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Following the learner’s motivation is fundamental when teaching new skills to people with autism. Novel ver-
bal behavior, play skills and functional skills are easily acquired by the learner when they directly benefit him.
But sooner or later the variety of teaching opportunities available to the teacher may be hindered by restricted
interests and limited motivation for social consequences. The severity of this barrier varies across the learner’s
profile and features, but the challenge has to be faced at some point. Behavior analysis can help, by providing
powerful strategies with which to overcome these barriers and expand teaching opportunities. Analysis of the
Transitive Conditioned Establishing Operations (CEO-T) describes how, when access to a terminal reinforcer
is blocked or denied, the environment operates to condition new stimuli as reinforcers [16; 12]. To date, several
studies have demonstrated the effectiveness of strategies derived from the analysis of the CEO-T in teaching
verbal and nonverbal behavior [6; 2]. The variety of target behavior taught suggests that teaching opportuni-
ties based on this analysis are countless, but despite its power in explaining behavior and inspiring teaching
strategies, the concept of CEO-T has been overlooked in the teaching of skills other than manding. The defin-
ing features of the CEO-T will be discussed and a list of teaching ideas will be provided in order to stimulate a
broader use of the analysis of CEO-T in clinical practice.
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Introduction

In three different places in the world, at the
same time, a child is looking for a piece of his
train track to build the track and play with
his new trains, a teen-ager is buying an online
ticket to show at the gates of her favourite
band’s show and a salesman is scheduling his
new appointment with a potential new client.
What makes these three behavior alike, even
though they are emitted in the most differ-
ent circumstances is that their product is not
rewarding in itself, but it is valuable to the
extent that gets each of the three individuals
closer to a terminal reinforcer.

After finding the missing piece of the track,
the child will not stare at it for hours, but will
use it to build the track and finally play with
his new trains; after buying her ticket, the teen-
ager will not hang it on the wall like a famous
painter masterpiece, but will bring it with her to
the venue, show it and finally enter the concert
area; after scheduling his new appointment, the
salesman will not shake his client’s hand wish-
ing him good luck for his life, but will use the
textual note on his schedule to meet him at the
right time and place and hopefully selling him
an expensive product or service.

Each day we can observe countless exam-
ples of behavior that produce only an approxi-
mation to a terminal reinforcer and whose ef-
fect does not reduce a state of deprivation for a
desired item or activity, but is used as a means
to advance in the chain between a need and its
fulfillment.

To give an idea of the ubiquity of this pro-
cess, one need only ask herself how many be-
haviors, throughout the day, are intrinsically
reinforcing for us and how many behaviors are
instead only necessary to get us closer to a ter-
minal consequence. We search on the internet
for a place to hike, plan our vacation, carefully
choose our fellowship, pack up items needed,
drive for hours to get to the place and walk for
hours driven by the motivation to watch an un-
forgettable landscape at the end of our adven-
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ture. People that love cooking can search for
unique ingredients days before the scheduled
meal, pay them a considerable amount of mon-
ey, wake up at 5 am and cook for hours before
tasting the delightful product of their work.
Not to mention how how much work we are
willing to do to please someone that we love.

The concept describing how a motivation
for a terminal reinforcer can increase the value
of stimuli until then neutral is called transitive
conditioned establishing operation (CEO-T)
[16]. The concept of CEO-T is a powerful con-
ceptual tool in the explanation of many every-
day behavior and its usefulness in the design
of effective teaching strategies in education is
great.

No one is completely unaware of this
concept and we have all certainly used it at
least once in interactions with other people.
A mother who will satisfies her daughter’s re-
quest to go to a concert only if she gets good
grades at school and keeps her room clean for
one month is using the concept of CEO-T, and
so is a father who gives his son money to buy
a new skateboard only if he gathers all the dry
leaves in the frontyard on Sunday morning.

The writing of the present paper is also part
of a CEO-T. The authors’ terminal reinforcer
is an increase in practitioner creativity in the
design of teaching applications for the benefit
of their students, and hopefully writing a paper
on the topic of CEO-T will bring the authors to
this desired outcome. To accomplish this goal,
the reader will be provided with a definition of
the concept of CEO-T, a brief overview of the
related literature and a list of 31 teaching ap-
plication across several skill domains.

Theory

In a commentary dedicated to the 20th
anniversary of Michael’s paper “Establishing
Operation” [16], Miguel [17] describes the
history of the approach to motivation in the
field of the analysis of behavior, tracing back
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its beginning to the concept of drive and fol-
lowing its development coming through Mi-
chael’s concept of motivating operations.

Drive

The concept of drive was used by Hull [8]
to describe an organism’s state of tension to
behave in a way that satisfies it. Drive was
used to describe the influence of hypotetical
constructs, such as hunger, that would in turn
explain behavior. According to Hull [8], hun-
ger would generate a drive to act in a way that
produces food and relieves the state of tension
accompanying the drive.

Skinner [24] described the drive as a condi-
tion induced by environmental operations and
not by hypothetical states. According to Skin-
ner, the tension to act in a way that produces
food would be function of a recent history of
no access to food and not of an internal, hypo-
thetical and unobservable state called hunger.
The difference between the two definitions
is radical: the amount of time of no access to
food is an observable and measurable fact, it
exists independently from the behavior to be
explained (e.g. searching for food), as opposed
to the hypotetical state of hunger, which is in-
ferred from that behavior.

The concept of drive was replaced in Skin-
ner’s later works with the terms deprivation,
satiation and aversive stimulation [25].

Establishing Operation

In the book Principles of Psychology, Keller
and Schoenfeld [10] indicated the relation be-
tween establishing operations and behavior as
the defining aspect of the concept of drive or
motivation. After its first appearance, the term
Establishing Operation was used by Millens-
on [18] to describe the relation between rein-
forcer establishing operations and variations in
the reinforcing value of a class of stimuli as the
defining feature of the concept of drive.

Despite its appearance in the 1950’s, it was
not until the 1982 that the concept of estab-
lishing operations gained an independent
status among the antecedent variables of be-
havior. In his paper Distinguishing between dis-
criminative and motivating functions of stimuli,
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Michael defined the EO as any change in the
environment which alters the effectiveness of
some object or event as reinforcement and si-
moultaneously alters the momentary frequency
of the behavior that has been followed by that
reinforcement [14, p.151].

For example, water deprivation (resulting
from restricting an organism’s access to wa-
ter for a certain amount of time) would (1)
increase the value of water as reinforcer (re-
inforcer establishing effect) and (2) evoke be-
havior that have produced water in the past.

Therefore the effectiveness of stimuli as rein-
forcers would depend on environmental events
that make a stimulus valuable in a given mo-
ment. Michael [14] also pointed out that when
an establishing operation is in place, the value
of conditioned reinforcers is sometimes altered
not only by the establishing operation, but also
by stimuli that the organism encounters in the
chain between the establishing operation and
the terminal reinforcer. With the term estab-
lishing stimulus (S¥) Michael indicated a stimu-
lus (S1) that establishes a second stimulus (S2)
as a conditioned reinforcer and provided his
well known example of the slotted screw.

In this example, an electrician finds a slot-
ted screw (S1) while doing his job. The slot-
ted screw makes a screwdriver (S2) necessary
to complete the job. The electrician requests a
screwdriver from his assistant and continues
his job.

In the example the slotted screw functions
as establishing stimulus, as it alters the value
of the screwdriver and evokes the behavior of
asking for it.

Michael called this stimulus a conditional
conditioned reinforcer as the value of the con-
ditioned reinforcer (the screwdriver in the ex-
ample) is conditional upon the presence of an
establishing stimulus (the slotted screw) and
the high reinforcing value of disassembling
the structure. In the paper Establishing Op-
erations and the Mand the same relation was
defined blocked-response CEO [15], before be-
ing defined transitive conditioned establishing
operation (CEO-T) [16].

Defining the CEO-T, Michael stated that
when a stimulus condition (S1) is correlated
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with the functional relationship between anoth-
er stimulus (S2) and some form of improvement,
the presence of the S1 establishes the reinforcing
effectiveness of S2 and evokes the behavior that
has been followed by that reinforcement [16].

As Langthorne and McGill [11] describe,
many example of clinical application of the
concept of CEO-T are found in approaches
such as incidental teaching [7] and are based
on “contriving a situation in which one stimu-
lus increases the value of a second stimulus as
a type of reinforcement”. The next section will
describe some of the clinical applications ap-
peared in the scientific literature of the last
thirty years.

Applied research

The use of the analysis of CEO-T in the de-
sign of applications to the teaching of mean-
ingful behavior has been successful.

The first studies appeared in the 1980’s,
but, as Carbone stated, it was not until the
publication of Michael’s 1993 paper on estab-
lishing operations (EOs) in The Behavior An-
alyst (TBA) that a broader audience of prac-
titioners began to make use of the analysis of
motivation as an antecedent variable [2].

Although the concept of establishing Op-
eration has been used in several studies!, the
vast majority of the studies available in the
behavioral literature demonstrated the effec-
tiveness of these applications to the teaching
of verbal behavior to people with disabilities,
and some of the studies of the last 30 years are
briefly reviewed below?.

Hunt and collegues conducted a study of
3 participants with intellectual disability and
limited communication skills, using a variation
of a picture exchange communication system
as a form of communication. Before beginning
the intervention, Each participant was taught 4
behavioral chains (e.g brushing teeth, getting a
drink of water). Once participants learned the

chains, the researcher implemented the inter-
vention, blocking the chain, holding one object
required to continue the chain and asking the
subject: “What do you want?” The purpose of
the study was to teach the participants to re-
quest items needed to complete the chain, and
results showed that participants learned to
mand for the target item within alt each of the
four interrupted chains [9].

Similarly to Hunt and collegues, Hall and
Sundberg [6] used the interrupted chain pro-
cedure to condition some items as reinforc-
ers with three deaf adolescents using manual
signs as a form of communication. Using the
interrupted chain procedure, participants
were taught requesting items needed to com-
plete a sequence, and the requests were shown
reliably after teaching the mands using imita-
tive prompt.

Albert et al. [1] replicated the Hall & Sun-
dberg study with three students with ASD/
PDD that already had the skill to emit un-
prompted vocal mands. Participants were
taught to complete some chains (e.g. coloring
a picture, making juice), and interrupted chain
was used to condition some items as reinforcers
and teach the participants to emit novel vocal
mands. The target skills were acquired, demon-
strating that the use of this procedure can pro-
duce the acquisition of new and untaught skills.

Requesting items has not been the only skill
taught through manipulation of the CEO-T.
Sundberg et al. conducted a study with two
participants with autism, with the purpose of
conditioning the information about location
of a missing item as a reinforcer, and to use
this motivational condition to teach manding
“where” and “who.” The authors demonstrat-
ed that the procedure based on manipulation
of CEO-T was effective in teaching the mand
for information targeted and in producing
generalization to novel setting [27].

Sundberg and collegues’ study was suc-
cessfully replicated by Endicott & Higbee
with 4 children with autism, who learned to

! For a complete review of the conceptual and empirical status of the concept of Motivating Operation, the reader is referred to Lar-

away et al. [12; 13].

2 The reader is referred to Carbone [2] and Carnett et al. [4] reviews of clinical applications of the analysis of EO and CEO-T to the

teaching of verbal behavior.
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mand “where” and “who”, showing again that
the manipulation of the CEO-T was effec-
tive in producing acquisition of the targeted
mands and generalization. The requests for in-
formations were shown not only with highly
preferred stimuli but also when less preferred
stimuli were used [5].

The strategy of the interrupted chain was
also successfully used by Rodriguez and col-
legues., in which researchers manipulated task
material so that the child was uncapable of
completing the some assigned task. As a result,
three children diagnosed with autism spectrum
disorder were taught to request help [22].

The analysis of CEO-T has also led to im-
portant clinical applications in the teaching of
non verbal behavior. Carbone and collegues
used manipulations of CEO-T to teach eye
contact to a 3-year-old with autism. When the
participant requested an item or activity and
eye contact occurred immediately prior to or
simultaneously with the vocal mand, the re-
quest produced an immediate presentation of
the item or activity requested. When the par-
ticipant emitted a mand that was not accompa-
nied by eye contact, extinction was implement-
ed and the reinforcer specific to the mand was
withheld. The extinction interval continued
until a vocal mand was immediately preceded
or accompanied by an eye contact response. As
a result of the intervention, manding with eye
contact increased dramatically, also supporting
the use of strategies based on the analsis of the
CEO-T to non verbal behavior [3].

In the last example, Carbone provided a
demonstration that the analysis of the CEO-T
can help practitioners designing environmen-
tal manipulation to teach non verbal behavior
to students.

The purpose of the following section is to
build from Carbone’s study [3], and to provide
practitioners and families with a list of teach-
ing targets across ten skill domains, placing
an emphasis on non verbal behavior and using
analysis of the CEO-T as a conceptual frame-
work to design environmental manipulations.

Teaching application using analysis
of the CEO-T

Many teachers report that students do not
pay attention to the teacher’s words. From a
behavioral perspective, they are describing
that their words do not act as reinforcers for
the student, which, in turn, does not engage in
proper listener behavior, by emitting subvocal
verbal behaviors in response to their words®.

In other terms, the teacher’s words are not
valuable to the student. Making them more valu-
able entails altering their function and condition-
ing them as reinforcers. In this case, the analysis of
CEO-T can assist the practitioner likewise in the
design of teaching strategies for mand training.

During a consultation in a middle school, I
suggested to a teacher that in order to make her
words more valuable she could give the student
a sheet with five questions and tell the student
“You are going to earn access to the tablet for
15 minutes if you answer these five questions cor-
rectly. The answers to the five questions are em-
bodied in my talk, therefore pay attention to my
words and when you recognize I'mtalking about the
content of one question, write the answer down”.
The student was also given a pen and allowed to
write the answers during the lesson. Anecdotal
observation showed a dramatic increase in on-
task behavior (e.g. eye contact with the teacher,
requests of help, writing on the questions sheet).
All that because of a question sheet.

From a behavior analytic standpoint, the on-
task behavior of the student improved because
the student was motivated by the tablet and
needed to correctly answer five question to get
the tablet, but access to the verbal stimuli embod-
ied in the teacher’s talk was blocked until she en-
gaged in interfering behaviors like chatting with
his school mates or quietly singing her favourite
song. The motivation for the tablet, the necessity
of correct answers and the blocked access to the
answers formed the CEO-T. This combination
of a motivation (tablet) and context (blocked
access to the correct answers, needed to earn
the tablet) increased the value of spoken words

3 The reader is referred to Schlinger paper Listening Is Behaving Verbally for an exhaustive description of the features of the listener
behavior and to learn how listener behavior is no functionally different from speaker behavior [23].
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that matched® words in the question sheet and
evoked behavior that put the student in contact
with teacher words (proper listener behavior).
The next section will provide, without claim-
ing to be exhaustive, some examples of the use of
analysis of CEO-T in the teaching of meaning-
ful behavior across several skill domains, most
of whom belonging to the realm of non verbal
behavior. The reader is encouraged to read the
examples with the purpose of using them as a
starting point to create their own, based on the
needs of the students they serve. Three teaching
applications in 10 skill domains and one final ex-
ample will be proposed. The first example in each
area will be described in behavior analytic terms,
whereas the remaining two will be stated in plain
language, thus giving the reader the opportunity
to analyze the CEO-T in behavior analytic terms.

1. Personal hygiene

— When food is valuable to the student and
student needs to ask his parent to prepare the
food, but requests will only be reinforced after
student washes his hands, the sight of hands
clean will be conditioned as reinforcer and
behavior that produces hands clean will be
evoked. Target behavior: hand washing.

— When TV is valuable to the student, his
requests to turn on the TV after dinner will be
reinforced only after teeth brushing.

— When going to a preferred place is valu-
able to the student, parent will reinforce stu-
dent’s request to go to a preferred place only
after student has a shower.

2. Dressing

— When a hot bath is valuable to the stu-
dent and student needs to fill the bathtub, but
access to the faucet is allowed only after pre-
paring fresh clothes to wear after the bath, a
set of clothes located near the bathtub will be
conditioned as reinforcer and behavior that re-
sults in fresh clothes near the bathtub will be
evoked. Target behavior: Preparing clothes
before taking a shower/bath.

— When riding a bike is valuable to the stu-
dent, therapist will provide keys to open the
bike lock only after student gets dressed with
the minimal help of the adult.

— When beach is valuable to the student,
a bus ticket to go to the beach will be given
to the student only after he packs appropriate
extra clothes.

3. Navigating the community

— When a place of interest is valuable to
the student and access to that place is possible
only after choosing the correct bus stop, but
the student is engaging in interfering self stim-
ulatory behaviors, the sight of some signals in
the community (e.g. buildings, street signs...)
will be conditioned as reinforcers, self stimula-
tion will be abated and behavior that produces
sight of those stimuli will be evoked. Target
behavior: recognizing approaching destina-
tion when travelling on public transport.

— When going to the caf¢ is valuable to the
student, adult will provide directions to get
to the café only if student walks close to the
adult.

— When going to the playground is valu-
able to the student, the adult will reinforce
his request to turn on the car only if student
buckles his seat belt.

4. Housekeeping

— When a favourite food is valuable to the
student and student needs to heat the food,
but ingredients have to be mixed, the mixed
ingredients will be conditioned as reinforcers
and behavior that turns ingredients into fa-
vourite food will be evoked. Target behavior:
Cooking a meal.

— When sleep is valuable to the student
and he needs his bed to sleep, access to bed
will be available only after bed has been made
up with clean sheets.

— When food is valuable to the student and
he needs to sit at the table, access to his seat
will be allowed only after setting the table.

*The mentioned match between teacher spoken words and written words on the question sheet is hypothesized to function as dis-
criminative stimulus and to trigger a recognition response. The emission of the same response as echoic of teacher words and as textual
response to the written words could be conceptualized as joint stimulus control. See Palmer [19; 20] for a discussion on the concept of

joint control.
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5. Time knowledge

— When a TV show is valuable and access
to it is possible only after turning on the TV at
the right time, but there is no alarm signaling
when turning the TV on, the sight of a clock
that shows the time scheduled for the show
will be conditioned as reinforcer and behav-
ior that produce the sight of the clock will be
evoked. Target behavior: reading the time on
a digital /analogic watch.

— When playing computer is valuable to
the student and he needs to read the written
card “computer” on his visual schedule, access
to the written card “computer” will be allowed
only after completing the previous activities
shown on a visual schedule.

— When information about scheduled day
of vacation is valuable to the student and adult
does not provide the information, access to the
information will be available only searching it
on a calendar.

6. Using technology

— When a song is Valuable to the student and
he needs to play the song on the computer, but
the file is not on the desktop, the sight of the file
will be conditioned as reinforcer and the behav-
ior that produce that sight will be evoked. Target
behavior: retrieving a file in computer’s folder.

— When a snack is valuable to the student
and the adult that usually brings that snack to
the student is not present, access to the snack
will be allowed only after asking it to the adult
through a phone text.

— When a vacation is valuable to the stu-
dent and he needs to reserve a hotel room, the
reservation will be accepted only after sending
a request via email.

7. Shopping

— When a preferred food is valuable to the
student and he needs to buy the ingredients
to the grocery store, but the number of the in-
gredients is high and the student is not able to
verbally reharse the entire set of ingredients,
a list with items to buy will be conditioned as
reinforcer and behavior that produce the list
will be evoked. Target behavior: writing a list
of items to buy.

42

— When an art project is valuable to the
student and she needs to buy the material
needed, all the needed items will be in his
shopping cart only after reading them on a
list.

— When the items in the shopping cart are
valuable to the student and she needs to pay
them, paying items to the cashier will be al-
lowed only after selecting correct amount of
money.

8. Fine motor skills

— When coloring is valuable to the student
and she needs to get the crayons from a con-
tainer, but the container is closed with a cap,
the removal of the cap will be conditioned as
reinforcer and behavior that produce the re-
moval of the cap will be evoked. Target behav-
ior: twisting.

— When a soup is available to the student
and he needs to mix the ingredients, mixed
ingredients will be obtained only after stiring
them with a spoon.

— When pizza is valuable to the student
and he is given a whole pizza and the adult
will not cut the pizza for the student, slices of
pizza will be available only after cutting with
kitchen scissors.

9. Reading

— When toys in a locked cabinet are valu-
able to the student and access to them is pos-
sible only after choosing one of them on a
written list of items, the names of the items
on the list will be conditioned as reinforcers
and behavior that produced that names will be
evoked. Target behavior: reading words.

— When completing an art project is
valuable to the student and he needs to
learn the next step, but the adult does not
explain the step to the student, learning the
next step will only be possible after reading
a description of the step on a written list of
instructions.

— When a movie is valuable to the stu-
dent and she has to tell the adult which movie
would like to watch, she will be allowed to ask
only after reading and comprehending the sto-
ries of movies written on an internet page.
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10. Social skills

— When talking about a favourite topic
is valuable to the student and student needs
peer’s attention, but her friend is available to
attend only if the student answers some follow
up questions, answers to the listener’s ques-
tions will be conditioned as reinforcers and
behavior that produce answers to the peer’s
questions will be evoked. Target behavior: an-
swering te another person’s questions dur-
ing conversation.

— When a toy is valuable to the student and
student need to find the place in which the toy
is hidden, access to the toy will be possible af-
ter following peers to the place in which the
toys are hidden.

— When playing is valuable to the stu-
dent and the material needed for the activity
has not been prepared, starting the preferred
games will be possible only after cooperating
with a peer in setting up the game.

11. Chaining more than one CEO-T

Although the examples above are described
as isolated behavioral contingencies, the vast
majority of real-life contingencies are inter-
connected. Therefore, we can also chain more
than one contingency in a longer sequence of
contingencies, each of which is designed to es-
tablish a conditioned reinforcer and evoke the
behavior that produce its specific reinforcer.
Access to meals can be blocked until the table
is set up, access to utensils needed on the table
can blocked until student packs the school
backpack for the next day, access to the school
backpack can be blocked until student com-
pletes his schoolwork and so on in a long list of
interconnected CEO-T, each one designed to
evoke a specific target behavior (e.g setting up

Acknowledgements

the table, packing the school backpack, doing
schoolwork).

As happens in real life, environmental an-
tecedents, target behavior and programmed
consequences can be designed in countless
combinations varying upon the content of
the behavioral contingency and length of the
chain. Furthermore, depending on learner’s
skill and compliance, practitioners can either
chain and introduce the contingencies all at
once, or can gradually increase the length of
the sequence using demand fading [21].

Conclusion

Carnett et al. stated that teaching strate-
gies derived from the analysis of CEO-T may
be easy to use for practitioners and that since
these strategies use naturally occurring rein-
forcement contingencies (i.e., the terminal
reinforcer of the behavior chain) rather than
contrived reinforcement, this may also be an
added benefit for both practitioners and the
participant, because it can be added into exist-
ing preferred activities [4].

No list of teaching ideas can exhaust the
enormous variety of teaching arrangements
that can arise from the use of the analysis of
CEO-T as a conceptual tool. Therefore, the
most important purpose of this paper will
have been accomplished if the reader has un-
derstood the concept of the transitive condi-
tioned establishing operation, has understood
the common features across the examples, and
is now able to use the CEO-T as a conceptu-
al framework with which to tailor his or her
teaching strategies to the specific skills and
needs of the students they serves.

The authors are very grateful to Vincent J. Carbone and Denise Smith for their critical reading and precious suggestions,
when the chain of writing the present manuscript was interrupted.
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ABA 151 i1t ¢ 0COOBIMH IIOTPEOHOCTSIMH
(G yHKIUSA TPAaH3UTUBHO-YCJIOBHOTO
g opmMupyIOIIEro AeicTBHS JJIsl 00yYeHHUsT
HOBOMY BepOaIbHOMY IOB€E/I€HUIO
M IPYTUM 3HAYHMbBIM OTBETaMm!

A. TuGapu*,
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[Teckapa, Utamms.
alessandrodibari7 @hotmail.com

. Punnu**,

Associazione ALBA ONLUS,
[Teckapa, Mrtanus.
daniele.rizzi.bcba@gmail.com

ITpu o6yyeHUM HOBBIM HAaBBIKAM JIFOJEI ¢ ayTHU3MOM MOTHBAIMsI 00yYaeMbIX UMeeT GOJIbIINoe 3HAUEHHEe. Yue-
HUK JIETKO yCBaBaeT HOBOE BepOaIbHOE TIOBEICHIE, UTPOBBIE U (DYHKIIMOHATbHBIC HABBIKU B CIyYasiX, KOT/Ia
OHU TIPUHOCSIT €MY HEMOCPEICTBEHHYIO TT0h3y. Ho paHo mim mo3aHo orpaHndeHHble MHTEPECH U crabast co-
[MaTbHass MOTHBAINsS pebGeHka BOCTPEMSTCTBYIOT Pa3HOOOPA3HIo MearornIecknx Bo3MoxkHocTeil. Cephes-
HOCTH TAKOTO OTPAHUYEHUST 3aBUCUT OT MPOMUIIS U XapaKTePHbIX 0COGEHHOCTEH YUeHNKa, HO B KaKOH-TO MO-
MEHT € 9TO#1 TPo6IEMOit Bee sKe MPUJIETCS CTONKHYTHCST. 3/I6Ch MOKET OKA3aThCsT MOJIE3HBIM AHAJIN3 TTOBE/ICHYST
It 06ECTIeUeHUsT MOIIHBIX CTPATErUi MO MPEOJ0JIEHUIO STUX MPEMSATCTBUN U PACITMPEHUIO BO3MOKHOCTEN
obyuenus. B anamusze TpaH3UTUBHO-YCIOBHBIX (hopmupytormux aeiictsuii (CEO-T) onucamb ciocobsl u Bpe-
MsT TIEPEKPBITHSI, MU 3aIPeTa I0CTYIIA, K KOHEYHOMY CTUMYJTY, (DYHKIIMOHUPOBAHUS CPEJIB JIJIs OIIPe/IeIeHuUsT
HOBBIX CTHMYJIOB B Ka4eCTBEe MOTUBAIIMOHHBIX (hakTopoB. Ha ceropnsnnmii 1eHb B paMKax HECKOJIBKUX UCCIe-
NoBaHU oKa3aHa 3(h(HEKTUBHOCTD cTpareruii, ocHoBaHHbIX Ha aHamuse CEO-T, mis 00yueHnst BepbaibHOMY
U HeBepOATLHOMY MOBeMeHm0. PazHoobpasie MCCaenyeMOTO eJIeBOTO TTOBEIEHHUST MPEToaaraeT HecKoHed-
HOCTH BO3MOKHOCTEH /75T 00yUeH s, OCHOBAHHDIX Ha TAHHOM aHAN3€, HO HECMOTPSI Ha CITIOCOOHOCTD TOTKOBA-
HUS TIOBEJICHUS ¥ BIOXHOBJIsTtolne cTpareruu o0yuenus, koruemnueii CEO-T npenebperator mpu 00yueHnn
HaBbIKaM, IIOMHUMO HaBbIKa BBIPaKaTh MPochObL. B crathe obcyskmaoTces onpenessonme kauectBa CEO-T u
GyIIyT TIPECTABIEHBI IPUMEPBI METOANYECKUX TIPHEMOB 00YUYEHSI 11T TTOOMIPEH st HoJIee MMPOKOTO MpUMe-
nenns anammsa CEO-T B kimmHUYecKko mpakTuke.
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Knroueewie cnosa: TPAaH3UTHUBHO-YCJ/JIOBHbIE (bOpMI/IPYIOHH/Ie ﬂeﬁCTBHH, HpPIKJIalIHOfI aHaJIM3 IToBeAeHU A, MOTH -
BallMOHHasA oliepalnysd, A3bIK, Cl)yHKL[I/IOHaJIbeIe HaBbIKH.

BBenenue

B Tpex pasHbIX TOUYKax MJaHEThl OJHOBpe-
MEHHO TIPOUCXOAT CJIeAyIONIe elCTBUS:
pebeHOK WINEeT JeTajlb UIPYHIEYHON JKejes-
HOJOPOKHOI KoJier, 4TOObl JOCTPOUTh €€ U
MOUTPaTh C HOBBIMU II0€3/IJaMH; TTOJIPOCTOK
OHJIAITH TIOKyTIaeT OWJIET /ISt TIOCEIeH s KOH-
Hepra Jr0OMMON IPYIINbI, a MPOAABEI] IJIaHK-
PyeT HOBYIO BCTPeUy C IMOTEHITUAJbHBIM KJTH-
eHToM. UTo 0ObeAMHSET 5TU TPU JAeiCTBUS,
HECMOTPSI Ha TO, YTO OHU ITPOUCXOJISAT TIPH ca-
MBIX Pa3HbIX 00CTOsSITENBCTBAX? Pe3ymbrar nx
JIeiCTBUIL caM 110 cebe He MPUHOCUT II0JIb3bI,
HO OH T0JIe3€H B TOU CTeleHU, B KaKOK KasK-
JBII U3 9TUX TPeX JIoJeil CTaHOBUTCS OJIMKe
K IIeJIM.

Haiins Hemocramoulyo maertanb, peGeHOK
He Oy/IeT CMOTPETh Ha Hee YacaMu, a UCITOJTh-
3yeT ee g TOCTPOeHUs TyTel U, COOTBET-
CTBEHHO, MOJIYYUT YIOBOJIbCTBUE OT UTPHI C
HOBBIMU TI0€3/[aMU; 110CJIe TIOKYIKU Oujera
Ha KOHIIEPT TOJIPOCTOK He TOBECUT €T0 Ha
CTEHY KaK TeHUAJbHYI0 KapTUHY U3BECTHOTO
XY/IO’KHUKA, 2 BO3bMET OmIteT ¢ coboit Ha Me-
CTO TIPOBEJICHUST KOHIEPTA, MMPEIOCTaBUT €ro
1, HAaKOHEIl, BOUET Ha KOHIIEPTHYIO TIJIOIa/-
KY; 3allJIAaHUPOBAB BCTPEUY C KJIMEHTOM, TIPO-
JIaBel] He MOKMET eMy PYKY, IMOKeIaB yaaun
B JKU3HU, a Oy/JIeT OPUEHTHPOBATHCS HA CBOU
3aMeTKU JIJIsSI OPraHU3aIuy BCTPEUU C KJIUEeH-
TOM B HY’KHOE BPeMsSI U B HY;KHOM MecCTe W,
BO3MOJKHO, CMOKET TIPO/IaTh €My JOpPOToi
MPOAYKT UJIU YCIYTY.

Kaxzapiii geHb Mbl HabmogaeM Oecko-
HeYHOe KOJIMYECTBO IIPUMEPOB IIOBeIeHNs,
JIUIIb TPUOJIMIKAIONIEr0 K KOHEYHOMY CTH-
MYJIy, BO3/IeiCTBHE KOTOPOTO HE YMEHbIIAeT
YyBCTBAa yTPaThl KeJIaeMOro IpeaMeTa WJn
NEMCTBUS, a UCTIOTIb3YETCS KaK CPEJCTBO I
MPOJIBUKEHMS B €N OT MOTPEOHOCTH JI0 ee
peayim3anumu.

YrtobObl TpeACTaBUTh MacIITaOHOCTh U
MTOBCEMECTHOCTh JTaHHOM OTeparum, BCEro
JIUIIb 3ajaiite cebe BOMPOC O TOM, CKOJIBKO
CTEPEOTUIIOB TIOBEIEHNS B TedeHue AHSA 00b-
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€eKTUBHO MOJJEPKUBAIOT HAC <U3HYTPHU», a
CKOJIBKO BCETO HEOOXOIMMO MOBEIEHYECKUX
peaxkuuii, A Toro 4ToObl IPUOJU3UTH HAC
K KOHEYHBIM pe3yJbTaTaM. MbI UIleM B WH-
TepHETe MEeCTO JIsl MPOTYJOK, TJIaHUPYyeM
CBOW OTIyCK, TIIATEJbHO mMojabupaeM cebe
MOMYTYNUKOB, COOMPaeM HEOOXOIUMBIE BEIIIH,
yacaMy elleM Ha MallnHe, 4ToObl 100paTh-
Cs1 10 BBIOPAHHOTO MeCTa, ¥ YacaMU TYJISIEM,
JKeslasi 3aKPElUTh B NMaMsTH He3aObIBaeMble
SIM30/IbI CBOETO TIpuKJIoueHus. Jlioau, 060-
JKAIOIIe TOTOBUTD, MOTYT 3aHIThCS TOUCKOM
YHUKAJTbHBIX MHTPEANEHTOB 3a/10JITO JI0 TIPHU-
roToBjeHus 6Jo/a, IPUOOPECTH UX 3a 3HAa-
YUTETHHYI0 CYMMY, IIPOCHYTHCS B 5 yTpa U
IIPOBECTH MHOTO YacOB 3a IJINTO B MPOIeC-
ce TOTOBKH, TIPEXJe YeM ONIYTUTh BOCXUTH-
TeJIbHBIN pe3ysbratr cBoeil paboTsl. He roso-
ps1 y’Ke O TOM, CKOJIBKO MbI TOTOBBI C/I€JIaTh,
9TOOBI YTOAUTD TEM, KOTO MBI JIIOOWM.

Kowrerniust, onmuceiBaioniasi, KakiuMm obpa-
30M MOTHUBAIUS MMOJYYeHUs] KOHEYHOTO CTH-
MyJia MOJKET TOBBICHTH 3HAYMMOCTH OoJiee
MEJIKUX JIBUKEHUH K 11eJTH, TIOKa OHU He MoTe-
PSIIOT 3HAYMMOCTD, HA3bIBAETCSI MPAHIUMUG-
HO-YCN06HbIM PopMupyrowum oeilicmeuem
(CEO-T) [16]. CEO-T — 3TO MOIIHBII KOH-
HENTYyaJabHbIi WHCTPYMEHT, ITO3BOJISIONIII
Pa3bsACHUTh MHOKECTBO (hOPM TIOBCETHEBHO-
TO TIOBE/IEHUECKOTO CTEPEOTHIIA, U €r0 TOJIb-
3a mpu paspaboTke 9 HEKTUBHBIX CTPATETUI
oOyueHust B cucteme 0OOpPa3oBaHUU IIPOCTO
OTpPOMHa.

Henb3s ckasaTh, 4TO 0 JaHHON KOHIIETTITIHT
HUKTO He cJiblaj. Be3ycioBHo, Mbl oOpaiia-
JIUCh K Heil XOTst OBl pas, B3aMMOJAEHCTBYSI €
apyrumu JiojapMu. Matb, pasperniast cBoeit
JOYEePH MONTHU HA KOHIEPT TOJIBKO B TOM CJIy-
Jae, ecJIi OHA TMOJIYYUT XOPOIIUEe OIEHKU B
mKoJe u OyJIeT coaep:KaTh CBOIO KOMHATY B
YUCTOTE B TE€UYEHME OJIHOTO MeCsIa, UCIIOJIb-
3yet kontenmuio CEO-T, kak un oTell, KOTO-
PbBIil 1aeT CBOEMY ChIHY /IEHbI'M Ha MOKYIKY
HOBOTO CKeHTOOp/A C YCIOBHUEM, YTO OH CO-
Geper Bce CyXue JINCThsI BO JIBOPE B BOCKPE-
CEHbE YTPOM.
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Hanucanue nanHoii cTaThy TakxKe SBJIS-
ercst acthio CEO-T. KoHeuHbIM cTUMYJIOM
N7 ABTOPOB SBJISIETCS TIOBBINIIEHWE Kpea-
TUBHOTO MOJX0/Ia MPAaKTHKOB K pa3paboTke
00y4arommux MporpaMM JIJIsi CBOUX YYEHMU-
KOB, U, HajeeMcs, ctaThsd Ha Temy CEO-T
puBe/leT aBTOPOB K JKeJaeMOMY pe3yJbTa-
Ty. s poctukeHUss 9TOUM 1€ YMTATeNh
O03HAKOMUTCSI C OIpe/ieiIeHneM KOHIeNUN
CEO-T, xpatkum 0030pOM COOTBETCTBY-
fomeil uTepatypsl u 31 obydaronum mpu-
MEPOM JIJISI HECKOJIBKUX TTPOheCUOHATBHbIX
cep npuMeHeHUs.

Teopus

B xommenTapuu, nocssieHHoM 20-y1eTuio
crarbu Maiikina «@opmuposanue onepavuus
[16], Muresb [17] onuchiBaeT MCTOPHIO TIOT-
X0/la K MOTUBAIUU B 00JIACTH aHAJIM3a MOBe-
JIEHWsT, TIPOCJIEKUBAsI €T0 HAYaslo JI0 KOHIIeTI-
ITUU BeYeHUs Y TIOCJIE €TO PAa3BUTHS, TPOXO/s
CKBO3b KOHIIEIINI0 MOTHUBAIIMOHHBIX Ollepa-
nuii Maiikia.

Buympennui umny.ivc

Konnenmmsi  BHYTPEeHHHX  MMITYJIbCOB
Oblia uctosb3oBana XamioMm [8] mist omnmca-
HUS COCTOSTHUS HANPSKEHUST OPraHu3Ma Mmpu
(hopmupoBaHUM yIOBJIETBOPSIONIETO CTUJIS
noBe/ieHust. BHYTpeHHMIT MMITYJIbe OBLT HC-
MOJIb30BAH JIJIsl OTTMCAHUS BJIUSHUS TUIIOTeE-
TUYECKUX KOHCTPYKIIM, TaKMX KaK TOJO,
KOTOPBIE, B CBOIO OYEPE/b, OOBSICHSIIOT CTEPE-
otutn nosesienusi. Corsacno Xasmny [8], roson
MOPOK/IAeT CTUMYJ K JIEWCTBUSIM TI0 TIOUCKY
MUY U CHATUIO HATIPSI?KEHU ST, COMTPOBOIKIATO-
IIero CTpeMJIeHre HAlT! TTUTILY.

Cxunnep [24] onuceiBaj CTUMYJI KaK CO-
CTOSTHUE, BBI3BAaHHOE [EHCTBUSIMU OKPY-
JKAIoMIeil cpefbl, a He TUMNOTeTHYEeCKUMU
cocrosguusimu. Corsnacio CKuHHEpY, HANpPsI-
JKEHHOCTb [JIeMCTBUM TIPU TMPUTOTOBJIECHUU
Uiy Oy/IeT 3aBUCETh OT OTCYTCTBUS JOCTY-
na K efie B MPOIIJIOM, a He OT BHYTPEHHETO,
TUTIOTETHYECKOTO U HE IOCTYITHOTO HabJTio 1e-
HUIO COCTOSIHU S, HA3bIBAEMOTO TOJI0/I0M. Pas-
HUTIA MEXK/y 3TUMH JIBYMsS OIpe/le/IeHUsIMU
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dbyHnamMeHTaIbHA: KOJTUYECTBO BPEMEHU OT-
CYTCTBUSI IOCTYyTA K TIUTIE SIBJSIETCS U3Mepsi-
eMbIM (haKTOM, CYIIECTBYeT HE3aBUCHUMO OT
MOBE/IEHUsT, KOTOPOE HEOOXOAUMO OOBSICHUTD
(HampuMmep, TOUCK MUK ), B OTJWYNE OT TH-
MOTETUYECKOT0 COCTOSTHUS I'0JI0/Ia, BBITEKATO-
IeT0 U3 TAKOTO TOBe/IeHUS.

[ToHsITHE BHYTPEHHETO MMITYJIbca OBLIO 3a-
MeHeHO B OoJiee mo3aHux paborax CKuHHEpA
TEPMUHAME <0enpusauusly, <HACLIUEHUE> T
«omepauierue Kk cmumyasuuus [25].

@dopmMupoBaHue onepanuu

B xnure <«IIpunnuner ncuxonorun» Ken-
aep u Ilenadenbpn [10] yxaszanm Ha CBA3b
Mexay (opMupoBaHUeM ollepaluii U I1oBe-
JIeHWeM KaK Ha OIpe/lesisiolUil aceKkT I10-
HATUS <«BHYTPEHHUN WMMIYJIbC», WU <«MO-
tuBaiusi». [locae mepBoro wucmosb30BaHUA
TepMuUH «(hOPMUPOBAHIE ONEPAIUU> ObLI
npumened Mwunnenconom [18] ams omuca-
HUS OTHOIIEHUS MeXay atarnamMu GopMupo-
BaHUS CTUMYJIA U U3MEHEHUSIMU B 3HAUMMO-
CTU MOTHUBAINHU KJacca CTUMYJIOB B KauecTBe
OTIpeNIeNIIIONIeT0 MPU3HAKA TOHSATUS <BHY-
TPEHHUI UMITYJILCY.

Hecmotpst Ha cBoe niosiiierue B 1950-x ro-
nax, KoHIenuuss (GopMUPOBAHUS Ollepaluii
tosbko B 1982 rogy npuobpena He3aBHCH-
MBIl CTATyC Cpefiu TMPeIIecTBYIONNX Tepe-
MEHHBIX TOBeJleHUYecKuX peakinuii. B cBoeit
ctatbe <«Paznmuune AMCKPUMUHAIMOHHBIX
U  MOTUBUPYIOMUX (YHKIUH CTUMYJIOB»
Maiikn onpenennn EO kak joboe nsmeHe-
HUEe B OKpy»Kalolllell cpeje, BJAUsSONEe Ha
IPOLYKTUBHOCTH KaKOTro-Jn60 0ObeKTa MJIH
COOBITHS B KAUeCTBE CTUMYJIA U OJTHOBPEMEH-
HO MeHdIolee KPaTKOBPEMEHHYIO 4acTOTy
peakIuy, CONPOBOXKAAEMYIO TAaKUM CTUMY-
jom [14, c. 151].

Hanpumep, nedunmut Bojbl (BbI3BAHHBII
OTpaHWYEHMEM JIOCTYyTIa OpraHu3Ma K BOJE B
TedeHWe OTPEeIeIEHHOTO TIepUojia BPeMEHN )
(1), yBesnuuT 11EHHOCTb BO/IBI KaK CTUMYJIA
(addext coznanmnsg ctumysia) u (2) mpuBeser
K JIEHCTBUSIM, OJ1ar0/1apst KOTOPBIM B TIPOIILIIOM
106BIBaIach BOJIA.
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Cnenosatesibio, 3GGEKTUBHOCTD CTHU-
MYJIOB B KauecTBe MOOYKAEHUS 3aBUCHUT
OT COOBITUI OKPYIKAIOIIEH CPEIbl, KOTOPbIE
NPUAAI0T CTUMYJY IEHHOCTb B OIIPeesiH-
HBIM Tiepuon. Maiikna [14] Takske ykaszasa Ha
TO, 4TO 1TpU (POPMUPOBAHUU OIlePaAINU T€H-
HOCTb YCJIOBHBIX TOOYAMTENbHBIX MOTHBOB
MHOT/ZIa U3MEHsIeTCd He TOJIbKO (OpMUPYIO-
nieii oepaiueii, Ho U CTUMYJiIaMU, C KOTOPbI-
MU OPraHU3M CTAJKUBAETCS B IPOMEKYTKE
oT (popMUpOBaHUSA EUCTBUA O KOHEYHOTO
o0y AUTENBHOIO MOTUBA. TePMUHOM «op-
Muposanue cmumyias (SE) Maiiksn ompe-
nesus ctuMysr (S1), KOTopblil co3aeT BTO-
pUYHBIN cTUMYJ (S2) B KauecTBe YCJIOBHOTO
noOY/KIE€HUs, M TPEACTaBUI CBOM XOPOIIO
MU3BECTHBI NPUMEDP BUHTA C HECIJIOIIHOMN
Hape3koi. B janHoOM nnpuMmepe aJIeKTpUK Ha-
XOJIUT BUHT C HECIJIONTHOW Hape3koit (S1).
ITOT BUHT TpeOYeT MCIOJIb30BaHUS OTBEPT-
k1 (S2) nist 3aBepiiieHust paboThl. JIEKTPUK
MPOCUT OTBEPTKY y CBOETO TOMOIIHUKA U
IPooJIKAeT pabory.

B sTOoM npumepe BUHT C HECIJIOIIHOW
Hape3Koll eficTByeT Kak (OPMUPYIOIIUIA
CTUMYJ, TOCKOJbKY OH MEHSIET 3HAUMMOCTD
OTBEPTKM U MPHUBOAUT K TPeOOBAHUIO OT-
BEPTKU.

Maiiks Ha3BaJ 3TOT CTUMYJI OMHOCUMEND-
HO YCIOBHLIM NOOYNHCOeHUeM, TTOCKOTIBKY 3Ha-
yeHne yCJOBHOTO MOOYIUTENbHOTO (haKkTopa
(B JaHHOM TIpUMepe C OTBEPTKOW) 3aBUCUT
OT HaIM4us GOPMUPYIONIETO CTUMYJIA (BUHT
C HECIJIONTHO Hape3KOol ) U OT BBICOKOM MO/~
KPETLISTIONIell CITocOOHOCTH IEMOHTAKA KOH-
crpykiuu. B crarbe «Dopmupyiomme neii-
CTBUS U yIIpaBJeHUe» TaKoe e OTHOIIeHUe
OBLIO BBIPAKEHO KaK YCJIOBHOE (hopMupyto-
nee jgeiicTBue ¢ GJOKMPOBAHHBIM IECTBU-
eM [15], mpexe yeM OIpeneNuTh MpaH3u-
MUBHO-YCL068HOe  Popmupyrowee Odeticmeue
(CEO-T) [16].

Onpenensgs CEO-T, Maiikn 3asgBuj, 4TO
Korga ycaosue ctumysa (S1) cooTHocuTcs
¢ (yHKIIMOHAJIBbHOW B3aUMOCBSI3bIO C [IPY-

ruM cTuMyJioM (S2) u HEKOTOPOi CTENeHbIO
yaydiienusi, Hasuuue S1 ornpezesseTr ycuanu-
BaOIy0 3PPEeKTUBHOCTD S2 U NMPUBOAUT K
JEeACTBUSIM, KOTOPbBIE BBI3BAIU TaKOe MOOYK-
nenue [16].

Kax onuceiBator Jlaurropn nu MakIpuiin
[11], MHOTME TIpUMEPHI KJIMHUYECKOTO TIPH-
menenus tnoHsATuss CEO-T mokHO HaliTu B
TaKMUX TIO/IXO/IaX KaK CIIOHTAaHHOe OOydeHue
[7], m xOoTOpbIe OCHOBAHBI HA «CO3/IAHUU CH-
Tyalluu, MPU KOTOPOW OJUH CTUMYJ TIOBBI-
IraeT MeHHOCTh BTOPOTO CTUMYJIa B KauyecTBe
o6y kaeHusi>. B caemnyonieM pasjese OyayT
MIPUBE/ICHbI HEKOTOPBIE KJINHUYECKHUE TIpUMe-
PBI, OIICAHHBIE B HAYYHOI JTUTepaType 3a 1o-
cJieiHue TPUATIATD JIeT.

IIpukaagnoe ucciegoBanue

NcnonbvzoBanue ananmusza CEO-T mnipu pas-
paboTKe MeTOM0B /it 00yYeHUs] OCMBICJIEH-
HOMY TIOBEIEHUIO OBLIO YCIEITHBIM.

[TepBbie rccieoBaHust ObLIN IIPOBEIEHBI
B 1980-x rogax, Ho Kap6one ormeuas, 4To
OOJIBIIMHCTBO MPAKTUKOB HAvaJud HCIOJIb-
30BaTh AaHAJIN3 MOTUBAIINN B KaUueCcTBe Mpe/l-
MIECTBYIONIEN TepeMeHHON TOJbKO IOCe
paboter Maiikiaa B 1993 rogy o dopmupy-
forux geiicreusix (EOs), ony0aMKoBaHHOM
B JIUTEpaType 10 MOBeJeHYeCKOMY aHAJIN3Y

(TBA) [2].
HecmoTps Ha TO, uTOo KOHIeniusg ¢op-
MUDYIOIIEro JefiCTBUS  HCIO0JIb30BaJacCh

B psje WMCCAeJOBaHUIl, MOJaBIAIONlEe UX
GOJIBIIMHCTBO?, JOCTYIIHbIE B paMKaX II0-
BeJIEHUYECKOI JIUTEepPaTyphl, IPOAEMOHCTPH-
poBasin 3 GEKTUBHOCTD 3TUX METO/OB [JIsT
o0OydeHust BepbATHbHOMY MTOBEIEHUIO JOIE
C OrpaHUYEHHBIMU BO3MOKHOCTSIMU; HIKE
HpUBEJEH KPaTKUii 0030p HEKOTOPBIX HC-
cJe/loBaHMil, MPOBEJAEHHbIX 3a IOCAeIHUE
TPUIATH JIeT>.

XaHT ¥ ero KOJIJIery U3y4YrIn TPeX ydacT-
HUKOB C OTPAaHUYEHHBIMU WHTEJJIEKTYalb-

2 IIIIH IIOJTHOT'O aHaJan3a KOHICHTYAJbHOTO U IMIMPUYCCKOrO CTaTyCa KOHICIIINA MOTUBUPYIOIIETO HCﬁCTBHH quTaTeJIb MOXKET 00-

patutbes k Jlapaseit u coaBropam [12; 13].

3 UcenenoBanmst Kapbowne [2] u Kapuerra u coaBropos [4] onmceiBaior kiannndeckue npuMenenns anamnsa EO u CEO-T st 06-

y4eHust BepOaibHOMY TTOBEIEHUIO.
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HBIMU BO3MOXKHOCTSIMU U KOMMYHUKATHUB-
HBIMU HaBBIKaMMU, UCIIOJIb3YsI METO/l OOMeHa
n3obpakeHUsIMU B KadecTBe ciocoba 00-
menust. [lepen HagamoMm pabOTHl KasKIOTO
y4acTHUKA OOYYWMJIM YeThIPeM TIOBeeHYe-
CKMM peakiusM (Hampumep, yucTka 3yOoB,
nutbe Boibl). Ilocie TOoro Kak ydyacTHUKH
BBIYUMJIM 3TH JIeICTBUS, UCCJIEI0BATEb
BMEIIIAJICST B TIPOIECC, 3a0JI0KMPOBAB 1EM0Y-
Ky JI€HCTBUI, iepsKa OJMH MpeJMeT, He0OX0-
JIUMBIN 171 3aITyCKa PeaKkinu, U 3a/1aBast BO-
Mpoc y4acTHUKY: «HTo Thl Xouetb?». [lenb
uccyeloBaHusl 3akJovyajach B TOM, 4YTO-
OBl HAYYUTH YIACTHUKOB MPOCUTH JaTh UM
[peMeThl, HeOOXOAMMbBIE IS 3aBEPIIEHMS
IEeTIOYKY JIEWCTBUM, U pe3yJabTaThl MOKa3a-
JIM, 4TO YYACTHUKHU OOYUUJINCH OTPEIETISAThH
1[eJIEBOM 9JIEMEHT BO BCEX M3 YeThIpeX Ipe-
PBaHHBIX 1lerouex [9].

[MogobHo Xanty u KojteraMm, XOJul U
Cyunbepr [6] B pabore ¢ Tpems TIyxXuMu
MOJPOCTKAMU  UCIIOJIb30BAJU  TPOIEYPY
NpepbiBaHUS 1ENOYKU JAeUCTBUN A4 TOJ-
TOTOBKU HEKOTOPBIX IMPEJIMETOB B KauecTBe
CTUMYJIa, UCTIOJb3YsT TIPU OOUEHUH KECTBI.
Ucnonp3ysa cTpaTeruio mpepBaHHOM I€Moy-
KW JIEHCTBUI, YIaCTHUKOB OOYYHIN TPOCUTD
9JIEMEHTBI, HEOOXOAMMbBIE VIS 3aBEPIICHUS
MOCJIe/IOBATEIbHOTO JIEUCTBUA, U TaKue Jeii-
CTBUSL ObLIM HATJISAAHO [POJEMOHCTPHUPO-
BaHbI 1ocjie 00y4YeHUsI YYACTHUKOB HaBbBIKY
UMUTAIUHU TIPOCHOBI.

Anpbeprt u zap. [1] moBTOpPHIN HCCaEI0BA-
Hue Xosta u Cynabepra ¢ TpeMst CTyIeHTa-
MU C PACCTPOMCTBAMU Ay TUCTUYECKOTO CIIEK-
Tpa, KOTOPbIe ysKe ObLIM OOydYeHbI HaBBIKY
CIIOHTAHHO TPOU3HOCUTH CJOBECHBIE TTPOChH-
Obl. Y4YaCTHUKOB OOy4YHJIM 3aBepIIeHUIO
olpe/le/IeHHBIX 1lenovYeK AelcTBUil (Hampu-
Mep, pacKpalinBaTh KapTUHKY, JeJaTh COK),
a TTpepbIBaHue TEMTOYKU UCIT0JIH30BATOCH /IS
Mpe/ICTaBIeHNs HEKOTOPBIX TIPEJIMETOB B Ka-
YecTBe TOKPENJISIONNX CTUMYJIOB U JIJI51 Ha-
YUYEHHS] YYACTHUKOB 00paIiaThCcsi ¢ HOBBIMU
npocbbamu. IIpu MCIoIb30BaHUU 9TOI MIPO-
ey PhI TieJieBble HaBBIKKM OBLIN TIPHOOpeTe-
HBI TIPU JIEMOHCTPAIIUA BO3MOXKHOCTH TIPU-
obOpeTeHUsT HOBBIX U paHee He MMEBIIUXCS
HABBIKOB.
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TpeboBatue TpeaIMeToB He OBLIO eInH-
CTBEHHBIM HABBIKOM, KOTOPOMY 00y4YaloT To-
cpeactBom CEO-T. Cynabepr u coaBTOPBI
MIPOBEJTN UCCJIeIOBAHNE C IBYMs yYaCTHUKA-
MU, UMEOIITUMU ayTU3M, C T[EJTbI0 MTOTYYEHUS
nHopMaI 0 MECTOHAXOKIEHUN IPOIaB-
IIero MpejiMeTa B KauecTBe MO/IKPeTISIoN[ero
CTUMYJIAa U UCIIOJTB30BAHMS 3TOTO MOTUBAIIM-
OHHOTO YCJIOBUS /It 00y4YeHUsI HaBbIKaM BbI-
PaKEHUS CJIOB <«TJIe» U «KTO». ABTOPHI Ipo/ie-
MOHCTPUPOBAIH 3(hHEKTUBHOCTD TTPOIIELY PHI,
ocHoBanHoii Ha npumenennun CEO-T, nnsa
00yuYeHUsI YKa3aHUSIM C T[eJIBIO TIOJTyYEeHNUST T1e-
JIeBO#T mHGOpMaI U 0000IIEHIS 10 HOBBIX
YCTaHOBOK [27].

Uccnenosanne CyHzubepra ¥ €ro KOJLIET
OBLIO YCIEITHO BOCIPOU3BEACHO KOMIIAHM-
eit Endicott & Higbee ¢ yuactuem gerbipex
7ieTeil ¢ ayTu3MOM, KOTOpPble HAyYWUJIUCh 3a-
JIaBaTh BOIIPOCHI «TJIe» M «KTO», ellle pa3 Mpo-
nemoHcTpupoBaB abdextuBHocth CEO-T
ISt TIPUOOPETEHMST T[EJIEBBIX YKa3aHUH U JJIsT
HaBbIKa 0000IIEeHN. YYaCTHUKUA I[TPOCUJIN
MPeIOCTaBUTh NH(POPMAIIMIO HE TOJBKO Pajn
MPEIIOUYTUTEJIBHBIX CTUMYJIOB, HO TaKXKe U
IIPU UCTHOJIb30BAHUM MeHee TMPeATIOYTUTEThb-
HBIX CTUMYJIOB [3].

Ponpurec m ero xojiern Toxe yCHENTHO
MPUMEHSIT CTPATEeTUI0 MPEPBAHHON I1eToY-
KW JIeMCTBUI, TIPU KOTOPOW MCCJe0BaATEN
HCIIOJIb30BAJIM MaTepuasl /g 3ajlaHus Tak,
4T00Bbl pebGEHOK He MOT 3aBEpIINTh IPeJIo-
JKeHHoe 3aiaHue. B pesyabrarte Tpoe jereii
C IMAarHO30M PACCTPOICTBA ayTUCTUUECKOTO
CIIEKTPa HAyUYMJINCh OOpaIarbcs 3a IOMO-
mbio [22].

Anamuz CEO-T rtakske mnpuobpes 3Hauu-
MOCTb B KJIWHUYECKOH MPaKTHKE OOydYeHMUsI
HeBepbOabHOMY ToBeieHuI0. KapboHe u ero
Koseru ucrnosb3oBanu npueM CEO-T mnsa
00ydeHUsT TpexJeTHero pebeHKa ¢ ayTH3MOM
3pPUTENIHHOMY KOHTaKTy. Ectn yyacTHUK TIpo-
CHJI TIPEIMET WJIM BBITIOJIHEHWE KaKOTO-T100
MEeNCTBUS, M BU3YaJbHbBIN KOHTAKT TPOUCXO-
JTJT HETIOCPEICTBEHHO JI0 MJIN OJITHOBPEMEHHO
CO CJIOBECHO# TPOCHOOH, TO YYaCTHUKY He-
MEJIJIEHHO JIaBAJIM TIPEIMET WJTU BBITIOTHSIITI
3arpeboBaHHoe geiicTBre. Ecii y4acTHHUK BbI-
pazkast mpoch0y, KOTopasi He COTIPOBOIK/IATIACH
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3PUTEJHHBIM KOHTAKTOM, paboTa MproCcTaHaB-
JIMBAJIACh, ¥ TIOOYAMTETbHBIN CTUMY.JI, CBSI3aH-
HBII € MIPOCHOOIL, YUACTHUKY He BBIIABAJICS.
Pabora He BO30OHOBJISIACH JI0 TEX IIOP, IOKA
roJIocoBasi Ipochba He TIPEeAIIecTBOBAIA WIN
He COIPOBOJK/IAIACH 3PUTETBHBIM KOHTAKTOM.
B pesysbraTe koppekiuu AelCcTBUN Pe3KO
BO3POCJIO KOJIMYECTBO TIPOCHO, COTPOBOIKIA-
e€MBbIX 3PUTEJbHBIM KOHTAKTOM, YTO TaKKe
CIIOCOOCTBOBAJIO MCIIOJIB30BAHUIO CTPATETHIA,
OCHOBAaHHBIX Ha aHaJM3e HeBepOaJThbHOTO IMO-
Benenusi CEO-T [3].

B mnociennem npumepe KapbGone tpoje-
MoHcTpupoBas, yto anaimm3z CEO-T moxet
MOMOYb TIPAKTUKYIOIUM CIEIUATNCTAaM B
pa3paboTKe IKOJOTUIECKHUX MOAXOA0B K 00Y-
YEHUIO CTY/IEHTOB HeBepPOAThbHOMY CTHJIIO TT0-
BeJIEHUSI.

[lesnp craenyrolero pasiena — co3jaHue
Ha ocHoBe uccuegoBanusi Kapbowe [3] u
MpeiocTaBIeHre MPAKTUKYIONUM BpadyaM U
CeMbsIM CITMCKa y4eOHBIX IeJieil M0 IecsaTh
cepam HaBBIKOB, (DOKYCUPYsT BHUMaHUE HA
HeBepOaJIbHOM TIOBEIEHUH 1 UCIIOJIb3Ys aHa-
su3 CEO-T B kauecTBe KOHIENTYyaJIbHOI OC-
HOBBI IPOEKTUPOBAHUS 9KOJOTUUECKUX MO/ -
XOJIOB.

OO0yuaromuue npumMepbl
ucnosan3oBanus anaauza CEO-T

MHorue yuuTesns KajayloTCd Ha TO, YTO
CTy,Z[eHTbI HE O6pal]_[aIOT BHHUMaHMA HA UX CJIO-
Ba. C moBejeHYeCKON TOYKK 3PEHHST OHU TO-
BOPST O TOM, YTO MX CJIOBA He JEHCTBYIOT KaK
o0y K/IeHre sl CTyAeHTa, KOTOPbIii, B CBOIO
o4epe/ib, He SIBJISIETCS XOPOIIUM CJIYIIATEIEM,
BbI/laBas MbICJICHHBIC pe‘{eBbIe peaKHI/H/I B OT-
BET Ha Ux caosa’,

VHaue roBOpsi, CJIOBa yUUTENs HE TIPEJ-
CTaBJISIOT I[EHHOCTU /st yaeHuKa. IloBbiiie-
HUe [EHHOCTU CJIOB YYUTeJIsl O3HAYaeT M3Me-

HeHue (YHKIUI CJIOB M UCIIOJIb30BaHUE UX B
KadecTBe MO0y Kaaomux (Gaxtopos. B atom
cayvae ananus CEO-T moker nomoub npak-
TUKYIOIEMY Bpady Takke B pa3paboTke cTpa-
Terwit 0OyYeHMsI [JIsI TPAKTUKY BBIPASKEHIIST
pocwO.

Bo Bpemst koHCyIBTAIMK B CPeHEH IIKO-
Jie s TIPEJITIOKII YIUTENI0 TIPUIATh EHHOCTh
CBOUM CJIOBAM, JIaB YUYEHUKY CIIMCOK U3 TISATH
BOIIPOCOB M CKa3aB eMy: «Bbl momyunTte m0-
CTYI K IJIAHIIIETy B TeueHue 15 MUHYT, ecain
IIPABUJIBHO OTBETUTE HA HTH TISATh BOIPOCOB.
OTBeTbl HA 9TU HATH BOIPOCOB MPO3BYYAT B
MOEM pacckase, M09TOMy oOpaThTe BHMMa-
HIe Ha MOU CJIOBa, M KOTJa BBI MOMMETE, U4TO
S TOBOPIO TIPO OJINH U3 BOTIPOCOB, 3AIUIINATE
otBeT». CTyZIEHTY Ay PyYKYy M Pa3pentuiam
3aIlMChIBATh OTBETHI BO BpeMsi ypoka. Buibo-
pouHble HabJIOEHUsT TIOKA3all PE3Koe I0-
BBINIICHNE BHUMAHUS Y4yeHUKa (Hampumep,
3PUTENBHBII KOHTAKT C YYUTEIEM, TPOCHOBI O
MOMOIIIH, 3aITUCH B CIUCKe BOIpocos). U Bce
3TO U3-32 CITMCKA BOIIPOCOB.

C TOYKM 3peHMsT aHATN3a MOBEIEHMS, 110-
Be/leHNe YYeHUKa BO BpeMsI BBITIOJIHEHUS 3a-
MAHUS YJIYYIIAIOCh, TaK KaK TIJTAHIIET BbI-
CTYIIUJI JIJISS HETO CTUMYJIOM, U €My OBbLIO
HeOOXOIUMO TIPABUJIIBHO OTBETUTH HA TISITh
BOTIPOCOB, YTOOBI TOJYYUTH ILJIAHIIET, HO
OCTYT K YCTHOMY BBIPQ)KEHUIO CJIOB yuUTe-
Jis1 OBLJ 3aKPBIT, JI0 TEX MOP MOKA YUYEHWUK HE
IIPUHSJ yd4acTue B KOPPEKIMOHHON paboTe,
HarmpuMep, Gecenyst CO CBOMMU TITKOJTbHBIMU
TOBApPUIAMK WJIM TUXO HaIleBast CBOIO JIIOOM-
MYIO ITecHI0. MoTuBanus moydyeHus IJIaH-
meTa, HeoOGXOAUMOCTD BBIAYN MPABUIbHBIX
OTBETOB U OTCYTCTBME [OCTyla K OTBeTaM
chopmuposasin CEO-T. Drta komOuHAIMSA
MoTuBanuu (IJIaHIIeT) W KoHTekcTa (OT-
CYTCTBHE [IOCTyIla K TIPAaBUJIbHBIM OTBETaM,
HEOOXOMUMBIM [IJIST JIOCTYIHA K TUTAHIIETY)
YBEJIUYNBAJA  IEHHOCTh POU3HECEHHBIX
yuuTesIeM® CJI0B, KOTOPbIE COOTBETCTBOBAJIN

4 Yurareab MOKET 0O3HAKOMUTBCS CO CTaTheil I_Hjmurepa «CleLL[aHMe - 9TO Bep6a_/lbﬁa$1 noBe/IeHYeCKasA peakuda» AJd I0JIHOTO OIK-
caHus 0COOEHHOCTEN noBe/ieHus ciyuiaTesid U n3y4eHus: OTCyTCTBUA (l)yIIKHI/IOIIaJIbIIOIjI Pa3HUIIbl B MOBEAECHNUN CJIyIIaTeId U ITOBEJCHUN

roBopsiiero [23].

5 YHOMHHyTOC COBIIa/ieHre CJI0B YUYUTEA 1 MUCbMEHHOT'O CIIMCKA BOIIPOCOB, MPEJAIIOJIOKUTEIBHO, Z[efICTByeT B Ka4yeCTBe JIMCKPUMM-
HAITMOHHOTO CTUMYJIa W BbI3BIBACT PEAKIINIO Y3HABAHUA. OTBeTHas peaknyAg B BU/I€ ITIOBTOPaA CJIOB YUUTEA U IIMCbMEHHAS peaknusd Ha
HalleyaTaHHbIE B CIIMCKE CJIOBA MOXKeT ObITb KOHIIENTYya/In3upoBaHa KakK O6LL[PII>‘I KOHTPOJIb HO6y}Kﬂ€HHﬁ. O6Cy>KZ[eHI/IE‘ KOHIIEIIIH CO-

BMecTHOTO KoHTpoJist puBen [Tammep [19; 20].

AyTV3M 1 HapyLueruns passutma. T. 17. N2 1 (62). 2019

50 Autism and Developmental Disorders (Russia). Vol. 17.No 1 (62). 2019



Dibari A., Rizzi D. ABA in Teaching to Individuals with Special Needs: The Role...

Onbapwu A., Puuum A. ABA ans avL ¢ ocobbiMy MoTpebHOCTAMM. ..

OTBeTaM B CITMCKe BOIIPOCOB, W TIpUBeJa K
peakIiu, TTOBJIEKIIel 3a 060l KOHTaKT yue-
HUKA CO CJIOBaMU yuuTessi (IIpaBUIbHOE TO-
BeJleHUe CJIYIIaTesis ).

B caenyiomem pasmese OymyT mpeacTas-
JIEHBI, He MPEeTeH/Iysd Ha BCEOXBATHOCTb, He-
KOTOpBbIe TPUMEPbl MCIOJIb30BAHUS aHAJN-
3a CEO-T npu obyueHuun o6yCIOBIEHHOMY
MIOBEJIEHUIO B HECKOJbKUX cdepax, 6OJb-
IMIMHCTBO M3 KOTOPBIX OTHOCATCS K cdepe
HeBepOATBHOTO MMOBeeHus. Yuratenb Mo-
JKeT 0O3HAKOMUTHCS C IPUMEPAMU JIJIsT UX UC-
MOJTb30BaHUSI B KayecTBe OTIPABHON TOUYKU
CO3JIaHKsSI CBOET0 COOCTBEHHOTO OIIbITa, HC-
XO/is1 U3 TMOTPeOHOCTEN yUAIIUXCsT, KOTOPBIX
ot oby4aeT. ByayT npenoKensr Tpu mpuMe-
pa B gecsatn 06acTsax oOydeHnst HaBbIKaM 1
onuH puHaIbHbIN TpuMep. [lepBoiil mpuMep
Kak10i1 obyact OyjeT onucaH B paMKax
MPUKJIAHOTO aHATN3a TTOBeICHNUS, TOT/Ia KaK
ocTasbHble JBa OYIYT M3JI0KEHBI MPOCTHIM
SA3BIKOM, YTO JIACT YUTATEJNI0 BO3MOKHOCTD
npoanamm3upoBat CEO-T B oTHOmMeEHUN
aHaJIN3a [TOBE/IEHUSI.

1. Jluunas euzuena

— Ecau ena mpencraBisier 11eHHOCTD IS
YYEeHWKA, U OH JIOJKEH MOMPOCUTH CBOUX PO-
nuTesell ee IPUTOTOBUTH, HO €Iy AaayT TOJIb-
KO TI0CJI€ TOTO, KaK YYeHUK BBIMOET PYKH, YH-
CThbIe PYKHU CTaHYT OO TETbHBIM (haKTOPOM
(MOTUBOM), U 9TO IpUBeAeT pebeHKa K JIeil-
CTBUSIM, B Pe3yJibTaTe KOTOPBIX PyKU OyIyT
BBIMBITHL. [lesieBoe oBeieHe: MBIThE PYK.

— Ecam mpocMoTp TeneBu3opa s yUeHu-
Ka BasKeH, ero MpochObl BKIIOYUTH TEJIEBU30D
rocJsie yKuHa OyIyT BBITOJHEHBI B KauyeCcTBE
0Oy /IeHNS K YMCTKe 3yOOB.

— Ecim noceniienue omnpeieieHHOTO MecTa
SIBJISIETCS IPEATIOYTUTETHHBIM W TIEHHBIM JIJISI
YUEHWKA, POAUTEb BBITIOJTHUT TPOCHOY pe-
GeHKa ¥ OTIIYCTUT €ro, TOJbKO ITOCJIE TOTO KakK
TOT IIPUMET JIYTIL.

2. Odesanue

— Ecam y4eHUK IEHUT TOPSTYYIO0 BaHHY
u TpebyeT ee, HO JOCTYN K BaHHE pasperieH
TOJIBKO II0CJIE IIOATOTOBKM YUCTON OB,
yTOOBl HA/eTh II0CJ€ BaHHBI, TO KOMILJIEKT
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OJIESK/IbI, TIOMEINEHHbII PSOM C BaHHOI, Oy-
JIET YCJIOBHO BBIIOJIHATL POJIb MOOYAUTE b=
HOrO MOTHMBA U TOBJIeYeT 3a coOol neficTBugd
10 TIPUTOTOBJIEHUIO YMCTOMN o/1eK1bl. [lesreBoe
TTOBeJIEHNE: MOATOTOBKA OJI€XK/IbI Mepe/] MpH-
HSITHEM Jy1Ia/BaHHBI.

— Ecim y4eHUK 11eHUT €371y Ha BeJocHIle-
e, TEPATIEBT JACT eMY KJTIOUM JIJIsT OTKPBITHS
BEJIOCUIIETHOTO 3aMKa TOJIBKO ITOCJIE TOTO, KaK
YUEHUK OJE€HETCSI C MUHUMAJIbHOM TTOMOTIBIO
B3POCJIOTO.

— Korpa stk mmeeT 1eHHOCTb /U1 yYeH -
Ka, Outer Ha aBToOyC [0 IJIsiKa OyIeT Ipeio-
CTaBJIeH YYEHUKY TOJIbKO ITOCJIe TOTO, KaK OH
cobepeT COOTBETCTBYIOIININ OTMOTHUTETbHBIIT
KOMILJIEKT OJI€K/Ibl.

3. IIpasuna nosedenus

— Ecin kakas-mmbo g0CcTONpUMeYaTeh-
HOCTBb UMEET IeHHOCTD JIJIST YYEHUKA, U JIOCTYTI
K Heil BO3MOKEH TOJIbKO I0CJIe Bhibopa mpa-
BUJIBHO# aBTOOYCHO# OCTAHOBKH, HO yJaIIHii-
Cs1 BBIHYXKIIEH KOPPEKTUPOBATh CBOE TOBE/Ie-
HUEe 110 HEKOTOPBIM IO/ICKa3KaM (Harpumep,
3/1aHus, BBIBECKM Ha YJIMIAX..) B KauyecTBe
HOOYAUTEIbHBIX (DAKTOPOB, €r0 CaMOCTUMY-
asaus Oyzer ocmabyieHa ¥ IPUBEAET K JIeii-
CTBUSIM, TIPH KOTOPBIX Oy/ET cO3/aHa BUIM-
MOCTh 9THX CTUMYJOB. lleseBoe moBenenue:
pacro3HaBaHue MPUOJMKEHUS K MyHKTY Ha-
3HAYEHHS NPH MOE3AKaX Ha OOlEeCTBEHHOM
TPaHCIIOPTe.

— Ecsiu nns yueHMKa Ba)kKHO TOcelleHne
Kade, B3pOCJIbIii JIOJIKEH /IaTh YKa3aHUS O TOM,
Kak z00patbest 10 Kade, TOTBKO eCIi YIeHUK
UJIET PSIIOM CO B3POCJIBIM.

— Ecau ansg yyenuka BaKHO TIOCellleHHe
WUTPOBOM TLIIOIAIKH, B3POCJIBII BBITIOJIHUT €TO
IpochOy U 3aBe/leT aBTOMOOUIIb TOJBKO B TOM
cIy4ae, ecii YIYeHUK MPUCTETHETCS PeMHEM
6€e30TacHOCTH.

4. Codepacanue doma

— Ecsm yuenuk xouer morpoboBath Jo6u-
MYIO ey ¥ eMy HeOOXOMMO TIPEsKIEe CMeIIaTh
WHTPEUEHTDI, TTOTOM €€ Pa3orpeTh, MmepemMe-
[IMBaHWE MHTPEANEHTOB BBICTYIIHT KaK 1MO0Y-
JMTETbHBII MOTUB U MPUBEAET K ACHCTBUAM,
IpeBPAIAONMM Pa3Hble HHTPEAUEHTHI B JIO-
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Oumyio eny. IleneBoe 1moBeenue: MPUrOTOB-
JieHue Omosa.

— Ecsi coH BasKeH 11 yU4eHUKa, U eMy He-
00X0/IMMa JIJIl CHA KPOBaTh, JOCTYI K KPOBATH
IPEIOCTABJIAETCS TOJLKO MOCJE TOTO, KaK KPO-
BaTh Oy/IeT 3alIpaB/eHa YUCTHIMU IPOCTHIHSM.

— Korja efa npejacrasisger 1eHHOCTD I
YVYEHUKa, ¥ BO BPEMSI €/[bI OH CUINT 32 CTOJIOM,
JOCTYII K CBOEMY MECTY OH IOJIyYHUT TOJIBKO
I0CJIe TOTO, Kak OyIeT HAKPBIT CTOJL.

5. llonumanue spemenu

— Korga kakoe-1nb0 Teseloy nMeer 3Ha-
yeHue JIJIST yYeHWKa, U JIOCTYI K TPOCMOTPY
BO3MOJKEH TOJBKO ITOCJIE BKIIOUYEHU TEJIEBU-
30pa B HY’KHO€ BpeMsi, HO HeT CUTHaJIa, KOT/a
opa BKJII0YaTh TEJIEBU30P, TO YaChl, TTOKA3HI-
Baloll[e BpeMsl Hayaja TeJemoy, OyAayT Io-
OyAUTENIbHBIM MOTHUBOM, W 9TO IPHUBEIET K
JeRCTBUSM, TPeOYIOIUM OOyYeHUsT PaCIo3-
HaBaHuio BpeMeHu. [leneBoe mnmoBesenne: pac-
NMo3HaBaHHE BPeMeHHU Ha IU(POBbIX /aHAJIO-
rOBBIX Yacax.

— Korma urpa Ha KomIbioTepe BaskHa I
y4eHUKa, U OH JIOJKEH YMeTh paclio3HaBaTh
KapTOUYKY «KOMIIBIOTED» B CBOEM BU3YyaJIbHOM
paciucaHui, TOCTYI K MUCbMEHHON KapTOuKe
«KOMIIbIOTEP» OY/IET pasperieH TOJbKO TTOCIe
BBITIOJTHEHUST TIPEBIAYINX eWCTBUM, yKa-
3aHHBIX B BU3yaJbHOM PacIMCaHWH.

— Ecsm nndopmarius o 3ariaHupoBaHHBIX
KaHUKYyJIaX UMeeT 3HaueHWe /I YYeHUKa, a
B3POCJIbII ee He JlaeT, I0CTYI K uH(opmaliuu
Oy/IeT OTKPBIT TOJBKO TIPU MOUCKE JIaT M0 Ka-
JIeH1apio.

6. Hcnoav3osanue mexnoozuu

— Ecun kakag-1mbo 1mecHs mMeeT 1eHHOCTh
JUIST YYEHWKA, U eMy HeOOXOINMO ee BOCITPO-
M3BECTH Ha KOMITbIOTEPE, HO (hailyr He 0OHApY-
JKeH Ha paboueM croJie, Bua (aiiia Gyaer Bbl-
CTyIIaTh B KayecTBe IMOOYIAMTEJIbHOIO MOTHBA
U [IPUBEIET K AECTBUSIM, KOTOPbIe OYAyT Ha-
noMuHaTh o Bujie daiina. [leneBoe nosenenme:
u3BjIevYeHne (paiiyia U3 Manku B KOMIbIOTEPE.

— Korzma nepekyc mMmeeT 3HaueHHWe I
YUEHWKA, a B3POCJIBbINA, OOBIYHO MTPEIOCTABIISI-
IOIUIA 3TOT MEePEKyC, OTCYTCTBYET, AOCTYII K
eze Oyzier paspelieH TOJbKO MOCJe TOro, Kak

OH TIOTIIPOCHUT €1y Y B3POCJIOTO, OTIIPABUB MY
TEKCTOBOE COOBIIEHYIE.

— Ecim KaHMKYJIbI UMEOT 3HAYeHUe JIJIs
yUEHWKA, U eMy HeoOXOIMMO 3a6pOHUPOBATH
HOMED B oTeJsie, GpoHUpOBaHUE OyaeT TPUHS-
TO TOJIBKO MOCJI€ OTIIPABKH 3aIIpoca IO 3JIEK-
TPOHHOM TI0UTE.

7. lllonnune

— Korma y yuennka ectb mobuMast efia, i OH
JIOJKEH KYTTUTh MPOAYKTHI B Mara3uHe, HO MH-
IPEMEHTOB OYEHb MHOTO, U YY€HUK HE MOKET
BBIOpPATh, TO CIUCOK C TO3UIUSIMU MOKYIIOK
OyzeT BBICTYTATh B KauyecTBe TMOOYAUTETHHO-
ro (akropa /st TIOKYTIOK U TPUBEIET K CO3-
maHnio Takoro crucka. IlereBoe moBeneHue:
COCTaBJIEHHE CIIMCKA TOBAPOB /IJIs OKYIKH.

— Korma xymoskecTBEeHHBII IIPOEKT HMeeT
3HaYEHUeE JIJIT YYEHUKA, ¥ eMy HYKHO TPHO6-
pecTu Bech MaTepuall, Bce HeoOXOIUMbIE TT0-
KYIIKH OKaKyTCsI B €70 KOP3UHE TOJIBKO TIOCTIe
UX TIPUOOPETEHNSI 10 CITHCKY.

— Korzma npeaMeTsl B KOp3WHE MMEIOT 3Ha-
yeHue st YYeHWKa, U OH J0JKEH 3allIaTUTh
3a HUX, OIlJIaTa TOBapOB B Kacce Oyjer pas-
peliieHa TOJIbKO TOCJIe TIOICYeTa MPaBUIbHOIM
CYMMBI JIEHET.

8. Hasvlku meaxot MOomopuxu

— Korza yuenuk mo6uUT packpamiuBaTh, 1
eMy HeoOXOIUMO JIOCTaTh MEJIKM U3 KOHTEN-
Hepa ¢ KPBIIIKOI, CHSTHE KPBINIKN CTAHET TI0-
OyanuTenbHBIM (HAaKTOPOM ¥ TIPUBEIET K TIPO-
1eccy ee orBuHYNBaHUs. [leeBoe moBenenme:
OTBUHYHMBAHUE.

— Korma y yuyenwka mmeercst cym, U emy
HY’KHO CMEIaTh WHTPEAUEHTDbI, 9TO OyzeT
BO3MOJKHO TOJIBKO 1TOCJI€ TOTO, KaK OHU OYIyT
nepeMeIniaHbl JOKKOM.

— Korga yyenuka Jo0UT NMHIILY, U €My
MAIOT IEJIYIO TTHIIY, @ B3POCIBII YeJT0BEK He
paspeskeT ee Ha KyCKH, TO KyCKU IHIIbI OY-
YT OCTYIIHBI TOJIBKO MTOCJIE TOTO, KaK TTUIIA
OyzeT Hape3aHa Ha KYCKU KyXOHHBIMHU HOK-
HUTIAMU.

9. Umenue
— ECJII/I y‘{eHI/IK xoyeT HOI/II‘paTb C I/IprHI-
KaMu, 3aepThIMU B TIKady, U JTOCTYIT K HUM

AyTV3M 1 HapyLueruns passutma. T. 17. N2 1 (62). 2019

52 Autism and Developmental Disorders (Russia). Vol. 17.No 1 (62). 2019



Dibari A., Rizzi D. ABA in Teaching to Individuals with Special Needs: The Role...

Onbapwu A., Puuum A. ABA ans avL ¢ ocobbiMy MoTpebHOCTAMM. ..

BO3MOJKEH TOJIbKO TIOCJIe BBIOOpA OJHOM 13
HUX W3 CIIHCKA, TO HA3BaHUS TPEIMETOB B
CIIMCKE CTaHyT MOOYAUTENbHBIM (haKTOPOM,
U 9TO MPUBENIET K COCTABJIEHUIO CITUCKA UTPY-
nrek. [lesreBoe moBe/ieHE: YTEHHE CJIOB.

— Ecsu 3aBeprienuie Xy10KeCTBEHHOTO
poeKTa uMeeT OOJIbIIoe 3HAYEeHUE [IJIsl yue-
HUKA, U eMy HeoOXOAMMO 3HaTh O CJELYIO-
IIMX JEHCTBUSX, B3POC/IbI He 00BSICHSIET 9TH
NEeNCTBUS YIEHWKY, U U3yYeHUe CJIeTyIOTINX
meicTBUil Oy/IeT BO3MOMKHO TOJBKO MOCTE
MPOYTEHUST ONMUCAHUI MIAarOB B NMUChMEHHOM
UHCTPYKIIUM.

— Korzma npocmotp dumpmMoB nMeer 3Ha-
JeHue [ yYeHWKA, U OH JIOJIKEH CKa3aTh
CKa3aTh B3POCJIOMY, KaKOH (hujgbM XoTes Obl
MOCMOTPETh, OH MOJKET 3a/1aBaTh BOTPOCHI
TOJIBKO TIOCJIE TTPOUYTEHNS U YSICHEHUS OTHCa-
HUsST (DUITBMOB, OIMYOJUKOBAHHBIX Ha WHTEP-
HeT-CTPaHUIIE.

10. Coyuanvrvie nasviku

— Korga pasrosop Ha JTI0O0MMYIO TEMY HMe-
eT 3HaYeHWe JIJI YUeHUKa, ¥ OH HYKIAeTCs BO
BHUMAaHUU CO CTOPOHBI CBEPCTHUKOB, HO JIPYT
MOJKET TIPUCYTCTBOBATH Ha 00CY KIEHUH TOJIb-
KO B TOM CJIy4ae, €CJIM Y4€HUK OTBETUT HA HE-
KOTOPBIE BOTIPOCHI, OTBETHI HA BOIIPOCHI Oy T
BBICTYIIaTh B Ka4€CTBE HO6YZ[I/IT€JII)HOFO MOTU-
Ba U IIpUBEAYT K KeJIaHWIO Ha HUX OTBETHUTD.
[leneBoe TOBe/ieHME: OTBEYATh HA BOMPOCHI
JIPyToro YeJoBeKa BO BpeMs pa3roBopa.

— Korpa urpyiika BakHa /1711 y4YeHUKa, 1
eMy HeoOXOIMMO HaWTH MECTO, TJle MOKHO
ee CIpsITaTh, JOCTYI K WTPYyIIKe OyaeT BO3-
MOJKEH TI0CJIe TOTO, KaK OH IPUBENET CBO-
WX TOBapHIeil K MecTy, Tie Oblia crpsitaHa
UTPYIIIKA.

— Korna urpa umeer 3HayeHnue g yye-
HUKa, a MaTepuas, HeOOXOUMBIN JJIsI UTPHI,
€Ille HE TOTOB, MPUCTYIIUTH K UI'PAM MOKHO
OyleT TOJbKO MOCJe TOTO, KaK YYEeHWK CO-
IJIACOBAHHO MPUCTYTIUT K TIOJATOTOBKE UTPHI C
TOBAPUIIIAMH.

11. Csasv 6onee uem ¢ 00num

nooxodom CEO-T

HeCMOTpH Ha TO, 4TO HpI/IBeI[eHHbIe BbIIIIE
[IPUMEPBI OMUCAHBI KaK U30MPOBAHHbIE 110~
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BeJleHYeCcKre BO3MOJKHOCTH, I10/[aBJISIONIEe
GOJIBIIMHCTBO PeajbHbIX BO3MOKHOCTEN B3a-
nMmocsasanbl. CienoBaTesibHO, MBI MOYKEM
TaK:Ke IIPUBA3aTh 00JIee OAHON BO3MOKHOCTH
K GoJiee IJIMHHON ITOCJIE0BATEIBHOCTU BO3-
MOKHOCTEH, KaK1ast U3 KOTOPBIX ITpeIHa3Ha-
YyeHa IS CO3JaHusl YCJOBHOTO MOOYAUTEIs
NEeNCTBUN, MPUBOJASIINX K BO3HUKHOBEHUIO
Takux 1obyaurtesneil. Jloctymn K eme MOKeT
OBITH 3aKPBIT, MOKA CTOJ He OyseT HaKpbIT,
JOCTYIT K He0OXOAUMOII TTOCYIe Ha CTOJIE MO-
JKeT OBbIThb 3aKpPBIT, 0 TE€X MOP MOKa YYEHUK
He cobeper HIKOJbHBIN PIOK3aK IS CJIeLy-
IOIETO JIHS, OCTYI K IMIKOJbHOMY PIOK3aKy
MOJKeT OBITh 3aKPBIT J0 TEX IMOP, MOKa yde-
HUK He 3aKOHYUT CBOIO KJIACCHYIO pabory,
U IIPOYee, YTO COCTABJISIET AJUHHBINA CITMCOK
B3anMocBa3anubIx moaxoxoB CEO-T, kax-
7las TMO3UIMS KOTOPOTO /IOJIKHA TTPUBECTH K
oTpejieJIEHHBbIM TIeJIEBBIM JlelicTBUSAM (Ha-
puUMep, HaKpbIBaHWE Ha CTOJ, MOATOTOBKA
IIKOJbHOIO PIOK3aKa, BBIIOJHEHHE IIKOJIb-
HBIX 3a/IlaHUIN ).

Kak u B peaysbHOIl KU3HU, OKPYKEHUE B
MPOIIJIOM, TIeJIeBOe TIOBeJIeHNEe U 3alporpam-
MUPOBAHHBIE TIOCJTENCTBUS MOKHO MOJIEJN-
poBaTh B GECYNCIECHHBIX KOMOMHALUAX, B 3a-
BUCHUMOCTH OT COZEP:KaHUs ITOBeIeHYECKOM
ITOCJIeIOBATEIbHOCTHU M JITUHBI 1IeroYku. Kpo-
M€ TOTO, B 3aBUCUMOCTU OT HaBBIKOB U COOT-
BETCTBUS ydalllerocss TpebOBaHUsIM, MPAKTH-
KYyIOII[Me TepareBThl MOTyT 100 0ObeIuHSATh
B IIETIOYKY U TIPECTABIATH 3aBUCUMOCTHU OfI-
HOBPEMEHHO, JTUOO0 TIOCTEIEHHO YBEJINIMBAThH
JTAHY TIOCJIEZIOBATETBHOCTY TIETTH, UCITTOJTh3Y s
TEeXHUKN CHVKEHUSI MHTEHCUBHOCTH HOTPeO-
Hocrei [21].

3akiaouyeHue

KapneTrT u coaBTOpBHI 3aBUJIN, YTO CTpa-
Teru OOydYEeHMs, OCHOBaHHbIe Ha aHAJIN3€
CEO-T, MoryT ObITh JIETKH B UCIIOJIb30BAHUH
ISt TIPAKTUKOB, W YTO B 9TUX CTPATETUSIX UC-
[IOJIb3YIOTCSI  eCTeCTBEeHHble  3aBUCUMOCTH
MOTUBAIMOHHBIX (PAaKTOPOB (T.e., KOHEUHBIC
MOTHUBATOPHI 1NN TTOBE/IEHNS), a HE UCKYC-
CTBEHHO CO3/JaHHbIe MOTHUBATOPBI; OHU MOTYT
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TaKKe BBICTYIATh B KayecTBe JIOMOJHUTEh-
HOTO TIPEMMYIIECTBA KaK /IJisi TPaKTHUKOB,
TaK M JIJIST YYACTHUKA, TIOCKOJbKY WX MOKHO
BKJIIOUHUTH B CYTIECTBYIOIINE MPEATIOYTUTEh-
HbIE BU/IBI IeITETbHOCTH [4].

OrpomHOe pazHooOpasye MeXaHU3MOB 00-
yUYeHUsT HeTb3s BKJIIOYUTH B OJWH CIHCOK.
OHu MOTYT TOSBUTBHCS B Pe3yJbTaTe HC-
nonb3oBanus aHanuza CEO-T B kauecTBe
KOHIleNTyaqbHOTO uHCTpyMeHTa. CienoBa-

Baaromapuoctp

TEJIbHO, JaHHASI CTaThsl JOCTUTHET HAMBAK-
He#men 1meam TOrja, Korja 4uraTesb IIOH-
MeT KOHIENIINIO TPaH3UTUBHO-YCJIOBHOTO
(hopMHPYIOTIETO eHCTBUs, MoiMeT o0Ime
XapaKTEPUCTUKN BCEX TPHUMEPOB U CMOXKET
ucnosibzosath CEO-T B KauecTBe KOHIIEII-
TyaJIbHOI OCHOBBI, C IIOMOIIBIO KOTOPOW
afalTUPYeT CBOM METO/bl OOyYeHUs K KOH-
KPETHBIM HaBbIKaM M MOTPEOHOCTSIM UX yUe-
HUKOB.

ABTOpr BbIpa’karoT CBOIO 6HaFOHapHOCTb BI/IHCQHTy H)K Kap60He nu ﬂeHI/ISB CMHuT 32 OIICHKY 1 BajKHbIE KOMMEHTapUu BO

BpeMA IMMOATOTOBKU 1 HAIIMCAHUA HaCTOHH_[teI CTaTbU.
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