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The “RecheTsvetik” center offers an intervention program based on the DIRFloortime developmental ap-
proach for speech development in children with autism spectrum disorders. The main rule when working with
a child is to help him learn how to use ideas and words and to associate words and ideas of a parent or a teach-
er with his own desires and intentions. This article provides recommendations and techniques used by DIR
speech therapists to develop speech in children with autism spectrum disorders and is intended for parents and
teachers.
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In the process of speech development, a child
goes through three stages of mastering this
skill. The first stage is the indiscriminate use
of words, babbling and naming objects. At this
stage, the child often produces a word solely

in order to enjoy its sound. The second stage
is the deliberate use of words to communicate
his desires. At the third stage of language acqui-
sition, the child begins to use words purpose-
fully and in accordance with the context, i.e. to
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maintain communication. The described stages
do not always follow in the above order; they
can sometimes overlap: the child can continue
to babble and at the same time use babbling (or
other words) deliberately. He can use the word
“cookie” when he wants a cookie, but confuse
the words “cheese” and “juice”, as he confuses
the meanings or gets confused because of asso-
ciations. Speech therapists can name a number
of reasons for this phenomenon. A child may
sometimes engage in a dialog, or ignore adults
and just babble on other occasions.

We can help the child by associating all
the words he has uttered with his actions. As
soon as he begins to babble, give him the ob-
ject the child is trying to name. If he is try-
ing to say “juice”, give him a glass of juice or
point your finger at a jar of juice in the fridge.
If he is trying to pronounce the name of his
brother, take him to his brother or show his
picture. The more you associate child’s words
with specific objects, the more meaningful his
speech becomes.

Some children, including those with ASDs,
experience a vocabulary growth, even though
their speech remains disorderly, peculiar, and
specific. A child can talk a lot, but his speech
is practically meaningless and not addressed to
anyone. If this happens, then you need to look
at his behavior closely. Are his movements pur-
poseful? Can he bring you to a closet or show
you the door that he wants open to go outside?
If he has learned to engage in a dialog using ges-
tures, it is necessary to make sure that adults use
words when communicating with the child. In this
case, it is important that adults use simple, de-
clarative or interrogative, sentences, at a slower
pace. “May I take your ball?” if you are reach-
ing for the ball. “Do you want a bagel?”, if you
are offering him a bagel. If you accompany your
actions with words often, the child will begin
to associate his words with purposeful behav-
ior. At first he uses words uncertainly, makes
mistakes, but with the growth of initiative, his
speech becomes clearer.

If the child’s behavior, as well as his speech
is aimless, help him master the basic type of
give-and-take interaction. Open and close
circles of communication using gestures. En-
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hance the non-verbal communication that you
are using. However, it is important not to lose
sight of the individual characteristics of the
child in order to understand how to and how
not to communicate with him. For example,
one must not speak too loudly with a child
with auditory hypersensitivity; using numer-
ous gestures must be avoided with a child who
has visual hypersensitivity. Keep using words
as part of the interaction. Do not try to sim-
plify, teach the child words, name objects and
encourage him to repeat phrases. Chat and
talk. Do not give up work on the words: you
can teach the child words related to his actions.
However, do not expect that he will start talk-
ing until he learns purposeful behavior.

Often, when acquiring the grammatical
structure of a language, children “get stuck”
on certain mistakes. The most common is im-
proper use of pronouns. Sometimes these mis-
takes can persist for very long. The desire to
correct errors is quite natural. Howeuver, try not
to correct the child while he is speaking. Ideas are
much more important than these details. As the
speech pace and the process of thinking devel-
op, the child will make less errors. However, if
you still need to deal with his errors, do not do
it by correcting the child, because such an ap-
proach will result in excessive control and the
child’s dependence on direct hints. It is much
better to direct the child to an open discussion
of his ideas. When he refers to himself/herself
using the pronoun “you,” say, “Wait, I'm con-
fused. Are you talking about me or yourself?”
Continue until the child corrects his error.
Thus you will help the child see it by himself/
herself and keep the ease of conversation.

Emotional expression and language
development

When a child chooses a game, he relies on
his emotional impulses — this is how he ex-
presses his emotional state. At first glance, it
may seem that the child’s play is not related
to his emotions: he simply is pretend-playing
family, school, and shopping. However, the
reason that made the child to play a certain
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game, is an expression of his own emotions.
Floortime helps to learn how to look deeper
and to understand the emotional content of the
child’s play using various details [1; 2].

In fact, the number of emotional themes
underlying a child’s play is very small. There-
fore, it will not be so difficult to discern the
details hidden in the depths of the game. As
a rule, these themes come from real-life situ-
ations or ideas that a child has learned from
movies and books.

The emotions that the child plays out may not
coincide with the emotions that he expresses in
communication. This is because children rarely
have only one emotion. For example, a child is
aware of his dependence on his parents, he is
glad that his mom or dad is by his side and is
there for him, but, at the same time, he wants
to grow up and become independent. Both of
these emotional components are manifested in
the game: one in the content of the play and
the other in relation to the adult, whom the
child can push away when he is trying to help
the child.

What if you notice these emotions on the
surface during the game? Show the child that
you understand them. You do not have to re-
spond to these emotions, just take a note of
them or discuss them with the child. Simply
let him know with words or gestures that you
see that he expresses them, try to create a dia-
logue. If the core theme is a theme of power
and strength, suggest arranging a car race
or discuss which car is more powerful. If the
theme is dependency, and the child wants to
hug, ask: “How tight would you like to hug?”.
Join the topic that bothers the child.

It is very useful to talk with the characters
the child plays with. Use exaggerated into-
nations: they will be understood better than
words. You can initiate interaction using
words or gestures, and then turn them into
a play.

— 1If the dolls hug, smile with understand-
ing and make a hug to show the child that you
understand him. You can add: “Oh, Masha
loves you so much!”, and send a kiss.

— If the cars are “arguing”, make a crush
and frown, showing the child that you under-

48

stand his mood. Add: “Oh, McQueen is so an-
gry! You'd better stop!”

— If a big and terrible bear destroys the
house, say: “Oh, no! Big bear destroyed the
house! Go away, bear! Go away!” Or: “T'll
catch you, bear! You can’t hurt my Svetal”
Play how the bear ruins the house and show
concern. The child should know that you un-
derstand how he feels.

— If the child moves a car in the air
like a rocket, take a second car and make a
quick “flight”. Say: “Wow! See how it flies!
Whoosh!” — to emphasize the force and ex-
pression. The child will understand that you
have sensed his emotional tone.

Name the feelings that the child
is expressing towards you

— When the child insists on doing some-
thing differently, accept his need for control
and say: “I understand. You are the boss,” —
and show gestures that you allow him to lead
your actions.

— If the child is dependent on you and asks
for your attention, hug him. Ask him exactly
how he wants to hug, until he is ready to re-
enter the game.

— If the child pushes you away and does not
allow you to enter the game, show him that
you understand, and say: “I see you want to do
everything yourself.” Move back, showing the
child that you can give him more space.

Your goal is not to change the child’s feel-
ings. You must show that you see and under-
stand his feelings, that you accept them and
can discuss them together [1; 2].

Help the child who is not yet speaking study
emotions through role playing.

A transition to role-playing games is one of
the most important leaps that the child expe-
riences during his development. Pretending
that the box is a car and the closet is a shelf
in the store, the child ceases to depend on the
world of concrete things and begins to pres-
ent certain objects and images using substi-
tutes. Then he will be able to use the gesture,
imitating how he drives a car (a kind of pan-
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tomime). Thus, the child begins to develop
abstract thinking. This is an incredibly impor-
tant stage. Abstract thinking is the basis for a
huge number of things that we do in our lives.
It allows experimenting with ideas in mind
without the need to implement them. Thanks
to abstract thinking, we are able to imagine,
understand others, visualizing concepts and
things as if they are in front of us. We are able
to measure time, space, speed and the degree of
their change. We are able to predict the conse-
quences of our actions. Without the ability to
think abstractly, we are limited to “here and
now” concepts. We wouldn’t be able to plan;
all we could do would be to react.

For most children, the transition to the
level of imagination occurs automatically.
They do not need any additional or specially
organized assistance from parents, engaging
in communication in order to develop their
imagination about their experience of intima-
cy, two-way communication and familiar sub-
jects. However, for many children with special
needs, this transition cannot happen without
constant exercise. It’s easier for them to play
with specific things, to see things as they are,
and not as they can be.

Role playing involves the use of symbols,
and, for most children with special needs, the
use of symbols is a complex process. When a
child imagines that a bucket of stones is a bowl
of candy, he uses stones in his mind to symbol-
ize sweets. He resorts to his past experience
and recalls the look, taste and smell of candies,
the feeling of a candy in his hand and mouth,
and creates a multisensory mental image, the
idea of a candy in his mind. The child who had
a variety of experiences can create such an
idea not only about a candy, but about a thou-
sand other things, and can easily use them in
the game.

However, a child with sensory or motor
impairments does not have such unabridged
experience. Therefore, it is difficult for him
to rise to the level of symbols and ideas (level
5—6 of functional emotional development ac-
cording to the DIRFloortime approach). His
experience is limited by his disability. He may
not have enough data from the specific senses;
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these data may be distorted or fragmentary.
If a child has a hearing impairment, it will be
difficult for him to imagine sounds and words
in his mind. It is difficult for him to see the
association between the word to designate an
object, its appearance and a set of movements
associated with it. Ideas arise from the expe-
rience of all our senses and the motor system.
We combine all the incoming information and
form an idea. A child with a perceptual disor-
der hardly processes and recognizes information
that he receives when it comes into contact with
a particular object.

Another factor important for the emergence
and development of role-playing is the child’s
need to have an ideation. This is required in
order to be able associate desires with actions
and symbols. Due to impaired processing of
incoming information, many children with
ASDs and other developmental disorders can-
not create the link between emotion and be-
havior, between emotion and the symbol. The
main element in the process of communica-
tion is associating emotions, behavior and a
symbol, constructing “bridges” between them.
Some children lack this element.

In order to help a child with special needs
form this vital component, you should asso-
ciate the entire experience the child is having
with his desires and intentions. If every time he
reaches for a doll, you say: “A doll, I want a
doll,” and the child will begin to associate his
wish to take a doll with the words “I want a
doll” and with the feelings he is experiencing
at this very moment. This moment in learning
has a deep emotional meaning.

Thus, the basic rule of assisting a child in
learning to use ideas and words is the constant,
continuous linking of words and ideas of an adult
with the wishes and intentions of a child. If, when
working with a child, you use things which he is
interested in, and engage feelings that he has, you
will help him move into the world of ideas. You
can work on this ability in two ways—with the
help of role-playing games and through everyday
communication; these can be conversations or
communication with gestures.

At this stage of work, the child’s ability to
initiate communication and read emotional
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signals (i.e. open and close communication
circles) is important. A child calls an adult, not
only because of discomfort, but also, simply, to
communicate. For example, a child throws a
toy out of a crib and attracts the attention of an
adult with his eyes (opening of the communica-
tion circle); mom approaches and gives him the
toy back (maintaining the initiative); the child
smiles and laughs in response to the mother’s
actions (closing the communication circle).

If a child closes multiple communication
circles, you can introduce role-playing games
into the program. It is best to start by adding
imaginary elements to his favorite activities.

— When the child starts to tickle, tickle
him with some toy, not fingers.

— If the child is playing with a doll, take
another one and talk to him for the doll. Or
place a toy puppy on your hand and speak in
its voice.

— When a child is stereotypically rolling a
car on the floor, put a doll in it and ask for a
ride: “I want to ride”. Use playdough to hold
the toy at the roof of the car if it cannot be
placed inside.

— When a child climbs up the slide, call it
a mountain. When you swing the child on a
swing, hold him up at a height, count: 5, 4, 3, 2,
1 — and pretend as if the child is going to the
Moon on a rocket or is floating on a ship in a
storm.

— If the child wants to eat or drink during
the game, first offer him a pretend meal (baby
tea set and toy meal). “Drink” from a chil-
dren’s toy cup and say “Mmm!”, and then offer
the child to try.

— During the game, add a rank or a title to
the child’s name. This will help him imagine
himself/herself as someone else.

Consider all actions during the game as an
opportunity to add imaginary elements. Try
to remember how you played make-believe
games when you were a child yourself: travel,
adventure, and other scenarios.

The most effective way to engage a child
is to be included in his game. You have to be-
come a character in this game.

— When the child plays with a doll, again,
speak for the toy that you are holding. Say: “I

want to eat! I'm hungry! I want some apple-
sauce! And now I want some milk!” Do not
stand aloof, just commenting on the actions of
the child. Make yourself the character of his
story. Talk to his doll directly. Instead of ask-
ing the child about the doll, ask it: “Do you
want some milk or applesauce?”.

— When the child rolls a car on the floor,
and you are putting a doll in it, speak for the
doll: “I want to go to the zoo! Can you take
me to the zoo? Can we go home?” If the child
refuses and does not allow you to intrude in
his/her game, put a “building” in the way of
his/her car and say: “This is home. Now the
car is at home.” If the child refuses this time,
take another car and say: “Let’s play race. I'm
faster!” Continue to try different scenarios
with a care, until the child shows interest in
the game. When this happens, do not move
aside; you must remain in the game in the role
of the character you have created.

— If the child rattles pots, join him. Say:
“I'm also on the team!”. Introduce new tools
and see if the child will take them away from
you. Turn this game into role-playing by mak-
ing yourself a leading player. Start marching
to give a purpose to rattling. You can even add
a microphone to the game: show how it works,
and give it to the child or bring it to his/her
mouth.

While the child is expanding his/her set
role-playing games, he may be trying to roll a
car himself, push a shopping cart or eat. When
he can use figurines and dolls to represent
himself/herself (he will stop ignoring the dolls
sitting in his/her car), you will understand
that the child has taken another step towards
the world of symbols.

Very often parents complain that their
child plays the same game or sticks to only
one scenario. Certainly, if you leave your child
alone with his/her habits, he will play the same
story, because familiarity is very comfortable
for children with special needs. Children with
multiple disabilities stick to habitual actions
because they give them a sense of safety. Your
goal is to give their game new directions: using
the subject that the child likes, but introduc-
ing elements that he himself hasn’t thought of.
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— If the child is constantly playing with a
fire engine and fights fires, pretend to be a cat
that cannot climb down a tree and needs help.
Then call 911 and call the firemen.

— If the child “goes shopping” all the time
and buys same foods, pretend to be a shop-
keeper who says: “There is no milk. All sold
out. Would you like to buy some bread in-
stead?”. Or close the store when the child’s car
approaches.

— 1If your child constantly puts a doll to
sleep, pretend to be a child who does not want
to go to bed or refuses to get up.

When the child constantly plays though
one familiar plot — a verse from a song or a
sentence from a book — build a role-playing
game based on the suggested recommenda-
tions. Gradually introduce new elements: play
the scene a little bit differently every time, use
different toys or new places. Step by step, turn

the familiar plot or a character from a cartoon
to another story or another character. The
stronger the child is attached to the plot, the
more creative you become. Use words and ac-
tions to inspire your child to new directions
of the game. Feel free to physically direct
him. If Thomas the Tank Engine drives only
in circles, block the road and say: “The path is
closed.” Or put a doll on the road and say, “I
want to get on the train!”. By becoming a char-
acter in the game and giving it a new direction
you gradually expand the child’s repertoire. If
you do not repeat, the child will also be un-
able to. Consider his/her repetitive actions
as a challenge and an opportunity for you to
become more creative. If you are patient and
persistent, you can make the child more flex-
ible and help him get into the world of ideas,
step on level 5—6 of functional emotional de-
velopment.
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B pamkax passusatomiero noaxoaa DIRFloortime B nentpe «PeuellBeTrk» 0CYyIIECTBISETCS KOPPEKITMOHHAST

paboTa 1Mo PasBUTHIO PEUH Yy JAeTel, MMEMIINX PAcCTPOHCTBA ayTHCTHYECKOTO ClieKTpa. [JlaBHOe MPaBUIO B

pabore ¢ pebeHKOM — MOMOYb €My HAYYHUTHCS UCTIOTb30BATh UEH 1 CI0BA, CBA3LIBATH CTOBA U M/IEH POIUTES

WJIN TIeflarora ¢ coOCTBEHHBIMU JKEJTAHUSIMU U HaMepPeHUsIMU. J{aioTcsl PeKOMEHAIIMK U OIMCAHbI [TPUEMBI,

npuMensiemble DIR soronenamu 715t pa3BUTHs peyn y AeTeil ¢ HapyIIeHsIMU ayTUCTIYecKoro crekTpa. Cra-
ThsI TIPeIHA3HAYEHA JIJIST POJIUTEJIEl U [1e/laroroB.

Katoueswvte crosa: meromuka Floortime, paccTpoiicTBa ay THCTHYECKOTO CIIEKTPA, IMOIIHOHATILHOE Pa3BUTHE, Pa3-
BUTHE PEYH, B3aUMO/ICHCTBIE, UTPA.

HCII0JIb30OBaHue CJaO0B JIA COO6H.[€HI/I$I O CBOMX

Bnpouecce PasBUTH Pedr PeOEHOK IIPOXO/IUT
skesmanusax. Ha tperbeil cragmy ocBoeHMsT peun

TPU CTaJlL OCBOEHUA 9TOI'O HaBbIKA. HepBaH

crajust — GecropsiiouHoe yrorpebyieHne CioB,
JieTIeTHOE Ha3bIBAaHWE OT/IETbHBIX ITPEIMETOB.
Ha a70i1 cragumi peGeHOK 4acTo Ha3bIBAET CJIOBO
HCKJIIOUNTEIHHO P/ TOTO, YTOOBI HACIAUTHCS
€ro 3By4aHueM. Bropasi cramuss — HamepeHHOe

peGEeHOK HauMHAeT UCIOJIb30BaTh CJIOBA TIeJIeHa-
MPaBJIEHHO U B COOTBETCTBUU C KOHTEKCTOM, TO
€CTb JIJIST TIoiep:KaHusl KoMMyHUKarm. Ornu-
CaHHbBIC CTAJIMM HE BCET/la CMEHSIOT JIPYT IPYTa,
WMHOT/Ia OHU MOTYT HAKJIQJIbIBATHCS OJTHA HA JIPY-
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IyI0: PeOEHOK MOJKET ITPOIOJIKATH TI0JIb30BATHCS
JIELIETHBIMK CJIOBAMU U OJJHOBPEMEHHO UCIIOJIb-
30Batrh uX (W apyrue) oomymanso. OH MOKET
HCIIOJIb30BATh CJIOBO <IIEYE€HbE», KOIJa XO4YeT
TiedeHbe, HO MyTaTh CI0BA «CBIP» U «COK», TakK
KaK IIyTaeT 3HAYeHUsT M/ COMBAETCS U3-3a aCCO-
rpanumii. Jloromeapl MOIyT Ha3BaTh Psifi IPUYKH
Takoro sipjieHust. VlHorma peOeHOK MOJKET yda-
CTBOBATh B IMAJIOTe, a B IPYTHX CJIydYastX — UTHO-
PHPOBATh B3POCJIBIX U JIEIIETAaTh YTO-TO.

MBpbI MOKeM TTOMOYb PeOEHKY, CBSI3bIBas BCE
[IPOM3HECEHHBIE MM CJIOBA C €r0 JeiCTBUSIMHU.
Kak ToJIbKO OH HauMHAET JIelleTaTh, JaiTe emy
TOT TPeJMET, KOTOPbIil OH IBITAETCS HA3BaTbh.
Ecnu on mibiTaercst ckazarbh «COK», JaiiTe emy
CTaKaH COKa WM TOKaKUTE IMaJblleM Ha COK B
XOJIOWIbHYUKE, ECJI OH IIBITaeTCs: IIPOU3HECTH
umMs Opata, TO OTBEUTE €ro K Opary Wi MoKa-
sxure (ororpaduio. Yem uawe 6ol césisvieaeme
CI08A PEOEHKA € KOHKPEMMbIMU NPEOMEmami,
mem 6oJ1ee OCMbICIICHHOU CIMAHOBUIMCSL €20 Pedb.

¥ nexotopwix geteit, B Tom uncsie u ¢ PAC, Ha-
GJI0IAeTCS POCT CJIOBAPHOTO 3aTlaca, B TO BPEMsI
KaK pedb ocTaercs: GecropsiiouHol u cBoeoOpas-
HOU, crienmduyeckoil. PeGeHOK MOKeT MHOTO TO-
BOPHTb, [IPK HTOM Pedb ero OyeT IPAKTUYECKU
GecCMBICIIEHHOI ¥ He OOpallleHHONH HU K KOMY.
Ecam tak mporcxomur, To Heobxooumo npucmo-
mpemocsi Kk e20 nogsedenuro. lleneHanpaBieHHbI
JIM €ro JBUKeHUA? MoxKeT Jii OH IOJBECTH Bac
K mKady, MOJKET JI [I0Ka3aTh Ha JBEPb, JEMOH-
cTpUpys Keslanue BbIATH? Ecm oH ycBowI mo-
CTPOEHHE JNAJIOTA € TIOMOILBIO JKECTOB, HE0OX00U-
MO YOeoumvCs 8 mom, wmo 63POCIbIE UCTOLLIYIOM
cn06a, 0buasco ¢ pebenkom. B aTom ciydae Bak-
HO, YTOOBI B3POCJIbIE UCIIOJIB30BAIN ITPOCTHIE He-
pacIpoCTpaHeHHbIe TPEIJIOKEHNS], MeIJIeHHbII
TeMil. «MOXKHO MsIU?», — €CJIM IIPOTSTHBAETE
PYKy 3a MstdoM. «XOuelllb OapaHKy?», — eCJIi
npeiaraete emy Oapanky. Kora b1 Gyziete yacto
conposoxcoamn deticmeust crosamit, peOeHOK Had-
HET CBSA3BIBATH CBOM CJIOBA C I[eJIeHAITPAB/IEHHBIM
nosejierneM. CHayaia OH MUCIIOJIB3YeT CJIoBa He-
YBEPEHHO, OMOAETCsI, HO BMECTE ¢ POCTOM UHU-
[MATUBBI PEYb CTAHOBUTCS YETUE U SICHEE.

Ecin oBeienne peberka GecriesibHO, Kak 1
peub, noMozUme eMy 0C60UMb OA306HLL MUN 63a-
umodeticmeust «<0amv — 63s:mo»>. OTKpbIBaiiTe U
3aKpbIBaiiTe KPyru OOIIEHUST JKeCTaMU. Y CUJIb-
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Te HeBepOaJbHbIe CIOCOOBI KOMMYHUKAIIUH,
KOTOPBIMU BBI TT0JTh3yeTech. OTHAKO BaKHO He
YIIyCKaTh U3 BUY WHIMBHIyaJbHbIE 0COOEH-
HOCTH pebeHKa, yToObI MOHMMATh, KaK Hajl0 U
Kak HeJlb3st ¢ HUM ob1maThest. Hampumep, comrir-
KOM TPOMKO HEJIb3s1 TOBOPHUTH ¢ PEOEHKOM CO
CJIyXOBOM TUIIEPUYYBCTBUTEJIBHOCTDIO, CJIE/lyeT
nsberath OOJBIIOTO KOJMYECTBA KECTOB C pe-
OGEHKOM, Y KOTOPOTO HAOIOIAETCST 3PUTETbHAST
rurepuyBcTBUTEIbHOCTD.  [Ipogosrkaiite  uc-
NOIL308AMb CJI0BA KAK UACTb 83AUMOOCTCMEUSL.
He crapaiirech yrpomiars, yuure pebeHKa cJio-
BaM, Has3bIBaliTe MpeMeThI U MO0y KAaiiTe ero
OBTOPSATH (bpasbl. ObmaiiTech W pasroBapu-
Baiire. He Gpocaiite paboTy Hajl CJIOBaMU: 6bl
MOJceme Yuum pebenKa ciosam, KOmopble C6si-
3amwi ¢ e20 Oeticmeusimu. OTHAKO He KIUTE, 9TO
OH HAYHET Pa3roBapuBaTh /10 TOW IMOPBHI, MTOKA
He OCBOUT IieJieHalpaBJeHHOe TI0BeJIeHNe.
Yacro, ocBanBas TpaMMaTHUYECKYIO CTPYK-
TYPY SI3bIKQ, JIETU «3aCTPEBAIOT» HA OTPe/IeTIeH-
HBIX omOKax. Yarie Bcero MoKHO HabJI01aTh
HEITPaBUJIbHOE WCIIOJh30BaHNE MECTOVMMEHUI.
MHorma aTi OMIMOKY KUBYT OY€Hb J0JITOE Bpe-
mst. JKesanne wcnpaBiasTh OIMMOKK  BIOJIHE
ecrectBeHHO. O0naxo cmapaiimecv He ucnpas-
Jstmb pebenxa 8 momenmot 2080penust. ien Ha-
MHOTO BaskHee 9TuX jertajnieii. Korza ckopocTh
PEedn ¥ MPOIIECC MBIILIEHNST PasOBBIOTCS, pebe-
HOK CTaHeT B PeYH JIOIyCKaTh MEHbIIIEe HETOUHO-
creil. Ho ecsm Bce ke BO3HUKAET MOTPEOHOCTD
PazobpaThes ¢ ero omMOKaMI, He JIejiaiite aTo-
ro, TOTpaBJisisi peberka. Takoil moaxos mprBe-
JIeT K Ype3sMEePHOMY KOHTPOJIIO U 3aBUCUMOCTH
OT TNPAMBIX TO/CKa30K. Hamuoro jydine Ha-
paBUTh pebeHKa Ha OTKPBITOE 0OCYKIEHIE er0
nneit. Korga on obpatutest K cebe co CIOBOM
«Tbl», ckaxkure: «llogoxmu, g 3amyTtanack. Th
KOTO UMeeIb B By — MeHst uim cebsi?». [Ipo-
JIOJIKAIATE /IO TeX TOop, MoK pebeHOK He MCIpa-
BUT CBOIO OmmOKy. TakuM 06pasoM BbI TTOMO-
JKeTe pebeHKy caMOMy ee YBUJIETh U COXPaHUTh
HEPUHYK/IEHHBIN XapaKTep OOIIEHHYSI.

Bblpamelme YYBCTB U pPa3BUTHUE PE€UN

[Ipu BbIOOpPE pebEHKOM WTPBI OH ONMUpa-
eTCsT HA CBOU SMOIMOHATIbHBIE UMITYJIBChI, —
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TaK MPOUCXOUT IKCIPECCUBHOE BbIPAsKEHME
€ro SMOIIMOHAIBHOTO cOCTOsTHUsL. Ha 1epBbiii
B3TJISA/I MOJKET [IOKA3aThCsl, YTO Urpa pebeHka
He CBsI3aHa C eT0 OMOIUSIMU: OH TIPOCTO UTPAeT
B CEMBIO, MTKOJTY, Marazut. OHAKO TPUYIHBI,
KOTOpbIe MO0y pebeHKa urpaTh MMEHHO
B 3Ty UTPY, a He B JIPYTYI0, — 9TO BbIPAJKEHME
ero cobcrBennbix uyBceTB. Floortime mpeaia-
raeT Hay4UuThCsI CMOTPETH TJIyOKe U ¢ 1OMO-
Wp10 PasIuUHbLY 0emanetl NOHUMAMb SMOUUO-
nanvroe cooeprcanue uzp pevenxa [1; 2].

Ha camom Jiesie, KOJIM4ecTBO 9MOIMOHAIb-
HBIX TeM, JIeKallUX B OCHOBE UIPbI pebeHKa,
oyeHb HebGousbinoe. IToaToMy pasrisgerb 1Mo
JIeTAJISIM CIPSITAHHYIO B TJIyOWHE CYTh WTPBI
OyzeT He Tak cJ10kHO. Kak mpaBmiio, 9T TeMbI
MPOUCXOJAT U3 CUTyallMi PeaibHOU >KU3HU
WM WJeil, KoTopble PeGEHOK MOYEPITHYJI 13
(pnsIBMOB M KHUT.

Imouuu, Komopvle pasvizpvieaem pedeHox,
MOZYm He COBNadamv ¢ IMOUUIMU, KOMOPbLE OH
svipascaem 6 obwenuu. ITo OObSICHSIETCST TEM,
YTO IETU PETKO UCTIBITHIBAIOT TOJTBKO OTHO Uy B-
crBo. Harpumep, pebeHOK 0CO3HAET CBOIO 3aBH-
CUMOCTH OT POJIUTEJIEN, OH pajl, YTO MaMa WK
rara psiJioM U TOTOBBI OKa3aTh eMY MO/IEPIKKY,
HO B TO 7K€ BPEMsI OH OYeHb XOY€eT CTaTh B3POC-
JIBIM U He3aBucUMbIM. O6a 9THX 9MOIMOHAIb-
HBIX KOMITOHEHTA TIPOSIBJISTIOTCST B UTPE: OJTNH B
COJIEP’KAHUM CIIEHKH, & JIPYTOI — B OTHOIIIEHUH
KO B3POCJIOMY, KOTOPOr0 PeGEHOK MOKET OT-
TaJIKUBATH ITPH MOIBITKE OKA3aTh MY TIOMOIIIb.

Yo mesiaTh, ecJi BO BpeMsI TP BbI 3aMeda-
eTe 9TH HMOINHU Ha 1moBepxHocTu? Iloxaxcume
pebenxy, umo vt nonumaeme ux. He obs13atesnb-
HO HAa HUX OTBeYaTh, 3aPUKCUPYITE UX WU
obcyaure ¢ HuM. IIpocTo maiite emy MOHSTDH
CJIOBaMU WJIU JK€CTaMM, YTO BbI BUIUTE, YTO OH
UX BBIPAKAET, NONbIMAUMECh PA3GUMb OUALOX.
Ecnu ocHoBO# gBiigeTcsi KOMIIOHEHT BJIACTU
U CHJIBI, TIPE/IJIOSKUTE YCTPOUTH TOHKH MAIIH
wim obcyauTe, Kakash U3 HUX caMasi MOIIHAS.
Ecin ocHOBOII sIBJISIETCST 3aBUCHMOCTD, M Pe-
OGEHOK X04YeT OOHSITHCS, CIIPOCUTE: «HACKOJIBKO
KPEIIKO ThI XOYelllb OOHATBCsA?>. [Iprcoeunn-
TeCh K TeMe, KOTOpasi BOJTHYeT pebeHKa.

Ouenb TOJIE3HO Pa3TOBApPUBATH C TEPOSI-
MM, KOTOPBIMU Urpaet pebeHok. Vcmob3yiite
[IPeyBeJNYEeHHO IPKIe MHTOHAIMI: OHU Oy Iy T

MHOHATHBI OOJIbIIIE, YeM cJI0Ba. MOKHO MHUIIN-
MpPOBaTh B3aMMOJIEMCTBUE C TOMOINIBIO CJIOB
WJIN JKECTOB, a 3aTeM IIPEBPATUTh UX B CIICHKY.

— Ecimm Kyksibl 0OOHUMAIOTCSI, YIBIOHUTECD
¢ MOHMMaHWeM U u300pasure OObATHE, YTO-
ObI TIOKa3aTh peOEHKY, YTO BbI €T0 MOHUMAETE.
MosxnHo no6aButh: <O, Mama tak tebs Jio-
6uT!>, — U MoCIaTh BO3AYIIHBIN ITOIETYI.

— Ecin mamunku ccopsrces, n3obpasure
yJIap U HAXMYyPbTECh, TIOKa3biBast peOEHKY, 4TO
BBl IOHMMAETE €r0 SMOIMOHAIBHBIN HACTPOIA.
Ho6aspre: «Ox, Makkyun tak 30! Jlyumie
Tebe 0OCTaHOBUTHCA!».

— Ecam 6oabinoit ¥ crpamiHbii MeaBeib
pymmT oM, ckaxkute: «O, Het! Bosbinoil me-
Be/lb pa3pymuia gom! Yxonu, mensenb! Yxo-
!y, N <5 motimaro Te6s! Thl He cMOsKelb
HaBpeautb Moeil Cserel». M3oOpasure, Kak
MeJ[Be/lb PYIIUT JI0OM, ¥ MOKaKUTe 06ECIIOKO-
eHHOCTb. PebeHOK JI0JI)KeH 3HATh, YTO BbI I10-
HUMaeTe, Kak OH ce0st 9yBCTBYET.

— Eciin pebeHOK 3amycKaeT MaliiHKY B BO3-
nyxe, KaK paKkeTy, BO3bMUTE BTOPYIO MAITMHKY
u cosepimte ObICTpbIil mojer. CkaxkuTe: «YX
1! CMOTPH, Kak oHa jieTuT! Bskuk!», — 4T06bI
MOTYEPKHYTH CUJTY 1 9KcTipeccuio. OH TONMeT,
YTO BBl YJIOBUJIA €T0 9MOITMOHAIBbHBIHN TOH.

HagspiBajiTe BCJIyX Te 4yBCTBa,
KOTOpbIE peOEHOK BbIpaskaeT
110 OTHOILICHHIO K BaM

— Korga pebeHOK HacTarBaeT Ha TOM, 4TO-
Obl JleJIaTh YTO-TO II0-CBOEMY, IPUMUTE €ro
OTPEOHOCTD B KOHTPOJIUPOBAHUU U CKAKHTE:
«$1 monumato. Thl 3/ech TAaBHBIIY», — U IIO-
KaKHUTe JKeCTaMU, YTO TI03BOJIsIeTe YIIPABIATh
BalllMMU JIEHCTBUSIMH.

— Ecim pebeHOK MposBIIseT 3aBUCUMOCTD
OT Bac M MPOCUT BHUMaHWS, PUKMUTECH K
Hemy. CripammBaiiTe ero, Kak UMEHHO OH XO-
yer 0OHATHCS, TI0Ka OH He Oy/IeT rOTOB CHOBA
BCTYIIUTD B UTPY.

— Ecim peGeHOK OTTajIKMBaeT Bac U He I0-
3BOJIIET BCTYNUTH B UTPY, MOKAKUTE €My, UTO
MOHUMAaeTe, U CKaKuTe: < BUIKY, ThI XOUelllb
Bce jiesiath cam». OTOABUHbBTECH OT pebeHKa, 10~
KasbIBasl, 4TO Jaere eMy OOJIbIIie IIPOCTPAHCTBA.
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Bameil 3amaveii He sBJsgeTcs M3MeHeHUeE
qyBCTB pebeHKa. Bbl OJKHBI 1TOKa3aTh, 4TO
BBI BUJIUTE U IOHUMAETE eT0 YyBCTBA, YTO TIPU-
HUMaeTe UX ¥ BMecTe MoskeTe oOcyauTh [ 1; 2].

Pebenxy, komopolii He nauai 2060pumy, no-
Mozatime usyuamov IMOUUU C NOMOUBHIO POLEBOU
uzpol.

[Tepexon x posieBbIM UTpaM SBJISETCS OJI-
HUM U3 BaKHBIX CKAYKOB, KOTOPBIE COBepIIa-
eT peOEHOK B CBOEM pasBUTHUU. [IpUTBOPSISICH,
4TO KOpoOKa — 9TO MallliHa, a ImKad — MmoJKa
B MarasuHe, peGeHOK IlepecTaer 3aBUCETh OT
MUpa KOHKPETHBIX Belllell 1 HauuHaeT Tpef-
CTaBJISITH OIPE/IeIEHHbIE TIPEIMETHI U 00Pasbl,
HCIIOJTB3YSI TIPEIMEThI-3aMEHUTEN. 3aTeM OH
CMOJKET MCIOJIB30BaTh JKECT, n300pakast, Kak
eleT Ha MamuHe (CBOETO pojia MAaHTOMUMA).
Takum o0pasom, peOEHOK HauyMHAeT JyMarb
abCTPaKTHO. DTO HEBEPOSITHO Ba)KHBINA JTall
AGCTpaKkTHOE MBINIJICHNE SIBJISIETCSI OCHOBOM
OTPOMHOTO KOJIMYECTBA BeIIeil, KOTOPbIe MBI
nenaeM B ku3Hu. OHO TO3BOJISAET IKCIEPU-
MEHTHPOBaTh C WAESIMHU B CO3HAHUHU Oe3 He-
00XOMMOCTH pean30BbIBaTh UX. Biaroxaps
abCTPaKTHOMY MBIIIJIEHUIO MBI MOKEM BOOO-
pakaTh, MIOHUMATDh JIPYTUX, TIPEICTABJSS T10-
HATUS W BEIU TaK, CJIOBHO OHU HAXOMSTCS
nepesi HaMu. MBI MOKeM HCUYUCTIATh BpeMs,
MPOCTPAHCTBO, CKOPOCTh U CTETIEHb UX M3Me-
HeHust. Mbl MOKeM BUJIETDH TMTOCJIEACTBUS Ha-
mux geicTeuil. bes crocob6nocTu abcTpakTHO
MBICJIUTH MBI OTPAHUYEHBI TIOHATUSIMU «37IeCh
u ceityac». Mbl He CIIOCOOHBI IJIAHUPOBATB;
BC€, YTO MBI MOKEM, — PearupoBaTh.

Y GonbIIMHCTBA JETEH Mepexoji Ha ypo-
BEHb BOOOPaKEHMSI IPOUCXOANUT aBTOMATHYE-
ck. OHM He HYK/IAI0TCS B JIOTIOJIHUTETHHOU
W CHEeIUaJbHO OPraHW30BAaHHON TTOMOIIH
poauTesieil, BOBJIeYEeHUH B OOIIEHNE [l pas-
BUTHs (haHTa3uK 00 UX OIbITE OJN3OCTH, IBY-
CTOPOHHENI KOMMYHWKAIIMU W TPUBBIYHBIX
npeamerax. Ho y MHorux gereii ¢ ocobbiMu
HOTPEOGHOCTSMU HTOT MEPEXO/] HE MOKET MPO-
U30iTH (€3 MOCTOSHHBIX yIpaskHeHUH. VM
MpoIlle UTPaTh ¢ KOHKPETHBIMU BelllaMU, BU-
JIeTh Bellld TaKUMU, KaKue OHU eCTh, a He Ta-
KWMU, KAKUMHU OHU MOTYT OBITb.

PousieBast urpa 1pe/irosiaraeT ncroib30BaHe
CHMBOJIOB, a JIJIst OOJIBIITIHCTBA JIETEl ¢ 0COOBI-
MU TOTPEOHOCTSIME UCITOJIb30BAHIE CUMBOJIOB
SIBJISIETCSI CITOXKHBIM 1poiteccoM. Korma peberok
BOOOPAsKaET, UTO BEIEPKO C KAMHSIMU — 9TO MU-
CKa ¢ KOH(eTaMu, OH MCIOJIb3yeT B CO3SHAHUN
KaMHU [/t 0003HaueHust ciagocreir. O o6pa-
IIIAEeTCSI K CBOEMY OITBITY, BCTIOMUHAET BU/I, BKYC
1 3arax KoHderT, olryiieHue KoHheThl B pyKe 1
BO PTY, U CO3/Ia€T MYJIbTUCEHCOPHYIO MBICJIEH-
HYIO KapTUHY, Hjiefo KOH(EThl B co3HaHWH. Pe-
GEHOK, KOTOPBII TIEePesKUBAT PAa3sHOOOPA3HBII
OIIBIT, MOKET CO3/IATh TAKYIO UJIEI0 HE TOJBKO O
KOH(eTe, HO O ThICSUE IPYTHX BEIIEH, U JIETKO
HCITOJIb30BATh UX B UTPE.

Ho y pebeHka ¢ CeHCOPHBIMU WJIM JIBUTA-
TEJIbHBIMUA HapYIIEHUSIMA HET TaKOro CBO-
6oxHoro ombita. IToaToMy emy Tak TPYIHO
MOAHATHCS Ha ypoBeHb uueil (5—6 cryrenb
(YHKIIMOHATBHOTO 3MOIIMOHAIBLHOTO Pa3BH-
tusg B pamkax nogxoga DIRFloortime)'. Ero
OIBIT OTpaHUYeH ero ocobeHHOCTsIME. Emy
MOJKET He XBaTaTh JaHHBIX OT KOHKPETHBIX
OPraHoOB YYBCTB, 9TH JaHHbIE MOTYT OBITh HC-
KaskeHbl iu (pparmenTapbl. Ecii y pebenka
HapyIIeHne CIYXOBOTO BOCIPUSITHS, TO €MY
OyzeT TPYIHO TIPEICTABISATh B CO3HAHWH 3BY-
Ki U cJI0Ba. [1JIs1 Hero CJI0KHO YBUIETH CBSI3b
MESK/Iy CJIOBOM JIJIsT 0OO3HAYEHUST TIPEIMETa,
ero BUJOM U HaOOPOM JIBVIKEHUIL, CBSI3aHHBIX
¢ HuM. Hdeu gosnuxarom us onvima écex ma-
wux uyecme u deuzamenvHol cucmemvt. M
00befNHsIEM BCIO BXOJSIIYI0 WH(MOPMAIIAIO
u dopmupyem uzeio. Pebenox ¢ napyuenuem
gocnpusimust ¢ mpyoom obpadbamvieaem u pac-
nosHaem ungopmMauuo, Komopyr noiyuaem
npu KoHmaxme ¢ onpedeseHHbIM NPeOMEmoM.

Etrte o hakTop, BasKHBIN /1715 TIOSIBJIEHUST
U Pa3BUTHsI POJIEBOI UTPHI y pebeHKa, — Heo0-
XOIMMOCTD IMETh ITPEICTABIEHNE O COOCTBEH-
HBIX TIOTPEOHOCTSIX 1 JKeJTaHusX. ITO TpebyeT-
Cs1 JIUISL CBSI3BIBAHUS JKEJIAHMS C JIEHCTBUSMU 1
cuMBosiami. M13-3a ipobiieM ¢ 06paboTKOI 110-
crymaoteil nagopmanyu maorue aetu ¢ PAC
U IPYTUME HapYIIEHUSIMUA Pa3BUTHSI HE MOTYT
CO3/1aBaTh CBSI3b MESK/LY AMOIHEN 1 TOBEIEHH-
eM, MeXKIy amolel u cumMBosioM. OCHOBHOM

' Cwm. cratbio: Tomososa E.C. Bazosbie npunuuib metoauku Floortime // Aytusm n Hapymenus pazsurust, 2017, Ne 4.
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9JIEMEHT B TIpoIiecce OOIIEeHUsT — TO CBSA3bIBa-
HUe SMOIHH, TIOBEIEHNs U CUMBOJIA, TTOCTPOE-
HUE «<MOCTUKOBY» MEXK/y HUMU. Y JIeTeil ¢ aToT
9JIEMEHT OTCYTCTBYET.

Yt06BI TOMOYB PEOEHKY € 0OCOOBIMU TIOTPED-
HOCTSIMK 06Pa30BaTh HTOT KU3HEHHO BasKHBIN
BIIEMEHT, Cledyem C8s3bl8amb 6eCb ONblm, KO-
mopulil nepexcusaem pebeHoK, ¢ ezo HerlaHus -
MU u Hamepenusmu. Ecam Kaxmapiil pas, Koraa
OH TAHETCs 3a KYKJIOH, Bbl ToBopute: «Kykiy,
XOuy KyKJIy», — peOEHOK HaYHET acCOIUNPO-
BaTh JKeJIAHKE B3SITh KYKJIY CO CIOBAMHU «XOUY
KYKJIy» U 9yBCTBaMH, KOTOPBIE OH MCITBITHIBAET
B 9TOT MOMEHT. TOT MOMEHT OOyUYEHUST UMEET
r1yOGOKUI SMOIMOHAIBHBINA CMBICIL.

Takum 06pa3oM, OCHOBHOE MPABUJIO OKa-
3aHUS TIOMOIIN pPeOeHKY Tpu 00y4YeHUU WC-
[I0JIb30BAHMIO MIEH U CJI0BA — IIOCTOSIHHOE,
MIOCTOSTHHOE CBsI3bIBAHUE CJIOB U UJIEN B3POC-
JIOTO C KeJAHUSIMUA U HaMEPEHUsIMU pebeHKa.
Ecsm ipu pabore ¢ peGEHKOM BbI KCIIOJIb3yeTe
BEIlM, B KOTOPhIX OH 3aWHTEPECOBaH, M YyB-
CTBa, KOTOPbIE OH UCITBITHIBAET, BB TOMOKETE
eMmy miepeiitu B Mup ujeit. Bor Mmoxkere pabo-
TaTh HaJl 3TON CIIOCOOHOCTBHIO B J[BYX HAIPaB-
JIEHUSIX — C TIOMOIIIBIO POJIEBBIX UTP U MTOCPE/I-
CTBOM OBITOBOTO OOIIEHUSI, 9TO MOTYT OBITH
PasroBOPBI WU OOIIEHUE KECTAMH.

Ha atom ararme paboThl BakHa CITOCOOHOCTD
pebeHKa WHUIMUPOBATh KOMMYHUKAIMIO I
HMOIMOHAJIbHbIE CUTHA/BI (T.e. OTKPHIBATH U
3aKpbIBaTh KPYrW KOMMYyHUKaruu). PebeHok
30BET B3POCJIOTO HE TOJBKO M3-3a AUCKOM(bOp-
Ta, HO U JIJIs TOTO, YTOOBI IIPOCTO MOOOIIATHCSL.
Hanpumep, pebeHOK BRIOPAChIBAET UTPYIIKY U3
KPOBAaTKK U IIPUBJIEKAET BHUMaHIE B3POCJIOTO
B3IJISIZIOM (OTKPBITHE KOMMYHUKATHBHOTO TIHK-
JIa); K HEMY TIOIXOIUT MaMa U OT/aeT UTPYIIKY
obpaTHO (IojIepKaHe WHUIMATUBBL); pede-
HOK YJIbI0A€eTCsT M CMEETCS B OTBET Ha JAEHCTBUS
MaMbI (3aKPbITHE KPyTa KOMMYHUKAITNN ).

Eciin pebeHoK 3aKpbIBaeT MHOKECTBO KPY-
rOB KOMMYHHKAI[UHU, BbI MOKeTe BBOJIUTH B
IPOTpaMMy poJieBbie UTphl. Jlyudriie Bcero Ha-
yarh ¢ go0aB/eHUsT BOOOPaKAEMbIX DJIEMEH-
TOB B €T0 JIIOOMMBbIE 3aHSTHS.

— Korzma pebeHok HauMHaET IEKOTAThCS,
IIEKOYNTE €ro KaKOH-H1OYIb UTPYIIKOIL, a He
HaJIbI[AMH.

— Ecain pebeHOK urpaet ¢ KyKJI0i, BO3bMHU-
Te elre O/IHY W pa3roBapuBaiiTe ¢ HUM OT JIUIA
KykJbl. VImu mocagute Ha pyKy UTPYIIEYHOTO
IIeHKa U TOBOPUTE €r0 TOJIOCOM.

— Korma pebeHOK CTEPEOTHITHO KaTaeT Ma-
IIMHKY 10 TIOJTY, ITOCAJIuTe B Hee KyKJIy U T10-
IIPOCUTE ITPOKATHUTD ee: <5 Xouy rnokararbes!s.
Vcrosb3yiiTe MaacTHInH, 9T00bI IPUKPETUTh
UTPYIIKY Ha KPbINTY MAITUHKH, €CJIU ee HeJTh-
351 TOCAIUTh BHYTPb.

— Korma peberok 3abupaercst Ha TOPKY, Ha-
3bIBaiiTe ee Topoiil. Korma Bol kauaete pebeHka
Ha KauessdX, 33JlepsKUTe ero Ha BBICOTE, I0-
cuuraiire: 5, 4, 3, 2, 1 — u usobpasure, 4TO pe-
6eHok oTtmpasiisiercss Ha JIyHy Ha pakeTe win
IUTBIBET Ha KOPabJie B IITOPM.

— Ecim pebeHok 3axoTesl eCTh WK IUTh
BO BpeMsI WTPbI, cCHavaja MPEIJIOKUTE eMy
HEHACTOSANIYIO ey (/IeTCKUIi YailHblii cepBU3
n wurpyireunyio eny). OTnelite U3 eTCKOM
UTPYIIEYHON Yalllky U ckaxure «M-m!», a 3a-
TeM TIPEJIOKUTE TIOMTPOOOBATh PEOEHKY.

— Bo Bpemst urper 106aBbTe K UMEHH pe-
OeHKa 3BaHUE WM TUTYJL. ITO HOMOKET €My
[PE/ICTAaBUTH Ce0ST KEM-TO JPYTUM.

PaccemarpuBaiiTe Bce gelicTBUsI BO BpeMs
UTPBI KaK BO3MOKHOCTD 00aBUTh BOOOpasKa-
emble 3aneMeHTbl. [lombiTaliTech BCIIOMHUTD,
KaK BBl TP B BOOOpaskaeMble UTPhI, KOT/IA
ObLIM MaJIEHbKKUM: ITyTEIIeCTBUS, TPUKJII0UYe-
HUS U JIPyTHe CIleHApUH.

Hawuboee apdekTuBHBIM cr1oco6oM BOBJIE-
yeHust pebeHKa SIBJISIeTCs BKIIOYEHNE Bac B €ro
urpy. Bbl TOJKHBI CTaTh IEPCOHAKEM B UTPE.

— Korma pebeHoK urpaer ¢ KyKJIOii, TIOBTO-
pPUMCSI, pa3roBapuBaiiTe OT MMEHH WTPYIIKH,
KOTOPYIO BbI /iepskute. [oBopuTe: < xouy ectb!
S ronopen! 5 xouy ss6104unOTO Mope! A ceituac
xouy Mosiokal». He croiite B cropoHe, KOM-
MeHTUpYyst neiictBust pebenka. Chenaiite cebst
repoeM ero ucrtopuu. ['oBopure ¢ ero Kyksoi
Hanpsamyio. Bmecto Toro 4toObl crpaiimBarh
pebeHKa 0 KykJie, oOpamaiitech K Hell caMoii:
«TBI XOUEIITb MOJIOKA MJIH I6JIOYHOTO MIOpPe?>.

— Korga peGeHOK KaTaeT MalldHKY 10
II0Jy, & BBI ca)kaeTe B Hee KyKJLy, TOBOPUTE OT
JIATIa KYKJTbL: <4 Xouy rmoexaTsb B 300mapk! Thi
MOZKEITh MOABE3TH MeHs B 300TapK? MbI Mo-
JKeM 1oexaTh JoMoii?». Eciin pebeHok ynupa-
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€TCsS M He JIaeT BaM BTOPTHYTBCS B €r0 UTPY,
MOCTaBbTE Ha MYTHU €70 MAITUHKK «3/[aHU€e> W
CKaxkUTe: «3/1ech JIOM. Temnepb MalllnHa MpHU-
exasia 1oMoii». Eciin pebeHOK COTTPOTUBIISIET-
€A U B 9TOT Pa3, BO3bMUTE BTOPYIO MAIIMHKY
u ckaxure: «/laBait yctpoum rouku. S1 ObI-
crpeel». Ilpomoskaiite 1poboBaTh pasHbie
CIleHapu¥ Ha TeEMY MalllMHKH, JI0 TeX TIOP TTOKa
pebeHOK He TPoSIBUT uHTepeca K urpe. Korga
3TO MPOU3OUET, He OTXOANTE B CTOPOHY, BbI
JOJIKHBI OCTABaThCSI B UTPE B POJIU CO3/IAaHHO-
rO BaMM ITePCOHAKA.

— Ecim pebGeHOK TPeMUT KacTpPIOJISIMU,
npucoeaunsiitecb. Crkaxure: «S ToxXe B KO-
MmaH/ie!». BBojuTe HOBble UHCTPYMEHTBI U Ha-
6uioaiiTe, ctaHet Jii peOEHOK MX OTHUMATD Y
Bac. [IpeBpaTute aTy UTpy B pOJIEBYIO, C/IE/IaB
cebs1 BemyIuM urpokom. Haunure Mapuimpo-
BaTh, YTOOBI TIPUAATH CTYYAHUIO MO0 KACTPIO-
JISIM 11eJ1b. Bbl MoskeTe faxe J00aBUTh B UTPY
MUKPO(hOH: TIOKaKHUTE, KaK OH paboTaer, 1 OT-
maiite peOEHKY WK TIOHECHUTE K €r0 PTY.

IToka pebeHoK pacupsier Habop POJIEBBIX
UTP, OH, BO3MOKHO, OY/IET CaM IIbITAThCS BECTH
MaIuHy, TOJIKATh KOP3UHY /IS TIOKYTIOK WJIN
ecTh. Korza oH cMOKeT MCIob30BaTh puryp-
KU ¥ KyKJIBI 71 TIPEICTAaBJIEHUsI CaMOro ce0st
(oH TepecTaHeT UTHOPUPOBATH KYKOJI, CHUJIsI-
KX B €r0 MallliHKe), BbI TIOIIMeTe, 4To pebe-
HOK CJIeJIaJI ellle O/IMH Iar K MUPY CUMBOJIOB.

Ouenb 4aCTO POMUTENH KAIYIOTCS Ha TO,
4TO pebEeHOK UTrpaeT B OAHY U TY JKe UTPY WK
MPUJIEPKUBAETCST TOJIBKO OHOTO cioxkeTa. Ko-
HEYHO, eCJIM OCTaBUTh peOeHKa HaerHE C €ro
IIPUBBIYKAMMU, OH OY/IET pasbirpPhIBaTh OXHY U
Ty JK€ UCTOPHIO, Be/lb TPUBBIYHOCTD SABJISIETCS
oyeHb KOM(OPTHOM st jeTeil ¢ 0coOeHHO-
CTIMU pa3BuTHs. /leTn co MHOKeCTBEHHBIMU
HapYIIEHUSIMU OPUEHTUPYIOTCS Ha TPUBBIY-
HbIe JIeICTBUSI, IOCKOJIbKY OHU JIAI0T UM OIILy-
nieHne OesomacHocTy. Baima 3agauya — gaTh
WTpe HOBbIE HAIIPABJIEHUS: OCTAThCS B TEMATH-
Ke, IIPUSITHOI peGeHKy, HO BBECTU DJIEMEHTBI,
710 KOTOPBIX OH CaM He JI0IyMaJICs.

— Ecsn pebeHOK MOCTOSTHHO WIpaeTr ¢ T10-
JKApPHOW MAIIMHKON U e3[UT TYHIUTD IMOKaphI,
MPUTBOPHUTECH KOIIKOH, KOTOPAs He MOKET CITy-
CTUTBCS C JIEPeBa U HY>K/AeTCs B [IOMOIIU. 3aTeM
no3BoHUTE 911 1 BBI30BUTE MOKAPHYIO MAIITNHY.

— Eciu peGeHOK TIOCTOSIHHO <E3/IUT» B
MarasvH U TIOKyIlaeT OJHU U Te Ke TOBapBhl,
PUTBOPUTECH MTPOJIABIIOM, KOTOPbII TOBOPUT:
«Mouioka Het. Bee ipogato. MoskeT ObITh, Ky-
nure xjaeba?». Vlan 3akpoiite Mara3ut, Korjaa
MarmmHKa pebeHKa MoIbeeT K HeMY.

— Ecun Bam peGeHOK MOCTOSTHHO YKJIA/IbI-
BaeT KyKJY CIaTbh, TIPUTBOPUTECH PeOEHKOM,
KOTOPBIN HEe XOYeT JIOKUTHCS MU OTKa3biBa-
eTCsI BCTABaTh.

Korma peGenok MOCTOSIHHO —pas3bIrpbIBaeT
3HAKOMBII €My CIOKeT — KYIUIET U3 ITeCHU WU
IpeIIoKeHre U3 KHUTH, — MOCTPONTE POJIEBYIO
UTPY, OCHOBBIBASICH HA TIPE/TIO;KEHHBIX PEKOMEH-
narusix. [locrernieHHO BBO/IMTE HOBBIE 2JIEMEHTBI:
pas3bIrpbIBaliTe ClieHY KasK/Iblii pa3 HEMHOT'O 110-
JIPYTOMY, WUCHOJIb3YHTEe pasHble UIPYHIKU WJIU
HoBble MecTa. [1ar 3a mrarom npespairaiite 3Ha-
KOMBIII CIO;KeT WJIU reposi U3 MYJIbTUKA B JIPYTYIO
HCTOPUIO WJIM WHOTO TIepcoHaxka. Uem Cuiib-
Hee peGEHOK MPUBSI3aH K CIIEHApHIo, TeM OoJiee
TBOPUYECKMMHU JIOJIKHBI ObITh BbL. VIcmosbayiite
CJIOBA ¥ JIEHCTBUS, YTOOBI BIOXHOBUTH peOeHKa
Ha HOBbIe HarpaByieHusl Urpbl. He crecHsiitech
¢usnueckn ero HanpansaTh. Ecin [lapoBosuk
Tomac e3UT TOJBKO Kpyramu, 3a0JIOKUpYyIiTe
ero sopory u ckaxkute: «IlyTp 3akpwity. Wm
MOCTAaBbTE HA JIOPOTe KYKIY, KOTOPasi TOBOPUT:
«$1 xouy nonactb Ha noesz!». CTaHoBSCH repo-
eM UTPbI U JIaBasl eil HoBoe HallpaBJIeHue, BbI 110-
CTeNeHHO pacimpuTe perepryap peberka. Ecom
BBl He Oy/IeTe TOBTOPSITHCS, PEOEHOK TOKe He
cMmoskeT. PaccmarpuBaiite ero moBTopsitolive-
sl IEVCTBUST KaK BBI30B, BO3MOKHOCTD JIJIST Bac
crath Oostee TBOpUECKUM. Eciiu BbI TepIienBbI
U YIIOPHBI, BBI CMOKeTe clenath peberka bosee
THOKMM U TIOMOKETE €My TIOIACTh B MUP W€,
BCTaTh Ha 3—6-10 cTyneHu (PyHKIMOHATIBHOTO
AMOITMOHAIBHOTO PA3BUTHSI.
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