing method-
ology and have said that the only difficulty during the
pandemic are difficulties with internet connection and
economic difficulties of parents, both very true for the
context of leaving in Latin America. At the same time,
most of assessed parents and children have answered
that they eager to return to school and to take part in
collective activities with their teachers and mates. Most
of preschool children in Mexico remained at home for
more than a year practically without any kind of par-
ticipation in collective activities, which guarantee their
psychological development and preparation for school
learning. They never met their friends or teachers. Even
the possibilities of going out for shopping very limited
during pandemic. Very few families were able to include
the children into outdoors significant activities such as
visiting museums, parks, or natural places. Cultural cen-
ters such as museums, theaters and cinemas are closed in
most regions of the country.

There is no possibility for psychological preschool
positive development without participation in playing ac-
tivity permanently. As expressed in the epigraph for the
article, the playing activity is the source and mean of psy-
chological development, so that “perezhivaniye” or emo-
tional involvement of preschool child should be shared
with adult’s orientation. Online classes with the absence
of playing activity don’t satisfy this developmental neces-
sity. The authors of the article hope that the article will
help educators and psychologists to appreciate once again
the great importance of playing activity for child’s psy-
chological development. We also hope that educational
administrative decisions will consider the urgent chang-
ing to face-to-face modality for preschoolers.

Conclusions
Online playing with social roles in simultaneous inter-

active sessions is the only option of realization of collec-
tive playing activity as guiding activity of preschool age.




KYJbTYPHO-UCTOPUYECKAA IICUXOJIOTUA 2021. T. 17. Ne 2
CULTURAL-HISTORICAL PSYCHOLOGY. 2021. Vol. 17, no. 2

Specific modifications in the structure of playing activ-
ity were proposed and used in online sessions. Such modi-
fications concern the means and orientation o activity.

Adult’s constant narration becomes important mean
of orientation for online play sessions.
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OGpasoBatesbHast U30JIALKs, KaK CJACACTBUE TI00AIBHON MaHJAEMUH, CTAA [IPEISITCTBUEM VIS PYKO-
BOJICTBA JCATEJLHOCTBIO JICTEl J0MIKOIBHOIO BO3PACTA HA MPOTSKEHUU TI€PUOJIA TIPOOJIKUTEIBHOCTBIO
Gostee roma. ObsizatesbHOE OHMIARH-00yYeHHe He BRIIOYAIO KOJUIEKTHBHYIO WTPOBYIO JIESTETBHOCTD.
Dakruuecku, (HOpMAT MAPALTETHHBIX CECCHUiT (3aHATHIT) He MPUMEHSIICS BO MHOTUX TOCY/IAPCTBEHHBIX 1
YACTHBIX JIOMIKOJIbHBIX yupexkaenusax Jlarunckoit Amepuku. [lesb ctaTby — 1oKa3aTh YHUKAIbHBIN OIIBIT
OpraHU3allUU TOIIKOJIbHBIM yupeskieHueM MeKCUKH KOJUIEKTUBHBIX UTPOBBIX 3aHATUIH ¢ HCIONb30BAHN-
eM COIHUaNbHBIX posieii. TloslydeHHble B UCCIEA0BAHUN PE3YJIbTAThI CBUIETEILCTBYIOT O HEOOXOAUMOCTH
MO][V[(I)I/IKZHH/U/] HEKOTOPDbIX dJIEMEHTOB CTPYKTYPbI HFpOBOﬁ JAEATECJIbHOCTH, B HaCTHOCTH, TaKUX KaK Cpe/a-
CTBA ¥ HAIIPABJIEHHOCTD JEATENLHOCTU. JIJ1s1 OHJIAMH-UIPbl UCIIOJIB30BAJINCH CaMble PAa3Hble CPEACTBA HA
KOHKPETHOM, TIEPIENITUBHOM U BePOAIbHOM yPOBHsIX. JacTh HAIIPABJIECHHOCTHU AHCTBIS Oblia OT/EIEHa OT
YacTH peajiu3aliiy UTPbl, YTOOBI FapaHTHPOBATh IPOIIECC KOJJIEKTUBHON Urpbl. B pabore 06cyskaaiores mo-
JIOKUTENbHbIE 1 OTPHUIATEIbHBIE CTOPOHDI OPraHU3AIMK CETEBOI UTPOBOI AeATEIbHOCTU € COLUATBHBIMU
posisiMu. B 3ak/ioueHny ciesian BBIBOJ 0 He0OGX0AMMOCTH IyGoKoro aHaiusa hopmara oH-s1aiin 00yueHus
B KOHTEKCTE JIOLIKOJIBHOIO JICTCTBA.

Kmoueevie cioga: nurposast J1esiTeIbHOCTD, OHJTAITH-00pa30BaHue, IOMKOIbHOE Pa3BUTHE, KYIbTYPHOE
Ppa3BUTHE, ITIOCJIE/ICTBUA ITaH/IEMUU.
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