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Objectives. Contemporary inclusive education practices for children with Autism Spectrum Disorder (ASD) present 
a series of challenges related to involving parents in the educational process. One effective tool for timely adjustments 
to the content and organization of the educational process for children with ASD, ensuring its individualization, is 
the interaction between teachers and parents during the monitoring of a child’s psychosocial development. The aim 
of the research presented in this article is to identify the characteristics of parent-teacher interaction in the process 
of monitoring the individual psychosocial development of students with ASD and to determine the conditions and 
methods for optimizing such interaction.
Methods. The study employed parental questionnaires based on a developed questionnaire and an expert dialogue 
methodology with parents. The sample consisted of nine parents of 7—8-year-old children with ASD who are enrolled 
in a resource classroom.
Results. have shown that in the interaction between parents and educators during the monitoring process, non-pro-
ductive types predominate. These non-productive types are characterized by excessive control over the educational 
process, the absolute reliance on one’s own knowledge, the delegation of responsibility to educators while seeking 
to influence the educational process, and the demand for rapid positive changes in the child’s educational outcomes. 
Productive interaction, on the other hand, is characterized by openness to sharing information about the child’s 
unique characteristics, trust, and a shared sense of responsibility. Based on the obtained results, psychological and 
pedagogical conditions for involving parents in the study of the psychosocial development of children with ASD have 
been identified, in accordance with the monitoring stages. As a means of optimizing the interaction between parents 
and educators, joint monitoring practices have been proposed and tested.
Conclusions. Drawing from established approaches in corrective pedagogy and psychology, as well as the synthesis of 
empirical research results, this article provides a rationale for the psychological and pedagogical conditions necessary 
to involve parents in the study of a child’s psychosocial development with ASD. These conditions lay the foundation 
for meaningful and productive collaboration between parents and educators.
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Introduction

When planning and adjusting the inclusive educa-
tional process of students with disabilities, the support 
and active participation of all educational environ-
ment subjects are important, taking into account chil-
dren’s educational needs [1]. Significant difficulties 
arise when including children with autism spectrum 
disorders (ASD) in the system of inclusive education 
[5; 12]. One of the factors influencing the overcoming 

of difficulties is the active interaction between parents 
and teachers in the individualised process of educa-
tion and upbringing, which involves the construction 
of variable educational trajectories. However, such in-
teraction is almost the most problematic and contra-
dictory moment that creates barriers to the inclusion 
of students with ASD in the educational process.

In domestic researchers’ works, the main problems 
in families of children with ASD, along with the diffi-
culties of receiving special assistance, self-realisation, 
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Актуальность и цель. Современная инклюзивная практика образования детей с расстройствами аутистиче-
ского спектра (РАС) обуславливает вовлечение родителей в образовательный процесс. Одним из эффектив-
ных инструментов построения и корректировки образовательного процесса, который обеспечивает его инди-
видуализацию, является взаимодействие педагогов с родителями в ходе мониторинга развития детей. Цель 
эмпирического исследования — выявление характеристик взаимодействия родителей с педагогами в процессе 
мониторинга индивидуального психосоциального развития обучающихся с РАС для определения условий и 
способов оптимизации такого взаимодействия.
Методы и методики. Проведено анкетирование родителей по специально разработанной анкете, применялась 
авторская методика диалога эксперта с родителями. В работе приняли участие 9 родителей, имеющих детей с 
РАС 7—8 лет, которые обучаются в ресурсном классе.
Результаты. Выявлено, что в процессе мониторинга преобладают непродуктивные типы взаимодействия ро-
дителей с педагогами, характеризуемые родительским сверхконтролем за образовательным процессом и абсо-
лютизацией собственных знаний; делегированием ответственности педагогам при стремлении влиять на об-
разовательный процесс; необоснованными требованиями родителей быстрых образовательных результатов 
от ребенка. Продуктивный тип взаимодействия проявляется в открытости к обмену информацией об особен-
ностях ребенка, в доверии, в стремлении разделить ответственность.
Выводы. На основе сложившихся в коррекционной педагогике и психологии подходов и полученных результа-
тов определены психолого-педагогические условия вовлечения родителей в изучение психосоциального разви-
тия детей с РАС в соответствии с этапами мониторинга: открытость информационного обмена; согласованность 
в оценке информации; общее понимание значимости образовательных целей. Для оптимизации взаимодействия 
родителей и педагогов предложены и апробированы совместные мониторинговые практики. Планируется из-
учение характеристик процесса взаимодействия педагогов с родителями, воспитывающими детей с РАС, в ходе 
мониторинга психосоциального развития детей на уровнях дошкольного и основного общего образования.

Ключевые слова: инклюзивное образование; родители детей с расстройствами аутистического спектра (РАС); 
мониторинг психосоциального развития ребенка; взаимодействие родителей и педагогов; продуктивный и не-
продуктивный типы взаимодействия
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and arranging employment, are identified as parenting 
problems due to the expressed specificity of children’s 
development and behaviour [9;10; 11]. In addition, 
parents of children with ASD, being highly active in 
the search for information about autism, communicat-
ing in social networks, at the same time are often criti-
cal of the opinions of specialists and distance them-
selves from communication with them [5]. In addition, 
parents’ perceptions of the developmental problems of 
a child with ASD are characterised by contradictions 
and inconsistency with the opinions of specialists. 
Thus, S.A. Morozov, S.S. Morozova and T.I. Morozo-
va show that parents pay attention to speech disorders 
to a greater extent than specialists and significantly 
underestimate the manifestations of intellectual dis-
ability in children [8]. Parental errors in the education 
of a child with ASD are a natural consequence of the 
above problems [13].

The foreign scientists’ works also reflect the as-
pects of interaction between parents of children with 
ASD and teachers. The solution of pupils’ problems 
is associated with the effectiveness of their commu-
nication. Thus, emphasis is placed on communicative 
barriers, the authors consider the discussion in the 
parent-teacher dyad of difficulties faced by the child 
in the family environment and at school as a way to 
eliminate them. Such discussions have a positive ef-
fect on expanding adults’ appropriate behavioural 
repertoire [14]. In the context of this discussion, it is 
of interest to note that research has shown, based on 
parent-teacher surveys, that children with autism are 
less socially engaged at school than at home [15]. The 
solution to this problem could be the subject of adult 
interaction and create conditions for overcoming ex-
isting communication barriers.

These factors determine the need to resolve sig-
nificant difficulties of including parents of children 
with ASD in interaction with teachers, which can 
be achieved, in our opinion, by involving parents in 
monitoring students’ psychosocial development im-
plemented by teachers.

The learning activities of children with ASD are 
accompanied by numerous difficulties related to the 
specifics of their motor development, emotional-voli-
tional sphere, behaviour, verbal and non-verbal com-
munication, the identification and interpretation of 
which by a teacher requires complex and long-term 
interaction with parents. The marked heterogene-
ity in the composition of students with ASD causes 
differences in educational needs, taking into account 
which educational routes should be differentiated and 
which educational and educational conditions should 
be created according to them.

In such cases, the purpose of monitoring is to build 
a holistic picture of the development of a child with 
ASD, objectively revealing both his/her deficits and 
internal (psychological) and external (social) resourc-

es, the realisation of which will make it possible to en-
rich the pupil’s educational potential.

The importance of joint parent-teacher monitoring 
practices is indicated by established approaches and 
the results of modern research. For example, numer-
ous barriers that reduce parental satisfaction with the 
process of diagnosis and post-diagnostic support have 
been identified based on the study of the opinions of 
parents raising children with ASD [16]. According to 
O.S. Nikolskaya, parents of children with ASD need 
information that will help them to understand what is 
going on, to identify the child’s difficulties and ways 
of overcoming them, and to adequately evaluate the 
success of what they’re doing [11]. E.R. Baenskaya 
mentions as one of the directions of support for par-
ents of children with ASD the specialists’ assistance 
in assessing changes in the child’s condition and using 
his/her achievements in the course of constant discus-
sion with specialists about the changes that are tak-
ing place [4]. O.S. Arshatskaya’s work [2] presents the 
process of psychological support of a child with ASD 
through the stages of joint work of specialists and par-
ents. T.V. Kuzmicheva’s research shows that the in-
teraction of teachers of different profiles in the course 
of joint monitoring of a child’s individual psychosocial 
development, aimed at obtaining, clarifying and inter-
preting data on the peculiarities of his development, 
allows teachers to translate the collegial results of the 
study into the practice of teaching and educating the 
child [6; 7].

The empirical study presented in this paper aims 
at identifying characteristics of parent-teacher col-
laboration in monitoring psychosocial development 
of children with ASD, at determining conditions and 
ways of improving such collaboration.

Methods

Research programme
Nine mothers with children 7—8 years old with 

ASD participated in the study. The families are com-
plete. The age of the mothers ranged from 34 to 43 
years old. Two people had higher education, two more 
had secondary vocational education, and three partic-
ipants of the study had secondary general education. 
All mothers attended classes, regularly participated in 
meetings of the psychological-pedagogical consilium. 
Before entering school, children received preschool 
education in compensatory groups, and at the time of 
the study they were studying in a resource class.

The study was conducted throughout the 2022—
2023 academic year in the following phases.

First stage. Using the developed questionnaire and 
the proposed methodology of expert-parent dialogue, 
we determined the characteristics of interaction be-
tween parents and teachers in the process of clarifying 
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the monitoring data on the peculiarities of psychoso-
cial development of children with ASD obtained by 
specialists of different profiles.

The questionnaire included blocks of questions 
reflecting the parents’ opinion on the completeness 
of taking into account the child’s individual charac-
teristics in the educational process; on the adaptation 
of educational process components to the child’s pe-
culiarities; on parents’ awareness of the special condi-
tions created; on parents’ involvement in the educa-
tional process and their satisfaction with the created 
educational environment. When filling in the ques-
tionnaire form, parents were offered to choose answer 
options or indicate “other”.

The dialogue between the expert and the parent 
involved the latter freely expressing his/her opin-
ion based on reflection of his/her own experience, 
in the course of which his/her perceptions, expec-
tations and experiences are objectified. The expert 
offered an instruction that served as a starting point 
for the dialogue: “It is believed that a common un-
derstanding of the facts of the child’s behaviour by 
teachers and parents is the key to successful educa-
tion and upbringing. Tell me, what is your opinion 
on this?”. Next, the parent and the expert watched 
a video fragment of the lesson. All video clips were 
made with the parents’ consent and reflected their 
child’s behaviour in a regulated learning situation. 
The parent was asked to make suggestions on ways 
to address the behaviour of the child seen in the les-
son. In the course of the dialogue, the parents were 
encouraged to reason with the help of empathic lis-
tening techniques — paraphrases, clarifying ques-
tions, pauses, paradoxical interpretations, etc. The 
dialogue ended with the expert’s recommendations. 
The dialogue ended with the expert’s recommenda-
tions on how to optimize the ways of taking into 
account the child’s peculiarities in the educational 
situation. The experts were teachers of the Depart-
ment of Psychology and Correctional Pedagogy at 
Murmansk Arctic University (MAU) with appro-
priate qualifications. The duration of the dialogues 
ranged from 60 to 90 minutes.

Analysis of parents’ statements during the dia-
logues was conducted from the point of view of the 
following criteria: trust in the teachers’ opinion re-
flecting the specifics of the child’s psychosocial devel-
opment; parent’s criticality to their ideas about the 
child’s developmental peculiarities; desire to clarify 
knowledge about the child’s peculiarities in the pro-
cess of interaction with teachers, to expand the expe-
rience of interaction; understanding of the need for 
interaction with teachers in determining the possibili-
ties and ways of taking into account the peculiarities 
of the child’s psychosocial development in his/her 
education and upbringing; awareness of the responsi-
bility for taking into account the peculiarities of the 

child’s psychosocial development in the educational 
process and the need to achieve the unity of pedagogi-
cal approaches and educational practices.

The second stage. Based on the data obtained dur-
ing the dialogue between parents and the expert, psy-
chological and pedagogical conditions were developed 
to optimize their interaction with teachers in the pro-
cess of studying the peculiarities of children’s psycho-
social development and appropriate monitoring prac-
tices were designed.

Third stage. The developments were tested and 
their effectiveness was verified using the methods of 
expert-parent dialogue and interviews used at the ini-
tial stage.

All parents participated in phases of the study 
within the same timeframe.

Results

Let us present the main results obtained in the 
course of the questionnaire. Thus, five parents noted 
that their child’s individual characteristics are tak-
en into account in the educational process “in most 
cases” and four more noted that they are taken into 
account occasionally. Among the ways of adapt-
ing the educational environment for the child, all 
parents noted the following: adaptation of the en-
vironment and space, availability of an adapted pro-
gramme, classes with different specialists. Seven of 
the respondents pointed out the teacher’s assistance 
to the child during the lesson, but only four people 
noted the teachers’ effective use of special methods 
and technologies in the educational process, which 
allowed their children to become more successful. 
Eight parents’ answers showed that they are not 
sufficiently involved in the development of an indi-
vidual approach to the organisation of their child’s 
education and upbringing. Four survey participants 
are sufficiently informed about the organisation of 
special conditions at school, the rest are not suffi-
ciently informed. Five people noted low awareness 
about creation of special conditions that would take 
into account the peculiarities of their child. Six par-
ents consider themselves fully involved in the edu-
cational process. Two of the respondents indicated 
that the psychological and pedagogical conditions 
are fully comfortable for their child, while the rest of 
the questionnaire participants found the conditions 
insufficiently comfortable. Also, two parents are fully 
satisfied with the organisation of their children’s ed-
ucation at school, two more people are not fully sat-
isfied, and five survey participants are not satisfied.

Analysis of parents’ statements in the process of 
dialogue with the expert showed that only two of 
them expressed trust in the teachers’ opinion regard-
ing the specifics of the child’s psychosocial develop-
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ment, which is manifested in his/her behaviour in 
educational situations. Six parents were uncritical of 
their ideas about such specifics: they believe that the 
knowledge they have about the child is sufficient for 
choosing effective methods of managing his/her activ-
ity, are extremely critical of the teacher’s opinion and 
seek, in a certain sense, to impose their view on him/
her. Seven people did not express their understanding 
of the need to interact with teachers in order to deter-
mine the most accurate ways of taking into account 
the child’s developmental characteristics in his/her 
education and upbringing, and at the same time del-
egated to the teacher the responsibility for the child’s 
success and inclusion in the educational process. In 
general, most parents do not see achieving unity with 
teachers in understanding pedagogical approaches 
and selecting educational practices as an important 
joint task.

In addition, the expert’s dialogue with parents 
showed that their expectations from the educational 
process in general and from specific teachers in par-
ticular are overestimated in terms of the timeframe 
for the child to achieve educational results and over-
come socialization difficulties (8 people). The ex-
pectations of all parents participating in the study 
reflect the desire to rid the child and themselves of 
negative social labels and to bring the child’s activ-
ity as close as possible to those forms characteristic 
of children with normotypical development, which is 
combined with an underestimation of the problems 
of the child’s psychosocial development. At the same 
time, all parents expressed concern that teachers may 
not be attentive enough to the child’s peculiarities, 
may not be able to organise his/her successful activ-
ity at the lesson/chapter, or create comfortable con-
ditions for him/her.

Parents of children with ASD are very demanding 
of teachers and the results of their work in individu-
alising the education and training of their children. 
Six parents expressed their desire to monitor the ed-
ucational process and the teachers’ activities within 
the framework of their own ideas about the child and 
the knowledge about the peculiarities of autism that 
they had previously acquired from various sources. 
By the time the child starts school, parents have suf-
ficient knowledge, although it is in a certain sense 
eclectic and absolute: there is a clear manifestation of 
trust in sources of information that are authoritative 
for them, while denying or underestimating the ob-
servations and conclusions made by teachers about 
the peculiarities of the child’s psychosocial develop-
ment and interpretations of the child’s behaviour in 
educational situations. Parents express their willing-
ness to receive information that would allow them to 
understand the nature of their children’s psychoso-
cial development and to create a “friendly environ-
ment” (7 persons).

In the process of dialogues with the expert it was 
revealed that all the participants of the study have 
negative experience of child’s education, formed at 
the stage of preschool education. In the opinion of all 
parents participating in the study, such experience is 
determined by insufficient qualification of teachers in 
the issue of creating special educational conditions for 
a child with ASD, their untimely introduction, social 
rejection of the child by teachers, peers or their par-
ents. Eight out of nine respondents noted the insuf-
ficient amount of special assistance provided to their 
child. Similar data were obtained by S.S. Morozova, 
N.V. Tarasova and S.G. Chigrina [10]. The authors’ 
study shows that parents of preschoolers with ASD 
note the lack of qualification of teachers working with 
this category of children, as well as the weakness of or-
ganisational and methodological support of the educa-
tional process. About a quarter of the surveyed parents 
were dissatisfied with the support of their children in 
the preschool educational organisation [10]. In addi-
tion, all participants of the study noted the manifesta-
tions of stigmatisation on the part of society, which 
also correlates with the results obtained in modern 
studies of these issues (for example, in Y.A. Afonkina’s 
work [3]).

Generalisation of the results of the conducted em-
pirical research allowed us to identify productive and 
unproductive types of interaction between parents of 
children with ASD and teachers in the process of clar-
ifying knowledge about the peculiarities of the child’s 
psychosocial development. The productive type im-
plies openness to the exchange of information about 
the child’s peculiarities, parents’ critical attitude to 
their assessments of the child’s behaviour and desire 
to clarify them, trust in the teachers’ opinion about 
the specifics of the child’s behaviour and its causes, 
sharing responsibility with teachers in the organisa-
tion of education and upbringing taking into account 
the peculiarities of development, striving to achieve 
the unity of pedagogical approaches and requirements. 
Unproductive types of interaction, in turn, are formed 
by various combinations of the following characteris-
tics: parents’ overcontrol over the educational process 
and absolutisation of their own knowledge and ideas 
about the child; denial of teachers’ opinion and their 
interpretation of facts reflecting the child’s individual 
characteristics; delegation to teachers of full or pre-
dominant responsibility for the process and results of 
education and upbringing, while retaining the desire 
to influence the educational process; expecting quick 
results from the child while underestimating the im-
portance of the current moment in the child’s social 
adaptation, education and upbringing.

The prevalence of unproductive types of parent-
teacher interaction was observed in the study sam-
ple compared to productive (7 and 2 persons, respec-
tively).
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To develop productive interaction between parents 
of younger students with ASD and teachers, we have 
identified the following psychological and pedagogi-
cal conditions for parental involvement in clarifying 
and enriching knowledge about the child’s psychoso-
cial development.

1. Open information exchange between parents 
and teachers with facts, which are recorded by them in 
the process of observing the child and reflect the man-
ifestations of intellectual, motor, speech, communica-
tive, emotional features in different educational and 
social situations. Information exchange allows to form 
a more complete picture of the specifics of the child’s 
psychosocial development, the dynamics of develop-
ment in the educational environment and becomes the 
basis for joint activities of teachers and parents. Joint 
activity presupposes a realised need for interaction be-
tween the two parties, an understanding of the need 
to clarify and enrich ideas about the child, and a joint 
search for compromise solutions to emerging problems 
in the child’s interests.

2. Coordinated interpretation of observed facts 
by parents and teachers, understanding of their 
dependence on external stimuli and the specifics 
of children’s activities; joint development of a sys-
tem of stimuli for each child, allowing for optimal 
regulation of his or her behaviour in different social 
and educational situations, decision-making on the 
necessary transformation of this system, on deter-
mining the sufficiency and effectiveness of changes 
in terms of the child’s achievement of educational 
results.

3. Achieving consistency in understanding the 
significance of the educational goals and objectives 
set for the child’s development, as well as inform-
ing parents about the ways to achieve them in order 
to form a clear idea of how the goals and objectives 
will be realised, taking into account the child’s pe-
culiarities.

Teacher-parent interaction was organised dur-
ing the school year according to phases with differ-
ent monitoring practices. The information base for 
such activities was the diagnostic data about the child 
obtained by the teachers of different profiles in the 
course of monitoring, which were mutually clarified 
by the teachers and parents.

At the first stage, the goal was to form a common 
understanding of the child’s characteristics among 
parents and teachers. Joint monitoring practices in-
cluded: collegial compilation and description of a 
portrait of the child reflecting his/her deficits and 
strengths on the basis of observations of the child both 
in educational and everyday situations; visualisation 
of the portrait and creation of a gallery of pupils’ por-
traits in the classroom; use of the compiled portrait 
during consultative conversations with parents, its 
supplementation and clarification.

At the next stage, the goal of the interaction was to 
jointly identify the dynamics in the child’s behaviour, 
determine the degree of sufficiency of the special con-
ditions created and the need to adjust them to achieve 
a greater effect of inclusion. Monitoring practices 
involved keeping diary entries, where parents and 
teachers briefly recorded their impressions of inter-
action with the child, as well as the results of weekly 
joint analysis and interpretation of the recorded facts.

At the final stage, the interaction between parents 
and teachers was aimed at designing the process of de-
veloping the child’s educational opportunities. They 
jointly filled in their portfolios, which reflected their 
educational achievements in the sphere of academic 
and social competences.

At the end of the school year we repeated the 
questionnaire survey of parents and conversations on 
the method of dialogue between the expert and par-
ents. The data obtained show positive dynamics. The 
number of parents who said that their child’s individ-
ual characteristics are taken into account in the edu-
cational process “in most cases” increased from five 
to seven. One more participant of the survey believes 
that “they are taken into account completely”, and 
one indicated that “they are taken into account oc-
casionally”. Eight parents noted that the educational 
environment is quite adaptive and comfortable for 
their child and indicated that they are fully informed 
about the creation of special conditions that would 
take into account the peculiarities of their child’s 
psychosocial development. At the first stage of the 
study, none of the respondents stated this. One of 
the parents noted that he was sufficiently informed. 
None of the questionnaire participants stated that 
they were insufficiently informed, whereas five par-
ents had indicated this earlier. The number of par-
ents who are fully satisfied with the organisation of 
their child’s education at school has increased from 
two to eight. Another parent is incompletely satis-
fied, although three respondents gave this answer 
during the initial questionnaire.

The statements of eight parents during the dia-
logue with the expert showed trust in the teachers’ 
opinion about the child’s psychosocial development 
(for comparison: at the beginning of the study only 
two interviewees showed such trust), in their compe-
tence to organize the child’s successful activities and 
to maintain a pleasant microclimate in the classroom. 
These parents showed a willingness to exchange infor-
mation with teachers about the child’s development, 
showed a desire to clarify and expand their knowl-
edge, and also noted the consistency of pedagogical 
approaches to their child’s upbringing and education, 
as well as a shared responsibility for the child’s educa-
tional achievement.

At the end of the study, 8 parents out of 9 had a 
productive type of interaction with teachers in the 
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process of monitoring the psychosocial development 
of a child with ASD, while at the first stage of the re-
search work it was noted only in two people.

Conclusions

The results of the presented research show the ne-
cessity of timely adjustment of content and organisa-
tion of educational process based on parent-teacher 
interaction, taking into account the peculiarities of 
individual psychosocial development of children with 
ASD.

As the results of the initial questionnaire showed, 
the educational environment, according to parents’ 
assessments, needs further adaptation and is not 
comfortable for the majority of children. Parents are 
poorly informed about special conditions in the edu-
cational organisation that ensure individualisation of 
the educational environment.

The results of the study allow us to conclude that 
parents have a need to clarify and expand their knowl-
edge of their child’s psychosocial development and to 
select appropriate methods of their child’s education, 
upbringing and social development. However, a sig-
nificant point complicating the interaction between 
parents and teachers is the lack of trust in the results 
of teachers’ observations and their interpretation of 
facts reflecting the specifics of children’s behaviour in 
educational situations. It should be emphasised that 
most parents absolutise their own knowledge and at 
the same time delegate to teachers full responsibility 
for the process and results of education and upbring-
ing. A significant reason for such contradictions is the 
negative educational experience acquired by parents 
of children with ASD during the period of preschool 
education, which reduces parents’ trust in specialists 
and in general in the educational environment.

In the process of monitoring the psychosocial de-
velopment of children with ASD, attention is drawn 
to the lack of productive interaction between parents 
and teachers. There is a predominance of unproduc-

tive types of interaction between parents and teach-
ers, characterised by insufficient trust in the profes-
sional opinions of teachers and the dominance of their 
own knowledge about the child, which does not allow 
for the child’s objective portrait and development 
forecast.

The implementation of joint parents’ and teachers’ 
monitoring practices, in the course of which informa-
tion about the child obtained by teachers of different 
profiles is clarified and expanded, allowed us to in-
clude all parents in interaction with teachers and, in 
most of them, to transform unproductive interaction 
into productive one.

The results of the presented research, from the 
theoretical point of view, enrich the ideas about psy-
chological and pedagogical conditions and ways of 
developing interaction between teachers and parents 
raising children with ASD. From the practical point of 
view, the obtained results can serve as a basis for the 
development of preventive measures against conflict 
interaction between teachers and parents, against pa-
rental mistakes in raising a child, and in general — for 
the improvement of the system of psychological and 
pedagogical support of children with ASD and their 
families.

Further research can be directed towards study-
ing the characteristics of interaction between par-
ents and teachers in the process of monitoring the 
psychosocial development of a child with ASD at 
the levels of preschool and basic general education, 
which will contribute to the construction of a kind of 
monitoring vertical to ensure continuity in the indi-
vidualisation of upbringing and education. It is also 
possible to study the relationship between the psy-
chosocial characteristics of the personality of moth-
ers with children with ASD and the characteristics of 
their interaction with teachers in the course of moni-
toring the psychosocial development of children. In 
addition, it is of research interest to study the organ-
isational conditions and content of training future 
teachers of different profiles to interact with parents 
of children with ASD. 
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