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This paper explores the verbal image of ‘gathering stones’ in order to appreciate the continuing rel-
evance of Vygotsky to the tradition of inquiry that has been inspired by his example and his work. It con-
siders how our tradition is built on the ancient and critical activity of problematization. The meaning and
inner value of tradition is explored in relation to problems we address now and have addressed historically,
in particular in relation to the problem of an ascendant version of enculturation. The argument ends with a
reflection on the difficulties we still face in addressing educational needs.
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Introduction

A time to cast away stones, and a time to gather
stones together; a time to embrace, and a time to refrain
from embracing. [ Ecclesiastes, Chapter 3, verse 5)'.

This paper is the consequence of a kind invitation
by Professor Vitaly Rubtsov to make an address at the
Moscow State University of Psychology and Education
to an International Symposium celebrating the 120" an-
niversary of Lev Semenovich Vygotsky on behalf of the
International Society of Cultural-historical Activity Re-
search (ISCAR). The matter of the address was given to
me—for which I am grateful, since a point of focus often
enables a better sense of clarity—and I have developed
the ideas in the paper from those in the address. I have
added the verbal image of ‘gathering stones’, since this
phrase had an important function in Vygotsky’s argu-
ment, as Zinchenko has remarked [44, p. 27; 47, p. 41]
in what I read for our time as advice regarding how we
might reflect on the purpose and maintain the process of
collective inquiry.

The day-to-day business of being the ISCAR presi-
dent is predominantly bureaucratic and those matters I
am not going to discuss. The opportunity to represent
ISCAR as an organisation by speaking for it publicly is
one that I am offered infrequently. Were I to attempt
to speak on behalf of our many distinguished scholars
and researchers, T would hardly do ISCAR justice, so I
need instead to consider this matter out of personal ex-
perience of being an active member of this society since
1998, when T first attended Congress at the University
of Aarhus in Denmark.

I should state straight away that the object that con-
cerns me for the purposes of discussion, and which con-
stitutes the ‘modern cultural and activity research’ of the
title, is tradition. It is tradition that I will problematize.
I can only do this from a personal perspective by dint of
thinking through the priorities that arise in my belong-
ing to this tradition, which will necessarily mean some
autobiographical refraction. If what I raise extends to
and resonates with you too, then I will consider my ob-
ject achieved.

When T talk about the ISCAR tradition in terms of
its activity as a research society that is prefaced by the
appellation, ‘cultural-historical’, T am reminded that:

[Vygotsky] identified himself with psychology rather
late, having come to it from culture. But he brought with
him into psychology his own culture—which is how cul-
tural-historical psychology appeared. 1 should note that
this designation of Vygotsky’s theory appeared after
his death; and though it is a calque from “comparative-
historical” or “cultural-historical” linguistics, it fully re-
flects the essence of his theory [44, p. 26].

I too come to cultural-historical activity research
from culture, and it is an avenue of arrival that I wish to
dwell on here. T am not a psychologist, and if I come to

In English

psychology at all, it is as an educator—a teacher, a teach-
er of teachers, and a researcher of teaching and learning.
For nearly twenty years before I attended what was then
called ISCRAT?, T was working consciously in the tra-
dition of Vygotsky. So, when I think about the ISCAR
tradition I come into it as, let us say, a Vygotskian. This
priority of relationship will ring through what I write
here, as it has all my professional life, since I was edu-
cated from the outset to think and practise in accordance
with Vygotsky’s principles.

My relationship with the writing and thought of Vy-
gotsky began in 1980/81—the academic year in which
I commenced the one-year postgraduate programme of
training (to this day the usual route of qualification in
the UK) to become a secondary school teacher of Eng-
lish (therefore teaching young people aged 11 to 18) at
the Institute of Education of the University of London.
I was a member of a course within a course—what was
known as ‘the alternative course’. The small group of ten
students I belonged to all aspired to become teachers of
English in inner-London state schools—that is, second-
ary schools serving the most ethnically diverse and of-
ten the most socioeconomically deprived populations
in Britain. Once a week for most of that year we were
required to read a key text from a reading list and come
prepared to discuss it at a seminar that was led by our
tutors, Tony Burgess (1993) and Jane Miller (1993) —
specialists in Vygotsky and Russian literature. Here is
how T looked back on this time:

When, in 1981, we were asked to read Vygotsky’s
Thought and Language for discussion one Friday in our
English PGCE group, I fell in love with an idea. Vy-
gotsky (1962) quotes the poet Osip Mandelstam: ‘T have
forgotten the word I intended to say, and my thought,
unembodied, returns to the realm of shadows’ (p. 119). 1
thought then, and know now, that there must be reasons
beyond forgetting for thoughts to return to that realm,
that people may assist thinking and learning, but may
also distract and silence that process. Vygotsky writes
a little later in the chapter: ‘Thought undergoes many
changes as it turns into speech. It does not merely find
expression in speech; it finds its reality and form’ (p. 126).
I want to understand more of these mundane migrations
and metamorphoses of meaning and feeling. At the heart
of socio-cultural inquiry lies this metaphor of spaces to
be crossed, whether in the mind or between minds. Call
it the zone; call it mediation; call it enculturation; call it
what you will, but mind that gap and help others to build
bridges from both sides [17, pp. 206—207].

There are some problems of accuracy that occur to
me now that I have had access to better editions of Vy-
gotsky’s writings, but T am happy with the gist of this
portrayal of how the tradition I belong to motivates me
to work. I think it gives a good enough image and feeling,

The ISCAR tradition covers and links a number of
disciplines—psychology, education, linguistics and an-

U All biblical quotations in this paper are taken from The King James Bible. Go to: http://www.kingjamesbibleonline.org/
2 The International Society for Cultural Research and Activity Theory (ISCRAT) was the precursor to ISCAR.
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thropology would probably feature prominently on most
people’s list, although there are clearly more. But I don’t
believe that how we are constituted as a multidiscipli-
narity is our key issue or problem. We are more than the
sum of our parts. What T want to suggest in my snip-
pet of life-story is that our tradition is motivated to help
others, which is to draw productively on our collective
thinking and argument in order to gain traction and per-
haps find means to address problems that we encounter
in professional practice.

As Bert van Oers [27, p. 25] puts it: ‘all learning nec-
essarily starts out from the learners’ own actions, their
personal (“liénaja”) activity.” So what might we learn
from our own tradition of personal activity?

The power of problematization

Where better to start than at the beginning? Here
being, ‘The problems [of modern cultural and activity
research|’. Not, problem, singular, but problems, plural.

My thesis is that we belong to a tradition of cultural-
historical inquiry that seeks to understand problems of
human development in a dialectical relationship to so-
cial and historical problems. However we might identify
specific problems as topics for research, it is our practical
engagement in applying and expanding this relationship
of problematization that is fundamental.

Problematization of the relationship between an ob-
served single problem in human nature and its complex and
plural significance as a consequence of human culture is a
tradition that goes back at least two and a half thousand
years to the dawn of Western philosophy and science:

Why is it that the feet swell both of those who are
bilious and of those who are suffering from starvation?
Is it in both cases the effect of wasting? For those who
are starving waste because they do not receive any nour-
ishment at all, while the bilious waste because they do
not derive any benefit from the nourishment which they
take. (Attributed to the peripatetic school of Aristotle,
4% century B.C.E, Foster, 1927)%.

This is a problemata; so-called because it is one of a
collection of difficult questions or situations gathered
for discussion in Hellenistic Greece. A problemata has
this special status as a problem being discussed with re-
spect for a greater argument or set of problems, so in the
collection of problemata for medicine, the larger set con-
cerns whether changes in the seasons or constellations
bring about these personal instances of crisis and excess.

A problem is, from its Greek root, ‘a thing thrown
or put forward™. The riddle of the problem requires one
to propose a particular kind of attention and stance in
relation to knowing, rather than knowledge—that is, to
enter into a process of inquiry and to elaborate a train of
understanding,

In the example I have quoted, the problemata states
an incidence of being—suffering wasting through bil-
iousness—and the wider argument put forward is that
there is a greater cause in the effect nature (seasons and
stars) has on our being. What the problemata offers is
not a cure but a method of reasoning—a problematizing
process of inquiry into the contrastive complexity of a
physical symptom—‘swollen feet’. Problematization re-
quires finding a method of argument to address a prob-
lem of being.

We might pay attention to the socio-political infer-
ence within the stated problem. Two contrastive person-
al states are inferred in which wasting is the consequence:
those who have and those who do not have nourishment.
The problem of wasting sits within the problems of ex-
cess, which reflect human problems of having enough
or not enough to eat. Put another way, the existential
problem of being a person sits within the problems of ac-
cessing means in the social world.

The power of the problemata is the way it positions
human experience as the bridging significance between
natural and cultural accounts of the world and seeks a
method of argument that might explain differences of
being. Its trajectory leads in time to more modern meth-
ods of inquiry into how states and means of difference
have come into being here and now and for specific peo-
ple. Which, as we know, is a dangerous problem to pose.

My argument is that we need above all in our re-
search to continue to problematize and to value the
methods of problematization. To draw attention to a
specific problem, whilst deliberating that it will lead
inexorably to a further set of problems, requires eluci-
dation and elaboration of critical method with a philos-
ophizing and politicizing intention. Problematization
offers us a time-honoured, powerfully cultural-histor-
ical, philosophical and political strategy for examining
being in the world.

Problematizing tradition

Nearly twenty years ago, when considering the state
of psychology in the prologue to Volume 3° of the first
edition in English of The Collected Works of L.S. Vygotsky,
whilst deliberating on the significance of the argument
Vygotsky addressed with great critical depth and never
published, concerning ‘The historical meaning of the cri-
sis in psychology,’ the editors commented: ‘Today the
crisis is the chaos of overdevelopment and misdirection’
[34, p. xi]. As they saw the problem then—and there is
much point in continuing this vision today—what we
need to bring back are philosophies that re-instantiate
the ‘human’ [34, p. xi] to reality in the face of the dep-
redations caused by positivism and materialism in what
is presented ideologically as the normative view of life.

3 A problemata. In Book One: Problems connected with medicine. E.S. Foster (Ed) (1927) The Works of Aristotle, Vol. VII The Problemata.

Oxford: Oxford University Press, 859b

https://archive.org/stream /worksofaristotle07arisuoft/worksofaristotle07arisuoft _djvu.txt

* «problem, n.» OED Online. Oxford University Press, March 2016.
> Volume 1 in the Russian Collected Works (van der Veer, 1997a, 1)
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There is little reason to believe that the positivistic
and materialistic perspective has faltered since 1997,
particularly in the world of education where if anything
it is internationally rampant. Such, so-called “develop-
ments” of educational practice through increased intel-
ligence-testing and statistical comparison, for example,
are often unhelpful in relation to the developmental
needs of the learner, whilst always being reductive (and
often wilfully ignorant) of the social situation and histo-
ry of learners. Objective quantifications and subsequent
comparison and categorization of intelligence tend to
misdirect rather than assist educative intervention, and
they are by definition impersonal and dehumanizing. So
the relationship between dominant, mainstream trends
in psychology and their counterparts in education is as
much a concern today as it was a century ago. In fact,
the problem of collectivized, individual assessment with
no constructive potential for development is identi-
cal. Therefore, we are still committed to a struggle that
warrants a turnaround in the epistemological purview
of the mainstream and a return to the kind of psychol-
ogy in harmony with education informed by powerfully
humanistic and anti-dualistic philosophical principles
that Vygotsky and many of psychology’s greatest figures
sought. This is what is at stake.

The expression in English is telling, since “at stake”
refers to execution by burning, which grisly end was and
is meted out in the name of justice to those perceived as
heretics in holy wars or considered savages during colo-
nial expansion. The form of execution might have altered
but the tool and its purpose remains the same. We need
to remind ourselves that for our world, whether human
or not, both transcendent and ascendant values of early
to late modernity have allowed humanity to destroy as
much as we have sought to cultivate.

Let us, for a while, reflect further on the etymological
history of key terms. The point here is that words retain
in their forms something of the history of humankind’s
cultural activities—some sense of our being and how we
have been.

The Oxford English Dictionary Online® [16] gives
three meanings to ‘tradition’ that come from:

Anglo-Norman and Middle French tradicion, tradi-
tion (French tradition) action of handing over (an ob-
ject) (13th cent. in Old French), action of transmitting
(an idea, concept, or religious teaching), an idea (etc.) so
transmitted (both ¢1370), action of betraying (a person)
(1444).

The Latin root here is tradere, itself a compound of
trans (between) and dare (to give): tradere can mean ‘to
surrender’, ‘to extradite’ and ‘to hand down to poster-
ity”. ‘Tradition’, therefore, is one of those words, like
‘discourse’ and ‘mediation’ and ‘education’, that speaks
across culture and history to the idea of the way we act
and regulate the social “between” of our selves—our
praxis, our collective means of turning the theory of our
beliefs and ethics into action. If the collective conscious-

ness that rings through the etymology is to be heeded,
these practices may entail betrayal. The ‘action of be-
traying’, like the other ideas rooted in ‘tradition’, speaks
to jurisdiction, literally law-saying.

I am not suggesting here that we approach ISCAR
fractionally by breaking it down into what each fac-
tion claims as its territory, then start legitimising some
aspects whilst rendering others unlawful: such an ap-
proach would indubitably reflect a process of betrayal.
We could, however, recognise how the tradition that
we inherit from Vygotsky, and from all those who fig-
ure in his work, who therefore precede and proceed from
Vygotsky, take problematization as our driving motive.
There is here an important tension between an approach
concerning our tradition that leads to fragmentation and
dissolution, and an alternative approach that accepts the
premise that there are always problems in any tradition
but that we need to gather our resources around their
investigation and towards their solution.

To propose that somehow we have been dismissive of
problematical aspects within our tradition or in any way
unconcerned regarding them would be absurd. There has
been considerable debate and much critical reflection re-
garding the problems in the theses that Vygotsky and
his colleagues inherited and the problems in those the-
ses that became passed on. When we look simply at the
lists of contents of the volumes of The Collected Works of
L.S. Vygotsky [31, 32, 34; 35; 37; 38; 39], we remark im-
mediately on the prevalence of ‘problem’ in the titles of
the various papers. If we extend the meaning to include
‘crisis’ then there are even more. Obviously, it is crucial
to the method of argumentation to problematize. Fur-
thermore, much of the work of the past thirty years has
been to revisit and reconsider the arguments that were
made by this first generation of thinkers. We should add
to this the ongoing commitment to discover and make
available texts of and about the Vygotsky circle (if we
can be so bold as to create such a set in retrospect), and
to provide translations, explanations and commentar-
ies. Then there is the considerable effort to extend and
make publicly available these archival resources. Nor
should we ignore the attention that has been paid to
trace through explicit and implicit reference the works
on which the tradition draws. Then there are the works
the tradition influences and the contingent and apposite
theses that both extend our understanding and give us
pause for thought. To say nothing of the experimenta-
tion, application and investigative fieldwork that have
been carried out and reported. Too numerous to cite, and
still far from a closed and final totality.

However, there are problems within our tradition, a
little of which T will try to consider in the next section.
There are also problems our tradition like any tradition
faces in moving forward.

If tradition in the meaning of ‘handing over an ob-
ject’ is considered, then we certainly need to preserve,
maintain and augment the material and the intellectual

6 “tradition, n.” OED Online. Oxford University Press, September 2016.

7«
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culture, and this requires a sense of labour, a degree of
capital, and a strong determination of agency. What
kept the works of Vygotsky and the circle alive, extant,
real, though the underground years of terrible times, was
so much more than a need for preservation of documents,
crucial though that has been. Texts only come alive
through the transmission of their ideas, and those ideas
only live on as and when they are valued and needed as
constitutive and explanatory of living activity. Trans-
mission is not merely a mechanical act.

One of the major problems with the ‘beyond the skin’
phenomenon that Wertsch, Tulviste and Hagstrom so
convincingly argue in their conclusion that ‘the irreduc-
ible unit for analysis of agency is “individual(s)-operat-
ing-with-mediational-means” ¢ [40, p. 342] is what actu-
ally becomes reduced in any real, sociopolitical situation.
We need to be wary of distributed systems in which the
responsibility for being agential becomes deferred to some
quasi-parental, almost transcendental individual® who is
assumed as always there, always active, ever the benefac-
tor. When we start to depend on some imagined other
world out-there populated by immortals to provide for
our needs then we have passed not just beyond our skins
but beyond the life of society as well. No tradition sur-
vives in virtuality unless it has overstepped humanity.

We are placed at the intersection of generations who
understand the gain and the loss that the virtual techno-
logical revolution is achieving. So we need to research
it hard in terms of how our consciousness has evolved
as a consequence. By evolved I do not necessarily mean
improved. If an historical understanding of cultural de-
velopment teaches us anything, it is to be critical of any
thesis that binds civilisation, culture, education and pro-
gression together [20]. Upward mobility under Mam-
mon is no less real or bloody than it was in the medieval
episteme of the Great Chain of Being. Extermination
and the failure of regeneration is just as great a prospect
in the future as it has been in the past. Probably greater.

Such caution concerning the improving role of civili-
sation and culture is already old, although possibly over-
looked. Let us read carefully a key influence on Vygotsky’s
understanding of the origin of language, written at a time
of European revolution and imperial expansion with deadly
impact on native peoples and cultures across the globe:

From the standpoint of inner spiritual evaluation, it
is also impossible to regard civilization and culture as the
summit to which the human spirit is capable of raising
itself. Both have in recent times flourished to the highest
degree and in the greatest generality. But whether, on
that account, the inner aspect of man’s nature, as we see
it, for example, in some periods of antiquity, has also si-
multaneously returned as abundantly and powerfully, or
even in higher degree, we can hardly wish to affirm with
equal assurance; and still less whether this has been the
case in the nations to which the dissemination of civili-
zation and a certain culture has been chiefly due.

Civilization is the humanization of peoples in their
outward institutions and customs, and the inner attitude
pertaining thereto. Culture adds science and art to this re-
finement of the social order. But when we speak in our
language of cultivation | Bildung], we mean by this some-
thing at the same time higher and more inward, namely
the disposition that, from the knowledge and feeling of
the entire mental and moral endeavour, pours out harmo-
niously upon temperament and character [ 14, pp. 34—35].

What is important from the third sentence of the first
paragraph is von Humboldt’s ambivalence regarding the
improving or culturally ascendant impact of civilization.
Von Humboldt is committed, as is Vygotsky, to ‘tell the
story of the growth of man’s mental powers from lower
into higher forms’ [12, p. 189], and his focus in on the ‘in-
ner spiritual evaluation’, just as Vygotsky will argue for
the affect of the environment on a child’s ‘inner attitude’:

Depending on his age, the environment exerts this
or that type of influence on the child’s development, be-
cause the child himself changes and his relation to this
situation changes. The environment exerts this influ-
ence, as we have said, via the child’s emotional experi-
ences [perezhivanija], i.e. depending on how the child has
managed to work out his inner attitude to the various
aspects of the different situations occurring in the envi-
ronment. [33, p. 346; see also 28].

Vygotsky is making a more empirical distinction in
relation to the intramental impact of a person’s social
situation of development than von Humboldt’s wider
question regarding the relationship between cultivation
and inner spirit and the civilising influence of culture.
Some aspects of the wider sociopolitical milieu and that
developmental connection with the spiritual integrity of
the psyche become downplayed in Vygotsky’s account.
There are also differences between the relative situations
of von Humboldt and Vygotsky with regard to freedom
of speech: Prussia in the 1820s, even though reactionary,
was arguably safer than the Soviet Union in the 1930s.
However, it remains the case that we should be looking
to this issue of the ‘inner attitude’, not with any ascen-
dant thesis of the civilising nurture of culture, but with a
more cautious and problematizing understanding of the
affects of cultivation.

As T was redrafting this piece in November 2016, I
heard Vladimir Sobkin talk at the Russian University
of the Humanities in Moscow, which was Shanyavsky
University where Vygotsky was taught about thought
and the word by Potebnia and Shpet [45]. Sobkin [22]
explained the coded warning that lies at the heart of that
final chapter, ‘Thought and word’ of Thinking and Speech
(1987). During his last days in 1934, Vygotsky dictates
to a secretary and quotes from two poems, ‘Swallow’ by
Osip Mandel’shtam® and ‘Word’ by Nikolai Gumilev!?,
knowing that these two friends are passing beyond the
shadows. What terrible poignancy and what utter deter-
mination of free will.

8 For the English-speaking tradition, the wizard who is Michael Cole and the curator who is Andy Blunden would serve as two examples.
9 Exiled in 1934, reprieved, banished, sent to correction camp where he died in 1939.
10" Executed 1921. The quotation from Gumilev’s poem ‘Word’ is taken from Mandel’shtam’s 1922 article ‘On the Nature of the Word’ (see

note in Vygotsky, 31, p. 384).
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So cultural-historical activity research is a collective
enterprise that only continues as a tradition through
acts of construction that recognise the power of the dia-
lectical approach as a critical and historical undertaking
in which the breadth of human nature must be taken into
account. There is no nature without nurture, no birth
without labour, no phylogenesis without biogenesis,
no individual without society, no subjectivity without
objectivity, no construction without destruction, no ly-
sis without crisis, no profit without labour, and no will
without our struggle for its freedom. We have to appre-
ciate how we invest mental life, and put its habit to mind
as ‘inner mental activity’ (see below); therefore, how
psychological resources are still physical and spiritual
resources:

We must look upon language, not as a dead product,
but far more as a producing, must abstract more from
what it does as a designator of objects and instrument of
understanding, and revert more carefully, on the other
hand, to its origin, closely entwined as it is with inner
mental activity, and to its reciprocal influence on the lat-
ter [von Humboldt!!, 14, p.48].

ISCAR in our tradition has a real weight of respon-
sibility to keep creating, materially and generationally,
not through any sense of entitlement, and especially, as
our history demands of us, when times are hard:

without creative retelling and re-enactment, an old sto-
ry is just a curiosity, a dead language just a dead language,
and a past culture just stuff for museums [21, p. 198].

The gathering of stones

I should tell the story of the gathering of stones, as I
understand it'%. It has a nodal function for my argument
in so many ways, since it offers an intersection of aspects
of problematisation that we hold as important because
they are the fundamental issues at which we grasp.

I believe it concerns, among many related concerns
across the history of ideas, an issue that has already been
touched upon in the crisis of psychology: the fragmen-
tation of our ‘existential nature’ [47, p. 32]. This frag-
mentation reflects in part an epistemological separa-
tion between philosophical and psychological concerns
regarding what constitutes the wholeness of living as a
being. This is to make a distinction in the manner von
Humboldt determines between ontology as a product,
and ontogenesis, or, since it has a better energy, ontolo-
gization, as a process.

Zinchenko [47] addresses the experience of think-
ing about thinking. This, he argues, proposes a major
difficulty for our tradition in that neither Vygotsky nor
Davydov fully resolve the relationship between thought
and word, or how the activity of consciousness of con-
sciousness is generated, or indeed what it is. I will not
even begin to enter Zinchenko’s argument, which is far
too expansive and provocative to re-propose here. To-

wards its end, however, Zinchenko is lamenting the frag-
mentation of the unity expressed by the psyche or the
soul, for which he argues we have a real need:

Returning to the problem of the roots of thinking,
we should add [...] the ability of unconscious reflection,
which generates a sense of “I understand,” “T can,” “I
want.” As a result we will obtain a certain primary inte-
gral (syncretic) formation [...] that includes [...] primal
forms of all the classical attributes of the soul—cognition,
feeling, and will. Their differentiation into separate men-
tal functions and acts is due to the centuries-long efforts
of philosophers and psychologists. When, as a result of
this work, the soul disappeared and cognition, feeling,
and will ceased to recognize one another, the time came
to gather stones [47, p. 41].

What Zinchenko is asking is that we work to rebuild,
and T don’t think that he means psychology per se, or
scientific method, but a way forward that continues our
tradition of exploration of existential nature. Perhaps
this means gathering up the stones that have been cast
aside, and perhaps it means also gathering new stones.
The power of living memory and of tradition is that we
have here the means to retell and rebuild, so long as we
have the will, the passion and the understanding to do
so, out of—and how old is this story?—our own dust.

What the gain of the mental life, of mental culture,
gives us is immense, and it inspires our oldest of thoughts
on the problem of being: a space of being seemingly be-
yond the strictures of the here and now, and a vision of a
way of life in which to exercise freedom of will.

However, Zinchenko is making an even more subtle
connection. Where Vygotsky refers directly to the apho-
rism concerning stones is here in the notes from 1934 on
‘The Problem of Consciousness’ [35], scribed, comment-
ed on and preserved by A.N. Leont’ev, of Vygotsky’s talk
in preparation for an internal conference Vygotsky and
his closest associates were planning to discuss their the-
ses of research:

(Introduction: the importance of the sign; its social
meaning). In older works we ignored that the sign has
meaning. <But there is “a time to cast away stones, and
a time to gather stones together” (Ecclesiastes).> We
proceeded from the principle of the constancy of mean-
ing, we discounted meaning. But the problem of meaning
was already present in the older investigations. Whereas
before our task was to demonstrate what “the knot” and
logical memory have in common, now our task is to dem-
onstrate the difference that exists between them. From
our works it follows that the sign changes the interfunc-
tional relationships. [35, pp. 130—131].

This is a critical place of reversal and re-orientation
in the thesis Vygotsky is preparing that we appreciate
in the final chapter 7, ‘Thought and word’ of Thinking
and Speech |31]. The revelation is that an idea formed at
one time period of a process of argument has dispersed
(cast away) the very ideas that allow the argument fi-
nally to cohere (gather together). Vygotsky alludes to

' See https://www.marxists.org/reference/subject/philosophy/works/ge/vhumboldt-wilhelm.htm
12T was helped at the outset by Professor Viktor Zaretskii, who made sense of the question I raised whilst reading Zinchenko [47, p. 41].
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a similar idea, without the stress on the issue of time, in
an epigraph from the gospel according to St. Matthew
at the opening of “The historical meaning of the crisis
in psychology’: ‘The stone which the builders rejected is
become the head stone of the corner’ [36, p. 233].

In presenting his argument in ‘Thought and word’,
Vygotsky writes:

Linguistics cannot perceive the possibility that the
psychological nature of meaning changes, that linguistic
thought moves from primitive forms of generalization to
higher and more complex forms, that the very nature of the
reflection and generalization of reality in the word changes
with the emergence of abstract concepts in the process of
the historical development of language [31, p. 245].

Problems arise from this thesis in two ways [20; 44;
45; 46; 47; 24; 1; 12]. The first arises by making a civilis-
ing and ascendant reading of ‘the process of historical
development’. The second problems concerns a solely
objectivistic understanding of the ‘nature of the reflec-
tion and generalization of reality in the word’ (my em-
phasis). These two readings mark two problematical
emphases for the application and justification of Vy-
gotsky’s thesis, especially for education. One problemat-
ical emphasis might suggest that education of ‘linguistic
thought’ (for which we should understand all concepts
formed through second symbol systems, including for
example mathematical concepts) is naturally civilising
and improving. The other might ignore the holistic expe-
rience of the inner attitude. What comes inside (which
‘inside’ is the same, one reality of the ‘outside’) through
language is so much more than a set of rules for making
meanings as merely semiotic products, but the stuff of
one’s being, life itself:

The content of life is animated not only through the
significations that we discover in it but also through that
inner sense thanks to which there arises in us a feeling of
our own place in the world and of everything in it [my ital-
ics V.Z.] [Shpet, 1914, in 44, p.17].

The consequences of this thesis of the ‘ontologiza-
tion of the mental’ [44, p. 18] are profound. Although
Vygotsky was not able to elaborate fully the direction
Zinchenko is pointing us, the manner in which our in-
ternal activity—the personal work of the psyche, let us
say—is part and parcel, irreducibly real, pre-eminent,
yet still profoundly different with respect to activity we
conduct in our “exterior” life, presents our research and
our collective initiative with both problems and new di-
rections now and in the immediate future.

The retracing of roots and the gathering of stones
thereby offers us alternative routes through what we
take as our intellectual territory. The problematization
of our tradition belongs to our education. The theses Vy-
gotsky and his colleagues explored ninety-odd years ago
were radical then and remain radical today, because of
their potential to address abiding concerns of humanity.
To be ‘radical’® is to seek what is foundational and pri-
mary: that is, to attempt to get to the roots of being. In-

side the Greek word ’thesis’* lives the idea of a footfall,
what is stressed, that which is accentuated and so then
that which is proposed. That these theses are unfinished
is natural, and is it is the work of our tradition to hand
them on.

However, we are not quite finished with this busi-
ness of gathering stones. From what T understand of the
Vygotsky archive [43] and what is as yet untranslated
into English, the passage from Kohelet' in the Tanakh
and Ecclesiastes in the Bible from which the epigram is
taken remained an important locus of reflection and ex-
position—midrash in the Talmudic tradition—throughout
Vygotsky’s life, certainly from his student years and much
earlier than his move into psychology; these are years of
civil unrest, world war and revolution, followed by years
of civil war and famine. The opening verses are familiar to
those of us who received even a basic religious education
in the Judaeo-Christian tradition; however, the exposi-
tion beyond the accounting of times is worth a reminder:

1. To every thing there is a season, and a time to every
purpose under the heaven:

2. A time to be born, and a time to die; a time to plant,
and a time to pluck up that which is planted;

3. A time to kill, and a time to heal; a time to break
down, and a time to build up;

4. A time to weep, and a time to laugh; a time to
mourn, and a time to dance;

5. A time to cast away stones, and a time to gather
stones together; a time to embrace, and a time to refrain
from embracing;

6. A time to get, and a time to lose; a time to keep, and
a time to cast away;

7. A time to rend, and a time to sew; a time to keep
silence, and a time to speak;

8. A time to love, and a time to hate; a time of war,
and a time of peace.

9. What profit hath he that worketh in that wherein
he laboureth?

10. T have seen the travail, which God hath given to
the sons of men to be exercised in it. (Ecclesiastes, Chap-
ter 3, verses 1—10)

Considered from a perspective of dialectical inquiry
encouraged by historical materialism, there is much to
ponder here—which pleasure T will leave to you. I simply
ask that you think about the opening and closing verses
in relation to cultural-historical activity research. In
British and Russian radical traditions, Ecclesiastes has
long offered possibilities for expression of basic rights:
Tolstoy’s A Confession (1882/1921) takes Ecclesiastes
as a text of political and spiritual awakening.

A need for difficulty

The only thing is to state the problem correctly and
in a timely manner, and then the solution will sooner or
later be found [36, p. 47].

13 “radical, adj. and n.” OED Online. Oxford University Press, September 2016.
1 “thesis, n.” OED Online. Oxford University Press, September 2016.

15 The gatherer; figuratively, teacher and prophet.
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Many of the problems or ‘enigmas’ [36, p. 47] that
modern cultural and activity research addresses are
commensurate with the problematization that Vygotsky
deliberates in his final years: ‘the principle of the seman-
tic structure of consciousness’ [42, p. 34; 47]) and the
reinvigoration of inner experience (perezhivanie). The
value of inner experience and subjectivity to cultural-
historical approaches has become a powerful focus for
theoretical and empirical attention [25; 10; 11; 28]. T be-
lieve that Bozhovich’s (2009) conception of the internal
positioning of the child is very relevant. Considerable in-
terest concerning the philosophy of mind is being paid to
the formation of reason in development [2; 3; 7]. Follow-
ing the pedagogic tradition [6] and its attention to the
problem as the seed of scientific conceptualisation, there
is increased interest in double stimulation [19]. EI'konin
[8] and Hedegaard [13] have renewed our attention on
the importance of the crisis in development.

These are difficult intellectual terrains and histo-
ries to traverse, and often they lead us back and forth
through arguments and traditions that are outside main-
stream psychology and sometimes outside psychology
entirely in the culture from which Vygotsky came. How-
ever, we need this difficulty and our tradition fits us for
such adventure.

As my endnote I would like to return to the place in
our tradition for helping others learn by learning from
them, represented by a deeply significant and formative
period of Vygotsky’s early adulthood, as his daughter re-
cords:

The school’s'S purpose was the noble aim of preparing
schoolteachers, which the young republic needed acute-
ly. Newspapers said that 250 applications, mostly from
peasants, were submitted from the different districts.
The first rush counted 80 persons. The students received
their subsidies in the form of flour and suet. [...] The
number of students at the school increased rapidly, and
by 1922 there were 190. [...] Vygotsky is mentioned as
being part of the teaching faculty in 1922. [...] The first
mention of his work at the teachers’ training school is to
be found in the minutes of a meeting of the Pedagogical
Council of 15 February 1923. He taught logic and all the
courses in psychology [29, pp. 49—50].

Vygotsky taught an impressive range of subjects in
a number of institutions in Gomel in the early Soviet
period from late 1917 to 1924. Gomel and its environs
suffered in this time of war: revolution, German occu-
pation, Soviet liberation, civil war and banditry. He
also lost both his brothers to illness [29]. This is the
mark on the man of the times, which serve in some way
as Vygotsky’s own social situation of development. At-
tention to people’s situation and to their learning is
primary to Vygotsky’s approach and this matters to us
still today.

I particularly wish to advocate a reinvigoration
of interest in the problematization Vygotsky sets in
train on his return to Moscow to begin work at the

People’s Commissariat for Public Education in July
1924. It is Vygotsky’s attention to what Yaroshevsky
(1989, 99) calls the ‘needs of practice’ in designing
methods for the education of people with physical
and mental problems (defectology) that T wish to
highlight [5]:

The question might be asked, what was the connec-
tion between these abstract general problems and the
things with which a teacher had to deal with on a daily
basis as he taught a blind or deaf-and-dumb child? [...]
Vygotsky pointed out [...] that their blindness or deaf-
and-dumbness is not primary, since they are not felt to
be disorders by the subjects themselves, but only sec-
ondary, as a result of social experience. A defect is, first of
all, a social and not an organic abnormality of behaviour
[41, p. 107].

When, in Vygotsky’s [32, p. 139] lecture of 1928,
‘The Difficult Child’, (Russian, trudnye) which the edi-
torial note suggests that we translate into English as the
‘problem child’, he writes: ‘It is far more complicated
and difficult to purposefully guide development’ [32, p.
144], Vygotsky is reflecting on the search for effective
practice (Friedmann’s principle of “methodological di-
alectics”): ‘an approach in which we find it necessary to
use the opposite of the direct goal [...] where we refuse
by direct intervention to suppress certain reactions in
the child’ [32, p. 143]. Where ‘more-or-less external
means often turn out to be very effective’” for ‘the child
who does not display great resistance’, ‘all these means
[...] may turn out to be ineffective when you confront
fierce resistance on the part of the child’. The resistant
child has followed a contrary line of development, ‘an
entire series of organic and external forces and circum-
stances, including incidental occurrences’, that produc-
es great resistance:

Such resistance really represents enormous strength
because the child resists not because he wants to be ob-
stinate, but because certain causes determining his char-
acter development have, from the outset cultivated this
stubbornness [32, p. 144].

Vygotsky was very aware of the potential for failure:
that our struggle to reach the hard-to-reach and our meth-
ods for doing so are not guaranteed success. So, I suggest
that we need to continue to problematize and find ways of
addressing in practice how we understand and find means
to assist children and adolescents who resist education.
The problem of pedagogic activity and the institution of
the school remains a stubborn, abiding issue.

Is Vygotsky’s attention to the individual or spe-
cific problem as a cultivated problem (a problemata) a
prevalent approach in education even today? Is it not
still more usual to state an educational issue as a discrete
symptom and then attempt to manage its cure? To what
degree do we, and may we, attend to the subjective im-
pact of being a human object in this world? What tradi-
tion do we labour to build and what is the profit of our
work?

16 Refers to the teacher training college, opened in 1921, in Vygotsky’s home city of Gomel in Belarus.
17 All quotation from here on taken from the same paragraph on page 144 of Vygotsky, 1993.
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BBenenue

Jlannag crarbd OblIa HallMCcaHa MHOM B OTBET Ha JIIO-
Gesnoe npuriamenue npodeccopa Buramus Pybiosa
BBICTYTTUTH C JIOKJIQIOM B MOCKOBCKOM TOCY/IapCTBEH-
HOM TICXOJIOTO-TIe/[arOTHYECKOM YHUBEPCUTETE B paM-
kax MexayHapoiHoro cuMiiosuyma B uectb 120-ymetus
JIpBa CemenoBmya Beirorckoro ot mMmenn MexayHa-
POZHOrO 00IIeCTBa KYJIbTYPHO-UCTOPUYECKUX HCCIe-
nosanuiit Teopun gesarenbHoctu (ISCAR). Mue Oblia
yKazaHa Tema JIOKJIajia — ¥ s TpU3HaTesieH 3a 3TO, T0-
CKOJIBKY HEPEIKO KJoUYeBast Ujesi CIocoOCTBYET BHeE-
CEHUIO SICHOCTU B MOHUMAaHHUE TPOOJIEMBI, U ST Pa3BUJ
B CTaThe WJIeW, M3JIOKEHHble B JOKJaze. 1 mpucoBo-
KYIIIJI UCCIEeI0BAHNE BBIPAXKEHUS «COOMpPATh KaMHU»,
IOCKOJIbKY OHO, COIJIACHO HaOMI0IeHNI0 SUHYEHKO [44,
p. 27; 47, p. 41], urpaeT BasKHYIO POJIb B PACCYKIEHUSX
BeiroTckoro; B 9TOM BbIpa)KeHUNU 51 yCMAaTPUBAIO yKa3a-
HUS Ha BO3MOKHBIE TTYTH PAa3MBIIIJIEHUS O TEJSIX TTPO-
1ecca KOJUIEKTUBHBIX HayYHBIX U3BICKaHUIT U O criocobe
WX OCYTIECTBJIEHMUS.

Most nioBceiHeBHast paboTa B IOJKHOCTH MPE3UICH-
ta ISCAR HOCUT TJIaBHBIM 00pazoM GIOPOKpaTHUECKUI
Xapakrep, U st He Oy/ly OCTAHABJIMBATHCS HA HTUX MOMEH-
Tax. MHe HeyacTo BBINAZAeT BO3MOKHOCTH IPE/ICTaB-
ssatb ISCAR, BbicTynas ¢ myGaUYHBIMU JOKJIaZaMU OT
UMEHH 9TOii opranusanuu. Ecim Obl g OTIbITAICS TOBO-
PUTbH OT UMEHU HAIIUX BBIJAIOIUXCS YIYEHBIX U UCCJIEI0-
BateJiei, st Bpsaj in okaszan 6b1 ISCAR xoporyio yeyry.
BwmecTo aToro st pemmi moflouTH K TIPE/IJIOKEHHON MHe
TeMe JIOKJIala C TOYKU 3PEHUST MOETO JIMYHOTO OTIbITA B
KadecTBe aKTUBHOTO 4ieHa oOmecTsa ¢ 1998 1., korma g
BIIEPBBIE IPUHS yuacTre B pabore KoHrpecca B cTeHax
Opxycckoro yHusepcutera B /lanumn.

Cpasy ke 0TMedy, 4TO MCCJAeyeMbIii MHOIO BOTIPOC,
HPEACTABILAIONNI cOOOM IIPeJMeT «COBPEMEHHbBIX HUC-
ce/JoBaHmil B chepe KyIbTYPOTOTHH U TCOPUH 1€ATEb-
HOCTH», KAK YKa3aHO B 3ar0JIOBKe JIOKJIAJIa, — 9TO mpa-
Ouyus. $1 HaMepeH TOBOPUTH O IIPob/IeMax, CBI3AHHbBIX
¢ Tpaguineil. S Mory paccysk1ath 0 HUX TOJIBKO ¢ MOei
JIMYHOI TOUKM 3PEHU, IIyTeM PasMBIILIEHNsI 0 Hanbo-
Jlee Ba)KHBIX aclleKTax MOel MPUHA/JIEKHOCTH K 9TON
TPAJUINN, YTO TIPEIoIaraeT YIIOMUHAHNE OTpeiesieH-
HBIX (akrtoB Moell Guorpadum. Eciam mogHuMaembie
MHOIO BOIIPOCHI OKa)KYTCSI aKTYaJbHBIMU W JIJISI Bac, s
Oy/y CYUTATH, YTO JTOCTHT TIOCTABJICHHBIX I[EJICH.

Korza g cobpasicsa rooputh o Tpaauiusax ISCAR B
CBETE JIEATENbHOCTU 3TOM OpraHM3aIi KaKk HAy4YHOTO
001IIeCTBa — «KYJIbTYPHO-UCTOPHUYECKOTO», KAK YKA3ZAHO
B CAMOM €T0 Ha3BAHWU, — s UMeJI B BUJLY CJIe/lyIOIIlee:

«[BwIroTckuii] ... 10OBOJBHO TIO3/HO UAEHTUMUITUPO-
Baul cebsl ¢ IICUXOJIOrHel, IpUisd B Hee U3 KyabTyphl. Ho

In Russian

«Bpems pasbpacvisamo xamuu u 6pems coOupams KamHu;
BPEMsL OOHUMAM U BPEMSL YKIOHSMBCS OM 00BAMUIL>
(Ixkaesuacm, erasa 3, cmux 5)!

OH IMIPUHEC B MICUXOJIOTHIO CBOIO KYJIbTYPY — TaK IOSIBU-
JIaCh KyJIbTYPHO-UCTOPUYECKAS TICUXOJIOTHS. 3aMedy, YTO
9TO HAaMMEHOBaHUE TEOPUM BBITOTCKOrO BO3HUKJIO YiKe
1I0CJIe €r0 CMEPTU U, HECMOTPS Ha TO, YTO OHO SBJISAETCS
KaJIbKOW CO "CPaBHUTEIBHO-UCTOPUYECKON WM ~KyJIb-
TYPHO-UCTOPUYECKON~ JIMHTBUCTUKH, BIIOJTHE a/IeKBATHO
OTpaskaeT CYIIHOCTb eTo TeOPUM...» [44, p. 26].

A Toxke mpuIIET K KyJbTYPHO-UCTOPUYECKUM HC-
CJIEJIOBAHMSM Yepe3 KyJIbTYPOJIOTHI0, © UMEHHO Ha 3TOM
nepexojie s xoreJ bl 0CTaHOBUTHCS 11oApobHee. ITo mpo-
(beccuu s He TICUXOJIOT, ¥ €CJTH 51 M 3aHSAJICA ICUXOJIOTHENH,
TO TOJBKO KaK Iearor-mpernoiaBaresb, MPernoiaBaTeib
nperoaBaresieil, nccae0BaTesb B 00JaCTH MeAaroruKu
u o6pasoBanst. OKOJIO JBA/IATH JIET TOMY Ha3aJl st CTaJl
YJIEHOM OpTaHU3alllK, KOTOopas B Te BpeMeHa HOCHJIA Ha-
sBanre ISCRAT? B cBoeil pabore s CO3HATENBHO TIPHU-
JepskuBaics Tpaauiuii Beirorckoro. Iloatomy, paccyx-
nas o Tpaguiuax ISCAR, g Mory 3asBUTD, 4TO IPUILLIE B
3Ty OPraHM3aINIo, 10 CYTH, KaK MocJe0BaTes b Beiror-
CKOTO. DTa TeMa KaK OTIPAaBHAs TOYKA MOUX OTHOITEHUIA
¢ ISCAR saBmsgeTcs 1eiTMOTHBOM MOETO TOKJTAJA, Kak 1
Bcelt Moeii TpodhecCHOHATBHON e TeTbHOCTH, TOCKOJIb-
KY s1 MI3HAYaJIbHO OBLIT BOCIITAH MBICJIUTH U JIEHCTBOBATh
B COOTBETCTBUU C IPUHIIMIIAMU BBITOTCKOTO.

Moe 3HaKOMCTBO € TPyZlaMU U MBICTIIMU BBITOTCKOTO
Hayanoch B 1980/198 yueGHOM TOy — MMEHHO TOT/A I
Havas cBoe 0OydYeHre B paMKaX TOM0BON acTMPaHTCKON
IporpaMmbl (KOTOpas U ceiiyac uMeeT HIMPOKoe PacIpo-
crpanenne B Coenmnnenrnom Koponesctse) B Ileparoru-
YeCKOM MHCTUTYTE JIOHIOHCKOTO YHUBEPCUTETA, XKeast
CTaTh MpPerojilaBaTesieM aHTJNUNHCKOTO SI3bIKA B CTAPIINX
Kiraccax ([7st ygammxcst B Bo3pacte ot 11 g0 18 ser).
A cran cTymeHToM OTAEeBbHOTO HANPABJICHUS B PaMKax
yueOHOTO Kypca, KOTOPOEe Ha3bIBAJIOCHh <«aJbT€PHATUB-
HBII Kypc oOyuenust». B Haieil rpyiiie ObLIO Beero jie-
CATb ACMUPAHTOB, ¥ BCE MBI IIJIAHUPOBAIH CTATh yUUTe-
JIAMM QHTJINKCKOTO S3bIKa B TOCYAPCTBEHHBIX ITKOJIAX
Jlonmona, T. e. B CpeflHUX NIKOJIAX, I/le YUUJIUCH JIE€TH
CaMbIX Pa3HBIX 9THUYECKUX TPYII, HEPEIKO U3 CaMbIX
06/IETIEHHBIX B COMATBHO-9KOHOMUYECKOM TIJIAHE CTIOEB
GPUTAHCKOTO HACEJCHUSI.

OnuH pas B HELENIO B TeUEHUe MMOYTH BCEro yueOHo-
T'0 TO/Ia MbI JIOJIZKHbI OBLIIM 3HAKOMHUTBCS € BAsKHEHTITAMIE
MIPOU3BEICHUSAMHE 13 CIINCKA 00s13aTEIbHON JINTEPATYPhI
U TOTOBUTHCST K UX 00CYIKACHHUIO Ha CEMUHAPAX MOJ PYy-
KOBOJICTBOM HAIIMX HAaY4YHBIX PyKoBojuTenaedl — ToHun
Beprecca (Tony Burgess) (1993) u [Ixeitn Mwuiuiep
(1993), koTopbie OBbLIH CIIENUATUCTAME TI0 BBITOTCKOMY
U pyccKoii iuteparype. BoT HeKOTOpbie U3 MOUX BOCIIO-
MUHAHUI 06 9TOM BPEMEH:

«Korma B 1981 romy Mbl mosrydwsim 3ajiaHue o3Ha-
KOMUThCs ¢ paboToii Beirorckoro "Muvuunenue u peuv”,

! Bee muraret us Bubiin sanmceroBaibl 13 « The King James Bible». URL: http://www.kingjamesbibleonline.org/
2 Mesx/[yHapojiHoe 001IeCTBO KyJIbTypPHBIX HccaenoBannii n reopun gesteabocti (ISCRAT — International Society for Cultural Research

and Activity Theory) 6bu10 npeamecrtsentrkom ISCAR.
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€ TeM YTOOBI TOTOM OOCYIIUTH €€ B OJHY W3 MSATHUIL HA
3aceflaHUM HaIlell TPYIbl acTUPaHTOB — OYAyIINX
mpenojiaBaresieil aHTINHCKOTO sI3bIKa, s BIIOOWICS B
oziHy u3 ero uzaei. Beirorckuit (1962) mutuposan noara
Ocwurna Mangesbirama: "Ho st 326611, 4TO 5T X0Uy CKa-
3ath, // V1 MbIC/Ib GECIIOTHAS B YEPTOT TEHEH BepHET-
ca” (p. 119). Torna s nmogymadt, a Terepb s TOUHO 3HAIO,
KaKOBBIMU JIOJKHBI OBITH IPUUYMHBI, TOMUMO 3a0BEHUS,
110 KOTOPBIM MBICJM BO3BPAIIAIOTCS B ATOT YEPTOT; UTO
JIIOJTU CIIOCOOHBI TOMOTATh JIyMaTh U YYUTHCS, HO TAKKe
CIIOCOGHBI OTBJIEKATD ¥ 3aTJIyIaTh 9TOT mpoiecc. Huske
B TOM ke TJ1aBe BoiroTckuii nutiet: "MbIcib, TpeBpaina-
4Cbh B peub, [lepecTpanBaeTcs 1 BUou3MeHsercs. Mbicib
He BBIpaskaeTcst, Ho coBepinaetcst B ciose” (p. 126). Mue
3aX0TeJI0Ch JyUIe Pa30OpaThCs B ITUX MEPEXOAAX MEXK-
NIy Pa3JIMYHBIMUA MUPaMU U B MeTaMopdo3ax 3HaUeHUH 1
otryieHni. [leHTpasTbHBIM 2JIEMEHTOM COTTMOKYJIBTYP-
HBIX UCCTIe/IOBAHMH sBJIsieTcs MeTadopa MPOCTPAHCTBA,
KOTOpPO€ HEOOXOMMO Mepecedb, KaK B MPeiesiaX PasyMa
OJTHOTO YeJIOBEKA, TAaK W MEXKIY Pa3JIUYHBIMU JIIOJbMU.
HazoBeM 310 IIPOCTPAHCTBO 0GJIACTHIO; HA30BEM €T0 30-
HOU COMPSIKEHUST; HA30BEM €r0 UHKYJIbTYpallueil; Ha30-
BEM €r0 KaK YTojHO, HO Oy/leM TIOMHUTD O CYIIeCTBOBA-
HUU 9TOH IPONIACTU U TIOMOXKEM JIPYTUM HaBECTU Yepe3
Hee MocThI» [17, p. 206—207].

Ternepn, KOr/a st MOTY paboTaTh C JIYUIITIMH U3IaHsI-
MU TPYI0B BoITOTCKOTO, 51 0T/HAT0 cebe OTUeT B HEKOTOPBIX
HETOYHOCTSIX. TeM He MeHee 5T CHaCTIIUB, YTO CMOT TIOHSTh
OCHOBHYIO CyTb TPAJIMIIAU, K KOTOPOU ST IPUHAIEKY T
KoTOpast oGy KaaeT MeHst K pabore. S mosaraio, 4To 1mo-
JlyyaeMble HAMU TPEJCTABJICHUS U OIILYIIEHUS MOXKHO
0XapaKTepU30BaTh KaK JOCTATOYHO JIOCTOBEPHBIC.

Tpamuiuss ISCAR oxBaTbIiBaeT u CBSI3bIBAET BOEIUHO
LeJIbIA Pl TUCHUIUIAH, CPEId KOTOPBIX TIPEXK/E BCETO
MOJKHO Ha3BaTh IICUXOJIOTHIO, TTE/IATOTUKY, S3bIKO3HAHUE 1
AHTPOIIOJIOTHIO, XOTsT, GE3YCIIOBHO, ITOT IIEPeYeHb HAMHOTO
mpe. OIHAKO sI HE CYMTAIO, YTO OCHOBHOI ITPOGIEMO AB-
JISIeTCs TPUHINI MEXKIUCIUIIMHAPHOTO YCTPONCTBA Ha-
et opranmsanu. Mbl 1ipezcrasiiseM coboil Heuto 60J1b-
1ee, YeM TIPOCTO CyMMa OT/IEJIbHBIX cjlaraeMbix. B cBoem
KPaTKOM OuorpamyecKoM paccKase sl XOTeN MOAEUThCS
TeM, KaK Hallla TPAIHUIHS CIIOCOOHA TIOMOYb JIPYTHUM, T. €.
C OTIOpOIi Ha HaIlle KOJUIEKTUBHOE MBITILIEHUE W CYKICHUE
Pas3BUTH HAIILY CIIOCOOHOCTD U, BOSMOYKHO, OTKPBITH HOBbIE
c110co0bI pereHust Ipob/ieM, ¢ KOTOPHIMU MbI CTAJIKIBAEM-
s B X0/l Halllel mpoheccuoHaIbHON JIESITeTbHOCTH.

Kax niumier Beprt Ban ¥Ypc (Bert van Oers), «<uctoxu
JM060r0 06pa3oBaHUs — B IEHCTBUSAX CAMUX YUEHUKOB, B
WX JIMYHON akTUBHOCTHY [27, ¢. 25]. Tak yeMy Hac MOKeT
HAYYHUTH TPAIUIS HATIEH cCOOCTBEHHON JIEATETHHOCTH?

Cuia npo06ieMaTu3anyu

C 4ero HauaTh, €CJIM He ¢ caMOoro Hadajsa? B Hassa-
HUU MOETO JOKJIaJla eCTh CJIOBO «IIpobJjieMbl (COBpeMeH-
HBIX UCCJIEIOBAHUN B cepe KyJIbTYypPOJIOTUM U TEOPUU
nesiTesibHOCTH )>. He Hp06JIeMa B €/JMUHCTBEHHOM YUCJIE,
HO 1IPOGJIEMBI BO MHOKECTBEHHOM YHCIIE.

Most 0OCHOBHAsI MBICJIb COCTOUT B TOM, YTO MBI IIPH-
HA/UTEKUM K HEKOEH TPaAWIluU KyJbTYPHO-HCTOPHYE-

13

CKUX MCCJIeJOBaHMIi, 1eJbI0 KOTOPOU ABJsieTcss 00b-
sicHeHHe TIPo6JieM PasBUTHUS UeJIOBEYECKOU JIMYHOCTH
B JIMAJIEKTUYECKOI CBSI3U C COIUATTBHBIMU U UCTOPHYE-
ckumu npobsremamu. TIpu aTOM HaM clielyeT BbIAETUTh
OT/Ie/TbHBIE TIPOGJIEMBI B KQUECTBE TIPEIMETOB UCCIIEI0-
BaHMs, IIOCKOJIbKY OCHOBHOI Hallleil 3ajjaueil sABJsercs
MPaKTUYEeCKOe MPUMEHEHNE U PACITUPEHNe 9TUX B3au-
MOOTHOIIEHUH B paMKax IPOOIeMaTU3aIii,

ITpobiemaTusalys B3aMMOOTHOIIEHUI MEKLY OT-
JEJbHO paccMaTpUBAeMOil MPOOGIEMON IIPUPOABI de-
JIOBEYECKOM JINTHOCTH M €€ CJOKHON ¥ MHOTO3HAYHOM
POJIBIO, BBITEKAIOIIEH U3 0011e4eI0BEeYeCKON Ky IbTYPHI,
COOCTBEHHO U IPEeJACTaBJIIeT COOOM TPaIKIINIO, KOTOPast
HaCYMUTHIBAET HE MEHEE JIBYX C TIOJIOBUHOMN TBICSY JIET, C
MOMEHTA 3apOsK/IeHN 3amaIHON (hunocodckoit 1 Hayu-
HOU MBICJIN:

«ITouemy oITyXaroT CTOTIBI KaK y TeX, KTO CTPA/IAeT OT
n30bITKA JKeJTUM, TaK U y TeX, KTo rosopaer? He siisiercst
JIL 9TO CJIEJICTBUEM M3HEMOKEHUs B 060UX ciydasx? Y
TOJIOZIAIONINX U3HEMOKEHUE HACTYIIAET OT TOTO, YTO OHU
He IIO/IyYaloT HUKAKOM I, 2 Y CTPAJAIONINX OT U30bIT-
Ka JKeJTYU — MOTOMY, YTO OHU HE MOTYT M3BJIE€YD MTOJIb3bI
13 TIPUHUMAEMOIN UMY MU (TTPUTTHCHIBAETCST TTEPUTIA-
TeTudeckoit mkose Apucroresns, IV Bek n0 v.9.) [9].

Peub uzer o npobremamure, HasbIBa€MOIl TaK I10TO-
MY, UTO OHa MPEACTABJSET COOOU COBOKYITHOCTD CJIOK-
HBIX BOIIPOCOB HMJIM CUTYAIUi, KOTOPbIe 00bEANHIINChH
st usydyenus B JIpesreii Iperun. [Ipobaemamura npu-
obpesia 0co0bIil CTaTyC Kak MPEMET, H3yIaeMblil B CBsI-
31 ¢ OoJiee MUPOKUMU PACCY/KIEHUSIMU WA TPYIIITIAMEU
npobuem. Tak, B cOOpHUKE npobiiem, KaCaIOIMXCA MU~
[UHBI, O0JIee MUPOKast TPYIIA BOMPOCOB KaCAETCsI TOTO,
BJIMSIIOT JIM CMEHA BPEMEH TO/Ia U TIOJIOKEHIE CO3BE3MI
Ha TIPUCTYIIBI MJIN M3JIUIIECTBA Y OTIETHHBIX JIHO/IEH.

Cu10B0O «11pobJieMa» MPOMCXOANUT U3 IPEYECKOTO SA3bI-
Ka, B KOTOPOM OHO 0O3HAYaeT <«IIPeAMET, OPOLIeHHbII 111
BBIIBUHYTHINA Biiepen» [16]. dust pemenus npobieMbl
Tpebyercst ocoboe BHUMaHKE M YCTAHOBKA Ha U3ydYeHHe,
a He MMPOCTO 3HAHUE, — HTO 3HAYUT, YTO HEOOXOIUMO 3a-
HSTHCS UCCIIE/IOBAHUEM, €CJIU MBI JKeJIaeM HATH TTOIX0/T
K TOHMMAHMUIO.

B npuBeseHHoM MHOU pumepe npobaemamuka 000-
3HauaeT 3a00JIeBAHUE — OTEYHOCTh B pE3yJIbTaTe W3-
ObITKaA JKeun, a GoJiee IMUPOKOE PacCysKieHUe CBA3aHO
¢ TeM, KaK sIBJIEHUST TPUPO/IbI (CMeHa BpeMeH rojia U T0-
JIOJKEHUE 3Be3/1) OKA3bIBAIOT BJUSHIE HA HAIIlEe CAMOYYB-
crBue. IIpobaemamuxa npeiiaraeT HaM He J€KapCTBO, a
c11ocob paccysKaeHns — Ipouece npobieMaTh3alun B
BU/IE U3YUYEHUST HEOJHO3HAYHOTO U CJIOKHOTO (DU3NOJIO-
IMYECKOro CUMIITOMA — «OTeKa cTyIHell». IIpobiaemaru-
3a1us TpebyeT HaXOXKIeHUs cr1ocoda PacCy KIaeHMs s
PeleH s KIU3HEHHOI IPOOJIEMBI.

Cuemyer obparuTh BHUMaHUE Ha COIUAIBHO-TIOJIH-
TUYECKUI aCIleKT 3asBJeHHOI 1npobaembl. Peub uger o
JIBYX MPOTHUBOMNOJIOKHBIX COCTOSIHUSIX UY€IOBEKa, CIell-
CTBUEM KOTOPBIX SBJISETCS U3HYPEHUE: Y JIO/EeH, KOTO-
pble TOJMyYaloT MUTAaHWE, U Y JIOJel, KOTOPBIE TOJI0/1a-
1o1. IIpobGiiemMa M3HYpeHUsT KPOETCS BHYTPH IPOOJIEMbI
KpaiiHOCTell, KOTopasi OTpaskaeT IpoOJeMbl YeI0BEKa,
CBsI3aHHBIE C JIOCTATKOM U HEJOCTATKOM MU, MHbIMU
CJI0BaMM, 9K3UCTeHIMaNIbHAas IIPobjieMa INUHOCTH OTHO-
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CHUTCSI K YUCITY TPOGIIEM OIIEHKHU PECYPCOB YETOBEYECKO-
ro obIecTBa.

Cuna npobiemamuky 3aKI0YaeTCS B TOM, KaK OHa
MPECTABIISIET YEJIOBEYECKUI OIBIT B KAYECTBE CBSI3Y-
IOIETO 3BE€HA MEXKIY €CTECTBEHHBIMU U KYJIbTYPHBIMU
ACTIEKTAMU JKU3HU W TBITAETCS HAUTH CIOCO0 paccysk-
JIEHUS, TIO3BOJISIONTHIT OOBSICHUTD PA3JIUIKsI B TE€X U
WHBIX MPOsIBAEHUAX ObiTvs. Bo BpeMeHHON 1epererTu-
Be 3TO HAIPaBJIEHNE MOIBOAUT HAC K OOJiee COBPEMEH-
HBIM METOJaM HCCJIeJOBAHMS TOTO, OTKY/lAa BO3HUKAIOT
pa3IMuus B COCTOSIHUSIX M CPENICTBAX 3/IeCh U ceifyac, a
TaKKe y OTIeJbHBIX HapooB. Kak Mbl 3HaeM, peub ujer
0 KpaiiHe CJI0KHOM Ipobiieme.

Moe MHeHUe 3aKJII0YaeTcs B TOM, YTO HAM B HAITIX
HCCJIEIOBAHUSAX HEOOXONMO B TIEPBYIO OU€Peh PO -
JKaTh CTAaBUTH MPOOJIEMbI U YJIYUIIaTh METOAMKY pobJie-
Matusaiun. [|Jis1 mpuBIeYeHnsT BHUMAHUS K KOHKPETHON
npobJieMe, Jae eCJIi Pa3MBbIIILIEHNsI Hajl Heil 00s13aTeb-
HO IPUBEAYT HAC K HOBOMY KOMILIEKCY 1IpobiieM, Tpedy-
eTCst ICHOCTh yMa 1 pa3paboTKa KPUTUIECKO METOUKH,
Hecymiei B cebe huiocodcroe 1 IoJNTHIECKOe COAepPIKa-
nue. [TpoGiremMaTusanus gaeT Ham TIPOBEPEHHYIO BpeMe-
HEeM MOIITHYIO KYJIbTYPHO-HCTOPUIECKYIO, huirocodekyio
U MOJIMTUYECKYIO CTPATErHIO JIJISI UCCJIeIOBAHMS HAIIIEro
GBITHST B OKPYIKAIOIIEM HAC MUIPE.

Tpaaunus npodIeMaTu3anuu

IMoutn ABagATH JIET HAa3al, B 0030pe TEKYIIETO CO-
CTOSTHUSI TICUXOJIOTHH B TIPEIUCTOBHU K 3-My TOMY’
MEePBOTO M3/[aHUsI Ha aHTINiiCKOM si3bike «Cobpanust
counuenuit JI.C. Boirorckoro», pasmbliiisisi HaJ| 3Ha-
YyeHUeM paccysKieHuil BbIrorckoro B riybOKO KpHUTH-
4eCcKOU ¥ HeomyOJIMKOBAaHHON IPH ero >KU3Hu pabore
«cropuueckuii cMbIC TICUXOJIOTUYECKOTO KPU3HUCAy,
PeaKTOPbl POKOMMEHTUPOBAIN UX CJIEAYIOIUM 00-
pasoMm: «B Haiy IHU KPUBHKC TIPeCTaBseT coboii Xaoc,
BBI3BAHHBIN UPE3MEPHBIM Pa3BUTHEM U HEBEPHOU OpH-
eHTanuen» |34, p. xi]. B cooTBeTcTBUM € MX BUIEHNEM
3TO# TPOGJIEMBI B T€ BpEMeHa — XOTsI €CTh BCE OCHOBa-
HUS JIJIST TOTO, YTOOBI HE OTKA3bIBAThCSI OT 3TOTO BUACHUS
U B HAILIU JIHU, — HaM HeOOXOAUMO BO3POANUTD (husiocod-
CKHE CUCTEMbI, KOTOPbI€ BBI3bIBAIOT K JKU3HU MMOHSITUE
«4eyioBeYecKad JUYHOCTb» [34, p. Xi], 3HaYeHue KOTO-
POro 3HAYUTENBHO 0CIA0/I0 MO BAUSHUEM [IO3UTUBUS-
Ma U MaTeprajin3dMa B paMKaX TOTO, YTO M/I€0JIOTHUECKHT
MIPEJ/ICTABJIEHO KaK HOPMAJIbHbBIN B3TJISI/] HA JKU3Hb.

CymecTByeT Majo OCHOBAaHWM IoJaraTh, 4TO IIO-
3UTUBUCTCKAS W MaTepUATUCTUYECKAsT TOYKA 3PEHUs
npetepriena uamenenus ¢ 1997 r., B wactHocTH, B cdhe-
pe 06pa3oBaHus, Tie ee TO3UIIKH 0COOEHHO CUJIBHBI BO
BceM Mmupe. Hampumep, Tak HasbiBaeMble Pa3pabOTKU
[eJIarOTUYECKUX TOJX0/I0B C IMUPOKUM IIPUMEHEHUEM
TECTUPOBAHUS /IS OICHKU WHTEJIJIEKTa U METOJIOB CTa-
THCTUYECKOTO CPABHEHMSI HEPEIKO OKa3bIBAIOTCS abCo-
JIOTHO OECII0JIe3HbIMU B IIPAKTUKE 00y4YeHUs, IOCKOJIb-
Ky B HUX BCer/la yJeJslJIoCh KpaliHe Majlo BHUMAaHUS

3 Tom 1 B «CobpaHiu COUMHEHUIT» HA PYCCKOM SI3bIKE.
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(a HEpEIKO HAMEPEHHO He YEISLIOCh BOOGIIE HUKAKOTO
BHUMAaHW ) COIUATBHON CUTYAIIH U TIPOIIJIOMY OITBITY
yueHnKoB. OObEKTUBHBIE KOJINYECTBEHHbIE OIEHKU C
MOCJIETYIOTIIAM CPaBHEHUEM U KJaccubuKaIueil maTe-
JIEKTa 3aBOJISIT HAC B TYIHK, BMECTO TOTO, YTOOBI TOMO-
raTh B MEAAroruuecKOl MpaKkTUKe, IIOCKOJbKY 9TH MOJI-
XOJIBI TI0 OTIPEIETIEHUI0 TIOCTPOEHBI Ha 0OE3TMUNBAHUN
u obecuesoBeurBaHuu. TakuM 06pa3oM, CBSA3b MEKLY
npeobiazaiomeil TeHgeHnuell B ICUXOJOMMH U COOT-
BETCTBYIOIMMU TEHIEHIIUSIMUA B 0OPA30BAHUU M B HAIITH
JTHU BBI3BIBAET HE MEHBIIYIO 03a00YEHHOCTD, YEM CTO JIeT
Haszaj. B jeiicTBuTenbHOCTH TIpo6ieMa KOJJIEKTUBHON
OICHKHU OT/IEJIBHBIX JIHYHOCTEH 6e3 KaKoTo-11b0 moJio-
JKUTEJIBHOTO TIOTEHITNAIA PA3BUTHS HUYEM He OTJINda-
€TCsT OT BBINIEOMICAHHOM TTpobIeMbl. VI MBI 10 cuX TIOp
BBIHYJKJICHBI BeCTH GOpbOYy, KOTOpast paHO WJIHM MO3HO
MPUBE/ET K PA3BOPOTY B 0GPATHOM HAIMPaBJIEHUH B THO-
CEOJIOTMUECKUX PaMKaX OCHOBHOTO TeYEHWS U BEpPHET
HAaC K TICUXOJIOTUHU, PAa3BUBAIOIIEHCA B TADMOHWH C Tie-
JTaTOTUKOM, TTOCTPOEHHOH HAa T'YMAaHUCTUYECKUX U OTHO-
3HAYHBIX (DUIOCOMCKUX IMPUHIIMIIAX, PadpadOTaHHbIX
BeiroTckuM M IpYTUME BBIJAIONMMUCS TCHXOJIOTAMHU.
ITO [IJIs1 HAC BOTIPOC JKU3HU U CMEPTH.

Anrnuiickoe Boipaskenue «at stakes («Borpoc xusHu
U CMEPTH» ) CBSI3aHO C CO’KKEHNEM Ha KOCTPe — Ka3HbIO,
K KOTOPOIl TIPUTOBAPUBATHN U IO CUX TIOP TIPUTOBAPH-
BaIOT TeX, KOTO YJIWYHIJIN B €PeCH B XOJl€ PETUTHO3HBIX
BOIH, WJIN Te€X, KOTO CYUTAJIU JUKAPSIMHU BO BpeMeHa
KOJIOHMAIBHON aKcmancun. Dopma Ka3Hum M3MeHUIach,
HO He cpe/icTBa ¥ Tesu. Ham cienyeT MOMHUTD, YTO B
OKPYZKAIOTel HAC PeasIbHOCTH, TYMAHHON WJIM HET, KaK
TPaHCIIEHICHTHBIE, TaK W yHACJEJOBAHHBIE OT TPEIKOB
[EHHOCTU CO BPEMeH JIaJIeKOro MPOILJIOro U J0 HAIIUX
JIHEl MTO3BOJISIIN JIIO/ISIM YHUYTOXKATh TO, YTO MbI CTpe-
MUJIMCh B3PAIIIBATb.

[laBaiite 3amymaeMcst HaJl ATUMOJIOTHEN UCIIOIb3Yye-
MBIX HAMU KJIIOUEBBIX TEDMITHOB. /[€J10 B TOM, 4TO CJI0Ba
COXPAHIIOT B CBOeil (hopMe YacThb NCTOPUM dYeIoBeve-
CKOI1 KYJIbTYPBI — HEKUI CMBICJI HAIIIETO HACTOSIIIETO 1
MIPOILJIOTO CYIIECTBOBAHMUSI.

B «Oxcdopackom cioBape aHTIUHCKOTO S3bIKA OH-
Jaiiay» [16] MBI HAXOUM TPU 3HAYEHUS CJIOBA <TPAH-
US>, KOTOPOE TIPOUCXOUT OT:

<AHTJIO-HOPMAaHJICKOTO U cpeHedPaHILy3CKOTO CJIO-
Ba tradicion, tradition (dpaniysckoe tradition), o3Hayas-
IIETO IIepegavy U3 PyK B PyKU (KaKoro-aubo IIpeaMera)
(crapodpanityscknii sa3eik, XIIT B.), mepemauy (unewn,
HOHSITUS, PEJUTHO3HOTO YYEHUsT), a TaKKe IMepejiaBae-
MyI0 TakuM oOpasoM uzero (1 T. 1.) (06a 3HaueHus ja-
tupyiorcst ipumepro 1370 1.), BeiZIady, MpeaaTesbCTBO
(uenoBeka) (1444 1.)».

B matuHCKOM SI3BIKE 9TO CJIOBO MPOUCXOIUT OT TJia-
roJa tradere, KOTOPBIN SIBISIETCST CTOKHBIM CIOBOM, CO-
CTOSITIIUM U3 TIPUCTABKU trans («Mesky» ) u riarosa dare
(«1aBatrb»): tradere MOeT 0O3HAUATH «CABATh», <BbI/Ia-
BaTh» U <«IlepegaBaTh moroMkaM» [16]. Takum o6pasom,
«TPAAMIIKS> OTHOCUTCS K YUCIY CJIOB, TAKUX KaK «pac-
CYXKIIEHWEe», <[I0CPETHIYECTBO» U «BOCIIUTAHIEY, KOTO-
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PbI€ BHIPAJKAIOT B PA3JIMYHBIX KYJIbTYPaX U B PA3JINYHbBIE
HUCTOPUYECKHE BTTOXH UJEI0 TOTO, KaK OCYIIECTBIISIIOTCS
HAaIIIU COLMAJIbHbIE «B3aMMO/IENCTBUS» — HaIlla IPAKMU-
Ka, Hay o0IIKe CpeAcTBa IIpeobpa3oBaHus TeopeTnde-
CKWX W 9THYECKUX B3TJISIOB B TIPAKTUUECKYTO JIE€SATEIh-
HOCTb. Eciii yuecTh KOJUIEKTUBHOE CO3HAHME, KOTOPOE
MPOCJIEIKUBAETCS B ATUMOJIOTMU CJIOBA, 9TH TPAKTUKU
MOT'YT OBITh CONPSAKEHDI ¢ IIPeJaTeIbcTBOM. «Bbigauar,
«TIPeaTeNbCTBOY, KaK U JIPYTHe UeH, 3aKII0UYeHHbIE B
CJIOBE «TPAJUIIAST», CBSI3aHbI C TOHSITHEM IOPUCAUKIINN,
B CTPOTOM TIPABOBOM CMBICJIE HTOTO CJIOBA.

S He x0uy CcKa3aTh, YTO MbI TIOJXOUM K JIE€SITEHLHO-
ctu ISCAR apo6HO, pasjieJissi ee Ha OT/Ie/IbHbIe 00J1aCTH,
3aKperieHHbIe 32 KaK/IbIM HalpaBJIeHUEM ee JIesSTeb-
HOCTH, a 3aTe€M IbITAEMCS] Y3aKOHUTD OT/I€JIbHBIE ACTIeK-
TBI, O[IHOBPEMEHHO CTaBsI BHE 3aKOHA JIPYyTHe: MOA0GHBII
[IO/IXO/I, BHE BCAKOIO COMHEHUSI, 0O3HaYa/l Obl IIPeaTe lb-
cTB0. OIHAKO HAM CJ1e[J0BaJIO Obl IIPU3HATD TO, KaK Hallla
TpaAUIs, yHACeI0BaHHAst HaMu OT BbIroTckoro, a Tak-
JKe JIPYTMX YYEHbIX, YIIOMIHYTBIX B HacTosIeill pabore,
KOTOpble OBLIM HPEAIIECTBEHHUKAME WM IIOCTIEN0Ba-
TeJsIMM  BBITOTCKOTO, Onpee/nan 1mpobieMaTu3alnio
B KauecTBe JBVIKYIIErO HaMK 100y IUTEJbHOI0 MOTHBA.
[Ipu aToM ciiesyeT OTMETUTH CYyIECTBOBAHWE 3HAUM-
TEJTHHOTO TIPOTUBOPEUUS MEK/LY TTOIXOJI0OM, CBSI3BAHHBIM
¢ Hallel Tpaguineii, Kotopast BeJeT K ApoOJeHUIO 1 pac-
Majly, ¥ aJIbTEPHATUBHBIM TTOJX0/IOM, KOTOPBIH UCXO/IUT
U3 IOTYIIEHNUs], YTO B KayK/I0W TPAUIIUN TIPUCYTCTBYIOT
Te WU WHbIe MPOOJIEMbI, OJHAKO MbI JOJKHBI 00be1 -
HUTD HAITK BO3MOKHOCTH W UCCJIEI0OBATETTHCKUE YCUITUS
M HAIIPaBUTD MX Ha PelIeHUe dTUX POBJIEM.

Bouio Gbr abCypAHBIM JIOIYCTUTD, YTO MBI B KaKOW
6bl TO HU OBLIO creleHu IpeHeOperaeM IpoOJeMaMH,
UMEIONUMI MECTO B paMKaX Halllell TPajWIliu, WJIN He
3aZlyMbIBaeMcs HaJl UX pemenneM. [Ipo6iembl, comepsxka-
IIIMECsT B TIOCTYJIaTaX, KOTOpbie BBITOTCKMIT 1 €ro KOJLIern
YHACJIEZIOBATIM OT CBOMX TPEIIECTBEHHUKOB, PABHO KaK
1 IpobJIeMBbl, KOTOPbIE OHU OCTABHJIU TIOCJIe ce0sl B CBOMX
paborax, cTaju IPeIMETOM MHOTOYHCJIEHHBIX 00CyKie-
HUH 1 KpUTHUECKUX Pa3MbITIIeHni. Ecii MBI TTpocTo 110-
CMOTpUM Ha oryasyierre ToMoB «CoOpaHust COunHeHui
JL.B. Beirorckoros [31; 32; 34; 35; 37; 38; 39], mbr cpasy
JKe 3aMETHM, HACKOJIbKO Y4acTO CJIOBO «IIpodJsieMa» BeTpe-
YyaeTcsl B 3ar0JIOBKaX Pa3iMuYHBIX crareil. Eciau mbl pac-
[IIMPUM 3HAYEHKE STOTO TMTOHSITHUS, BKIIOYUB B HETO CJIOBO
«KPU3HC», TAaKUX CTaTell okaxerca eme Oosbiie. Oue-
BUZIHO, YTO IIOCTAHOBKA IIPOOJIEM SIBISETCS KIIOYEBOI
0COGEHHOCTBIO 9TOTO METOA BEEHIAX HAyYHbIX CIIOPOB.
ABTODBI psiga PaboT, CO3IAHHBIX B IIOCJIEAHIE TPUALATH
JIET, BHOBb OODAIAIICh K I0BOJAAM, IPUBEACHHBIM 9THM
[IEPBBIM TIOKOJIEHHEM MbBICJUTE/IEH, W IIbITAJIUCh TIePeoc-
MBICTUTD UX. ClieyeT Takke OTMETUTH HelpeKpariao-
IIHeCsT TIOTBITKUA HallTH W OmyOJHKOBaTh PabOTHI OKPY-
skeHust Boirorckoro (Mbl B3si Ha cebst CMEJIOCTDb CO3/1aTh
TAKOr0 POJia PETPOCHEKTUBHBIN COOPHUK), CHAOAUB MX
MepeBojIaMu, TOSICHEHUSAMU U KOMMeHTapusiMu. Hema-
JIble YCHJIUST ObLIN IPEAIPUHATBI IJIs TOTO, YTOOBI IIOII0JI-

HUTDH ¥ OyOJMKOBATD 9TU apXUBHbIE MaTepuasbl. Takxke
cJlelyeT YIIOMSTHYTh TIOTIBITKY TIPOCTIEANTH SIBHBIE U TTO/I-
pasyMeBaeMble OTCBIJIKHU K TPyZaM, Ha KOTOPBIX TIOCTpoe-
Ha Haia Tpaauimst. Kpome Toro, cyiecTBytoT paboThl, Ha
KOTOPBIE ATa TPAAWIINS OKa3aja BIUSHUE, a TAaKKe CBSI-
3aHHbIE W CXOJIHBIE 110 TeMe PaboThI, KOTOPbIE HE TOJBKO
pacImpsIoT Hallle IOHNMAaHue BOIIPOCa, HO M OCTaBJISIOT
HaM MOBOJ JIJIs1 pasMbiiiierust. He ToBopst yske 06 poBo-
JIMMBIX U OIUCHIBAEMBIX SKCIIEPUMEHTAIbHBIX, TPUKJIA/I-
HBIX U UCCJEI0BATENbCKUX paboTax Ha mectax. [Tomryda-
eTCst CITUIIKOM OOIIUPHBIN CITUCOK, YTOOBI TPUBECTH €10
B TIOJTHOM OObEMeE, U 3TO €Il IAJIEKO He BCe, YTO JIOCTONHO
YIIOMUHAHUSL.

Opnako ecth mpoOseMbl Kak B caMOil Hameil Tpa-
JVIIIAY, KOTOPBIE s TOMBITAIOCh OTYACTH ONUCATh B CJIe-
JyIOIEeM pasjielie, Tak U POoGJIeMbl, ¢ KOTOPHIMU Hallla
TPAAUIK, KaK U Jitobas Apyrast, CTATKIUBAETCS B CBOEM
Da3BUTHM.

Ecim paccmaTpuBath CJIOBO «TPAUIUS»> B 3HAUCHUN
«Iepejava mpejiMera U3 PyK B PyKu», TOra Mo, Ge3yc-
JIOBHO, JIOJIDKHBI COXPAHSTb, MOJIEPKUBATD U YMHOKATh
MATEPUAJIBHYI0 U UHTEJIEKTYATIbHYIO KYJbTYPY, 4YTO
TpebyeT OT HAC TPYAOTIOOUs], OIPENETEHHBIX MOJIOKU-
TEJIbHBIX KAYeCTB U TBEPIOI DPENIMMOCTU BbIIOJHUTH
MOoBepeHHyI0 HaM Muccuio. To, Giarogapst 4emy Tpy/bl
BBITOTCKOTO 1 €r0 OKPY’KEHUs TTPOIOJIKAIOT JKUTh, CY-
IIeCTBOBATh, AOHIS 10 HAC HECMOTPS HA TsKeJble HC-
MIBITAHUS TPOIIJIBIX AECSTUIETHI, — 9TO HE MPOCTO Ke-
JIaHUEe COXPAHUTDH MOKYMEHTBI, HEB3UPAs HA BAKHOCTH
moo6HoH 3asaun. PaboThr 0CTAIOTCST JKUBBIMI OJarosia-
psi Tiepeiade CoIePKaIMXCs B HUX MBICJIEH, 1 3TH MBIC-
JIV TIPOJIOJIKAIOT JKUTD TOJIBKO TOT/IA, KOTZIA OHU EHATCS
U OKa3bIBAIOTCSI BOCTPEOOBAHHBIME B KAUECTBE OCHOBBI
n oObsicHeHUsT Halell Tekyieil gesreabHocTtu. [lepeza-
Ya — 9TO He IPOCTON MEXaHIMUECKUIT JKeCT.

K uncny Bakneimux npobieM, CBI3aHHBIX ¢ (heHo-
MEHOM <«BHe KOKu», 0 kKotopoMm Bepu (Wertsch), Tyib-
sucte (Tulviste) u Xarcrpom (Hagstrom) sasiBisior,
YTO «HECOKPATUMON eIMHUIIeH aHATM3a IesTeTbHOCTH
aBjsgercs “IMYHOCTb (JIMYHOCTH), AedcTBylomas (z1eil-
CTBYOIIIKE) ¢ TOMOTIbIO cpecTB (mediational-means)”s
[40, p. 342], otHOocHTCS TOT (haKT, YTO B HAITH THU JINY-
HOCTb HEPEJKO YTPAYMBACT CBOIO aKTyaJbHOCTH B pe-
AIBHOU COIUATBHO-TIONUTUYECKOU cpezie. Ham cienyet
C OTIACKO¥l MOAXOANTH K PACIIPEeIEHHbBIM CUCTEMAM, B
KOTOPBIX OTBETCTBEHHOCTh 32 TIOCPEIHUYECTBO IePeia-
Ha KaKoii-1nb0o MOUTH POUTENBCKON, TOUTH TPAHCIIEH-
JeHTAIbHOI JIMYHOCTHY, KOTOpAasi, KaK TI0JIaraioT, BCeraa
IJIe-TO PSI/IOM, BCET/Ia aKTHBHA, Beeria GJIaroTBOPUTENb-
ma. Koria MBI BriajiaeM B 3aBHCHMOCTD OT HEKOTO BOOO-
pakaeMoOro MOTYCTOPOHHETO MUPA, HACENEHHOTO Oec-
CMEPTHBIMHU CYIIECTBaMU, KOTOPBIE 3a60TATCS O HAC, 9TO
3HAUUT, YTO MBI BBINLIN HE MPOCTO 3a MPeesbl HAeH
TeslecHOI 060JI0YKHU, HO U 34 IIPeJieibl Beeil 001ecTBeH-
HOU km3HM. Hukakas Tpaauins He MOXKeT COXPaHUTb-
€S B BUPTYaJbHOM TIPOCTPAHCTBE, €CIU TOJIBKO OHA HE
[epPeIarieT Yepe3 4eI0BeYeCcKyIio IPUPO/LY.

4 B aHrI0A3bIMHON TPaAIINK B KauecTBe MPUMEPOB MOKHO MpuBecTH Mara B Jmie Maiikia Koymna (Michael Cole) u kypartopa B siuie Suan

Bayngena (Andy Blunden).
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Mpbl HaxozMMCcd Ha TpaHUlle [BYX IOKOJIEHUH, KO-
TOpbIe MOHMMAIOT BBITOJLI U IIOTEPU, KOTOPbIE HeceT B
cebe BUPTyaJIbHAS TEXHOJOTHYECKas peBoJorus. [lo-
HTOMY HaM HEOOXOJMMO KpaiiHe BHUMATEJIbHO U3yYHTh
mpobIEMY TOTO, KaK B CBSI3U C 9THM M3MEHMIOCH HAllle
cozHanue. [los n3aMeHeHNEM 5 TOIpa3yMeBaro He TOJIBKO
yayuiieare. Ecim mcropudeckoe TOHUMaHUE KYJIbTYP-
HOTO Pa3BUTHUSA M HAYYWJIO HAC YEMY-TO, TaK 3TO KpH-
THYECKOMY MOAXOAY K JIIOOOMY IIOCTYJIATy, KOTOPBII
CBA3bIBACT JIPYT C IPYTOM MOHATHUS ITUBUJIU3AIINH, KYJIb-
Typbl, 0OpasoBanus u mporpecca [20]. Bocxoxaenue 1mo
COLIMAJIbHOI JIECTHUIIE 10]] BJACTbI0O MaMMOHBI B HAIIN
JITHU HE MeHee PeajibHO U 0Cs3aeMO, YeM B CPe/IHEBEKO-
BoOil anucreme o Besmkoii nenu Guitus. ITosHoe yHIY-
ToykeHne Ge3 HaeXbl Ha BO3POKAEHUE B HAIIWA THU
CTasI0 TAKOH JKe pealbHOI yrpo3oit GyayIero, Kak u B
TpoIITbie BpeMeHa. BoaMoskHo, make Gosiee peasbHOI.

ITogo6OHbIE COMHEHUST OTHOCHTENBHO MOJIOKUTE b=
HOI pOJIM TUBUJIM3AINHY U KyJIbTYPBI HE HOBBI, XOTS, BO3-
MO’KHO, UM TIPOCTO HE YJEJSAIU TOCTATOYHOTO BHUMA-
nust. [Ipeuiaraio BaM BHUMATEIBHO IEPEUUTATH PaboTy,
OKa3aBIITyI0 OTPOMHOE BJIMSHUE HA TTOHUMaHue Bpiror-
CKMM TPOUCXOKIEHUs s13bika. Pabora Gblia Harmvcana
BO BpeMeHa eBPOIEHCKON PEeBOJIONUU U HUMIIEPCKON
HKCMAHCUH, KOTOPast TyOUTETbHBIM 06pa3oM TOBJIHUSIIA
Ha aGOpPUTEHHBIE HAPO/IBI U KYJIbTYPBI BCETO MUPA:

«C TOYKHM 3peHust BHYTPEHHErO JOCTOMHCTBA JyXa
IUBUJIN3AITAIO W KYJIbTYPY HEJb3sI CUUTATH BEPUTUHOM
BCETO, /IO UeTO MOXKET MOTHATHCS YeJI0BEUeCcKas TyXOB-
HOCTb. MBI BUIUM, 4TO 00€ OHU PAa3POCJIUCH B HOBEliIIIee
BpeMs JI0 BBICIIErO Ipejiea, 10 Beandaiiieil ooiesHa-
YrMOCTH. A HaBJIIOIAEM JIM MBI TETIEPD CTOJIb JKE YACThIe
U MOTIHbIE, HE TOBOPIO YK — G0Jiee BBICOKUE TPOSIBIEHIIST
BHYTPEHHEI! YeJI0BEeYeCKOll IPUPO/IBI, KaKue ObLIN Ipu-
CYIITH HEKOTOPBIM 3110XaM aHTUYHOCTU? JTO MBI €/1Ba JIN
pelmMcs yTBEPKAATD € TOH JKe YBEepEeHHOCTbIO, C KaKOI
roBopuM 00 ycrexax IUBUIM3AIN; ¥ €Ile MEHbIIE Oc-
HOBAHMH CYUTATDh, YTO B3JIETHI T€HUAJIBHOCTH Yallle Bce-
ro OBIBATIM y HAPOJOB, KOTOPHIM IIMBUJIU3AINS 1 KYJTb-
Typa 6oJIbIITE BCETO 00S3aHbI CBOUM PACITPOCTPAHEHHEM.

[uBwimsaius ectb odesJOBeUYeHUE HAPOAOB B UX
BHEIIHUX YUPEKACHUSX, 0ObYAsIX W B OTHOCSIIEHCS
CIOJIa YaCT! BHYTPEHHETO AYXOBHOTO ckiana. Kymbrypa
K 9TOMY 00JIarOPOKEHHOMY COCTOSIHUIO T00ABJIsIeT Ha-
YKy U ucKyccTBO. Ho Korma, He mosib3ysich 3aMMCTBO-
BaHUSIMU M3 JIATBIHH, Mbl TOBOPUM 006 06pasoBaHUU, TO
no/pasyMeBaeM HeuTo HoJiee BBICOKOE U BMECTE C TeM
GoJiee MHTUMHOE, 2 UMEHHO CTPOI MBICJIU, KOTOPBIi, TTH-
TasCb 3HAHUEM U TIOHUMaHUEM BCeX JIOCTYIIHBIX YesloBe-
Ky MHTEJJIEKTYaJIbHBIX M HPABCTBEHHBIX YCTPEMJICHUI,
TapMOHUYECKN MPeoOpaskaeT BOCIPUATHE W XapaKTep
OTNIEJTbHOM JIMYHOCTH WJIN 11eJI0T0 Hapoaay [14, p. 34—
35. Iurt. no: T'ymborwom B. ¢pon. VI3bpaHHbIE TPYIbI
o a3piko3Hanuio/ Ilep. ¢ HeM.; IO pel. U ¢ TIPeanc.
I'.B. PamumBusm: 2-e uzn. M.: [Iporpecc, 2000].

Baxnast MbICJIb TPETBETO 1IPE/IJIOKEHUS T1I€PBOTO I1a-
parpada — HeoqHO3HAYHOE oTHOUIeHUe (HoH ['ymMO0IIb-
ATa K yJIy4ylIeHUAaM, IIPUBHOCUMbBIM IIMBUIU3ALIUEH, N1
K ee TIOJOXKUTEJTHbHOMY KyJbTYpHOMY BIHMsHUIO. Kak
u Bororckwit, hon TyMOOTBAT CTPEMUTCST <«TTOBEIATD
HCTOPHIO PAa3BUTHsI YMCTBEHHBIX CIIOCOOHOCTEN uesioBe-
Ka OT HU3MuUX (HopM K Beicimm» [ 12, p. 189], a Takske on
COCPE/IOTOYEH Ha «BHYTPEHHEN /yXOBHOH OIleHKe», I10-
J0OHO TOMY, KaK BBITOTCKUI TOBOPUT O BIMSHUHU OKPY-
JKEHUST Ha «BHYTpPEHHee OTHOIIEHUEe» peOeHKa:

«Cpezia okaspIBaeT TO WM MHOE BJIUSHUE HA Pa3BU-
THe peOeHKa, PA3IMIHOE B PA3JINYHble BO3PACTBI, TIOTOMY
9TO caM PeGEHOK MEHSIETCSI M MEHSIETCS €70 OTHOIIECHYE K
aToil cutyanuu. Cpesia OKa3bIBaeT 3TO BJAUSHNE, KAK MBI
TOBOPUIIH, Yepe3 TiepekuBarie peOeHKa, T. €. B 3aBUCHMO-
CTH OT TOTO, Kak peGeHOK BbIpaboTas B cebe BHyTPEHHEe
OTHOIIIEHUE K TOMY UJTH MTHOMY MOMEHTY, K TO WJIN WHOM
cuTyaru B cpezies [33, p. 346; cm. takxke 28].

Boirorckuii mpoBoauT elie GoJIbIlee IMIMPUIECKOE
pasymyme MeKIY MEKJINIHOCTHBIM BIAUSHUEM COIIAAID-
HOU CUTYAIMK Pa3BUTHUsL, 4eM B PaMKax 0oJiee UPOKOTro
BOIpoca, 3agaBaeMoro ¢hoH ['yMO60JbATOM OTHOCUTEb-
HO CB43U MEX/IY KyJbTYPHBIM BOCIIMTaHWEM, BHYTpPEH-
HUM MUPOM YeJIOBEeKA U HUBUJIM3AIMOHHBIM BJIUIHUEM
KyJIbTypbl. HekoTopbiM acriektam Gosiee MMpoKoit corm-
AJIbHO-TIOJIMTUYECKON CPe/Ibl U CBA3U PA3BUTHS C JLyXOB-
HO 11eJIOCTHOCTBIO IICUXUKK BbIroTcKuil yiesnser MeHb-
mee BHUMaHe. Pasinuns HabII01ar0TCs 1 BO B3TJISIIAX
dhon T'ymbGosbaTa 11 BRITOTCKOTO Ha CBOOOLY CJIOBA: XOTSI
B 1820-¢ rr. TIpyccust u Gbliia PeaKIIMOHHBIM TOCY/Iap-
CTBOM, HO JKU3HD B Hell Oblia HAMHOTO Oe30TacHel, 4eM
B CoBerckom Cotoze B 1930-e rr. Onnako Ham cieyer
B3IJISTHY T Ha TIPOGJIEMY «BHYTPEHHETO OTHOIIEHUST> HE
C TTO3UIIUH TOCIIOICTBYIONIEH TOYKY 3PEHNS HA KYJIbTYPY
KaK HOCUTEJIS IIMBUIIU3AIIMHN, HO G0JIee OCTOPOIKHO, KPH-
TUYECKU OCMBICJIMBAS BIUSHUE KYJIbTYPbI HA YeJIOBEKa.

B to Bpems, koraa s peflakTHpoBas aTOT (hparMenT J10-
Kiaaza B HostOpe 2016 1., 51 yeabiman coobienne Biauu-
mupa CobknHa B PoccuiicKoM TyMaHUTaPHOM YHUBEPCHU-
Tete B MOCKBE — TOM YHUBEPCUTETE, KOTOPBII HA3bIBAJICS
yauBepcuteToM IllansBckoro Bo BpeMeHa, Koria Beiror-
CKMH CJTyIIal B HEM JIEKIIUK O MBICJH 1 cJioBe TToreOHu
u Inera [45]. Cobxun [22] o6bsicHsiT 3amudpoBaHHbIe
MIPELYTIPEKICHNS, JIeKAINe B OCHOBE MTOCTEIHEH TIaBbl —
«Mpbicib 1 cioBo» — kaUTH «Mbiiierne u peubs (1987).
B cBou nocaemune aam 1934 r. Boirorcknii jukroBast ce-
KpeTapio TeKCT, B KOTOPOM TIPOIUTHPOBAJI [IBA CTUXOTBO-
penust — «Jlacrouxka» Ocuna Mangesnbinrama® u «CiroBo»
Huxomag T'ymuesa’, 3Has, uTo 06a Apyra CKOpo yilayT B
MUP UHOHU. YMBUTe/IbHAS POKOBask IPOHULIATEIBHOCTD U
abCoITIOTHAST PENTUMOCTD CBOOOIHO#T BoJTH!

Takum 06pasoM, KyJbTYPHO-UCTOPUUYECKUE HCCIIe-
MOBaHMsT — 9TO 00TIIee €m0, KOTOPOE TPOIOIKAETCS B
dbopme Tpaguimu Gaarogapst CO3UAATETbHON JESATEIb-
HOCTH, B KOTOPOW TPU3HAECTCS CUJIA JTUATEKTHYECKOTO

° Bbu1 oTnpasiiet B ccbliky B 1934 1., 3aTeM MOIyYwII paspelieHne BePHYTHCsI U3 CCBLUIKH, ObLI aDECTOBAH ¥ HANPABJIEH B MCIIPABUTEIHLHO-

TPYIOBOIi JTareps, rae ckonvascs B 1939 r.

6 Paccrpesstn B 1921 r. Ilurara u3 cruxorsopenus ['ymuiiea «CiioBo» 3anmcTBoBana u3 ctatbu Manjespinrama 1922 r. «O npupoje cioBas

[em. komm: 31, p. 384].
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MO/IX0/Id KaK KPUTHYECKOTO M UCTOPUYECKOTO HAYMHA-
HUSI, OTIAIONIETO JIOJEKHOE TUPOTE YeJT0BEYECKON Mpu-
pombl. [Tpuposa Hembicanma 6e3 3a60ThI O TOTOMCTBE,
POJKIIEHIE HEBO3MOKHO Ge3 cTpaianuii, (puioreHes He-
BO3MOJKEH Oe3 OMoTeHesa, MHANBULYYM — Oe3 001ecTRa,
cyObekTrBHOE — 6e3 0OGBEKTUBHOTO, co3uaanne — 0e3
paspyleHus, JIu3uc — 06e3 Kpusuca, 10Xo1 — 6e3 Tpya,
a BoJist — 6Ge3 Hatieit 60pbObI 3a ee cBobo1y. Ham nHeo6xo-
JIIMO TTOHSTE TO, KAK MbI TPATUM HAIIHU Iy IIEBHBIE CUJIBI,
U BOCIIPUHUMATD 3Ty 0COOEHHOCTD HAIIEH MICUXUKI KaK
«BHYTPEHHIOIO JIYXOBHYIO JIESITEIbHOCT» (CM. HUIKE);
B KOHEYHOM CUeTe, ICUXUIECKUE PECYPChl — TO TAKIKE
(husmueckue u IyXOBHBIE PECYPCHL:

«SI3BIK crieyeT paccMarpuBaTh He KaK MEPTBBIN
IIPOJIYKT, HO KaK CO3UAAIONIHiT ripoiiecc. [1pu aTom Hamo
abCTparupoBaThest OT TOTO, UTO OH (DYHKIIMOHUPYET ISk
0003HAUCHUST TIPEIMETOB U KaK CPEACTBO OOIIECHUs, U
BMeECTe ¢ TeM ¢ OOJIBIIIMM BHUMAHUEM OTHECTUCH K €rO
TECHOU CBSI3W C BHYTPEHHEH /TyXOBHOU /1eATeJbHOCTHIO
1 K (hakTy B3aMMOBIUSAHUSA 3TUX ABYX ABJICHWI> [(HoH
Tym6Gombar’; 14, p. 48. Iur. no: ITymborwom B. ¢hon. Ns-
OGpaHHbIE TPY/IBI [0 SI3BIKO3HAHUIO |.

ISCAR B Hameil Tpaguin Hecer Ha cebe peaabHoe
OpeMst OTBETCTBEHHOCTH 34 TO, YTOOBI POIOJIKATH TBO-
pHUTh B 0Csi3aeMoil (hopMe 13 MOKOJIEHHsI B TIOKOJIEHHE,
MpUYEM He B CUITY 06S3aHHOCTH, OCOOEHHO B TsKEITbIe
BpeMeHa, Kak TOTO TpeOyeT Hallla HCTOPUST:

«Bes TBOpuUecKoro mepeckasa U PEKOHCTPYKIIUHU CTa-
past TIPUTYa — BCETO JIUIIb TMKOBUHKA, MEPTBBIN SI3BIK —
BCErO JIUIIb MEPTBBIH SI3BIK, a KyJbTypa IIPOILIBIX
3MOX — BCETO JIUIIb My3eiHbIe aKCTTIOHAThI» [21, p. 198].

Bpemsi cooupaTh KaMHH

51 mepeckaky npuTdy o cobupaHun KaMHeil Tak, Kak
cam ee nornMaio®. OHa UMeeT KJII0YeBoe 3HAYCHUE JIJIsI
MOWX PACCY’KIAECHUI 11O TIeJIOMY PSILY TTPUYUH, TTOCKOJIb-
Ky B Hell IlepeceKkatoTcst pasJiuHble acIleKThbl MpobJie-
MaTH3al[ii, KOTOPBIM MbI TIpHaeM GOJIbIIOE 3HAYECHHE,
MTOCKOJIbKY PEYb UAET O PyHAaMEHTATbHBIX BOIIPOCAX, B
KOTOPBIX MbI IIbITAEMCS Pa300PAThCSL.

$1 momaraio, 4TO, MIOMUMO I[€JIOTO PsIIA POJACTBEHHBIX
npobJjieM, KOTopble ObLIM IIOAHSATBI B MCTOPUM MBIC-
JIM, PeYb UJET O BOIIPOCE, KOTOPBIN ysKe ObLI 3aTPOHYT
BO BpeMeHa TICHXOJIOTHYECKOTO KPU3HCa: PacuIeHeHne
«TIPUPOJIBI HAIETO cyliecTBOBaHus» [47, p. 32]. ITo
pacusieHeHde YaCTUYHO OTPAKAET THOCEOJOTHYECKOE
pasnesnenne GuIOCOGCKUX M MCUXOJOTMUECKUX BO-
MIPOCOB, 33J1aBaEMbIX OTHOCUTEJIBHO TOTO, YTO MMEHHO
obpasyeT LeJbHOCTb KU3HU KaK ObITHs. ITO O3HAYaeT
HEOOXOAMMOCTh MPOBECTH pasjinyre, MoJA0OHOE TOMY,
koTopoe (hoH ['yMOOIBAT TPOBOJANUT MEKIY OHTOJOTHEN
KaK MPOAYKTOM U OHTOTEHE30M WJIU, CKOPee, OHTOJIOTHU-
3aI(ell Kak MpoIeccoM, MOCKOJIBKY MOCTIeHsIsE 00aia-
et GoJiee CUITbHON SHEPTETUKOM.

SUHYEHKO [47] aHaInM3upoBas OMbIT AyMaHUs O J1y-
Manuu. Ilo ero MHEHHIO, B 9TOM 3aKJjIo4yaeTcs OjHA U3
[JIABHBIX MTPOOIEM HAIel TPAJUIINH, B paMKax KOTOPOH
HU Buirorcknii, Au /laBBIZIOB Tak 1 HE CMOTJIH IaThb ITOJI-
HOTO OTBETA Ha BOTIPOC O CBSI3W MEKIY MBICTBIO W CJIO-
BOM MJIU HA BOTIPOC O TOM, OTKY/Ia BOBHUKAET OCO3HAHNE
CO3HAHUs, UJIM, HAKOHEII, YTO OHO MPEACTABJISIET coO0it
o cyTu. $1 He Gy1y OAPOOHO pacCMaTpUBATh PACCYIKIe-
HUS 3UHYEHKO, TOCKOJIbKY OHU CJIMIITKOM ITPOCTPAHHbI
U TIPOBOKAIMOHHBI, YTOOBI M3JIaraTh UX B 9TOH CTAThE.
[Tpu aTOM B KOHIIE CBOMX paccy:KAeHUN 3UHYEHKO CETY-
eT Ha pacujeHeHue e[MHCTBA, BHIPAYKAEMOI0 IICUXUKOM,
WJIN YOI, B KOTOPOM (eIUHCTBE), 10 €0 MHEHUIO, MbI
TaK HY’KJIaeMCS:

«Bossparmasics k mpobieMe KOpHel MBITIIIEH s, 10-
GaBUM ... CITOCOOHOCTh K HeOoCcO3HaBaeMOH pediiekcun,
noposkjaolieil uyyscrsa “nonumaio”, "mory”, "xouy”.
B utore MBI TTOJTyYMM HEKOTOPOE TIEPBUYHOE UHTETPATTH-
Hoe (CHHKpeTHuYeckoe) oOpasoBaHue ... B KOTOPOM ...
MPUCYTCTBYIOT MpahOPMbl BCeX KIACCUYECKUX aTpH-
GyTOB [yl — IO3HAHUs, YyBCcTBa U BoJm. VIx mudde-
pEHIMAIMS Ha OT/eIbHbIC ICUXUYecKre (hYHKIUU, AKTbI
o6s13aHa BEKOBBIM YCUJIHUAM (DUITOCO(DOB U TICUXOJIOTOB.
Korza B pesysibraTe aTux ycuauii ayia “ucrnapuiace”’,
a 1I03HaHKe, YyBCTBO U BOJI II€pecTalu y3HaBaTh JApYyT
Jpyra, HacTajio BpeMs cobuparb KamMuu» [47, p. 41].

Bonpocsl, koTopble 3ajaeT 3UHYEHKO, — 9TO UMEHHO
TO, UTO MBI CTPEMUMCSI TIEPECTPOUTD, U S HE JyMAI0, 4TO
OH MMEJI B BUJTY TICUXOJIOTHIO KaK TAKOBYTO MJIA HAYUHBIIA
METOJI, @ CKOPEEe BO3MOKHBIE MYTH PEIIeHUsT MPOOITIEMbI
MIPOJIOJKEHUS Halllell TPAJAUIINY W U3y4eHUS TTPUPOJIBI
Goitust. BO3MOKHO, 9TO 0O3HAUYaeT cOOMpaHue paHee pas-
OpoCaHHbIX KaMHel, a BO3MOKHO — cOOMpaHue HOBBIX
kamueil. Cuiia JKUBOIW MaMATU U CUJIA TPAJUITUN 3aKJII0-
YaIoTCs B TOM, 4TO MbI CIIOCOGHBI BCE 3aHOBO PaccKasaTh
U 3aHOBO [IOCTPOUTD, TI0KA y HAC €CTb BOJIS, CTPACTb 1
HNOHUMAaHUE TOTO, KaK 3TO CllesIaTh U3 — CKOJIBKO JIeT
ATOM MpUTYE? — HAIIEro COOCTBEHHOTO TIPaxa.

Hama wunresexTyasbHas KU3Hb, UHTEJIEKTYaJlb-
Hast KyJbTypa — 9TO UCTOYHUK GECIIEHHOTO OOTaTCTBa;
OHAa BJIOXHOBJISIET HAIUX MYIPEIOB HA Pa3MbIIJICHUS
HaJ[ BOIIPOCaMU OBITHSL: O TPOCTPAHCTBE, KOTOPOE, BEPO-
ATHO, HAXOJIUTCS 32 TPAHUTIAMY TTPOUCXOSIIETO 3/1eCh 1
ceifyac, 1 0 BUJIEHUU KU3HU, B KOTOPOH HaM MPeICTOUT
peajiu30oBarh CBOOOLY BOJIH.

ITpu 5TOoM 3UHYEHKO CTPOUT ropaszio Hojiee TOHKYO
CBA3b. BBITOTCKUIT IPAMO OTCBLIAET K BBIPAKEHUIO O CO-
Gupanuy KamHeil B csoeM gokaane 1934 r. o «IIpobiaeme
cosHaHusy [35], sanucanHom A.H. JIeoHTbeBbIM 1 CHAO-
JKEHHOM ero KoMMeHTapusaMu ( BoiroTckuii BBICTYIINII Ha
«BHYTpeHHE KoHDepeHI I, T/ie 06CYKIATICST BOIPOC O
Te3Wcax JJIs MJIAHWPOBABIIEHCS OTKPBITON TUCKYCCHH O
paborax JI.C. BbIrOTCKOIO U €ro 1KOoJIbl ):

«(BBenmenne: Ba)KHOCTH 3HAKA; €T0  COIMATBHBIN
cMbich). B crapeix paGotax Mbl HTHOPUPOBAIU TO, YTO
3HaKy mpucynie 3Hauenre. <“Ho ecTb Bpemst coOMpaTh

7 Cm.: https://www.marxists.org/reference/subject/philosophy/works/ge/vhumboldt-wilhelm.htm
8 B camoM Hauajie MHe OKazasl ToMoll[b podeccop Buktop 3aperikuii, KOTOpbIit OTBETHII Ha BOTIPOC, BO3HUKIINIT y MEHsT BO BPEMsI UTEHUS

Tpyaa 3undenko [47, p. 41].
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KaMHM 1 BpeMs pasOpacbiBath” (DKKje3nacT).> Mel
WCXOIVJIN 13 TIPUHITATIA KOHCTAHTHOCTH 3HAYEHMUSI, BbI-
HOCHJIM 3HadeHue 3a ckoOku. Ho yike B cTapbix mccie-
JOBaHUSAX MpobsieMa 3HaYeHUs ObLTa 3ak/oueHa. Eciu
Mpek/ie Halell 3agaueil OBIIO TToKasaTh 001ee MEKIY
"y3ekoM” U JIOTUYEeCKOW TTaMSIThIO, Teleph Hallla 3ajia-
a 3aKJ0YAETCST B TOM, YTOOBI TIOKA3aTh CYIIECTBYIONIEE
MeXKly HUMU pasjnune. V3 Hammx paboT CJIemyer, 4ro
3HAK UBMEHSeM MeACPYHKUUOHATbHbIE omHoweHUs> |35,
p. 130—131].

ITO KPUTHYECKOE MECTO MTOBOPOTA M CMEHbI HATIPAB-
JIEHVSI B IIUTHPOBAHHBIX BBINIE PACCYKICHUSIX MbI 00-
Hapy>kKMBaeM U B 3aBepiiatolneii riaase 7 — «Mbicab 1
c10B0» — paboThl «Mbiiiene u peub» [31]. OTkpbiTHe
3aKJTI0YAETCS B TOM, UTO HEKas MBICJIb, c(DOPMUPOBaB-
rasicst B OJIMH MEPUOJT BpEMEHHU TIPOTIecca pacCy KIeHUS,
paccestna (pazbpocaia) nmen, KOTOpbie MO3BOJISIOT B KO-
HEYHOM UTOTE cOOPaTh CBSI3aTh PACCYsKACHUE BOEIMHO
(cobpaTb BMecTe). BbIroTCKUI BBICKA3bIBAET CXOAHYIO
MBICJIb, HE OCTAHABJINBASICH HA BOITPOCE BDEMEHH, B AITHU-
rpacde, murupylomem Epanrenne or Mardes, k pabore
«croprueckuil CMbIC TICUXOJIOTMYECKOrO KpU3Hucar:
«Kamenb, xoTopblil OTBEpPrJau CTPOUTENH, TOT CAMBIN
cziesiasics riasoio yrias [36, p. 233].

[TpenBapsia cBom paccyskaeHust B « MbICIH U cJI0BE,
Berrorckuii nutmert:

<.l [JMHTBUCTHUKE]| OCTaeTcsl 4yKAa MBICJb, YTO
B XOJIe MCTOPUYECKOTO PA3BUTHUS SI3bIKA W3MEHSETCS
CMBICTIOBAs CTPYKTypa 3HAYCHWS CJIOBA, W3MEHSETCS
MICUXOJIOTUYECKasl MPUPO/Ia ITOTO 3HAYEHUS, UTO OT
HU3IINX ¥ TPUMUTUBHBIX (hOpM 0OOOIIEHUST SI3BIKOBAST
MBICJIb TEPEXOMUT K BBICIIUM U HAUOOJIEe CIIOKHBIM
(dhopmam, HaXO/SIIUM CBOE BbIpaKeHHE B aGCTPAKTHDBIX
HOHSITUSX, YTO, HAKOHEII, He TOJIbKO IIPEeJIMETHOE COJIep-
JKaHWe CJI0Ba, HO caMblil Xapakrep OTpakeHust 1 06006-
IIEHUST [IeICTBUTEIBHOCTH B CJIOBE U3MEHSLICS B XOJIE
HCTOPUYECKOTO Pa3BUTHS sI3bIKa» [31, p. 245].

N3 aroro yTBep:KIeHUS BBITEKAOT CPasy IBE IPO-
Gaembl [20; 44; 45; 46; 47; 24; 1; 12]. TlepBas cBsizaHa
¢ npeobsaaoIuM [IHBUJIN3AIIHOHHBIM TOJIKOBAaHUEM
TMOHSATHS «ITPOTIECC MCTOPUYECKOTO Pa3BUTHs». Bropas
mpobemMa KacaeTcst YucTo 0OBEKTUBICTCKOTO TTOHUMA-
HUSI CMBIC/IA BBIPAsKEHUS «XapaKTep OTpaskeHus u 0600-
HIEHUST JIENCTBUTENBHOCTH 8 CJIOBe» (KYypPCUB MOIt). DT
nBe (HOPMYJIUPOBKU 0O03HAYAIOT JIBE KJIOUYEBDHIE IIPO-
GJ1eMBblI, Kacaloluecst IPUMEHeHUs: U 060CHOBAHUS WJIei
Boirotckoro, B yactHocTH, B chepe obpazosanus. Ilep-
Bas U3 BBIJIEJCHHBIX TPOGJIEM MO3BOJISIET HAM MPE/IIo-
JIOJKUTb, UTO MIPEIOJIABAHNE «JTUHTBUCTITYECKOI MBICII»
(1011 KOTOPOT cJIeIyeT TOHUMATD oGkl HieH, chopmu-
POBaHHBIE IIPU TOMOIIN BTOPIMYHBIX 3HAKOBBIX CHCTEM,
BKJTIOYAst, HAIPUMEpP, MaTeMaTUYeCKWe IOHSTUS) I10
CBOEI TPUPOJIE SBJISETCS TIPOBOHIKOM ITUBUIU3AIINN 1
coBepieHcTBOBaHusL. JIpyras mpobiieMa, Kak IpecTaB-
JIZEeTCs, CBSI3aHA C UTHOPUPOBAHUEM IEJIOCTHOCTH BHY-
TPEHHETO COCTOSHUSA 4YesoBeKa. To, YTO TPOHUKAET BO
BHYTpeHHUI Mup (IIpU 9TOM «BHYTPEHHUN MUP» — ITO
TO JK€ CaMOe, OJTHA ¥ Ta JK€ PeabHOCTb, YTO U «BHEITHUI

9 Cobupareib; B TIEPEHOCHOM CMbICJIE — YYUTENb, TPOPOK.
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MUP» ) IIOCPEACTBOM SI3bIKA, — 9TO HEYTO HAMHOIO OJIb-
1ee, 4YeM MPOCTOi HAabOP MpaBUJl ISl CO3MAHUST CMBIC-
JIOB KaK MPOCTHIX 3HAKOBBIX MTPOYKTOB — 9TO MaTepuaJ
JUIST HAIllero OBITHS, 1T CaMOM JKU3HU:

«Camo cofiepkanue KU3HU OAYIIEBJSETCS dYepes
OTKPBIBAIOIINECS B HEM 3HAYEHUsI, HO W Yepe3 TOT 6HY-
MpPeHHULl CMBICTL, O1az200apst KOMOPOMY 603HUKAEM 6 HAC
YYECmeo CoOCMEEHH020 MECA 8 MUPe U 6CSKOU Beulll 6
nem (kypcus Moit — B.3.)» [Ier, 1914; 44, p. 17].

IlocencTBus aToit umaen 06 <«OHTOJOTU3AIUU MEH-
TasbHOTO> [44, p. 18] MHOTO3HAUNTENBHBI. XOTS BhIroT-
CKUH He CMOT JI0 KOHIIAa PA3BUTh HAIIPABJIEHIE, YKa3aHHOE
SUHYEHKO: TO, KaK Hallla BHYTPEHHSIS /IeITeJbHOCTh —
Tak CKa3aTh, WHANBU/yaTbHAS TICUXUUECKAS JIESTEb-
HOCTb — 00OpasyeT (pparMeHT U YacTHUKY, — Hen30eKHO
peasbHyI0, MPEBOCXOSANIYIO BCe JIPyTHe, HO TIPU TOM
riyGOKO OTJIMYAOILYIOCS OT TOU AEATENbHOCTH, KOTO-
PYIO MBI BeJieM B Halllell «BHEITHe» KU3H!, OJIUIIeTBO-
pSieT HaIM TOMCKUA W Hallle KOJJIEKTUBHOE HauWHAHUE
BMeECTE € TIOCTaBJICHHBIMU 337Ia4aM¥ 1 HOBLIMH HaIlpaB-
JIEHUSIMM, KaK ceifuac, Tak v B OsvsKaiineM OyyIiem.

Taxum 06pas3oM, IIOUCK KOPHEeil 1 coOupanue KaMHeil
OTKpbIBAET II€Pe HAaMU BO3MOKHOCTH BbIOOpA Iy T CJIe-
JIOBaHUS TI0 HAIleMy WHTEJJIEKTYaJbHOMY IPOCTPaH-
crBy. IIpoGiemarusaiysg Hamiell TpagulMy JEKUT B
cepe Harrero obpasosanust. Tesucsl, KoTopbie BoIror-
CKHUI ¥ er0 COPATHUKHU PA3BUBAJIN JIEBSIHOCTO JIeT Ha3a/l,
ObLIN PaZNKAIbHBIMU Y3KE B TO BPEMS U OCTAIOTCS PaJ-
KaJIbHBIMU ceffyac, MOCKOJIbKY OHU TIO3BOJISIOT PeliaTh
BeuHble MPOOJIEMbI YeJIOBEYECTBA. BBITh «PaHKaIb-
HBIM» [ 16] o3HAuaeT nckath HeUTO (hyHIAMEHTAIbHOE 1
MEPBUYHOE, T. €. MBITATHCS 00PATHCS 10 OCHOB OBITHSI.
B 3nauenuu ke rpedeckoro cioBa «re3ucs [16] 3axiio-
YyeHa Uest UTPhI B MY, YETO-TO 0C0O0 IOAYEPKUBAEMOTO,
BBIJIEJISIEMOTO U TAKUM 00Pa3oM IIpeJIaraeMoro. Tu Te-
3UCHI HE 3aBepIIIeHb! 110 CBOE MPUPOo/Ie, 1 3a/1a4a Halllen
TPAJUIUN — TIEPE/IaTh UX CJELYIOTINM TOKOJIEHUSIM.

OnHako MBI ele He 3aKOHYHUJIU ¢ Hallleil TPUTIeil o
cobupanuu kamueir. Hackonbko s momsi us apxmusa Boi-
roTckoro [43] u Apyrux ero pabor, elne He epeBeIeHHbIX
Ha aHTJINHCKIH SI3BIK, OTPBIBOK 13 Koremera® B Tanaxe n
Ikkresncta B bubsu, oTkyma ObL1 B3ST arturpad, ocra-
BAJICSI MECTOM JIJIsI aHAJIN3a U TOJKOBAHUS — Mudpaul B
TAJIMYINYECKON TPAUINN — HA TIPOTSIKEHUH BCell JK13-
Hu BeIroTcKoro, HauMHast CO CTyJIeHUEeCKUX JIeT U JlaxkKe
paHbllle, KOT/[a OH BIIEPBbIE YBJIEKCS [ICUXOJIOTHEN; TO
OBLIU OBl IPAYKIAHCKON CMYThI, MUPOBOIl BOHBI 1 Pe-
BOJIIOINHY, 32 KOTOPOU TOCJIE/IOBAIN TO/IBI TPAKIAHCKON
BOIHBI U ToJsiozia. [lepBble cTUXM 3HAKOMBI BCEM M3 HAC,
KTO MOJIY4nJI XoTs1 Obl 6a30BOE pesUrnosHoe obpasoBa-
HUe B PaMKax Uye0-XPUCTUAHCKOHN TPAIUINN; OHAKO
€CTh CMBICTT HATOMHUTD HECTaPEIOIIe CTPOKH:

1. Bcemy cBoe Bpemst M CBOHM CPOK Y KaK/IOW Bemn
oz HebGoM:

2. BpeMs poauTh U BpeMsi yMUPaTh, BPEMsI CasKaTb 1
BpEMSI BBIPBIBATH TTOCAKEHHOE;

3. Bpems ybuBaTh M BpeMs JIeYMTb, BpeMsl IIPOJIO-
MUTb U BPEMSI OTCTPOUTD;
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4. BpeMms miakath ¥ BpeMsT CMeSIThCST, BPEMST IPUY -
TaTh ¥ BPEMsI TAaHIIEBATh;

5. Bpema pasOpacbiBaTh KaMHU U BpeMsi cOOMpaTh
KaMHI, BpeMst OOHUMAaTh U BPeMsl YKJIOHITHCS OT 00b-
ATHS,

6. BpeMs rckaTh U BpeMsi yTpaunuBaTh, BpEMs COXpa-
HSITH U BpeMst Opocats;

7. Bpemsi pa3pbIBaTh U BpeMsi CIIMBATh, BpeMsl CMOJI-
4aTh 1 BPEMsI TOBOPUTH;

8. Bpems moOUTh U BpeMsl HEHABUAETH, BPEMsS BO-
WHBI U BDEMST MUPA.

9. Yero mocrurrer paboTaloOUMil BCEM CBOMM TpY-
nom?

10. ¥YBuzesn 51 3aHgTHSA JTI0/1€1, KOTOPBIMU /1a1 UM bor
3aHnMatbes. (IJKKIe3nacT, raasa 3, cruxu 1—10).

C TOYKHM 3peHUsT UATIEKTUKY, B PAMKaX HCTOPUYECKO-
ro MaTepuaJn3Ma, 3/1eCh MOKHO Hajl MHOTUM TTOPa3MbIC-
JINTb — ¥ 9TO yIOBOJBCTBUE ST OCTABJISAIO BaM. S IpocTo
TPOIITY BAC 33/{yMaThCsI HAJl TIEPBBIM U TIOCJIETHUM CTUXa-
MU B CBSI3U C KyJIbTYPHO-UCTOPUYECKUMHU UCCJIEI0OBAHN-
aMu. B 6puTaHCcKON U pyCCKON pajiiKaabHBIX TPAIUIIUSAX
OKKJIe3nacTa IUTUPYIOT C JIABHUX BPEMEH JIJisl BbIpa-
JKeHUs OCHOBHBIX uzei: ToJsictoil B cBoelt «l/crnosenm»
(1882—1921 rr.) ucrnosib3yeT c0Ba IKKJIE3NACTA B Kaye-
CTBE HOJUTUIECKOTO U JyXOBHOI'O IIPOOYKIEHMSI.

Heo06xoaumocts TpyaHoCTEit

«JIe7I0 TOJIBKO B TOM, 4TOOBI MIPABUJIBHO W BOBPEMSI
[IOCTaBUTD 1IpoOJIeMy, a pelenne OyaeT 100bITo — Ho3/1-
HO nJu paHo» [36, p. 47].

Muorue u3 npobuem, uin «3arajgok» [36, p. 47], ¢
KOTOPBIMH Mbl CTAJTKUBAEMCSI B PAMKaX COBPEMEHHBIX
KyJIbTYPHO-UCTOPUIECKUX HUCCJIEOBAHUN, MEPEKINKa-
10TCA ¢ TpobaeMaMu, Hajl KOTOPbIMU BbiroTckuii pas-
MBI B TIOCJT€IHNE TOABI CBOEN JKU3HU: <«IIPUHIU-
ITBI CMBICJIOBOTO CTPOEHUSI CO3HAHWS» [42, p. 34; 47])
u mepexuBanve. TeMa IeHHOCTH TepeKUBAHUSA 1 00b-
€KTUBHOCTHU JUJISI KYJIbTYPHO-UCTOPUIECKUX TIOXO/IOB
npuBJeKaeT K cebe BHUMAHHE MHOTUX TEOPETUKOB U
smpukoB |25; 10; 11; 28]. S cumraio kpaiine ymagHOi
nzeto Boxkosuy (2009) o BHyTpenHel nosunun pebeHka.
OrpomHubIil UHTEpeC B ¢BA3U ¢ dustocodueii cCo3HAHUSA
yaensercs: (GOPMUPOBAHUIO pa3yMa B MPOIlECCe PA3BU-
tusd [2; 3; 7]. Besen 3a negarornyeckoit tpaauiueit [6], B
KOTOPOIi aT0#1 TIpobIieMe yaessieTcst 60JIbInoe BHUMaHUE
KaK Jiekalieil B caMoil OCHOBE HayYHOIl KOHIIeNTyaan3a-
IIUU, PACTET MHTEPEC K JABOMHOM cTuMmyssiiun [19]. Dib-
konuH [8] u Xenmeraapa [Hedegaard; 13] BHoBb 0Oparu-
JIV Hallle BHUMaHWe Ha BA)KHOCTh KPU3WCA Pa3BUTHSL.

Hac sayT coxHble UHTEIEKTYa bHble TyTH W UH-
TepecHbIe MCTOPUW, HEKOTOPBbIE W3 HUX BEAyT HAC Ha-
3a]l U BIIepes uepes 1eOpu pacCy:KIeHU U Tpauiinii 3a
npefeslaM OCHOBHOTO T€UE€HUS B TICUXOJIOTHH, & TOPOH
1 3a [IpejiesiaMi caMoOM TICHXO0JIOTUH B paMKaX TOW KyJIb-
TYPbI, B KOTOPOH BocnutTbiBajicsa Bororckuit. OmpHako
MBI HY’KZIaeMCsI B TPYIHOCTSIX, U HAIIA TPAIUIIUS BIIOJIHE

[I03BOJISIET HAM ITYCTUTHCS B [TOJI00HOE PUCKOBAHHOE TTY-
TeTeCcTBUE.

B 3aBepimenue st 661 XOTE BEPHYTHCST K POJIU, KOTO-
PYIO B HaIlle# TPaIUINN 3aHUMAET BOBMOKHOCTD YUUTh-
¢Sy IPYTHX, OMHOBPEMEHHO TTOMorast UM B yuebe, oHa
OTpakeHa B OYEHb BA’KHOM II€PHOJIE CTAHOBJIEHUS B
JKU3HU BBITOTCKOTO, KOTOPBIM TPUIIEJNCS HA PaHHUE
TOZIBI €TO B3POCJON JKU3HH, COTIACHO BOCTIOMUHAHUAM
€ro JI0UEepH:

«Texunukym' craBun 1mepes coGoil 6aaropoaHyIo
1eJTb TTOJITOTOBUTD KOJBHBIX PAOOTHUKOB, B KOTOPBIX
OCTPO HysKAamach Mojojiast peciybmiuka. 'azera coob-
Iasa, 4YTo M3 PasHbIX ye3[a0B ObLT0 mojano 250 3asB-
JIeHUH, B OOJIBIIMHCTBE CBOEM OT KPECTbsiH. B mepsbiil
moTok Obu1o 3aunciaeno 80 uenosek. CTUmEHIUSA CTY-
JICHTaM BbIIaBaJIach B BHUJIe MYKH U caJa. ... Yucyio cry-
JIEHTOB TEXHUKyMa OBICTPO pociio, B 1922 1. 37ech yike
obyuamnocy 190 ywarmuxcs. ... B aroM megarornueckom
kosuiekTuse ¢ 1922 r. 66wt u JI.C. Boirorckwit. ... [Tepsoe
YIIOMUHAHUE O €r0 padOTe B IEAarornueCKOM TEXHUKYMe
MbI HAXO/IUM B IIPOTOKOJIE 3aCEAHSI [1€IarOTHYECKOTO
coseta Jmiib ot 15 deBpansg 1923 r. Ou Ben JOruKy u
BCe KypchI Ticuxosioruns [29, p. 49—50].

Boirorckuii npernogaBan pasHoobpasHbie TMPEAMETh
B HECKOJIBKMX YUeOHBIX 3aBe/IeHUsIX T. [OMeJIst B iepBbie
roznl CoBeTckoll Biactn — ¢ konia 1917 r. o 1924 r.
Kuremun Tomens M ero OKpecTHOCTEN IIpeTeprieBan
GOJIbIIME JIMIIEHUST B 9TH BOEHHBIE TOJIBL PEBOJIFOIHS,
HEeMeIIKash OKKYIaIus, 0CBOOOKICHUE COBETCKUMHU BO-
HicKkaMu, TpaskJaHCKas BOWHA M pasrysl OaHAUTU3MA.
O6a 6para Boirorckoro ymepsu ot 6osesneii [29]. dto
HAJIOKUJIO OTTIEYaTOK HA €0 COBPEMEHHUKOB U B OTIpe-
JIeJIEHHO CTeleHy OTPA3UIOCh HA JKU3HU U MTOCIYKUIIO
CBOETO pojia COLMANBHON CUTyalluell pa3BUTUS CaMOTO
Boirorckoro. Bunmanue K sKM3HU Hapojia v ero 06paso-
BaHUIO CTOSLJIO HA NIEPBOM MecTe JiJisi BhIroTckoro, Kak u
TSI HAC B HAIIIW [THU.

s xoresm 661 0CO60 TOAYEPKHYTH POCT WHTEPECA CO
CTOPOHBI BBITOTCKOTO K MpobIeMaTH3anu Mocjae ero
Bo3BpaleHust B MockBy 1 Hayasma paborsl B HapogHom
KoMuccapuare rpocserienus B uiosie 1924 r. Ormernm,
C KaKMM BHUMaHNeM BBITOTCKIIT OTHOCHUJICS K TOMY, UTO
SIpomesckuii (1989) HasbiBaer «OTPEOHOCTHIO B Me-
TOAUKE» MPU pa3paboTKe METOAUKU 00yUEHUsT JIIOJEN ¢
(busznueckumu n ymcrBeHHbIMU HejlocTaTKamMu (jedek-
Tosorun) [3]:

«CryemyeT 3aaThCs BOIIPOCOM: KaKasi CBSI3b MEKIY
HTUMU aGCTPAKTHBIMU OOIIME TPOGIEMAMU U TEM, C YeM
YUUTETh CTATKUBACTCST €KEIHEBHO TIPH 0OYUYEHUH CJICTIO-
IO WJIN TIIyXOHEMOro pebeHKa? ... BhIroTcKuii OTMeTHII ...
YTO MX CJIENOoTa WK TIIyXOHEMOTa He eCTh IJIaBHOe, IOo-
CKOJIbKY TaKWe JIETH He MOTYT CAMOCTOSITEThHO OCO3HATD
CBOU PacCTPOICTBA; OHA BTOPUYHA, SIBJISISICH PE3YJIbTATOM
COTMAIBHOTO O1bITa. JI1060H AedeKT, B IEPBYO 0uepe/b,
HOCHUT COIMATTBHBIN XapaKTep, a He SBJSeTCS OpraHuye-
CKUM HapyIieHueM rnosenenuss [41, p. 107].

B nexnuum [32, p. 139] 1928 r. «Tpyanoe nercrBo»
(pemaxTop mpensaraeT HaM MEPEBOJUTb PYCCKOe BbIPa-

10

10 Peup mjier 0 megaroruyeckoM TeXHUKyMe, OTKpbIToM B 1921 1. B possom ropoje Boirorckoro — F'omerne (Besopyccust).
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JKeHUe <«TPYAHBIA PeOeHOK» Ha aHIVIMICKMI SI3bIK KaK
problem child — «mpo6iemubiii pe6eHOK» ), BbiroTckuii
nucast: «llesenanpaBuTh pasBUTHE B BBICHIEH CTelleHU
CJIOKHO 1 TPyAHO» [32, p. 144]. Beirorckuit pa3mbiii-
JisteT HaJl TorcKamMu 3(h(HEKTUBHBIX TTOAX0/I0B (TTPUHITUTI
«MeromoJiormyeckoil auanexktukuy Opuamana) — Hax
<TIOJIXO/IOM, TIPU KOTOPOM TPUXOIUTCS JIeJIaTh HEUTO
obparHoe TIPSIMON Tl ... BHEIIHE TPUCITIOCOOUTHCS
K ero [pebenka] HepocTaTKy, a IOTOM B34Thb HaJ HUM
BEPX, T. €. YCTYIUTh €MY JIJISI TOTO, YTOOBI HACTYTATH HA
Hero» [32, p. 143]. Tam, rue «OoJiee Win MeHee BHENIHUE
CPE/ICTBA YacTO OKa3bIBAIOTCA O4eHb 3 (PEeKTUBHBIMUS,
«KOTJIa peub uJeT 0 pebGeHKe, He OKa3bIBAIONEM GOJIBIIO-
IO COIPOTUBJICHUS», «BCE 9TU CPEJCTBA ... OKA3bIBAIOT-
cs1 6eCCHITBHBIMY, KOT/[A BBl HATBIKAETECH HA CTPAITHOE
COTPOTHUBJIEHHE CO CTOPOHBI pebeHKa». Y IpsiMblii pebe-
HOK TIOTIIEJT TI0 HEBEPHOMY ITyTH Pa3BUTHS, <IIEJBIN PSIJ|
OPTaHUYECKUX U BHEIIHUX CHJI U 00CTOSTENBCTB, B TOM
YHUCJe CAyYalHBIX» CTajl MPUYNHON OKa3bIBAEMOTO UM
cornporuBJieHus [32, p. 144]:

<A Takoe CONPOTUBJIEHWE [EHCTBUTEJBHO TIPE-
CTaBJIsIeT OrPOMHYI0 Cuily, W60 ynpsam pebeHoK He
MOTOMY, YTO OH XOYeT ObITh YIPSIMBIM, a TIOTOMY, YTO
M3BECTHBIE [IPUYUHBI, KOTOPbIE OIPe/esIii Pa3BUTHE
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