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Academic and social expectations place ever-increasing stressors on young children. The failings of our aca-
demic system to address these concerns greatly impact the general population but may be even more harmful
for children on the autism spectrum, who are shown to have significantly higher rates of anxiety, depression,
and suicide in later life. The relational and ecological demands indiscriminately placed on autistic children to
achieve one-size-fits-all academic learning goals is examined in this paper, along with current evidence explor-
ing the risks faced by autistic youth. Sensory Integration theory posits that brain development and function
are driven by actions of the environment upon an organism, and correspondingly the reactions of that same or-
ganism on the environment. This notion, an important principle of pediatric occupational therapy, fits within a
dynamic systems approach to child development, where environment, relationship, neurobiology and genetics
co-act and self-organize through dynamically sustained states. An idea foundational to the proposed model in
this paper. We will explore this model using the analogy of Jenga towers to discuss some of the hazards that a
reductionist approach to education pose to child development. Finally, questions are asked regarding the im-
plications of these adaptive responses from the perspective of dynamic systems theory.
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Introduction

The development of the child is often por-
trayed as following pathways punctuated by
milestones in a predictable and orderly man-
ner [9; 50]. Indeed references to milestone at-
tainment long ago entered everyday parenting
vernacular [46] throughout the world [9; 11;
17; 38]. Ester Thelen [46] traces this milestone
framework back to the works of Gesell, Mc-
Graw and Dennis & Dennis as cited in Thelen.

This analogy of milestones has been help-
ful within the child development community
in promoting early identification of children
at risk of developmental delay, however it can
also be problematic [43, 44, 46, 52]. Some but
not all limitations include: perceptions of mile-
stones as linear and neatly ordered into pre-
dictable stages [48]; treatment of milestones
as rigid [52] benchmarks for ‘normal’; and an
anxiety provoking perception that non-linear
development is ‘deviant’ and must be course-
corrected towards ‘normal’ development [46].

This ‘pathway’ metaphor depicts a pre-
mapped out, unidirectional journey through
progressive stages marked with easily recogniz-
able signposts, where genes are the engine driv-
ing the vehicle. This metaphor better describes
mass-production of robots than uniquely indi-
vidual human beings. Even if we suspend belief,
and run with this analogy for a little longer, the
flaws become increasingly apparent — what
consideration is made for an uneven road sur-
face, on-coming traffic, inclement weather,
seismic activity, or (rather importantly) fuel?

On balance, all metaphors are imperfect,
and as Thelen says all theories are metaphoric
[47]. However, commonly held reduction-
ist views of the needs of the developing child
drive policy makers, at all levels, to over
simplify solutions to the challenge of raising
healthy children [8, 13]. New analogies may
be beneficial, not necessarily to replace the
pathway and milestone adage but perhaps to
complement, enhance or increase our under-
standing. Even, perhaps, to become common-
place examples used to illuminate some of the
complexities of human development. There-
fore, the proposed Model of Imposed Adap-
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tation in Childhood Learning Environments
aims to explore certain aspects of child devel-
opment within the metaphor of a Jenga tower.
This will be described in more detail later but
as an introduction:

The rules of the model follow the rules of
Jenga, with one exception, when all 54 blocks
have been used, new materials are supplied
via social relationships and there is no limit to
supply within a socially supportive and nur-
turing context. Each layer is a foundation for
later growth and blocks represent proficiency
development. When assembled in an appro-
priate, timely and careful manner, height is
achieved while maintaining structural integ-
rity and density. As the tower reaches greater
heights states of development are sustained by
the compression, bi-directional tension and
torque of the structure as a whole, and more
bricks can be added as other players join and
supply resources that can be utilized as build-
ing materials. Each time new building mate-
rials are added there is instability — but the
structure settles and the next stable state, or
height, of development is achieved. However,
when construction is rushed, the structure be-
comes taller and has holes where units should
be, causing it to become increasingly precari-
ous. When subjected to stress, the tower may
lose equilibrium altogether.

This analogy, we argue, can be used to high-
light the challenges placed on neurodiverse
children forced into a school system which
even places unreasonable expectations on the
neuromajority. According to Dr. Ross Greene
[20], “kids do well when they can,” using the
tools they have to meet these high expecta-
tions [6]. But as stressors are increased learn-
ing and self-esteem may suffer, creating an es-
pecially heightened risk for children for whom
proficient development requires consideration
of a dynamic and socially supportive system.

The Context — Human Development
as a Dynamic Self-Organizing Structure

Several key beliefs are posited as truth in
the presentation of this model.
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« Development is non-linear [14; 44]; it is
dynamic and occurs within a system of causal-
ity [14].

* Development is driven by interactions
between systems and change in one aspect of
a system impacts other aspects of the system
[13;47].

» Systems are self-organizing and emerge
toward and settle into patterns [27; 46] that
are dynamically sustained [5].

» Nothing occurs in isolation, everything
has a bidirectional impact [18; 42; 49].

These key beliefs form a lens through which
a new paradigm of child development emerg-
es, one that is dynamic and complex rather
than linear and formulaic. From this depar-
ture point we begin to be ready to explore the
Model of Imposed Adaptation in Childhood
Learning Environments but beforehand we
need to set the scene.

The Setting — The Ecology of Early
Childhood School Systems

In past decades the focus of our school
systems has transformed from child develop-
ment to early academics [37]. While human
development itself has not altered, our sup-
port and acknowledgement of early childhood
needs has diminished, and academic expecta-
tions increased. Not surprisingly, along with
this shift in focus comes evidence indicating
a continuous rise in stress and anxiety of our
school-aged children [3]. High stakes assess-
ments and a push to do well in school not only
impact stress levels of children, but also of
teachers and families thereby disrupting the
ecological balance of entire systems.

Academic competition in early education
has dramatically altered demands and ex-
pectations even at the preschool and kinder-
garten levels [37]. Per our proposed model,
this equates to increased height in our tower
without consideration of structural integrity.
Maintaining homeostasis (or structural in-
tegrity) requires the ability to cope with the
stressors in our environment. To do so neces-
sitates optimal brain function, which depends

on our ability to efficiently take in, integrate
and respond to a constant stream of sensory
information [2]. When stressors are increased,
the ability to regulate and respond effectively
to sensory demands is correspondingly de-
creased. Subsequently, efficient formation of
a solid developmental structure is diminished.
Again highlighting the requisite attention to
each ever-changing system.

The Population

Between 1% [24] and 1 in 59 [3] of the pop-
ulation are identified on the autism spectrum
although literature indicates that girls and
young women are frequently mis- or under-di-
agnosed [4], suggesting a possible under rep-
resentation of actual demographics. Recent
literature has begun to suggest that historical
treatments and interventions have produced a
generation of traumatized autistic adults [ 16;
28; 32]. Autistic self-advocates are speaking
out to empower individuals, advance rights,
and ensure that voices of autism are heard [1].
Self-advocates promote the idea that autistic
students require more than one-size fits all
educational opportunities, and call for a wide
and dynamic spectrum of individualized sup-
ports [30]. It must also be noted that risk fac-
tors for mental health disorders and suicide in
autism are different than those in the general
population [7], with factors such as camouflag-
ing (using coping strategies to mask autistic
traits, particularly in social situation) reveal-
ing significant and potentially detrimental ef-
fects on mental health [4; 25; 36].

Since the 1980’s it has been taken for grant-
ed that the core deficit of Autism is in commu-
nication and social interactions, and includes
the presentation of restricted or repetitive
patterns of behavior, interests, or activities
[10]. Importantly, in recent years there has
been a shift in that focus, and an increased un-
derstanding of the role of sensory processing
and integration in Autism [10; 40]. The need
for dynamic supports may be complicated by
individual differences that include heightened
sensory differences, anxiety, and other social
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and communication needs of autistic children,
which inherently increase the challenges faced
in the education system.

The Challenge

Within the busy, high stress, ecology of the
school environment little time is made for the
individual needs of the child and development
becomes hurried as children strive to meet
generalized goals. The system within which
these students (as young as 3 years old) are
placed is rarely tailored to meet the needs of
the child and the uniqueness of developmen-
tal progress is ignored in order to achieve a
form of scholarly crowd control. Even well-
documented knowledge of child development
is ignored, with play, movement, and sensory
exploration taking a back seat in early educa-
tional settings. Negative outcomes of this shift
are not only examined in research, but are fre-
quently discussed in popular science. Motor,
sensory and social-emotional delays, as well as
mental health challenges are becoming com-
mon place in the general population.

Referring back to our proposed model, it is of
no surprise then that children who need longer
to build solid foundation levels to support con-
struction of stable towers demonstrate higher
propensity for individual developmental differ-
ences and mental health challenges. Rates of sui-
cide in autistic youth are reported to be as high
as 14% [39; 45]. Camouflaging and using cogni-
tive strategies to compensate for autistic behav-
iors, are reported to cause extreme exhaustion,
confusion about self-identity, and mental health
issues [4; 25; 36], and may also lead to missed or
misdiagnosis, and therefore lack of supports for
autistic children in the school system.

Autistic self-advocates point out that
compliance-based interventions, or therapies
promoting training or obedience, are shown
to correlate with the use of compensatory
strategies [30]. While autistic traits may de-
crease as an outcome of these interventions,
an increase in susceptibility to manipulation
or abuse is documented in the literature [4].
A growing body of evidence supports proac-
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tive developmental considerations for youth
suicide prevention [51], yet mainstream rec-
ommendations include heightened vigilance
in noticing the signs of suicidal thoughts ‘in
the moment’, and a focus on ‘training’ children
in social emotional skills [34]. These univer-
sal recommendations do not begin to address
the evidence indicating that risk factors for
suicide in autism are different than those in
the general population [7]. There is much to
learn about suicide and autism, but based on
current evidence we should conclude that it is
not enough to “train” autistic children to fit
into a linear model of development or learn-
ing, which brings us back to Jenga.

Jenga means to “build” in Swabhili

In the Jenga model of child development a
functional developmental trajectory is illus-
trated by the unhurried, deliberate and sup-
ported construction of this remarkable tower.
The individual differences in the bricks are
taken into consideration and any errors in lo-
cation are corrected, as many times as neces-
sary. Once the tower is completed more bricks
are provided as a result of supportive, safe and
attuned relationships [19; 30] with immediate
family and others in the community so that
the child can continue to develop and achieve
greater heights without compromising stabil-
ity at their foundation.

Building blocks represent the attainment of
skills or proficiencies, there is a block labeled
‘Regulation’ [15; 22], a block labeled ‘Engage-
ment’ and another for ‘Reciprocal Commu-
nication’[22]. Indeed the first six Functional
Emotional Developmental Capacities are all
present [23] before going on to insert higher-
levels of thinking and academic skills. There
are blocks for motor and language develop-
ment, self-care, functional preacademics, lei-
sure, social skills and so on. When building
blocks are all laid down with great care the
resulting tower is a solid structure that with-
stands a knock to the surface on which it has
been built by swaying and then returning to
its’ upright position.
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The proposal is that robust, individual-
ized development produces dynamic, resilient,
even flexible structures — structures that can
withstand weather systems and even, to a de-
gree, shifting ground. Correspondingly when
a culture and environment rushes develop-
ment and does not accommodate for individ-
ual differences in the raw building materials,
does not allow for corrections and repetitions,
and does not provide supportive relationships
adaptation is mandated for survival. An adap-
tation utilized as a compensation for difficulty
with regulation and modulation may be at the
expense of attention and ‘on task’ behavior [2,
41]. The structure continues to grow upwards
but at the cost of resilience [33].

A construction that was made with materi-
als that were not ready, or that has holes in its’
very foundation (perhaps the base pieces of
self-regulation and sensory modulation have
been recruited and re-used in an attempt to
achieve ‘quiet hands’ day after day) will fall
if environment stressors increase. Some Jenga
towers fall in part and can be reconstructed,
other towers fall catastrophically and the
pieces may never be put back together.

When we impose universally applied stan-
dards that are — in totality unattainable — we
cultivate conditions for adaptations. These ad-
aptations can be likened to a rushed and care-
less construction process where deadlines and
‘height’ of achievement are prioritized over all
other developmental measures and needs.

Conclusion
and Closing Questions

Of course the analogy of a Jenga game is lim-
ited and at serious risk of simplifying the com-
plex interplay of variables in child development,
particularly for the diverse strengths and sup-
port needs of autistic children. Raising a child
is not like building an Tkea bookshelf after all
[33] and neither is it as simple as playing Jenga.
The illustration however serves the purpose of
emphasizing several key points: development is
unique and individual; development should not
be rushed; children can recruit underdeveloped
proficiencies in order to adapt to a demanding
school environment but this will only be suc-
cessful in the short term and will likely result in
maladaptation or complete collapse.

Closing Questions — Survival
of the Most Adaptable

How do we rate an adaptation as a functional
success or dysfunctional / atypical / maladaptive?
What is the end goal of schooling in this setting?

How can we elicit real change, in terms of
systems causality, to support our stressed out
students [13]?

What can be done to slow down the process
for our most vulnerable; as well as the resilient
children who may reach the highest heights,
but at what cost?
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AKaZ[eMI/I‘{eCKI/Ie Tp€6OBaHI/IH 1 CcoImMaJIbHbIE OKMIAaHMA OKa3bIBAaIOT BCE Gobiree JlaBJieHre Ha JleTell MJIaj-
IIIero Bo3pacTa. Hemocrarkm Harmeil akajieMUI4eCcKONi CUCTEMBI JIJIsT penrenmnsa 3Tux HpO6JIeM B 3HAUYMTEIHHON
CTEIICHU BJIMAIOT Ha HaCeJIEHUE B 11€JIOM, HO MOTYT OBITh (11§ 6oaee BPEAOHOCHBIMU [IJIA JIeTel ¢ ayTU3MOM, KO-
TOPBIM XapaKTepHa ITOBbIIIEHHAA 9aCTOTAa TPEBOKHDBIX, ECIIPECCUBHBIX paCCTpOﬁCTB n CaM0y6HﬁCTB BO B3pOC-
JIOM ku3nu. B HaCTOHIHefI pa60Te pacCMaTpUBarOTCA HO]_IO6HI)I€‘ CoIMaJIbHbIE U 9KOJIOTUYECKNE Tp€6OBaHI/IH,
IIpeAbABIISIEMBIE K IETSAM C AyTU3MOM IIPU JIOCTUKEHUN YHUBEPCAJTbHbBIX eJsei aKaJeMHN4YeCKOIo O6y‘{€HI/IH, a
TaKyKe COBpEMEHHDbIE /IOKa3aHHbI€ /TaHHBIE 110 OLIEHKE PUCKOB, C KOTOPbIMU CTAJIKUBAIOTCA MOJIO/bIE JIIOJN C ay-
TH3MOM. Teopm{ CeHCOpHOﬁ MHTETrpalin OCHOBaHa Ha YTBEPK/IACHUU, YTO Pa3BUTHE 1 (byHKL[I/II/I MO3ra ompeje-
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JISIOTCST BO3/IEHCTBUEM OKPYKAIOIIEH CPe/ibl Ha OPTAaHU3M M, COOTBETCTBEHHO, PEAKIIUSIMU 9TOTO K€ OPraHnu3Ma
Ha OKPYXKAIONIYIO CPey. DTO TOHSTHE, SIBJISIONIEECS BAs)KHBIM IIPUHITUIIOM JIETCKOM 9PTOTeparuy, BIUChIBAET-
C B AMHAMUYECKHIT CHCTEMHBIIT IIOAXO0/] K Pa3BUTHIO PeOEHKa, TIe CPea, B3aMOOTHOIIEH s, HeipoOuoI0ru-
yecKue U reHeTnyeckue (hakToOPbl B3AUMOJIENCTBYIOT U CAMOOPTaHU3YIOTCSI Yepe3 IMHAMUYECKH YCTONYUBbIE
cocTosiHUA. B cTraThe mpencTaBiieHa ujed, Jexaiasd B OCHOBe Ipe/iiaraeMoil Mozieiu. Mbl pacCMOTpUM 3Ty
MOJI€JIb, UCIIOJIb3YsI aHAJIOTUIO ¢ UIPOil «Oaning JIxeHra», yToObl 0OCYUTh HEKOTOPbIE U3 OIIACHOCTEH, KOTO-
pble TPECTaBIsieT MUHUMATUCTUIECKUI MOAX0/ K MOTPEOHOCTAM pebeHKa TP ero 00YYeHUH 1 Pa3BUTHH.
Haxkomerr, B cTaThe 3a1aHbl BOITPOCHI OTHOCUTEIHHO TTOCIEACTBUHN 9TUX aITAaITUBHBIX PEAKITNI C TOUKU 3PCHUS
TEOPUU TUHAMUIECKUX CUCTEM.

Knroueswvie cnosa: pa3BuTHe p66€‘HKa, ayYTHU3M, MAaCKMPOBKa, CECHCOPHasl MHTErpaliusd, TeOpusAad JTUHaAMUYECKUX

CHCTEM, OKPYJKAIoIast cpefia, o0ydeHue.

BBenenue

Paspurne pebeHKa 4acTo 0TOOPaKaloT Kak
cJeloBaHue 110 Iy TH, OTMEYEHHOMY OCHOBHbBI-
MU 3TaraMu, B TPEICKa3yeMOM M YTOPSIO-
yennoM Bujie [9; 50]. /leficTBUTETHHO, CCHLITKN
HA OCHOBHBIE ATAIThl PA3BUTHUS JABHO BOIILIU
B POIUTENbCKUNA OOMXOMHBIN s3bIK [46] BO
BceMm mupe [9; 11; 17; 38]. Dctep Tenen (Ester
Thelen) [46] npocnexuBaer 2Ty MOJENb
Ba)KHBIX COOBITUI BILIOTH 70 pabor Tesesn
(Gesell), Makrpoy (McGraw) u [lennuc &
Hennuc (Dennis & Dennis).

ITa aHAJIOTHS HTAIHBIX JOCTUKEHUI Oblia
MoJIe3HA B PAMKax TeMbl Pa3BUTHS JleTel /715
COJIeNICTBUSI paHHEMY BBISIBJIEHUIO JieTeli ¢ PU-
CKOM 3a/IePKKH PA3BUTHS, OTHAKO OHA TaKKe
MOKeT OBITh HEKOPPEKTHOM [43; 44; 46; 52].
Hexkotopbie, HO He Bce OrpaHUYeHUs BKJIIO-
YaloT: BOCTIPUATHE ITANHBIX JOCTUKEHUHN
KaK JIMTHEHHBIX U aKKyPaTHO yIOPSI/IOYEHHbBIX
9JIEMEHTOB, Pa30UTHIX Ha IIPE/ICKa3yeMble CTa-
nuu [48]; npexncraBieHre MOCTUKEHUIN Kak
JKECTKUX [52] Kputepues Jisi «<HOPMATbHOTO>
pasBUTHsI ¥ GECIIOKOCTBO, MPOBOIUPYIOIIEE
MpejicTaBJeHre O TOM, YTO HeJUHEeHHoe pa3-
BUTHE SIBJSIETCS <«/IeBUAHTHBIM» U JIOJIKHO
OBITH CKOPPEKTUPOBAHO B HATIPABJIEHUH <HOP-
MaJIbHOTO» Pa3BUTHA [46].

I1oT MeTahOpUUECKUN «IIyTh» TIpej-
cTaBysieT coOOi 3apaHee HaMEUYEHHOE OJHO-
HalpaBJeHHOe TyTeniecTBUe IO Tporpec-
CUPYIONIUM CTQ/IUSIM, OTMEUYEHHBIM JIeTKO
y3HaBaeMbIMU yKa3aTeJsIMU, T/le TeHbI SIBJISI-
I0TCS OTIPEJIETISTIONINM JIBUTATEJIeM <«TPaHC-
MOPTHOTO cpe/icTBa». Takag metadopa aydiiie
ONKCHIBAET MacCOBOE IPOU3BOACTBO PO6O-

26

TOB, a He KU3HDb OTAEJBHBIX Jmojaei. Jlaxke
ecJIM MbI Ha KaKOW-TO MOMEHT OCTaHOBUMCS
U TIPOJIOJIKUM 3Ty aHAJOTUIO ellle HEMHOTO,
ee HeJIOCTaTKU CTaHyT enle OoJiee 0UeBH/HbI-
MU: YYUTBIBAETCS JIM, KAKOEe BHUMaHUE yjie-
JISIETCSI HEPOBHOMY JIOPOKHOMY TOKPBITHIO,
MJIOTHOCTU JIBUJKEHWS, HEHACTHOU TOTojE,
ceificMUYeCcKOil aKTUBHOCTU mian (4to Oosee
BA)KHO) TOILIIUBY ?

B xoneunom cuete Bce MeTadopbl HECOBEP-
IIIEHHBI, U, KAaK TOBOPUT TeJieH, Bce Teopuu Me-
tacdopuansl [47]. OxHAKO OOTIETIPUHSTHIE M-
HUMAJINCTHYECKUE B3TJISIABI HA TIOTPEOHOCTH
Pa3BUBAIOIINXCS JIeTeil OOYKIAI0T TBOPIOB
MOJINTUKKW HA BCEX YPOBHSAX K UPE3MEPHOMY
VIIPOIIEHUIO PEIIeHN I, KacaloMIIXCst TPOoOIeM
BocIUTaHus 3/10poBbIX zeteii [8; 13]. [Tomes-
HBIMU MOTYT OKa3aThCsl HOBbIE aHAJIOTUH, KO-
TOpbIe HEOOSI3aTebHO TIPU3BAHBI 3aMEHUTDH
MeTa(OPBI «ITyTU» U «ITAMTHBIX OCTUKEHUIT»,
HO, BO3MO;KHO, MOTYT JIOMIOJTHUTh, PACIIUPUTD
nwi yrayOuTh Halle moHuMaHue. Bo3aMoKHO
Jlake, 9YTO OHM MOTYT CTaTh OaHAJIbHBIMU ITPU-
MepaMi, KOTOPbIe UCIIOJIb3YIOTCS JIJIsI TIPOSIC-
HEHUSI HEKOTOPBIX CJIOXKHBIX ACIEKTOB YeJIO-
BedecKoro passutusd. [loatomy mpemmaraemast
MO/IEJTb BBIHY KJIEHHO aalTallii K HaBsSI3bI-
BaeMbIM OpPUEHTHPaM TIPpU OOyYeHUU eTei
(Model of Imposed Adaptation in Childhood
Learning Environments) nampasJjieHa Ha U3-
yUeHre OTpe/leJICHHBIX aCTeKTOB Pa3BUTHUS
pebenka B pamkax MeTadopsl «Oamus [[xerHra
(Jenga)». Bojee moapobHO MojeNb OIMcaHa
HIJKE, HO B KQUeCTBe BBe/IEHUS TIPEICTABJIEHO
cJIe/Iyiolee KpaTKoe OliCaHue:

[IpaBusia Momenu CJeayioT IpaBUIaM
urpsl /[JKeHTa, 32 OTHUM UCKITIOUeHUEM: KOT-
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Jla MCIOJIb30BaHbl Bce 54 OJI0Ka, HOBbIE Ma-
TepUaJbl MOCTABJSIOTCS Yepe3 COolMaTbHbIe
B3aMMOOTHOINIEHNS, 1 HUKAKUX OTPAaHUYEHU I
MOCTABOK B YCJIOBUSX COIIMAJIBHON TO/I/IePIK-
KM U OKpPY/KeHHsI 3a060TOW He CyIIECTBYET.
Kaxnaprit cioii gaBisieTcss OCHOBOUW JJISI T10-
CJIEIYIONIEro HapaluBaHus OallHu, a GJOKH
OTpakaloT pa3zBuTue Mactepctna. IIpu mpa-
BUJIBHOW TI[ATEJIbHON U MeIJIEHHON cOopKe
MOJIYYAEeTCsT TIOCTPOUTH BBICOKYIO OAlIHIO,
COXPAHAIONIYIO 1eJOCTHOCTh CTPYKTYPHI U
I10THOCTD. ITo Mepe Toro Kak OalHs JOCTH-
raeT Bce GOJIbIIel BBICOTHI, OCTPOIiKa yep-
JKUBAETCS 3a CUeT JIaBJIeHUS, ABYHAIIPABJICH-
HOTO HAIPSKEHWST W BPAIAONEro MOMEHTA
CTPYKTYPBI B 11€JIOM, ¥ TIPU TIPUCOEIMHEHNU
HOBBIX WUTPOKOB, KOTOpBIE TOCTABJSIIOT pe-
CYPCHBI JIJISI UCIIOJIb30BAHUS B KaueCTBe CTPO-
UTEJbHBIX MaTe€pPHaJoB, MOKHO I00aBIISTH
6oabiire 6s10k0B. Kaskaprii pas, Korma pobas-
JISIOTCS HOBBIE CTPOUTEbHBIE MaTepPUAJIbI,
BO3HUKAET HECTaOWIBHOCTH, HO CTPYKTypa
«ocelaeT», W JIOCTUTAEeTCd CJenyloliee cTa-
6usibHOE cocTosiHMeE WK BbicoTa Garmau. Oj1-
HAKO KOTJIa CTPOUTEJbCTBO BEETCS CJIUII-
KOM TIOCTIEIITHO, CTPYKTYpa HaOMpaeT BHICOTY,
a B TeX MecTax, /e JOJIKHBI OBITh COOTBET-
CTBYOIIHE OJIOKH, MOJYyYalOTCS OTBEPCTHS, B
pesysbTaTe 4ero OHa CTaHOBHUTCS Bce OoJiee
3bI0KOI1. B ciryuyae ctpeccoBoro Bo3aeicTBus
GaIlrHst MOJKET TIOTEPSATH PABHOBECHE.

Mpb1 yTBepskIaeM, 4TO 3Ty aHATIOTUIO MO3K-
HO KCIIOJIb30BaTh JIJIsE TOTO, YTOOBI BBICBETUTH
pOOJIEMBI, ¢ KOTOPBIMU CTAJIKMBAIOTCST JIETH
¢ 0COOEHHOCTSIMM HEHPOICHUXOJTOTHIECKOTO
Pa3BUTHSL, BBIHYKIEHHbBIE YIUTHCS B OOBIYHOI
IIKOJIe, KOTOpasi BO3JlaraeT HeoOOCHOBAaHHbBIE
OXKMIaHUS Ja’ke Ha OOJIBITMHCTBO JIeTel ¢ TH-
nuyHbIM paszButueMm. [lo cioBam n-pa Pocca
I'puna (Ross Greene) [20], «ieTu peycnesa-
10T, KOT/Ia MOTYT», UCIIOJIb3YysT UMEIONTecs y
HUX MHCTPYMEHTBI, YTOOBI COOTBETCTBOBATDH
9THUM BBICOKUM oxkuzpanusm [6]. Ho o mepe
yYBeJIMYEHUST BO3/IENICTBUSI CTPECCOBBIX (haK-
TOPOB 00yUY€eHIEe U CAMOOIIEHKa MOTYT II0CTpa-
J1aTh, B pe3yJbTaTe 4ero pe3KOo IMOBBIIIAETCS
PHUCK /IS [IeTeld, TTIOJTHOTIEHHOEe Pa3BUTHE KO-
TOPBIX TpeOyeT ydacTrst JUHAMUYHON 1 COIM-
AJIbHO MO/IJIEP>KUBAIOIIEH CHCTEMBI.

AyTV3M 1 HapyLueruns passuta. T. 17. N2 2 (63). 2019

Kontekct — pa3Burue yeaoBeKa
KaK JIMHAMUYHON CaMOOPraHu3yIoIencs

CTPYKTYPBI

B ocHoBy 210l MOieI B KauecTBe UCTUH-
HBIX YCTAaHOBOK 3QJI0KEHO HECKOJIBKO KJIfoUe-
BBIX [TOJIOKEHU .

» PazButne nHenmuueiino [14; 44]; ono nu-
HAMUWYHO U IIPOXO/IUT B PAMKaX CUCTEMBI ITPU-
yuHHOCTH [14].

* PasButrie 00yCIOBIEHO B3auMO/IEl-
CTBUSIMU MEXAYy CHUCTEeMaMW, W W3MEHEHWe
OJTHOTO acTieKTa BJIWsIET Ha JIPYTHE ACIeKThI
cuctemsl [13; 47].

* Cucrembl BO3HUKAIOT, CaMOOPTaHU3Y-
10Tcs 1 OpMUPYIOT narTepusl [27; 46], KoTo-
pbl€ SIBJISIOTCS IUHAMUYECKH CTOUKUMU [5].

* Hwudero He mpoMCXOAUT M30JUPOBAHO,
BCE aCMEeKThI OKA3bIBAIOT B3aMMHOE BIMSHUE
apyr Ha npyra [18; 42; 49].

ITU KJIIOYEBbIE YTBEPKIEHUST 00PasyioT
IPU3MY, uepe3 KOTopyto hopMupyercs HOBas
napajiurMa pa3BuThs pebeHKa, TUHAMUYHAS
W CJIOKHAsA, a He JIMHeHHas M 1abJIoHHas.
C aTOTO MOMEHTA MBI TOTOBUMCS K U3YYEHUIO
MO/JIEJTV BBIHYK/IEHHOM aJanTally K HABSI3bI-
BAaEMbIM OpPHEHTHpAM TIPU OOyYEeHUU JIeTeid,
HO TIPE/BAPUTEIBHO MBI JIOJIKHBI TOJATOTO-
BUTH COOTBETCTBYIOIINI KOHTEKCT.

Yc10BUS — 9KOJOTHYHOCTh CHCTEM
JOIIKOJbHOIO 00pPa30BaHMsI

B nocnennue necstuieTrsi OCHOBHAsI Ha-
[IPaBJEHHOCTh HAIUX CUCTEM OOpa3OBAHWS
TpaHCcHOPMUPOBAIACH U3 IETCKOTO PA3BUTHS
B paHHUE aKajieMudeckue 3auatus [37]. XoTtsa
caMo 110 ceOe pa3BUTHE YeTOBeKa He M3MeHH-
JIOCh, HaIllA TTOJ/IEPKKA W TPU3HAHUE MTOTPeb-
HOCTE jieTell B paHHEM BO3pacTe yMeHbIIN-
JINCh, A aKaJleMIYecKue OKUIaHUST BO3POCIIU.
HeynusuTesbHO, 4TO HAPSY € 9TUM CABUTOM
B (doKyce BHUMaHUS TOSBJSIOTCS JaHHBIE,
CBUJIETEJILCTBYIONINE O IOCTOSSHHOM POCTe
YPOBHSI CTpecca U TPEBOTHU Yy JIeTell MKOJIbHO-
ro Bo3pacrta [3]. Beicokue omeHku u cTpem-
JIEHHEe K YCIIeXy B IIKOJIe BJUSIOT Ha YPOBEHb
cTpecca He TOJIbKO y JleTeid, HO U yyuTeseil u
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YJIEHOB ceMell, TeM caMbIM HapylIast 9KOJIOTHU-
4eCKUi OaJaHC 1ETbIX CHCTEM.

Axanemudeckass KOHKypeHIMsI B cdepe
panHero o0pa3oBaHUsI PE3KO M3MEHUJA Tpe-
GOBaHUST M OKUIAHUS JaKe Ha JONTKOJHHOM
n gcesbHoM ypoBHax [37]. CoryacHo Hateit
mpe/jlaraeMoil  MOJIeJIM, 3TO IPUPABHUBAET-
Csl K YBEJIMYEHUIO BBICOTHI Hamiell banrau 6e3
ydeTa CTpyKTypHOI 1esioctHocTu. [loamep:xka-
HUe paBHOBecHs (MM CTPYKTYPHOM I1€JI0CT-
HOCTH) TPEOYET CTOCOOHOCTH CIPABJISITHCST CO
cTpeccoBbIMU (pakTOpamu B OKpyskeHuu. /s
9TOTO HEOOXOIMMO ONTHMAJbHOE (DYHKITHO-
HUPOBaHNE MO3Ta, KOTOPOe 3aBUCUT OT Halllei
criocobnoctn  9hMEKTUBHO BOCHPUHUMATD,
WHTETPUPOBATh W PearupoBarh Ha TOCTO-
SHHBI TOTOK ceHCOpHOU mHbopMmanmu |2].
Korna yBenmunBaeTcsi Bo3zieiicTBIe CTPeCcco-
BBIX (PAKTOPOB, CIOCOOHOCTD PETYJIUPOBATH W
a((dEKTUBHO pearnpoBaTh Ha TOTPEOHOCTH B
CEHCOPHOU MHGpOPMAIUU COOTBETCTBYIONUM
obpa3som cHmkaetcst. B pesysbrate ymenbiia-
etca apdexTuBHOE HOpMUPOBAHHE TTPOUYHOU
pasBuBaloleiica cTpykTtypol. Eie pas momu-
YepKHyTa HEOOXOAUMOCTh BHUMAHUS K KakK-
TI0i1 TTIOCTOSTHHO MEHSIOTIEelics ccTeMe.

Honynsanus

Okono 1% [24] wnaceseHuss W KasK[blii
59-it yesoBek [3] cTpamaer ayTusMoM B TOi
Wi nHOU (popMme, XOTs1 B IUTEpaType YKa3bl-
BAeTCs, UTO y JIEBOYEK M MOJIOZBIX JKEHIMH
YacTO WMeeT MeCTO HeNpaBUJIbHAs AMarHO-
CTUKAa WJIM HEPACIIO3HAHHOE PACCTPOICTBO
[4], B pesyabTare yero hakTuyeckue agemMorpa-
(buyeckme JaHHbIE MOTYT OBITh MTPEICTABIECHDI
HeJIOCTaTOYHO TOYHO. B coBpeMeHHON JuTe-
paType CTaJu TOSBISATHCS MPEIION0KEeHNS,
YTO paHee TTPUMEHSIBIINECS METObI JTeUEeHUS
Y BMEIIAaTeIbCTBA MPUBEJH K MTOSBJIEHUIO 110~
KOJIEHUS] TPAaBMUPOBAHHBIX B3POCJIBIX JIIO/IEi
c aytuamoM [ 16; 28; 32]. IIpencraBuresnn nBu-
JKEHUS CaMO3AITUTHI JIOJIell ¢ ayTU3MOM BbI-
CTYTAIOT 3a paclIupeHre WX BO3MOKHOCTEN,
npaB 1 obecriedeHne yCaoBUH, IPU KOTOPBIX
OymayT ycabianbl ux rosoca [1]. Onu mpo-
HMaraHgupyioT UAe0 O TOM, UYTO ydallluecs C

ayTU3MOM HY’KIAI0TCsl B Oosiee pazHooOpas-
HBIX BO3MOJKHOCTSIX, TIOMUMO CKPOEHHOM IO
OTHON MepKe MporpaMMbl 0Oy4eHUs, U TPH-
3BIBAIOT K IMMUPOKOMY U JTUHAMUYHOMY CIIEK-
TPY MOAJEPKKHN HA WHAMBUIYATbHOM YPOBHE
[30]. CoenyeT Takske OTMETUTD, UTO (DAKTOPBI
pUCKa TICUXMYECKUX PACCTPOICTB U caMo-
yOUMIICTB NP ayTU3ME OTJIMYAIOTCS OT (haKTO-
pOB B 00111eit nony s [ 7], mpu 9ToM Takue
(hakTOpBl Kak MacKupoBKa (MCIOJIb30BaHUE
CTpaTeTUii KOMMPOBAHUS JIJIT MACKUPOBKH ay -
TUCTUYECKUX YepT, 0COOEHHO B COIUAIBHON
cpelie), OKa3bIBAIOT CYIIECTBEHHOE U IOTEH-
IUAJBHO BPEHOE BJIMSIHUE HA MCUXUYECKOe
3/110poBbe [4; 25; 36].

C 1980-x ro0B cunTaeTcs camo coboii pas-
YMEOIUMCS, 9YTO OCHOBHOHW aeduruT mpu
ayTu3Me 3aKJI0YaeTcss B HapyNIIeHU KOMMY-
HUKAIMA U COIMAJIBbHBIX B3aMMOJIEHCTBUHN U
CBSI3aH C TIPOSBJIEHUSIMU OTPAHUYCHHBIX WJIN
MOBTOPSIONINXCS MoOjieJiell TOBe/leHus, WH-
TepecoB uiau Bu0B akTuBHOCTHU [10]. Baxkno
OTMETHUTBH, YTO B TIOCJITHUAE TO/BI TIPOU3OIIIET
CIIBUT B 9TOW 00JIaCTU U YJIyYIIAJIOCH ITOHU-
MaHUe POJIM CEHCOPHOW 0OpabOTKU W WHTe-
rparuu mpu ayrtusme [10; 40]. TTorpebHOCTD
B JIMHAMUYECKON TIOJ/IEPKKE MOKET OCJIOXK-
HATHCST WHIUBUYATbHBIMUA OCOOEHHOCTSIM,
KOTOPBIE BKJIIOYAIOT OCOOEHHOCTU CEHCOPHO
YYBCTBUTEJIBHOCTH, TPEBOKHOCTU W JIPYTUX
COIMAJIBHBIX ¥ KOMMYHUKATHBHBIX HOTPEO-
HOCTeil y JleTell ¢ ayTU3MOM; OHU JIOTOJIHU-
TEJIbHO yCYTYOJISIOT POOIEMBI, ¢ KOTOPBIMHI
CTAJIKUBAIOTCSI JIETU B CUCTEMe 0OPA30BAHIISI.

IIpoGrema

B ycnoBusix neperpyskeHHOH, coOIps-
JKEHHOUM C BBICOKOU CTPECCOBOUM Harpy3Koiu
IIKOJTBHOM CPe/IbI BpeMEHU HAa WHIAUBU/YaJTh-
Hble IOTPeOHOCTH pebeHKa OTBOUTCS MAJIO, U
TEMIT Pa3BUTHS CTAHOBUTCS YCKOPEHHBIM, TaK
Kak JIeTU CTPEMSATCS K JOCTUKEHMIO OOIUX
s Beex 1ieseit. Cucrema, B KOTOPYIO TToMe-
maiTcst 9T obydaronirecst (y:Ke ¢ Bo3pacTa
3-X JIeT), peaKko amanTUpoBaHa K MOTPEeOHO-
cTsIM pebeHKa, ¥ YHUKaJIbHOCTh Iporpecca B
Pa3BUTUN WUTHOPUPYETCS [JI JTOCTUKEHUS
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OIpPE/IEJIEHHOTO KOHTPOJIST HAaJ TOIYJISI-
ell yuanmxcst B yCJIOBHX MIKoJbL. OcTatorces
6e3 BHUMaHUSI JIasKe XOPOIIO U3BECTHBIE (haK-
TBI O Pa3BUTHHN pebeHKa, a UTPa, ABUKEHIE W
CEHCOPHOE BOCTIPUATHE 3aHUMAIOT B CHCTe-
Me paHHero oOpa3oBaHUsI MOCJEIHUE MeCTa.
HeratuBHble pe3yJsibTaThl ATOTO C/BHUTA He
TOJIbKO WM3Y4YalOTCSI B HMCCJIEOBAHUSX, HO U
4acTo 0OCYKIAOTCS B HOIYJISPHBIX HAYYHBIX
myOJMUKAIsIX.  3aJepsKKa  JIBUTATENHHOTO,
CEHCOPHOTO U COIMAIbHO-IMOIMOHATBHOTO
Pa3BUTHsL, a TaKKe MPOOJIEMBI TICUXUIECKOTO
3/I0POBbSI CTAHOBSITCSI OOBIYHBIM SIBJIEHHEM
CPe/IV HaCeJIeHusl.

Ecinu BepHyThCcsi K mpemsiaraeMoil HaMu
MO/IEJI, HEYTUBUTEJIBHO, YTO JIETH, KOTOPHIM
Tpebyercst GoJbIlle BPEeMEHU JJIST CO3/IaHusI
IIPOYHBIX YPOBHE (yHmaMeHTa, HeoOXOIK-
MOTO JUUIST TIOJIEPAKKH <«CTPOMTEJNBCTBA CTa-
OUJIBHBIX  GallleH», JIEMOHCTPUPYIOT OoJtee
BBICOKYIO CKJIOHHOCTb K WH/IUBUILYaJIbHBIM
0COOEHHOCTSIM B Pa3BUTHUU U K IpobiemMam
B MICUXUYECKOM 3710poBhe. Coobiraercs, 4To
ypPOBeHb CaMOYOHMIICTB Cpeau MOJIOABIX JIO-
nei ¢ ayruamom jpocturaet 14% [39; 45]. Tak-
JKe eCTh JJaHHbIE O TOM, YTO MACKUPOBKA 1 UC-
110JIb30BaHNe KOTHUTUBHBIX CTPATEruii Jist
KOMIIEHCAIIMK Ay THYHOTO TTOBE/IEHMST BHI3bIBA-
10T KpaliHee MUCTOIeHNEe, BHOCIT TyTAHUILY B
caMouIeHTH(UKAIIMIO, BIEKYT 3a cOO0il TICH-
xuyeckue 1pobiemsl [4; 25; 36], a Takxke Mo-
IyT MPUBECTH K HEPACTIO3HAHHBIM TIPOOIeMam
WJIY HEBEPHOU IMATHOCTUKE U, KAK CJI€JICTBHE,
K HeJ0OCTaTOYHOH HOJJIepsKKe JleTell ¢ ayTus-
MOM B CHCTEME TITKOJLHOTO 0OPa30BAHYISL.

[IpexcraBuTesin  ABUKEHUST CaMO3alllU-
THI JIIOJIEHl € ayTM3MOM YKa3bIBAlOT Ha TO,
YTO BMEIIATeIbCTBA, OCHOBAHHbIE Ha COOJIIO-
neHnn TpeOOBaHMA, WM TepaleBTHYECKUE
METO/bI, CHOCOOCTBYIONME OOYYEHUIO WJIN
MOCTYTIAHUIO, KOPPETUPYIOT € HMCIOJIb30Ba-
HUeM KommeHcatopHbIX cTpateruii [30]. B To
BpEMs KaK B pe3yJibTaTe ATUX BMEIIATEhCTB
AyTUCTUYECKUE YePThl MOTYT YMEHBINATHCS,
YBEJNIMBAETCST BEPOSITHOCTD CTaTh 00BEKTOM
MaHUIYJIUPOBAHUS WU JKECTOKOTO obpariie-
HUS, 9TO TIO/ITBEPKIAETCS JTAaHHBIMU JINTEPa-
Typbl [4]. Pacrymuii o6beM [I0Ka3aTeabCTB
MOATBEPK/IAET 11e71eCO00Pa3HOCTh YIIPEsK/Ia-
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ONMX Mep ISt TPO(UIAKTUKK CAaMOYOUICTB
cpeau mMoJioziexu [51], oJHaKO OCHOBHBIE pe-
KOMEH/IAINN BKJIIOYAIOT TOBBIMIEHHYIO O1-
TEJBHOCTh B CJIydae TIOSBJIEHUS TPU3HAKOB
CYWUITUAQIBHBIX MBICTIEH «B TAHHBIIT MOMEHT>
U BHUMaHWe Ha «00ydyeHue» Jereil coruaib-
HBIM 9MOITMOHAJIBbHBIM HaBbIKaM [34]. B atux
YHUBEPCAJTbHBIX PEKOMEH/IAIUIX He paccMma-
TPUBAIOTCS JaHHBIE, CBUETEIbCTBYIONINE O
TOM, 9TO (haKTOPBI PUCKA CYUIINIA TTPU Ay TH3-
Me OTJINYAIOTCST OT (haKTOPOB PHCKa B 0OIIEi
nomnysdiuu [7]. Eme MHOTOE TIPEJICTOUT U3-
VUYUTD [0 TeMe caMOyOMIICTB U ayTH3Ma, HO,
OCHOBBIBASICh HA COBPEMEHHBIX JIAHHBIX, MBI
JOJIKHBI C/IeJIaTh BBIBOJI, YTO HEIOCTATOYHO
«00y4aTh» JIETEN C Ay TU3MOM, JIJIST TOTO YTOODI
OHM COOTBETCTBOBAJIN JIMHEWHOW MOJIEJIN Pa3-
BUTHSI WK 00yY€HMs], YTO BO3BPAIAET HAC K
Mozenan «/IskeHras.

JI>keHra Ha A3bIKe CyaXWJd O3HaYaeT
«CTPOUTb»

B mozenmu passButus pebenka <«J[skeHra»
TPaeKTOpUs (DYHKITMOHAIBLHOTO PA3BUTHUS WJI-
JIOCTPUPYETCST HECIIENTHBIM, ITPOyMaHHBIM
1 00OecredeHHbIM TOIEPKKON  CTPOUTE -
CTBOM 3TOH 3aMevaTeIbHOIN OalrHu. Y4HThI-
BAIOTCs WHUBUIyaJIbHble Pas/nuns OJIOKOB,
Y UCIIPABJISIIOTCS JIIOOBIE OMMMOKN B WX pac-
MIOJIO)KEHUU CTOJIBKO Pa3, CKOJIbKO 3TO He-
o6xoaumo. Kak Tosibko GalHst 3aBepliieHa, B
pesyJibTare TOAAEPKIUBAONTIX GE30TTACHBIX 1
rapMOHUYHBIX oTHOTMIeHuT [ 19; 30] ¢ Gmkaii-
UMK POACTBEHHUKAMU U JPYTUMH YJI€HAMHU
OKpYsKeHUsT peOEeHKY TPeOCTABJISIETCST elle
Gouiblire OJIOKOB, YTOObI OH MOT IIPOJOJIKAThH
PasBUBATHCS U JOCTUTATh OOJIBIINX BBICOT O€3
yiiep6a JI7Is1 yCTOHYNBOCTH.

CrpoutesnbHbie OJOKU TIPEACTABIISIIOT CO-
601 JIOCTHKEHWSI HaBBIKOB WJIM YMEHUIL:
umeercs O6s0k «Perymaius» [15; 22], 610k
«Bxiiouenne B COBMECTHYIO NI€SITETbHOCTHY
u eme oauH OJOK «BsanMHasi KOMMYyHUKa-
uusi» [22]. [leiicTBUTEbHO, CHAYAMA TOTIKHBI
OBITH Ha MeCTe TIePBhIe MIeCTh (DYHKI[HOHATb-
HBIX CIIOCOOHOCTEN 9MOIMOHAIBHOIO Pa3BH-
Tust [23], mocJie yero MOKHO mepeiTu K Gosiee

Autism and Developmental Disorders (Russia). Vol. 17.No 2 (63). 2019 29



Spielmann V., Porter L.M. A Model of Imposed Adaptation in Childhood Learning Environments...
CnunmanH B., NMopTep J1.M. Mogenb BbIHy)XAeHHOV agantaumm JeTev ¢ ayTU3MOM K HaBS3bIBA€MbIM OPUEHTHPAM...

BBICOKUM YPOBHSIM MBIIIJIEHUSI U aKaJeMU-
YeCKUX HaBBIKOB. ECTh GJIOKM /It pasBUTHS
JIBUTATEJIbHON aKTUBHOCTH U SI3bIKA, CAMO00-
CITy:KUBaHUs, (HYHKIIMOHATBHON TOJATOTOBKHU
K 00yY€HWIO, I0CYTa, COMUATBHBIX HABBIKOB U
Tak gasee. Korma crpoutesnbhbie 6JI0KK yKITa-
JIBIBAIOTCSI B OCHOBaHUE ¢ OOJIBIIOI OCTOPOIK-
HOCTBIO, (hopMuUpyeTcs TPOYHAst CTPYKTYPa,
KOTOPas BBIJIEPKUBAET MOCTYKUBAHUE TI0 T10-
BEPXHOCTH, Ha KOTOPOI OHA ObLIA MTOCTPOEHA,
U packauyuBaHue, 110CJe Yero Bo3Bpaliaercs K
CBOEMY BEPTUKAJIBHOMY TTOJIOKEHUIO.

[Ipensioskenyie COCTOUT B TOM, U4TO yCTOM-
YUBOE YYUTBIBAIOIEEe WHIUBUAYAJIbHbBIE OCO-
OEHHOCTH pPa3BUTHE CO3[AeT [UHAMUYHBIE,
yIpyTHUe u fia’ke THOKME CTPYKTYPBI — CTPYK-
TYPBI, KOTOPbIE MOTYT BBIJICP;KUBATH PA3JIHy-
HYIO TIOTOJy W Jla)ke, B HEKOTOPOIi CTeTleHH!,
cMmerienre 1ouBbl. COOTBETCTBEHHO, KOT/A
KyJIbTypa M OKpY’Kaiollasi cpefia YCKOPSIIOT
pa3BUTHE W HE YYUTHIBAIOT WHIUBUAYAJIb-
HBIX PA3JMYNii B WCXOJIHBIX CTPOUTENbHBIX
MaTepuasax, He JOIyCKaloT KOPPEKTUPOBOK,
MOBTOPEHUIT 1 He 06eCedynBaioT MOIEePKU-
BAIOIIMX OTHOIIEHWIT, 00513aTeIbHBIM YCJIOBHU-
eM [ BBUKUBAHUS CTAHOBUTCS aJlanTallus.
Apantanus, mcnoJibdyemas s KOMIeHca-
IV TPYAHOCTEN ¢ Peryisinueil 1 THOKOCTHIO,
MOJKET OCYHIECTBJATHCS TEHON BHUMAHWUS U
«3aslanHoro» nosenenus [2; 41]. Ctpykrypa
IIPO/IOJIZKAET PAcTU BBEPX, HO 32 CYeT yMeHb-
IeHus ycronunoctu [33].

Konctpyxiius, ciemannas n3 HeJJoCTaTOYHO
MOITOTOBJIEHHBIX MATEPUAJIOB WJIM MMeoIIast
OTBEPCTUSI B CAMOM €€ OCHOBAHWU (BO3MOJK-
HO, OBLIIN 3a/IeiCTBOBAHBI U TOBTOPHO MCIIOJIb-
30BAJIMCh W30 JIHS B JIeHb OA30BbIe 2JIEMEHTHI
CaMOPETYJIAIINN W CEHCOPHOU ajamnTaiui B
HOMBITKE JTOOUTHCST «OTCYTCTBUST IPOKU B PY-
Kax») YIaJIeT B cIy4yae yCUJIeHUsT BO3/1eHiCTBUS
CTPeCCOPHBIX (haKTOPOB OKPYIKAIOIIEH CPe/Ibl.
Hexoropoie Gamran [Iskerra oOpyIIUBAIOTCS
YaCTUYHO U TIO//IAI0TCSI BOCCTAHOBJIEHUIO, /IPY -
rue GalHu PYIIaTCss OKOHYATEIbHO, U UX YaCTH
HUKOT/Ia He yIaCTCst cOOpaTh CHOBA.

Korma ™Mbl HaBg3bIBaeM YHUBEPCAJIBHO
pUMeHsIeMble CTaHIAPTHI, B COBOKYITHOCTH
HEeIOCTUKUMBbIE, MbI KYJIbTUBUPYEM YCJIOBUS,
B KOTOPBIX moTpebyercs amanranust. Takyio

aJlalTalio MOKHO CPaBHUTH C IOCIIEIIHBIM
1 HEOPEKHBIM IPOIECCOM CTPOMTETHCTBA, B
KOTOPOM IIpe/leJIbHble CPOKHU CIauU U «BBICO-
Ta» OANIHU-TOCTYKEHUS SIBJISIIOTCST TIPUOPHU-
TETHBIMU TI0 CPABHEHUIO CO BCEMU IPYTUMU
ACIIEKTaMU U TIOTPEOHOCTSIMU Pa3BUTHSL.

BI)IBO/]I)I H 3aKJIIOYUTEJIbHbIE BOIIPOCHI

Koneuno, ananorus ¢ urpoit /[skenra orpa-
HUYEHA U COIpPSDKEHA C CEPbEe3HBIM PHCKOM
VIPOIIEHUS CJIOKHOTO B3aMMOJIECTBUS Pas-
HBIX (PAaKTOPOB B PasBUTHK peOEHKa, B YaCTHO-
CTH, 3TO KaCAeTCs PA3JTUIHBIX CUJIbHBIX CTOPOH
1 OTPeGHOCTEN B TOIEPIKKE Y JIETelt ¢ ayTh3-
MoM. B KoHIIe KOHIIOB, pacTUTh pebeHKa — 3TO
HE TO JKe caMOoe, YTO COOMPaTh KHIZKHYIO TOJIKY
Wxkea [33], m aTO HE Tak MPOCTO, KaK UTPATh B
[lxenra. OpHaKo aHHAS MOJIENb CJYKUT JIJIS
TOr0, YTOObI MOAYEPKHYTh HECKOJIBKO KJIIOUe-
BBIX MOMEHTOB: Pa3BUTHE YHUKAJIBHO U WHIH-
BU/IyQJIbHO; Pa3BUTHE HE JIOJIKHO YCKOPSITHCS;
JIETU MOTYT 3a/IeliCTBOBATh HEIOCTATOYHO Pa3-
BUTbIE HABBIKH, /IS TOTO YTOOBI a/[alI THPOBATD-
Cs1 K CJIOJKHOM MTKOJTBHON cpejie, HO 3TO MO03BO-
JIUT IOCTUYD JIUIIIb KPATKOBPEMEHHOTO ycIiexa
1, BEPOSITHO, TPUBEET K /le3aalTallluy WA
MOJTHOMY Kpaxy.

3akounTeIbHbIE BOPOCHI —
BbIKMBAIOT HauOoJIee ClIOCOOHbBIE
K ajlanranuu

Kak Mbl olleHuBaeMm ajamnrtanuio — Kak
(byHKIIMOHATBHBIN ycriexX Uian AUCHYHKINO-
HaJIbHbBIV /HETUTIMIHBIN //Ie3aIalITUBHBIN  pe-
3ysbrar? KakoBa KoHeunas 1esib 00ydeHust B
9TUX YCJIOBUSX?

Yto MBI MOKEM cjieJIaTh JIJIsT HACTYILIEHUS
peasibHbIX U3MEHEHUH € TOUYKU 3pEeHUST CUCTEM-
HOI TPUYMHHOCTH, YTOOBI MOJIEPKaTh 00yyva-
IONIUXC JIeTel, uCIbIThiBatoIux crpecc [13]?

Y10 MOKHO CJeJaTh, YTOOBI 3aMEIJINTh
9TOT TIPOIIECC JJist HarboJiee YSI3BUMBIX JIeTed,
a TaKk’Ke JIJ7II CTPECCOYCTOMYMBBIX JIeTel, KOTO-
pble MOTYT JOOUTHCST CAMBIX BBICOKUX JIOCTH-
JKEHUH, HO KaKOU 1[eHOMI?
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